Appendix A1: Evidence of Need

Raleigh Oak Charter School seeks to be the first of its kind in North Carolina. While 46
Public Waldorf Charters exist in the country, NC does not have a school utilizing these
methods (allianceforpublicwaldorfeducation.org). Public Waldorf schools stand out as
the fastest growing charter movement in the US and many Public Waldorf schools have
existed for over 20 years. The only similar option in this region is Emerson Waldorf
School, a private traditional Waldorf school. Emerson Waldorf was established over 32
years ago, and they currently have waiting lists for enrollment. Many families move from
other areas in the state or even from out of state to attend Emerson Waldorf school.
While Waldorf Schools have existed since the 1920’s, the public movement has
reestablished itself in recent years. The early Waldorf philosophies provided for free
education without regard to race, religion or socioeconomic status, and the Public
Waldorf movement is breathing life into these original philosophies. A Public Waldorf
School is a unique approach that combines the best of private and public models.
Public Waldorf Education improves social and academic outcomes. The following is an
excerpt from a report done by the Stanford Center for Opportunity Policy in Education.
“Though each of these three studies (McDermott et al., 1996; Oberman, 2007; Larrison,
Daly, & Van Vooren, 2012) focused on a particular area of interest, when placed
together they provide a multilevel view of the public Waldorfinspired system that is
largely missing from the existing research base. Collectively, the studies showed that
public Waldorfinspired schools in a variety of settings (urban, suburban,
middleincome, or lowincome) have better social and academic outcomes than the
majority of similarly constituted public schools. Qualitatively, these studies showed that
the Waldorf philosophy provided students and teachers with a space to develop
meaningful and lasting relationships where students were seen holistically. These
schools were seen as happy, caring places that supported student development in a
variety of areas, with the goal of developing wellrounded individuals.”
The Public Waldorf method is a promising alternative to meet the needs of a diverse
student population. In studies of Public Waldorf schools in California, achievement data
shows that growth excelled in the low socioeconomic, AfricanAmerican, Latino and ELL
students. Additionally, graduation rates were higher by 10% or more in students with a
K8 Public Waldorf Education than their peer cohort that attended traditional public
school. (Friedlander, et. al., 2015) ROCS will engage in a weighted lottery to ensure
socioeconomic diversity. ROCS will be one of very few charter schools in North Carolina
devoted to ensuring economic diversity. Further, we plan to locate the school in
Southeast Raleigh where there will be greater access to a diverse student population.
The Southeast Raleigh area also has limited charter school options.
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Raleigh, NC is an extremely fast growing area. The average daily enrollment for the
Wake County Public School System (WCPSS) in the 20152016 school year was
157,180 students. WCPSS is the largest school system in the state and the 16th largest
in the nation. The student population has almost tripled since 1980 and as many as
17,500 additional children are expected in Wake County classrooms by 2020
(www.wcpss.net). Waiting lists for magnet schools and charter schools in the area are
consistently long. Raleigh has proven to be in constant need of new schools to meet the
population growth demands.
In an educational system obsessed with college and career readiness, Public Waldorf
schools are devoted to life readiness. Social and emotional growth is not routinely
monitored in schools utilizing traditional methods. Raleigh Oak Charter School will
monitor growth as it pertains to social and emotional change and cultivate a culture of
care. There is powerful evidence supporting the impact of enhancing students’
socialemotional learning (SEL). Research shows that SEL can have a positive impact
on school climate and promote a host of academic, social, and emotional benefits for
students. Durlak, Weissberg et al.'s recent metaanalysis of 213 rigorous studies of SEL
in schools indicates that students receiving quality SEL instruction demonstrated:
• better academic performance: achievement scores an average of 11 percentile
points higher than students who did not receive SEL instruction;
• improved attitudes and behaviors: greater motivation to learn, deeper
commitment to school, increased time devoted to schoolwork, and better
classroom behavior;
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• fewer negative behaviors: decreased disruptive class behavior, noncompliance,
aggression, delinquent acts, and disciplinary referrals; and
• reduced emotional distress: fewer reports of student depression, anxiety,
stress, and social withdrawal
Summary of Raleigh Oak Charter School Intent to Enroll Survey
Over 260 families from around the Triangle voiced their opinions on a Public Waldorf
option in Wake County. Collectively, these families represent over 400 children. The
parents of these children want to see a public Waldorf option made available for
students in grades K – 8 and are willing to support that goal. To that end, half of the
responding parents would be willing to volunteer for committee roles to get the school
established.
A sample of the qualitative data from the survey helps to demonstrate the parents’ of
prospective students’ passion for, and interest in, a Public Waldorf Education:
● I have been a teacher in both private and public schools. Waldorf would be my
number one choice for an educational model for my twins. I am very excited and
HOPE we can get a Waldorf school here in Wake Forest.
● I'd love to assist in any way possible. As noted, we currently reside in Houston,
TX, but plan to move to Raleigh Summer 2017. I am a licensed attorney (FL) and
worked as a fiscal officer for the University of Florida prior to staying home with
my two children. Please feel free to contact me and let me know how I can help!
Thanks so much for all the time and effort you have put into making this charter
school a reality!
● I would love to be a part of this school and very interested in volunteering during
the time my son is attending. Right now I homeschool and work from home and
have very little time available for the development phase. I would be happy to
promote your school within my homeschool organization that I am a member of
and also Facebook. I'm am so thrilled to have discovered the potential of this
school! Thank you!
● I was a founding member of the Oakland Waldorf School in Bloomfield Hills,
Michigan. This school was born after several years of intensive Steiner studies
and meditation. My daughters attended that school, then completed their Waldorf
experience at the Emerson Waldorf School in Chapel Hill. I am interested in
supporting this endeavor. The child I have mentioned is my granddaughter. She
will likely have a sibling within the next year who will also be attending.
● I truly hope this school gets off the ground. It is refreshing and wonderful to see a
school with the principles I want for my son's education instead of just teaching
toward a test.
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● I am so excited at the prospect of this educational opportunity for my daughter,
and all other children in our community.
There is both current and future demand for a program that can bring the Waldorf
educational model to the public, in the form of a charter school. The Triangle Home
Nursery Program, which includes 10 preschool programs, has experienced significant
demand in recent years with all programs at capacity. The teachers report that families
leaving the program are often interested in continuing the with Waldorf Education, but
the only option is Emerson Waldorf School which poses both geographical and financial
barriers for many families.
Community interest in our charter school plans is present and growing. The ROCS
board has had well over 200 conversations with community members about its plans.
The board has spoken with people from around the country who are excited about an
opportunity to create a Public Waldorf Charter School. Additionally, the board has
confirmed 20 Advisory Council Members who are dedicated community members
willing to volunteer their time and expertise to support the school. These community
members work in a variety of fields and can provide considerable insight to use during
and after the school’s creation.
Furthermore, Raleigh Oak’s Facebook group has over 300 members that actively
engage on the page. In less than a month, 250 people have subscribed to our mailing
list. ROCS has also received over $3070 from 49 individuals to support application fees
and development. ROCS received over 100 applications for our Lead Administrator job
posting and has hosted several well attended community outreach events:
● Two Park Picnic and Play Dates  Over 30 attendants
● One Puppet Show  Over 50 attendants and room was at capacity.
● Three Community Tabling and Craft Events  Over 100 attendants
Methodology:
Data was collected via a convenience sampling method. The survey was promoted via
social media where community members were asked to share the survey link with
family and friends. To date, 262 families have responded. It should be noted that results
from this study can realistically only be projected to those who participated.
Survey Results:
Familiarity with the Waldorf educational model is high amongst respondents with 85%
indicating at least some level of awareness with the model’s tenets. Six out of ten (63%)
reported being somewhat or very familiar with Waldorf methods (Chart 1).
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Awareness of Raleigh Oak Charter School, to date, has come primarily through the
organization’s Facebook page. Traditional social media has generated 62% of the
interested families so far. Onethird of those who responded to the survey indicated they
heard of the program via wordofmouth from friends and family. The Nextdoor and NC
Charter School websites also generated interest. Nine out of ten families who
responded reported they would be interested in receiving communication, via newsletter
and other media, as a means of staying current with ROCS.
Initial interest has come from families in Wake county, with nearly eight out of ten (79%)
coming from this district. Ten percent of initial response has come from families living in
Durham county. Other interested families live in Johnston, Chatham and Orange
counties. Interest has also been voiced by a small group of families who currently live
outside the Triangle, but anticipate moving to the region within the first few years of
operation.
Over half of the families who responded reported they would need care outside of
school hours (before only – 10%, after only – 19% and both before and after  26%).
Therefore procedures to provide such care will be included into the ROCS operational
plan from the outset. Public Waldorf educational opportunities are viewed as important
by these parents for their children’s wellrounded development. Chart 2 highlights the
level of importance expressed for the seven opportunities.
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The ability to participate in handson learning activities is viewed as most important by
94% of the parents who responded. This is followed by playbased education,
appreciation for nature and environmental stewardship, and social skills development.
Across all responses the percentage expressing “somewhat important” ranged from 4%
(handson activities) to 21% (movement classes). No more than two percent reported
any opportunity as being “not important”.
The perceived importance of the educational opportunities is strongly associated with
level of familiarity for Waldorf. As knowledge of Waldorf education increases so does
the level of importance for any particular opportunity.
Household Composition:
Over half of the responding parents indicated they were one child households (52%).
Over 40% indicated they had two children and the remaining eight percent of
respondents reported having three or more children they would consider sending to
Raleigh Oak Charter. In total, the respondents have 410 children they would consider
enrolling at ROCS.
Preparing for Exceptional Student Leadership is a key component of the ROCS
development phase. Overall, 20% of the respondents indicated their children would
qualify for ESL (10% Individualized Education Plan [IEP] alone, 6% for cultural or
language diversity alone, 4% for both).
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Of those who responded to the race and ethnicity questions (n = 78), 82% were
Caucasian, 8% African American with the remaining 10% either Asian, Native American
or multiracial. Five percent indicated they were of Hispanic origin. ROCS will implement
a targeted marketing and outreach program to reach a more diverse population,
including providing all materials in Spanish.
Present School Situation:
Nearly four out of ten respondents (37%) reported their children are presently enrolled
in a preschool program. The next largest group consisted of households with children
who were not yet of school age (26%). Respondents with children in either a public
school (17%) or a public charter/magnet school (11%) accounted for 28% of the
households. Homeschool and private schools account for the remaining 17%.
The large percentage of respondents with children of preschool or younger age
translates into initial demand for kindergarten enrollment. Three out of four responding
households (74%) report they will be enrolling at least one child into kindergarten when
they begin their relationship with ROCS. Over half (54%) indicated they will be enrolling
at least one child in the elementary grades (1 through 5). Ten percent anticipate
enrolling at least one child in a middle school grade (6 – 8).
Nearly half of the respondents (47%) reported they are ready to start their children with
Raleigh Oak in the first year of operation (201819). This initial cohort will include an
estimated 206 children. The percentage of students to be enrolled in a kindergarten
program, based on responses from the current pool of families, ranges between 52%
and 62% for each of the first five years of operations. This is a clear indication of a
target market. Offering an initial K – 3 program is supported by the data. This will
provide a solid foundation for growth.
The percentage of the responding families that reported they intend to begin their
relationship with ROCS steps up substantively in the 2nd and 3rd years of operation
(see Chart 4). Beginning with the 201920 year the percentage of respondents
indicating they would enroll their children in ROCS increases to 74%. This remains
steady until 202122 when a decline to 67% takes shape. (Note that respondents could
not indicate interest beyond that year.)
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As ROCS moves forward, targeted marketing will be needed to ensure a consistent flow
of new families into the program. Expanding the grade levels offered will allow early
adopting families the opportunity to “grow” with the program, thus serving as a retention
strategy.
Students per Household:
Overall, 52% of those who responded to the survey represent single student
households, with the remaining 48% having two or more children who could potentially
become students at ROCS. In the initial year (20182019) it is projected that 42% of
ROCS households would be single student, 48% two children households and 11%
having three or more potential ROCS students per household. This distribution stays
consistent until the out years of 20222023, when the emphasis shifts towards two
children households.
Parent Participation:
Half of the responding parents indicated they would step up and volunteer for
committees. The curriculum and education committee received the most interest,
followed by marketing and board membership and development. All other committees
received some interest.
School Location:
Respondents were allowed to suggest multiple locations hence percentages will exceed
100%. The greatest interest is in a midtown Raleigh location (41%). One third
suggested either a location in north Raleigh or within the Beltline. Other suggested
areas included western Wake county (23%), RTP/Morrisville (18%), eastern Wake
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county (15%) and southern Wake county (14%). One in nine respondents (11%)
expressed no location preference.
Summary:
The qualitative and quantitative data from the families who responded indicate a strong
support for a Public Waldorf educational model. There is keen initial interest in the K – 3
programming, but this interest extends outward to later grades as well, especially
amongst families with multiple children.
In closing, there is a real need for a Public Waldorf Charter School in North Carolina
and in Wake County. The evidence is as follows:
● No school of this type exists in NC;
● Public Waldorf Education improves emotional and academic outcomes;
● Public Waldorf Education improves outcomes in low socioeconomic,
AfricanAmerican, Latino and ELL students;
● Southeast Raleigh has very little access to Charter School alternatives;
● Wake County is in constant need of new schools to meet the population growth
demands;
● Public Waldorf Education gives “life” readiness in addition to career readiness;
● Public Waldorf Education leads to reduced disciplinary action;
● A convenience survey of interested parents indicates an interest that surpasses
enrollment numbers in the second year by 150%.
Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D. and Schellinger, K. B.
(2011), The Impact of Enhancing Students’ Social and Emotional Learning: A
MetaAnalysis of SchoolBased Universal Interventions. Child Development, 82:
405–432. doi:10.1111/j.14678624.2010.01564.x
Friedlaender, Diane, Kyle Beckham, Xinhua Zhing, and Linda DarlingHammond.
"Growing a WaldorfInspired Approach in a Public School District." SpringerReference
(n.d.): n. pag. Web.
Raleigh Oak Charter School Intent to Enroll Survey:
https://docs.google.com/forms/d/e/1FAIpQLScxXksSELyECIwBrDorTtbjgSQQ5gs9__D
wjGgMOzmycy94A/viewform?c=0&w=1
Wake County Public School System. N.p., n.d. Web.
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Raleigh Oak Charter School K-5 Curriculum At-a-Glance
Subjects

Kindergarten

First

Second

Third

Fourth

Fifth

Mathematics

The qualities of
numbers; sorting and
ordering; rhythm
counting with
movement and song;
measuring in baking
and cooking;
woodworking

Qualities of
numbers; the four
operations;
geometric forms;
Measuring

Continue with
four operations of
arithmetic; story
problems;
counting by 2, 3,
4, and 5;
beginning
multiplication
tables

Higher multiplication
tables; division;
weight, measure,
money and time;
review of all four
processes;
multiplication;
problem solving;
place value to
10,000s; estimating;
mental math; word
problems

Review four processes;
advanced multiplication;
long division; place
value to millions, simple
graphs; averaging;
perimeter, area and
volume; factoring;
estimating; rounding;
word problems; mental
math; introduction to
fractions

Decimals;
fractions;
percentages;
metric system;
negative
numbers;
introduction to
geometry

Language
Arts

Fairy tales from
around the world;
singing; poetry
recitation; with
emphasis on the oral
tradition; optionally,
the upper case
alphabet is
introduced.

Pictorial and
phonetic
introduction to
letters; fairy tales
from around the
world; poetry
recitation.

Elements of
grammar (naming,
describing words);
beginning cursive;
animal fables and
legends from
around the world;
decoding and
sight word
recognition;
building fluency
through regular
practice (oral and
silent reading);
comprehension
through story
recall

Elements of grammar
(nouns, verbs,
adjectives);
continuing cursive;
punctuation; spelling;
compositions; stories
from ancient history;
decoding and sight
word recognition;
building fluency
through regular
practice (oral and
silent reading);
comprehension
through story recall

Elements of grammar;
parts of speech;
continuing cursive;
writing; punctuation;
well structured
paragraphs; book
reports; expository
writing, creative writing,
narratives; class play;
building fluency through
regular reading practice;
sight word recognition,
high frequency words;
prefixes & suffixes;
spelling and vocabulary;
Norse mythology

Elements of
grammar;
spelling;
punctuation;
compositions;
Greek myths
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Cooking, baking;
nature stories; nature
walks; observations;
gardening

Nature stories;
nature walks;
observations;
gardening

Gardening and
nature studies;
weather; day and
night

Continuation of
garden and nature
studies

Zoology; continuation
of garden and nature
studies

Botany;
introduction to
inductive
method;
continuation of
gardening and
nature studies

History &
Social
Studies

Multicultural stories;
festivals; foods

Multicultural
stories.

Multicultural
stories; lives of
inspiring people
who affected
history

Study of practical life
(farming, housing,
clothing); stories from
ancient history

State and local history

Ancient
civilizations
through Greek
times

Geography

Geography

State and local
geography and map
making

American
geography as
related to
vegetation,
agriculture,
culture and
economics

-Singing; recorder;
violin; introduction to
reading and writing
music

-Singing;
recorder; choir;
instrumental
ensemble

-Form drawing;
painting;

-Calligraphy;
painting; clay
modeling;
woodworking

Visual and
Performing
Arts

-Singing; percussion
instruments
-Drawing; Painting;
modeling
-Drama; puppetry

Singing;pentatonic
flute (develops
finger
coordination
concentration, and
breath control);
songs based on
seasonal themes

-Singing;
pentatonic flute

-Introduction to the
recorder

-Form drawing;
painting;
modeling

-Form drawing;
painting; modeling

-Drama

-Drama

-Drama

-Form drawing;
painting

-Drama

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education, 2013

B2

Appendix B.
(emphasizing an
experience of
working with
color rather than
creating formed
pictures);
modeling; crayon
illustrations
-Drama

Foreign
Language

Introduction to a
foreign language,
Spanish, through
songs and rhymes

Spanish
(introduced
through plays,
songs, rhythms,
and games).

Continuing the
foreign language
with songs, plays,
poetry, games,
and simple
conversations

Continuing foreign
language study with
oral dialogue,
dramatization, songs,
games and simple
written work

Continuing foreign
language instruction
with workbooks,
writing/recording
orally-learned material,
basic grammatical
principles, tongue
twisters

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education, 2013

Continuing
instruction in a
foreign
language with
further
bookwork and
grammar,
cultural
appreciation,
poetry,
beginning
reading
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Finger crocheting;
sewing; cutting;
pasting; drawing;
seasonal crafts;
woodworking (fine
motor skills,
concentration,
speech and thinking)

Knitting
(promotes
eye-hand
coordination, fine
motor skills, and
pre-reading skills,
sequencing).

Knitting patterns
of knit and purl
(pattern
recognition and
perpetuation,
concentration, fine
motor skill
development)

Crocheting
(mathematical
patterns, working in
the round)

Cross-stitch, mirror
image/symmetry

Knitting socks
using four
needles

Woodworking

Convex
Surfaces:
carved egg,
buttons and
beads,
chopsticks,
animal cut-outs

Movement/
Games

Circle games; finger
games; dance;
jumping rope;
climbing; outdoor
imaginative play

Dance combined
with music and
singing; circle
games;
imaginative
games; throwing
and catching;
rhythmic stepping;
balancing

Balance, running
and chasing
games, song and
movement

Balance, running and
chasing games, song
and movement; dance

Field games, balance,
games involving
trickery and strategy;
games exploring
movement of animals

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education, 2013

Games
exploring
strength and
strategy; games
with multiple
T
props; games
with team
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Raleigh Oak 6-8 Curriculum At-a-Glance
Subjects
Mathematics

Language Arts

Science

History & Social
Studies
Geography
Visual and
Performing Arts

Foreign Language

Sixth

Seventh

Eighth

Introduction to Algebra;
ratios; proportions;
geometric formula and
drawing with instruments;
continuation of fractions,
percentages, decimals
Dictation; composition;
spelling; Latin and Greek
roots, etymology;
biographies; mythological
literature; drama
Mineralogy; introduction to
physics: acoustics,
electricity, magnetism,
optics, heat; geocentric
astronomy
Roman and Medieval
history; projects and
reports
European and African
geography
-Choir; recorder;
instrumental ensemble
-Calligraphy; painting; clay
modeling; mosaics
-Drama
-Dance

Algebra; mathematical thinking/theory;
geometry proofs; introduction to
mathematical uses of technology (using
technology to analyze and present
mathematical information)

Continue Algebra; geometry; practical. technological, and
scientific applications

Creative writing; grammatical mechanics;
critical thinking through study of literature
and informational texts

-Composition: essays, research reports, short stories, poetry
-Literature: short stories, poetry, Shakespearean drama

Physics: mechanics; physiology:
circulatory, respiratory and nervous
systems; heliocentric astronomy;
introduction to chemistry

Physics; organic chemistry; human anatomy (muscles, bones,
ears, eyes)

End of Middle Ages; Age of exploration;
the Renaissance; projects and oral reports

The Age of Revolutions; American History; The Twentieth
Century; Liberation Movements throughout the World;
research reports
Asian Geography

-Choir; recorder; instrumental ensemble
-Visual arts may include art history;
calligraphy; clay modeling; perspective
drawing; principles of drawing (negative
space, texture, etc.); painting; soapstone
carving
-Drama
-Dance

-Choir; recorder; instrumental ensemble
-Drawing; clay modeling; painting; portraiture
-Shakespearean drama
-Dance

Continuing foreign
language study with
grammar work, historical
and cultural studies, poetry,
music, plays

Continuing foreign language with reading
and writing, grammatical study and
language structure, and historical and
cultural study

Continuing foreign language instruction with review and
consolidation, re-telling stories, acting out dramas and plays,
music and poetry, modern culture

Geography of North and South America
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Woodworking
Movement/Games

Hand sewing
three-dimensional animals
with gussets, pattern
making
Concavity and
Construction: spoon, letter
opener, jointed toy
Introduction to competitive
games; more formal
movement skills; complex
strategy; calisthenics

Hand sewing, embroidery

Machine sewing

Initiation and Precision: May include
bowl, metal-working, tool- making

Developing authority and mastery of skills: may include
creating a bench, chair or stool, relief carving, a box, dug-out
canoe, and/or a gift to the school
Team games and team building, trust building games, complex
strategy

Team games and team building, trust
building games, complex strategy

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education, 2013
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First Grade Mathematics
"First Grade is a bridge between kindergarten and the grades. The child is now ready to begin to work
imaginatively in new, more focused and explicit ways with the mind. The first grade curriculum is
designed to meet the children at their particular developmental level. First graders learn and live through
imagination, feeling, and movement. Therefore, first grade academics foster and utilize these elements to
support strong academics, cultivate a love of learning, and foster curiosity for the world around us."
(Alliance for Public Waldorf Education, 2013)
A WHOLE CHILD APPROACH
Working Collaboratively, Creative Problem Solving, Perseverance
HANDS, HEART and INTEGRATED CURRICULUM
A main lesson (or thematic unit) lasting three to four weeks allows teachers and students to explore and
experience the theme in depth while opening opportunities to integrate all subjects. Hands-on/play-based
activities using natural and familiar items are essential. Some examples of how mathematics may be
integrated with other subjects include: Movement: stepping and clapping while counting; Science:
comparing heights of flowers; Language Arts: stories used to teach math and to pose problems for
children to solve; Visual and Performing Arts: chorally chanting to count, modeling shapes; Handwork:
knitting squares; Foreign Language: hearing and speaking numbers in second language. Social Studies
for first graders centers around their social-emotional development and is embedded throughout the
curriculum. In mathematics, this can be seen in working from the whole to the part. This encourages
children to think creatively to solve the problem and allows for multiple paths to answer the question.
This reinforces students' self-esteem. Some examples of addressing social-emotional development and
mathematics together are helping children decide how to divide one ball of modeling clay between a
certain number of children and counting out snack so everyone gets a share. A caring community of
learners is created through opportunities to share their point of view and see things from another's
perspective.
Teachers support a "deeper understanding of math
by daily engaging students creatively and
imaginatively in learning" (APWE). Because first
graders are concrete in their thinking, the use of
HEAD
real world materials and problems help them to
(Intellectual Growth)
understand mathematical concepts. They are able
to self-construct their knowledge and begin to
develop flexible and creative thinking. The head is
reached through the hands and the heart.
Mathematics Unit of Study
Key Common Core Standards Addressed
QUALITIES OF NUMBERS
Oneness/Wholeness-What is there only one of in
1. NOBT 1. Count to 120, starting at any number
the world?
less than 120.
(me, you)
1. NOBT 2. Understand that the two digits of a
Counting
two-digit number represent amounts of tens and
-Count to 120 by 1s, 10s, starting at any number
ones.
lower than 120
-Count a number of objects and tell how many
-Read numerals

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,
2013
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-Write numerals
-Represent a numeral with a group of objects
-Represent a group of objects with a numeral
(Qualities of Numbers continued)
Developing Number Sense
-Compare objects in two groups (greater than, less
than, equal to)
-Compare written numerals 1-10
-Understand Base Ten
THE FOUR OPERATIONS
Interrelation of Operations
-Operations are taught together
Whole to Part
-What makes 14? (14=8+6, 14=24-10, etc.)
-Understand addition is putting together and is
related to Subtraction which is taking away
-Represent and solve addition and subtraction
stories (word problems) with objects, drawings,
fingers, movements, etc. within 20
-Make 10 with numbers 1-9
-Understand and use symbols (+, -, =)
Use a variety of strategies to solve addition and
subtraction problems within 10 (counting on,
making, 10, decomposition, using relationships
between operations)
Multiplying and Dividing are introduced through
whole to part problems
-putting together sets with same amount of objects
to make bigger group
-taking away sets with the same number from a
group to make smaller groups
GEOMETRIC FORMS
Straight and Curved Lines
-Children explore themselves and their world by
observing, experiencing and creating straight and
curved lines
Three Dimensional Forms are introduced first
and then Two Dimensional Shapes
-Classify objects by sorting
-Describe objects using names of shapes and
defining attributes of shapes
-Use positional words as move and manipulate
selves and objects
-Model shapes-first three dimensional, whole
shapes
MEASURING

1. OAT 1. Use addition and subtraction within 20
to solve word problems.
1. OAT 2. Solve word problems that call for
addition of three whole numbers whose sum is less
than or equal to 20.
1. OAT 5. Relate counting to addition and
subtraction.
1. OAT 6. Add and subtract within
20,demonstrating fluency for addition and
subtraction within 10.
1. OAT 7. Understand the meaning of the equal
sign, and determine if equations involving
addition and subtraction are true or false.

1. G 1. Distinguish between defining attributes
(e.g., triangles are closed and three-sided) versus
non-defining attributes.
1. G 2. Compose two-dimensional shapes or
three-dimensional shapes to create a composite
shape, and compose new shapes from the
composite shape.

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,
2013
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Observe, describe, and compare measurable
attributes of objects
-Height (taller, shorter)
-Length (longer, shorter)
-Represent data with objects and drawings

1. MD 1. Order three objects by length; compare
the lengths of two objects indirectly by using a
third object.
1. MD 4. Organize, represent, and interpret data
with up to three categories.

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,
2013
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Eighth Grade Mathematics
"At the end of eighth grade, the students have successfully achieved the balance and intellectual curiosity
necessary to step out into the greater world offered by high school--where the creative and
developmentally-appropriate grade school curriculum is met and transformed into an
intellectually-stimulating, college preparatory education." (Alliance for Public Waldorf Education, 2013)
A WHOLE CHILD APPROACH
Problem Solving, Working Collaboratively, Perseverance
HANDS, HEART and INTEGRATED CURRICULUM
A main lesson (or thematic unit) lasting three to four weeks allows teachers and students to explore and
experience the theme in depth while opening opportunities to integrate all subjects with the theme and
with one another. For older students, play-based activities become hands-on, project based activities.
Mathematics continues to be integrated with other subjects. Some examples of this are: Language
Arts/History/Social Studies: using statistics in a research report comparing two liberation movements in
world history; Science: figuring out how much soil is needed to fill the community's raised garden beds;
Visual and Performing Arts: Building sets for a student play; Handwork: creating patterns for and sewing
dramatic play clothes for the nursery school; Woodworking: building boxes in one of the five platonic
solids. A caring community of learners is created through opportunities to collaborate on long-term
projects designed and carried out by the students with the support and guidance of their teachers.

HEAD
(Intellectual Growth)

Mathematics Unit of Study
APPLIED MATHEMATICS--PRACTICAL,
TECHNOLOGICAL AND SCIENTIFIC

"The mathematics curriculum concentrates on the
application of arithmetic operations in practical
and scientific situations " (APWE). Eighth graders
are ready to understand abstract concepts and think
with more complexity. Tying these abstract
concepts to real-world problems enables students
to grasp them more fully and deeply. The head, the
hands and the heart are beginning to work in
harmony.
Key Common Core Standards Addressed
Mathematics is linked to real-world problems and
student-created projects so that the purposes and
functions of this work is clearly evident to the
students.

Number System

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,
2013
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Explain Number Bases and Set Concepts

8. NS 1. Know that numbers that are not rational
are called irrational. Understand informally that
every number has a decimal expansion; for
rational numbers show that the decimal expansion
repeats eventually, and convert a decimal
expansion which repeats eventually into a rational
number.
8. NS 2. Use rational approximations of irrational
numbers to compare the size of irrational
numbers,
locate them approximately on a number line
diagram, and estimate the value of expressions
(e.g., π2).

Algebra
Solve problems in:

8. EE 1. Know and apply the properties of integer

-Percentages

exponents to generate equivalent numerical

-Signed Numbers

expressions.

-Measurement

8. EE 2. Use square root and cube root symbols to






represent solutions to equations of the form x2 = p

Represent and Use Numbers in Equivalent Forms

and x3 = p, where p is a positive rational number.

-integers, fraction, percent, decimals, exponents,
scientific notation, square roots

Evaluate square roots of small perfect squares and

Solve Algebraic Equations

irrational.

cube roots of small perfect cubes. Know
that √2 is

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,
2013
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8. EE 3. Use numbers expressed in the form of a
Describe Concepts of:

single digit times an integer power of 10 to

-variables

estimate very large or very small quantities, and to

-expressions

express how many times as much one is than the

-equations

other.

-inequalities

8. EE 4. Perform operations with numbers
expressed in scientific notation, including

Develop, Analyze, and Explain Methods of
Solving
-Proportions
-Percents
(using concrete and illustrative modes)

problems where both decimal and scientific
notation are used. Use scientific notation and
choose units of appropriate size for measurements
of very large or very small quantities. Interpret
scientific notation that has been generated by
technology.

Design a Method with a Series of Defined Steps
for Solving a Problem Using:

8. EE 5. Graph proportional relationships,

-fractions

interpreting the unit rate as the slope of the graph.

-decimals

Compare two different proportional relationships

-integers

represented in different ways.

Justify their method

8. EE 6. Use similar triangles to explain why the
slope m is the same between any two distinct

Functions

points on a non-vertical line in the coordinate

-define, evaluate and compare functions

plane; derive the equation y = mx for a line

-use functions to model relationships between
quantities

through the origin and the equation y = mx + b for
a line intercepting the vertical axis at b.
8. EE 7. Solve linear equations in one variable.

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,
2013
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8. EE 8. Analyze and solve pairs of simultaneous
linear equations.
8. F 1. Understand that a function is a rule that
assigns to each input exactly one output. The
graph of a function is the set of ordered pairs
consisting of an input and the corresponding
output.
8. F 2. Compare properties of two functions each
represented in a different way.
8. F 3. Interpret the equation y = mx + b as
defining a linear function, whose graph is a
straight line; give
examples of functions that are not linear.
8. F 4. Construct a function to model a linear
relationship between two quantities. Determine
the
rate of change and initial value of the function
from a description of a relationship or from two
(x,
y) values, including reading these from a table or
from a graph. Interpret the rate of change and
initial value of a linear function in terms of the
situation it models, and in terms of its graph or a
table of values.
8. F 5. Describe qualitatively the functional

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,
2013
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relationship between two quantities by analyzing
a
graph. Sketch a graph that exhibits the qualitative
features of a function that has been described
verbally.

Geometry
Develop a procedure or formula to calculate:

8. G 1. Verify experimentally the properties of

-area and perimeter for simple polygons

rotations, reflections, and translations: a. Lines are

-area of polygons and circles

take to lines, and line segments to line segments
of

-surface area of rectangular prisms
-three-dimensional shapes
-volume of prisms

the same length; b. Angles are taken to angles of
the same measure.; c. Parallel lines are taken to
parallel lines.

Construct the Five Platonic Solids

8. G 2. Understand that a two-dimensional figure
is congruent to another if the second can be

Understand and Apply the Pythagorean Theorem

obtained from the first by a sequence of rotations,
reflections, and translations; given two congruent
figures, describe a sequence that exhibits the
congruence between them.
8. G 3. Describe the effect of dilations,
translations, rotations, and reflections on twodimensional figures using coordinates.
8. G 4. Understand that a two-dimensional figure
is similar to another if the second can be obtained

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,
2013
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from the first by a sequence of rotations,
reflections, translations, and dilations; given two
similar two-dimensional figures, describe a
sequence that exhibits the similarity between
them.
8. G 5. Use informal arguments to establish facts
about the angle sum and exterior angle of
triangles, about the angles created when parallel
lines are cut by a transversal, and the angle-angle
criterion for similarity of triangles.
8. G 6. Explain a proof of the Pythagorean
Theorem and its converse.
8. G 7. Apply the Pythagorean Theorem to
determine unknown side lengths in right triangles
in real world and mathematical problems in two
and three dimensions.
8. G 8. Apply the Pythagorean Theorem to find
the
distance between two points in a coordinate
system.
8. G 9. Know the formulas for the volumes of
cones, cylinders, and spheres and use them to
solve real world and mathematical problems.
Statistics and Probability
Investigate patterns of association in bivariate data

8. SP 1 Construct and interpret scatter plots for

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,
2013
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bivariate measurement data to investigate patterns
of association between two quantities. Describe
patterns such as clustering, outliers, positive or
negative association, linear association, and
nonlinear association.
8. SP 2. Know that straight lines are widely used
to model relationships between two quantitative
variables. For scatter plots that suggest a linear
association, informally fit a straight line, and
informally assess the model fit by judging the
closeness of the data points to the line.
8. SP 3. Use the equation of a linear model to
solve problems in the context of bivariate
measurement data, interpreting the slope and
intercept.
8. SP 4. Understand that patterns of association
can also be seen in bivariate categorical data by
displaying frequencies and relative frequencies in
a two-way table. Construct and interpret a two
way table summarizing data on two categorical
variables collected from the same subjects. Use
relative frequencies calculated for rows or
columns to describe possible association between
the two variables.

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,
2013
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Raleigh Oaks Charter 2018-2019 School Calendar
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163 full days of 6 instructional hours + 12 half days of 4 instructional hours = 1,026 Instructional Hours
In accordance with the NC Calendar Law, if ROCS must close the administration will update this calendar to provide additional days/time by using early release days as full days, scheduled
teacher workdays/Track out days, Saturdays, or scheduled vacation days to meet legal requirements. If Saturdays are used, they will be full instructional days.
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!

Raleigh Oak Charter School !
Organizational Chart!
Raleigh Oak Charter
School Board of Directors!

Parent !
Circle

Advisory !
Board
Lead Administrator

Education Director

Finance Officer/Business
Manager

Support Faculty!
(ECE)

Office Manager

Teacher

Contract Faculty
Assistant Teacher

!

• All Faculty has direct administrative
•

!
E1

reporting to the Lead Administrator. !
Dotted line denotes collaboration, no direct
governance. !
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!
!

BYLAWS OF RALEIGH OAK CHARTER SCHOOL!

ARTICLE I !
NAME!

!

This Corporation shall be known as Raleigh Oak Charter School and will be incorporated as a
non-profit organization under the laws of the State of North Carolina.!

!

ARTICLE II!
PURPOSES OF THE CORPORATION!

!

The Corporation shall establish and operate a public school and will maintain a regular faculty,
curriculum, and enroll a student body that will be in attendance at its school facility or facilities.
The corporation is hereby organized exclusively for charitable and educational purposes within
the meaning of Section 501(c)(3) of the Internal Revenue Code of 1986, namely to maintain and
operate the Raleigh Oak School nonprofit organization and its schools or its programs; and
generally to engage in any lawful act or activity for which nonprofit and tax-exempt corporations
may be organized under Chapter 55A of the North Carolina General Statutes and Section
501(c)(3) of the Internal Revenue Code of 1986 or the corresponding provisions of any future
state or federal laws.!

!

ARTICLE III !
OFFICES!

!

1. Principal Office. The principal office of the Corporation shall be located in Wake !
!
County, North Carolina or such other place as is designated by the Board of Directors.!

!

2. Registered Office. The registered office of the Corporation required by law to be !
!
maintained in the State of North Carolina may be, but need not be, identical with the !
!
principal office.!
!
!
3. Other Offices. The Corporation may have offices at such other places, either within or !!
without the State of North Carolina, as the Board of Directors may from time to time !
!
determine or as the affairs of the Corporation may require.!

!

ARTICLE IV !
MEMBERSHIP!

!
The Corporation shall not have members.!
!
ARTICLE V !
DIRECTORS!

!

1. General Powers. All corporate powers shall be exercised by or under the authority of, and the
business and affairs of the Corporation shall be managed by, the Board of Directors or by such
committees as the Board of Directors may establish pursuant to these Bylaws. The board will
ensure that the Corporation abides by the North Carolina State Law for Charter Schools
(GS115C-238.29). The board is responsible for all transactions of the school including the
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management of the business, property and affairs of the corporation. These affairs include, but
are not limited to, the hiring, termination and evaluation of the Lead Administrator, the grievance
process for faculty and students/parents, long-term planning, business decisions, engaging
contracts and ensuring the school is financially stable and fiscally sound.!

!

2. Number, Term and Qualification. The number of directors of the Corporation shall be not less
than five (5) nor more than eleven (11) as may be fixed or changed from time to time, within the
minimum and maximum, by the Board of Directors. Each Director shall hold office for two (2)
years, or until his successor has assumed office, or until his prior resignation or removal.
Directors may be reappointed for a maximum of three consecutive (3) terms.!

!

3. Election of Directors. New Directors shall be elected by a three-fourths (3⁄4) vote of the Board
of Directors then in office in the fourth quarter of each succeeding school year to fill any expiring
terms.!

!

4. Non-Voting Members. The Lead Administrator shall, during his respective term, serve as a
non-voting member of the Board. In addition, there shall be such other non-voting members
(teacher, parent, and student representatives as well as ex-officio members of the Board of
Directors) as elected by a vote of the Directors then holding office. Each non-voting member
shall be entitled to enter into all deliberations and to receive notice of all meetings, but he shall
not vote nor be counted in determining the existence of a quorum.!

!

5. Removal. Three-fourths (3⁄4) of the directors then in office may remove, with or without
cause, any director elected by the Board of Directors.!

!

6. Resignation and Vacancies. A director may resign at any time by giving written notice to the
Board, the chair or the secretary of the corporation. Unless otherwise specified in the notice, the
resignation shall take effect upon receipt thereof by the Board or such officer, and the
acceptance of the resignation shall not be necessary to make it effective. Vacancies on the
Board of Directors shall be filled by election at the Board meeting immediately prior to the end of
the expiring director’s term. Vacancies occurring mid-term shall be filled by election at the next
Board meeting. Nothing herein shall be construed to prevent an individual director from being
reelected to office (subject to Section 2 above).!

!

7. Meetings. The Board of Directors shall meet at least 10 times per year at such times and
dates as designated by the Board Chair or upon resolution of the Board. A director or directors
may attend the meeting via virtual or phone communication and will be counted as present for
the meeting. A regular annual meeting of the Board shall be held at the end of the academic
year or at such other time as the Board may determine. In addition to all meetings being held in
full compliance with the North Carolina Open Meetings Law, N.C. General Statutes Sections
143-318.9-143-318.19, all meetings of the Board shall be held in an open, orderly, and fair
manner.!

!

8. Quorum. A quorum consisting of two-thirds (2/3) of all directors then in office shall be required
for all meetings at which a vote shall take place.!

!

9. Voting. All matters before the Board of Directors shall be approved by a majority vote of those
directors in attendance at such meeting.!
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10. Special Meetings. Special meetings of the Board shall be called at any time by the Chair or
by a written request by at least two Directors. Special meetings shall require a sufficient notice
to each Director either personally or by mail or by phone.!

!

11. Executive and Other Committees. The Board, by resolution adopted by a majority of the
entire Board, may designate from among its members an executive committee and other
committees, each consisting of one (1) or more Directors. Each such committee shall serve at
the pleasure of the Board. !

!

12. Compensation. Each Board member shall serve as a volunteer without compensation.
Board members may be reimbursed for actual expenses of serving on the Board or for other
services to the Corporation as permitted by a vote of the Directors at any meeting.!

!

ARTICLE VI!
OFFICERS & THE LEAD ADMINISTRATOR!

!

1. Number. The officers of the Corporation shall consist of a Chair, Vice-Chair, Secretary,
Treasurer, and any other officers as the Board of Directors sees necessary. Any two or more
offices may be held by the same person. In no event, however, may an officer act in more than
one capacity where action of two or more officers is required. The duties of the officers shall be
those prescribed by these Bylaws and any additional duties as the Board of Directors may from
time to time assign.!

!

2. Election. The officers of the Corporation shall be elected from among the Board of Directors.
Such election may be held at any regular or special meeting (or annual meeting) of the Board of
Directors. Each officer shall have such duties, powers and functions as hereinafter provided and
shall hold until his successor has been elected and qualified.!

!

3. Term. All officers may serve no more than two (2) consecutive two-year terms. Former
officers, after a break in service of one (1) year, may be elected to another term as an officer.!

!

4. Removal. Any officer or agent appointed by the Board of Directors may be removed by the
Board with or without cause; but such removal shall be without prejudice to the contract rights, if
any, of the person so removed.!

!

5. Vacancies. A vacancy among the officers of the Corporation because of death, resignation,
removal, disqualification, or any other cause may be filled for the unexpired portion of the terms
by the Board of Directors.!

!

6. Compensation. Board members and officers of the Corporation shall not receive
compensation.!

!

7. Chair. The Chair shall be the chief executive officer of the Corporation. He shall preside at all
meetings of the members and of the Board; he shall have the general management of the
affairs of the Corporation and shall see that all orders and resolutions of the Board are carried
into effect.!

!

8. Vice-Chair. The Vice-Chair, unless otherwise determined by the Board of Directors, shall, in
the absence or disability of the Chair, perform the duties and exercise the powers of that office.
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In addition, she shall perform such other duties and have such other powers as the Chair or the
Board of Directors shall prescribe.!

!

9. Secretary. The Secretary shall keep accurate records of the acts and proceedings of all
meetings of members, directors and committees. He shall give all notices required by law and
by these Bylaws. He shall have general charge of the corporate books and records and of the
corporate seal, and he shall affix the corporate seal to any lawfully executed instrument
requiring it. He shall keep, at the registered or principal office of the Corporation, a record of
members showing the name and address of each member. He shall sign such instruments as
may require his signature, and, in general, attest the signature or certify the incumbency or
signature of any other officer of the Corporation and shall perform all duties incident to the office
of Secretary and such other duties as may be assigned him from time to time by the Chair or by
the Board of Directors.!

!

10. Treasurer. The Treasurer shall have custody of all funds belonging to the Corporation and
shall receive, deposit or disburse the same under the direction of the Board of Directors. She
shall keep full and accurate accounts of the finances of the Corporation in books especially
provided for that purpose, which may be consolidated or combined statements of the
Corporation and one or more of its subsidiaries as appropriate, that include quarterly balance
sheets showing budget vs. actual expenditures, quarterly income statements, and quarterly
statements of cash flows. Financial statements are prepared for the Corporation on the basis of
generally accepted accounting principles. The Corporation shall email the latest annual financial
statement, to each member upon receipt of a written demand for same from such member. The
Treasurer shall, in general, perform all duties incident to his office and such other duties as may
be assigned to him from time to time by the Chair or by the Board of Directors.!

!

11. Lead Administrator. While not an officer of the Corporation, the Lead Administrator shall
have general charge of the business and affairs of Raleigh Oak School, shall be responsible for
management of the day-to-day operations of the school and shall have direct control over its
employees. The Lead Administrator shall do and perform such other duties as may be assigned
by the Board of Directors. The Lead Administrator shall serve as a non-voting member of the
Board of Directors.!

!

12. Bonds. The Board of Directors, by resolution, may require any or all officers, agents and
employees of the Corporation to give bond to the Corporation, with sufficient sureties,
conditioned on the faithful performance of the duties of their respective offices or positions, and
to comply with such other conditions as may from time to time be required by the Board of
Directors.!

!

ARTICLE VII!
CONFLICT OF INTEREST POLICY!

!

If any member of the Board faces a conflict of interest in a matter pending before the Board, that
member shall make full and candid disclosure to the Board of the nature of the conflict. A conflict
of interest would occur if any matter before the Board is favorable or potentially favorable to the
personal, family, or business interests of the Board member. The body to which such disclosure
is made shall thereupon determine, by three-fourths (3⁄4) vote, whether the disclosure shows
that a conflict of interest exists or can reasonably be construed to exist. It is unethical for a
board member to vote on or discuss a matter before the board if there is a conflict of interest.
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Any board member violating this duty to report a conflict of interest may be removed from the
Board by three-fourths (3⁄4) vote. Each member of the Board shall fill out, sign, and submit a
Conflict of Interest Disclosure Form at the annual meeting and whenever an undisclosed conflict
arises.!

!

If one (1) or more directors present at a meeting abstain from discussing and voting on a
pending matter due to a personal conflict of interest with the subject of the motion or due to
restrictions contained in these Bylaws, then the remainder of the directors shall still constitute a
quorum for that particular vote and a majority of those voting directors shall be required to
approve the motion.!

!

ARTICLE VIII!
CONTRACTS, LOANS AND DEPOSITS!

!

1. Contracts. The Board of Directors may authorize any officer or officers, or agent or agents, to
enter into any contract or execute and deliver any instrument on behalf of the Corporation, and
such authority may be general or confined to specific instances.!

!

2. Loans. No loans shall be contracted on behalf of the Corporation and no evidence of
indebtedness shall be issued in its name unless authorized by a resolution of the Board of
Directors. Such authority may be general or confined to specific instances.!

!

3. Checks and Drafts. All checks, drafts or other orders for the payment of money issued in the
name of the Corporation shall be signed by such officer or officers, or agent or agents, of the
Corporation and in such manner as shall from time to time be determined by resolution of the
Board of Directors.!

!

4. Deposits. All funds of the Corporation not otherwise employed shall be deposited from time to
time to the credit of the Corporation in such depository or depositories as the Board of Directors
shall direct.!

!

ARTICLE IX!
INDEMNIFICATION AND REIMBURSEMENT OF DIRECTORS AND OFFICERS!

!

1. Indemnification for Expenses and Liabilities!
(a) Any person who at any time serves or has served: (1) as a director, officer, employee or
agent of the Corporation, (2) at the request of the Corporation as a director, officer, partner,
trustee, employee or agent of another foreign or domestic corporation, partnership, joint
venture, trust, or other enterprise, or (3) at the request of the Corporation as a trustee or
administrator under an employee benefit plan, shall have a right to be indemnified by the
Corporation to the fullest extent from time to time permitted by law against Liability and
Expenses in any Proceeding (including without limitation a Proceeding brought by or on behalf
of the Corporation itself) arising out of his status as such or activities in any of the foregoing
capacities or results from him being called as a witness at a time when he has not been made a
named defendant or respondent to any Proceeding.!

!

(b) The Board of Directors of the Corporation shall take all such action as may be necessary
and appropriate to authorize the Corporation to pay the indemnification required by this
provision, including, without limitation, to the extent needed, making a good faith evaluation of
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the manner in which the claimant for indemnity acted and of the reasonable amount of
indemnity due him. Such determination shall be made by (1) the Board of Directors by a
majority vote of a quorum consisting of Directors who were not parties to such action, suit or
proceeding, or (2) if such a quorum is not obtainable, or even if obtainable, if a quorum of
disinterested Directors so directs, by independent legal counsel in a written opinion.!

!

(c) Any person who at any time serves or has served in any of the aforesaid capacities for or on
behalf of the Corporation shall be deemed to be doing or to have done so in reliance upon, and
as consideration for, the rights provided for herein. Any repeal or modification of these
indemnification provisions shall not affect any rights or obligations existing at the time of such
repeal or modification. The rights provided for herein shall inure to the benefit of the legal
representatives of any such person and shall not be exclusive of any other rights to which such
person may be entitled apart from this provision.!

!

(d) The rights granted herein shall not be limited by the provisions contained in Sections
55A-8-51 through 55A-8-56 of the North Carolina Nonprofit Corporation Act or any successor to
such statutes.!

!

2. Advance Payment of Expenses. The Corporation shall (upon receipt of an undertaking by or
on behalf of the director, officer, employee or agent involved to repay the Expenses described
herein unless it shall ultimately be determined that he is entitled to be indemnified by the
Corporation against such Expenses) pay Expenses incurred by such director, officer, employee
or agent in defending a Proceeding or appearing as a witness at a time when he has not been
named as a defendant or a respondent with respect thereto in advance of the final disposition of
such Proceeding.!

!

3. Insurance. The Corporation shall have the power to purchase and maintain insurance on
behalf of any person who is or was a director, officer, employee or agent of the Corporation, or
is or was serving at the request of the Corporation as a director, officer, partner, trustee,
employee or agent of another domestic or foreign corporation, partnership, joint venture, trust or
other enterprise or as a trustee or administrator under an employee benefit plan against any
liability asserted against him and incurred by him in any such capacity, or arising out of his
status as such, whether or not the Corporation would have the power to indemnify him or her
against such liability.!

!

4. Definitions. The following terms as used in this Article shall have the following meanings.
“Proceeding” means any threatened, pending or completed action, suit, or proceeding and any
appeal therein (and any inquiry or investigation that could lead to such action, suit, or
proceeding), whether civil, criminal, administrative, investigative or arbitrative and whether
formal or informal. “Expenses” means expenses of every kind, including counsel fees. “Liability”
means the obligation to pay a!
judgment, settlement, penalty, fine (including an excise tax assessed with respect to an
employee benefit plan), reasonable expenses incurred with respect to a Proceeding and all
reasonable expenses incurred in enforcing the indemnification rights provided herein. “Director,”
“officer,” “employee” and “agent” include the estate or personal representative of a director,
officer, employee or agent.!
“Corporation” shall include any domestic or foreign predecessor of this Corporation in a merger
or other transaction in which the predecessor’s existence ceased upon consummation of the
transaction.!
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!

ARTICLE X!
GENERAL PROVISIONS!

!

1. Distributions. Except as authorized or permitted by the North Carolina Nonprofit Corporation
Act, the Corporation shall not make any distributions to its members, directors, officers or to
other entities.!

!

2. Seal. The corporate seal shall have the name of the Corporation inscribed thereon and shall
be in such form of as may be approved from time to time by the Board of Directors. Such seal
may be an impression or stamp and may be used by the officers of the Corporation by causing
it, or a facsimile thereof, to be impressed or affixed or in any other manner reproduced. In
addition to any form of seal adopted by the Board of Directors, the officers of the Corporation
may use as the corporate seal a seal in the form of a circle containing the name of the
Corporation and the state of its incorporation (or an abbreviation thereof) on the circumference
and the word “Seal” in the center.!

!

3. Fiscal Year. The fiscal year of the corporation shall begin on the 1st day of July and end on
the last day of June in each year. As such, all of the School's financial records shall be
maintained according to Generally Accepted Accounting Principles (GAAP) on a July 1 through
June 30 fiscal year basis. !

!

4. Waiver of Notice. Whenever any notice whatever is required to be given under the provisions
of §55A-2-02 of the General Statues of the State of North Carolina or under the provisions of the
articles of incorporation of the by-laws of the corporation, a waiver thereof in writing signed by
the person or persons entitled to such notice, whether before or after the time stated therein,
shall be deemed equivalent to the giving of such notice.!

!

5. Corporate Records. Any records maintained by the Corporation in the regular course of its
business, including its books of account and minute books, may be kept on an electronic
storage device and backed up up every 6 months; provided that the records so kept can be
converted into clearly legible form within a reasonable time. The Corporation shall so convert
any records so kept upon the request of any person entitled to inspect the same. The
Corporation shall maintain at its principal office the following records: (1) Articles of
Incorporation or Restated Articles of Incorporation and all amendments thereto; (2) Bylaws or
Restated Bylaws and all amendments thereto; (3) resolutions by its members and/or the Board
of Directors relating to the number or classification of directors or to the characteristics,
qualifications, rights, limitations and obligations of members or any class or category of
members; (4) minutes of all membership meetings or action taken without a meeting for the past
three years; (5) all written communications to members for the past three years, including
financial statement, if any; (6) a list of names and business or home addresses of its current
directors and officers; and (7) the Corporation’s most recent annual report filed with the North
Carolina Secretary of State.!

!

6. Bylaw Amendments. Subject to such approval as may be required in the Articles of
Incorporation by any person or persons other than the Board of Directors, and to the extent
permitted by law, these Bylaws may be amended by the affirmative vote of a majority of the
directors in office at the time of the meeting to consider such amendment, at any regular or
special meeting at which a quorum is present, upon five (5) days’ written notice of the meeting,
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which notice shall state that the purpose of the meeting is to consider a proposed amendment
and which shall contain, attach a copy of the or state the nature of the proposed amendment.!

!

7. Amendments to Articles of Incorporation. Subject to such approval as may be required in the
Articles of Incorporation by any person or persons other than the Board of Directors, and to the
extent permitted by law, these Articles of Incorporation may be amended by the affirmative vote
of a majority of the directors in office at the time of the meeting to consider such amendment, at
any regular or special meeting at which a quorum is present, upon five (5) days’ written notice of
the meeting, which notice shall state that the purpose of the meeting is to consider a proposed
amendment and which shall contain, attach a copy of the or state the nature of the proposed
amendment.!

!

ARTICLE XI !
DISSOLUTION!

!

1. Authorization of Dissolution. Dissolution of the Corporation shall be authorized by approval of
a plan of dissolution providing for the distribution of all assets of the corporation and the
payment of all liabilities and obligations of the Corporation in accordance with applicable law, by
a vote of a majority of the Directors then in office.!

!

2. Meeting Notice. The person or persons calling a special meeting of the Board of Directors to
consider a plan of dissolution shall, not less than five (5) days before the meeting, give notice
thereof to the Board either personally or by telephone, telegraph, teletype or other form of wire
or wireless communication or by facsimile transmission, mail or private carrier or by any other
means permitted by law. Such notices to the Board directors and members shall state that the
purpose (or one of the purposes) of the meetings is to consider dissolution of the Corporation
and shall contain or be accompanied by a copy or summary of the plan of dissolution.!

!

3. Distribution of Assets. Upon dissolution of the School, the property remaining after providing
for the debts and obligations of the School shall be distributed to another non-profit organization
as shall be designated by the Board of Directors.!

!

ARTICLE XII !
NON-DISCRIMINATION POLICY!

!

It is the policy of the School not to discriminate on the basis of race, color, religious creed,
national origin, ancestry, sexual orientation, disability or handicap. No person shall, on the basis
of race, color, national origin, ancestry, gender, sexual orientation, disability, or handicap, be
denied equal access or admission to school programs, courses, extracurricular activities and
employment opportunities. In addition, under section 504 of the federal Rehabilitation Act of
1973, no otherwise qualified individual, shall solely by reason of his/her handicap, be excluded
from the participation in, be denied the benefits of or be subjected to discrimination under any
program or activity at the School.!

!

ARTICLE XIII!
NORTH CAROLINA OPEN MEETINGS LAW!

!
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Except as provided in GS 143-318.11, 143-318.14A, 143-318.15 and 143-318.18, each official
meeting of the board shall be open to the public, and any person is entitled to attend such a
meeting. CSC will comply with the North Carolina Open Meetings Law.!

!

ARTICLE XIV!
CONSTRUCTION!

!

Unless the context otherwise requires, the general provisions, rules of construction, and
definitions contained in the North Carolina Nonprofit Corporation Act and the Education Law
shall govern the construction of these Bylaws. The captions and headings in these Bylaws are
for reference and convenience only and are not intended to limit or define the scope or effect of
any provision.!

!

The proposed Bylaws were adopted by the directors of: Raleigh Oak Charter School on the 26
day of August 2015. !

!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!

!
!
!
!
G9

Appendix G

!

CONFLICT OF INTEREST POLICY!
for the Raleigh Oak School Board of Directors!

The members of the Board of Directors of Raleigh Oak School must act at all times in the best
interests of the school. Therefore, the purpose of the conflict of interest policy is to inform the
Board as to what constitutes a conflict of interest, protect the interest of Raleigh Oak School and
help ensure the avoidance of conflicts of interest. This policy is intended to supplement but not
replace any applicable state and federal laws governing conflict of interest applicable to
nonprofit and charitable organizations.!

!

A conflict of interest is a transaction or arrangement that might benefit the personal, family, or
business interests of a Board member. Board members have a fiduciary duty to conduct
themselves without conflict to the interests of Raleigh Oak School. In their capacity as Board
members, they must subordinate personal, individual business, third party, and other interests to
the welfare and best interests of Raleigh Oak.!

!

As a member of the Raleigh Oak Board of Directors, I understand that in connection with any
actual or possible conflict of interest...!
• I must disclose the existence of my interest and all material facts to all members of the !
Board of Directors.!
• After I have disclosed of and discussed the conflict of interest and all material facts, I !
shall leave the Board of Directors meeting while the determination of a conflict of interest !
is discussed and voted upon. The remaining Board members shall decide if a conflict of !
interest exists.!
• If such members decide that a conflict of interest exists, I acknowledge that it is ! !
unethical for me to be allowed to vote on or discuss the matter before the board.!
• If I violate my duty to report a conflict of interest, I may be removed from the Board by !
three- fourths (3⁄4) vote.!
• On an annual basis, I shall be provided with a copy of this policy and be required to !
complete and sign the Acknowledgment and Disclosure Form below. In addition, I will fill !
out, sign, and submit the Disclosure portion whenever an undisclosed conflict arises. All !
completed forms shall be provided to and reviewed by the Raleigh Oak Board Chair and !
Secretary. The signed forms will be retained in the Raleigh Oak office.!

!
ACKNOWLEDGMENT AND DISCLOSURE FORM!
!

I have read the Raleigh Oak Board of Directors Bylaws and Conflict of Interest Policy set forth
above and agree to comply fully with its terms and conditions at all times during my service as a
Raleigh Oak Board member. If at any time following the submission of this form I become aware
of any actual or potential conflicts of interest, or if the information provided below becomes
inaccurate or incomplete, I will promptly notify the Raleigh Oak Chair and Secretary in writing.!

!
Disclosure of Actual or Potential Conflicts of Interest:
!
!
!
!
Board Member Printed Name:____________________________________________________ !
!
_______________________________________________!

_________________________________________________________________________________________________________!
_________________________________________________________________________________________________________
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Board Member Signature: __________________________________________ Date: ________!
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Explanation of Assessments and Guidelines
The following seven pages outline how Public Waldorf Schools design appropriate assessments within the whole
child model. The text below (O1O4) is from a Public Waldorf School in Denver, CO. This is provided as an additional
reference to the text in the application on how students will be evaluated. Following (O5O6) are examples of block
and end of year evaluations by trained Waldorf teachers.
Direct excerpt in bold of Assessment Guide from Mountain Phoenix Charter School in Denver, CO. Author: Kelly
Morrow, Director of Education. ROCS notations referencing examples of assessment reports in green.
Some important components of Waldorf Education to understand, related to assessment in Waldorf Schools:
1.
2.

3.
4.
5.

Organize curriculum and instruction guided by Rudolf Steiner’s Developmental Model, emphasizing,
in seven year cycles: Imitation (ages 07), Imagination (ages 714), and Intellect (ages 1421).
Emphasize experiential learning—focusing on learning experiences and activities that integrate the
fine and practical arts, music, speech/poetry, movement, and drama with academic and intellectual
development.
Focus their programs on the development of the Whole Student: Growth in capacities (thinking
feeling, and willing) leading to balance in empowerment, selfdirection, wisdom, and a life welllived.
Are committed to Social Renewal, most directly through the qualities and capacities of their
graduatesincluding a commitment to personal, social, civic, and global values and actions.
Provide an educational environment, embodied in a set of learning experiences and activities that
promote student growth, in which all students develop their full capacities as human beings and
enter young adulthood prepared to live their lives well.

What matters most during actual teaching is an ability to meet the everchanging classroom situations,
which result from the immediate response of the students. But who in this wide world trains teachers to do
that? Are they not trained to decide before hand what they are going to teach? This often gives me the
impression that the child is not considered at all during educational deliberations. Such an attitude would be
tantamount to making papermache masks of each pupil as he enters school to deal with these masks rather
than with the actual children.



Rudolf Steiner, Soul Economy

and Waldorf Education, Lecture VIII, page 129
It is as if the students are hidden under a blanket and the teacher is teaching over, above, past, and beyond
them. The teacher needs to draw her students out from under the blanket, to see them clearly as learning,
growing individuals, to identify their current needs, to address those needs in their lessons, and to engage
them actively in their own learning.
Else Gottgens, spoken during a discussion with Waldorf teachers about assessment in Waldorf
Schools, at Rudolf Steiner College, in 1998.



The conventional model of assessment in education: Teach, test, grade, move on. This can be described
 as, at best, auditing achievement. Instead think of assessment as information for improving teaching and
learning. . .to advance learning. . .by providing useful feedback to teachers and students that is then built
into the process of teaching and learning.
Grant Wiggins—coauthor of Understanding by Design
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Multiple Methods for Assessing Student Progress and Outcomes
To ensure that MPCS’s goals for student progress and outcomes are fully assessed in all of their dimensions
and in the variety of ways that they are demonstrated requires a multidimensional assessment system.
This system takes advantage of the full variety of sources of information about student learning and
development, including, but not limited to, the following:
● Previous year end reports (Example p. O5O6), samples of student work, state assessment results
and results of diagnostic assessments
● Focused diagnostic quizzes to determine student skills prior to instruction
● Quizzes, tests, problem sets, homework
● Checkin activities with students (formative) during instruction, Q and A (including whole group and
individual responses, quick end of class exit assessments)
● Teacher observations of students participating in group work
● Student responses to classroom learning experiences and activities
● Student presentations
● Student projectsprocess artifacts, end products, and student reports
● Student portfolios may include, but not limited to: Main Lesson books that include drawings,
illustrations, science experiment reports, journal entries, charts, essays and other written
compositions, dictations. Additionally, practice papers, written assignments in a composition book
including drafts with revisions, and quizzes/tests.
● Student selfreflective journals and selfmonitoring of progress in the upper grades (48)
● Creative, artistic and practical representations and products of learning
● End of unit or main lesson block tests (benchmarks), projects, or presentations
● State assessments
● Current year individual student midyear and endofyear progress report and summary narrative
report
Specific Assessment Tools
First Grade Readiness Assessment  Assesses fine and gross motor skills; visual, tactile, and auditory
development; speech, language, and cognitive development; social and emotional development; and other
aspects of early childhood development. This assessment helps to determine the child’s readiness for more
structured learning in the grades beginning in first grade. It also helps to identify any areas in need of
further support to strengthen the foundation for the learning that will come in the grades, while a screening
for any preliminary signs of possible challenges or disabilities. From the results of this assessment, some
children may participate in Extra Lesson or other similar therapeutic work offered in school or outside of
school.
Individual Student Portfolio—Students’ Main Lesson Books, collections of other work and notes from
experiential activities in class serve as a portfolio that include the students’ work and written qualitative and
quantitative evaluations and observations of group work and/or projects. Portfolios are assessed using a
gradelevel progress report at midyear and a grade level progress report and a holistic, student narrative
report (Example p. O5) at the end of the year by each teacher who teaches the child. The endofyear report
provides an indepth, personalized description of each child’s progress, achievements, challenges, and
participation in all areas of learning at school.
For students in the middles school (grade 68) MPCS uses end of block assessments (Example of 1st grade
block report p.O6) to contribute toward the gradelevel progress report along with the individual narrative
report.

O2

Appendix O

Teachers keep written records throughout the year of the progress of each child on the gradelevel
expectations along with the child’s portfolio. These notes are also shared verbally during the Parent/Teacher
Conferences in October/November and optional ones in January/February along with the student’s portfolio.
Additional conferences may be scheduled, as needed.
Teacher Observations  Teachers monitor children’s progress, individually and as a group, on a daily, weekly
and monthly basis through observation and written records that track progress, and
assignments/experiences in class. These provide ongoing formative assessment that help a teacher plan and
revise lessons as needed to meet the needs of the children and summative assessments that show the
progress the children are making in specific areas. This is the primary mode by which students are
monitored and guided in progressing well to meet the expectations for the grade. Although this manner of
assessing children is common in Waldorf Education and feedback is given to students regularly, letter or
number grades are not typically given to students until some time in Middle School (typically 7th or 8th grade).
This is aligned with a philosophical principle that within Waldorf Education, teachers would like students to
develop a sense of selfdirection, personal accomplishment, and a satisfaction of effort put forth in an
assignment (intrinsic motivation) rather than being motivated for a letter or number grade (external
motivation) in the younger grades.
Formative (Educative) Assessments —To inform teaching and maximize student learning and development
by monitoring student learning during teaching and learning process. Formative assessments are created or
customized by classroom teachers for the learning situation to directly meet the needs of students in a
timely way and to inform subsequent instructional decisions.
Summative Assessments —To provide indicators of student achievement, growth and development at key
points in time (typically, at end of lesson or lesson block, or course). These serve as MPCS’s benchmark
student assessments in all key dimensions of student growth, including standardsbased academic
achievement. Formats for such assessments, the inferences to be drawn from them are currently created by
individual teachers for their own classroom. The faculty is working on creating common milestones or
benchmarks and consistent way of summarizing and reporting results in each grade and across the grades.
The schoolwide assessment system is further developed in collaboration with teachers from all grade levels
to ensure coordination of all dimensions of student growth across grades, readiness for success in the
following grade, and standardsbased student attainment and alignment to the needs for student success in
high school and beyond.
Both formative and summative assessments include multiple measures, gathering student growth
information from a variety of sources—classroom activities, student products, and quizzes and tests aligned
to Waldorf Education and aligned with the Common Core standards.
Benchmark Assessments to Monitor Student Progress  The faculty identifies observable benchmarks in key
dimensions of student growth—in effect, indicators of growth and readiness for success in subsequent
student work. Benchmark Assessments at MPCS are coordinated with the grade level curriculum and
instructional program as organized and presented by the classroom teacher. Since the school’s’ program
will vary for each class based on the content schedule and pedagogical approaches chosen by the individual
class teacher, there will be no set schoolwide schedule for benchmark assessments. Such summative
assessments will combine information from multiple measures and occur at natural breaking points in
instruction—typically at end of instructional units (main lesson blocks) and directly related to the intended
student learning. The benchmark assessments will address both standardsbased academic content and
broader measures of students’ developing capacities. As indicated by the word “benchmark,” these
assessments will attempt to monitor student progress along the way towards specific achievement and
developmental goals for the grade or school year.
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The results of benchmark or interim assessments can provide more than summary information. They can
indicate individual student or class needs that should be addressed during instruction within the school
year—and provide guidance to the continuous improvement of instruction at this grade level in subsequent
years.
StateRequired Standardized Tests: The school complies with all state mandated tests. Assessment results
are analyzed as useful indicators of endofyear statewide student achievement expectations, to identify
needs for curriculum and instructional improvement, and to ensure that the needs of all individual students
are being met, while keeping in mind the placement of standards in a Waldorf curriculum to align with the
developmental stages of the student. Standardized testing rarely is educative in nature, as it typically
provides no immediate feedback to students to support further learning, hence is not used in this manner.
Standardized testing also does not measure diligence, interest, enthusiasm, initiative, resolve, creative and
independent thinking, and collaborative skills.
Methods for Documenting Student Progress and Achievement and Data Management
The challenge for classroom teachers, especially new ones, is to collect all essential data (from the variety of
sources) and to systematically tie it together to create a rich and accurate picture of student progress,
achievement and development in all key dimensions of learning. The methods for gathering this information
take a variety of forms, appropriate to the grade level, such as:
● Written notes of classroom observations (informal teacher observations of what students say, do, or
create)
● Formal observation protocols/checklists
● A classroom “gradebook”
● Rubrics for evaluation of student performances and products, typically in grades 68
● Processes for evaluating student portfolios including main lesson books
● Results of quizzes or tests
● Lesson and block plans
● Records of collaborative, pedagogical work of faculty members and Director of Education
The school provides the faculty with training and/or mentoring on the gathering and interpretation of this
information and is continuing to develop this to be more consistent and cohesive in and across grades. This
is an ongoing process that develops over time through the collegial work of faculty and administrators,
although all essential initial elements are in place at this time.
Below is a sample of an end of grade final report for a first grader based on the portfolio of both quantitative
and qualitative assessments. Included in this report would typically be a curriculum overview and
expectations for mastery. Names were removed for privacy.
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Below is a sample of a second grade block report. This is provided for all subjects in addition to the general
overview as above. Names were removed for privacy.

Statement on Achievement Data
Below are charts that display how Waldorf develops slowly in the early grades and test scores are slightly lower than
average and then surpass their traditional public school counterparts starting in fourth grade (Larrison, et. al., 2012).
These data demonstrate that the more developmentally appropriate approach in Public Waldorf education produces
better long term achievement in students. It also suggests that early testing data may not be accurate in predicting
outcomes in older students. ROCS is committed to providing a whole child education that places equal emphasis on
intellectual, creative, artistic, physical and socialemotional development. This will produce the result of a lifelong
learner who is ready for life as a whole.
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Figure 1a. shows reading scores for California Public Waldorf Schools compared to other district public schools.
Figure 3b. shows data from a 7 year longitudinal study, grades 28, comparing advanced reading students (above
average) in Public Waldorf Schools in California to their matched cohort in high performing district schools. Similar
results were found for math scores (Larrison et al., 2012).

A 2012 study of Waldorf pupils in Germany concluded that, “in comparison to state school pupils, Waldorf students
are significantly more enthusiastic about learning, report having more fun and being less bored in school, more often
feel individually met, and learn more from school about their personal academic strengths. 85% of the Waldorf
students reported that their school environment was pleasant and supportive, compared to 60% of the state school
students. More than twice as many Waldorf students report having good relationships with teachers. Waldorf pupils
also have significantly less physical ailments such as headaches, stomach aches, or disrupted sleep.” (Jiménez,
2012)
Waldorf pupils' SAT scores have usually come above the national average, especially on verbal measures
(Oppenheimer, 1999). Studies comparing students' performance on collegeentrance examinations in Germany found
that as a group, Waldorf graduates passed the exam at double to triple the rate of students graduating from the state
education system, and that students who had attended Waldorf schools for their entire education passed at a much
higher rate (40% vs. 26%) than those who only had part of their education at a Waldorf school (Ullrich, 1994).
The ROCS’ board of directors is comprised of a former Waldorf teacher, parent of two Waldorf graduates, researcher
at the Friday Institute with PhD in Education and parents advocating for their children to have a holistic education in a
diverse learning environment. The board wholeheartedly believes in Public Waldorf Education and is excited to lead
the efforts in bringing this innovative method to Wake County, NC. We thank the CSAB for your thoughtful
consideration.
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Explanation of Assessments and Guidelines
The following seven pages outline how Public Waldorf Schools design appropriate assessments within the whole
child model. The text below (O1O4) is from a Public Waldorf School in Denver, CO. This is provided as an additional
reference to the text in the application on how students will be evaluated. Following (O5O6) are examples of block
and end of year evaluations by trained Waldorf teachers.
Direct excerpt in bold of Assessment Guide from Mountain Phoenix Charter School in Denver, CO. Author: Kelly
Morrow, Director of Education. ROCS notations referencing examples of assessment reports in green.
Some important components of Waldorf Education to understand, related to assessment in Waldorf Schools:
1.
2.

3.
4.
5.

Organize curriculum and instruction guided by Rudolf Steiner’s Developmental Model, emphasizing,
in seven year cycles: Imitation (ages 07), Imagination (ages 714), and Intellect (ages 1421).
Emphasize experiential learning—focusing on learning experiences and activities that integrate the
fine and practical arts, music, speech/poetry, movement, and drama with academic and intellectual
development.
Focus their programs on the development of the Whole Student: Growth in capacities (thinking
feeling, and willing) leading to balance in empowerment, selfdirection, wisdom, and a life welllived.
Are committed to Social Renewal, most directly through the qualities and capacities of their
graduatesincluding a commitment to personal, social, civic, and global values and actions.
Provide an educational environment, embodied in a set of learning experiences and activities that
promote student growth, in which all students develop their full capacities as human beings and
enter young adulthood prepared to live their lives well.

What matters most during actual teaching is an ability to meet the everchanging classroom situations,
which result from the immediate response of the students. But who in this wide world trains teachers to do
that? Are they not trained to decide before hand what they are going to teach? This often gives me the
impression that the child is not considered at all during educational deliberations. Such an attitude would be
tantamount to making papermache masks of each pupil as he enters school to deal with these masks rather
than with the actual children.



Rudolf Steiner, Soul Economy

and Waldorf Education, Lecture VIII, page 129
It is as if the students are hidden under a blanket and the teacher is teaching over, above, past, and beyond
them. The teacher needs to draw her students out from under the blanket, to see them clearly as learning,
growing individuals, to identify their current needs, to address those needs in their lessons, and to engage
them actively in their own learning.
Else Gottgens, spoken during a discussion with Waldorf teachers about assessment in Waldorf
Schools, at Rudolf Steiner College, in 1998.



The conventional model of assessment in education: Teach, test, grade, move on. This can be described
 as, at best, auditing achievement. Instead think of assessment as information for improving teaching and
learning. . .to advance learning. . .by providing useful feedback to teachers and students that is then built
into the process of teaching and learning.
Grant Wiggins—coauthor of Understanding by Design

Multiple Methods for Assessing Student Progress and Outcomes
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To ensure that MPCS’s goals for student progress and outcomes are fully assessed in all of their dimensions
and in the variety of ways that they are demonstrated requires a multidimensional assessment system.
This system takes advantage of the full variety of sources of information about student learning and
development, including, but not limited to, the following:
● Previous year end reports (Example p. O5O6), samples of student work, state assessment results
and results of diagnostic assessments
● Focused diagnostic quizzes to determine student skills prior to instruction
● Quizzes, tests, problem sets, homework
● Checkin activities with students (formative) during instruction, Q and A (including whole group and
individual responses, quick end of class exit assessments)
● Teacher observations of students participating in group work
● Student responses to classroom learning experiences and activities
● Student presentations
● Student projectsprocess artifacts, end products, and student reports
● Student portfolios may include, but not limited to: Main Lesson books that include drawings,
illustrations, science experiment reports, journal entries, charts, essays and other written
compositions, dictations. Additionally, practice papers, written assignments in a composition book
including drafts with revisions, and quizzes/tests.
● Student selfreflective journals and selfmonitoring of progress in the upper grades (48)
● Creative, artistic and practical representations and products of learning
● End of unit or main lesson block tests (benchmarks), projects, or presentations
● State assessments
● Current year individual student midyear and endofyear progress report and summary narrative
report
Specific Assessment Tools
First Grade Readiness Assessment  Assesses fine and gross motor skills; visual, tactile, and auditory
development; speech, language, and cognitive development; social and emotional development; and other
aspects of early childhood development. This assessment helps to determine the child’s readiness for more
structured learning in the grades beginning in first grade. It also helps to identify any areas in need of
further support to strengthen the foundation for the learning that will come in the grades, while a screening
for any preliminary signs of possible challenges or disabilities. From the results of this assessment, some
children may participate in Extra Lesson or other similar therapeutic work offered in school or outside of
school.
Individual Student Portfolio—Students’ Main Lesson Books, collections of other work and notes from
experiential activities in class serve as a portfolio that include the students’ work and written qualitative and
quantitative evaluations and observations of group work and/or projects. Portfolios are assessed using a
gradelevel progress report at midyear and a grade level progress report and a holistic, student narrative
report (Example p. O5) at the end of the year by each teacher who teaches the child. The endofyear report
provides an indepth, personalized description of each child’s progress, achievements, challenges, and
participation in all areas of learning at school.
For students in the middles school (grade 68) MPCS uses end of block assessments (Example of 1st grade
block report p.O6) to contribute toward the gradelevel progress report along with the individual narrative
report.
Teachers keep written records throughout the year of the progress of each child on the gradelevel
expectations along with the child’s portfolio. These notes are also shared verbally during the Parent/Teacher
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Conferences in October/November and optional ones in January/February along with the student’s portfolio.
Additional conferences may be scheduled, as needed.
Teacher Observations  Teachers monitor children’s progress, individually and as a group, on a daily, weekly
and monthly basis through observation and written records that track progress, and
assignments/experiences in class. These provide ongoing formative assessment that help a teacher plan and
revise lessons as needed to meet the needs of the children and summative assessments that show the
progress the children are making in specific areas. This is the primary mode by which students are
monitored and guided in progressing well to meet the expectations for the grade. Although this manner of
assessing children is common in Waldorf Education and feedback is given to students regularly, letter or
number grades are not typically given to students until some time in Middle School (typically 7th or 8th grade).
This is aligned with a philosophical principle that within Waldorf Education, teachers would like students to
develop a sense of selfdirection, personal accomplishment, and a satisfaction of effort put forth in an
assignment (intrinsic motivation) rather than being motivated for a letter or number grade (external
motivation) in the younger grades.
Formative (Educative) Assessments —To inform teaching and maximize student learning and development
by monitoring student learning during teaching and learning process. Formative assessments are created or
customized by classroom teachers for the learning situation to directly meet the needs of students in a
timely way and to inform subsequent instructional decisions.
Summative Assessments —To provide indicators of student achievement, growth and development at key
points in time (typically, at end of lesson or lesson block, or course). These serve as MPCS’s benchmark
student assessments in all key dimensions of student growth, including standardsbased academic
achievement. Formats for such assessments, the inferences to be drawn from them are currently created by
individual teachers for their own classroom. The faculty is working on creating common milestones or
benchmarks and consistent way of summarizing and reporting results in each grade and across the grades.
The schoolwide assessment system is further developed in collaboration with teachers from all grade levels
to ensure coordination of all dimensions of student growth across grades, readiness for success in the
following grade, and standardsbased student attainment and alignment to the needs for student success in
high school and beyond.
Both formative and summative assessments include multiple measures, gathering student growth
information from a variety of sources—classroom activities, student products, and quizzes and tests aligned
to Waldorf Education and aligned with the Common Core standards.
Benchmark Assessments to Monitor Student Progress  The faculty identifies observable benchmarks in key
dimensions of student growth—in effect, indicators of growth and readiness for success in subsequent
student work. Benchmark Assessments at MPCS are coordinated with the grade level curriculum and
instructional program as organized and presented by the classroom teacher. Since the school’s’ program
will vary for each class based on the content schedule and pedagogical approaches chosen by the individual
class teacher, there will be no set schoolwide schedule for benchmark assessments. Such summative
assessments will combine information from multiple measures and occur at natural breaking points in
instruction—typically at end of instructional units (main lesson blocks) and directly related to the intended
student learning. The benchmark assessments will address both standardsbased academic content and
broader measures of students’ developing capacities. As indicated by the word “benchmark,” these
assessments will attempt to monitor student progress along the way towards specific achievement and
developmental goals for the grade or school year.
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The results of benchmark or interim assessments can provide more than summary information. They can
indicate individual student or class needs that should be addressed during instruction within the school
year—and provide guidance to the continuous improvement of instruction at this grade level in subsequent
years.
StateRequired Standardized Tests: The school complies with all state mandated tests. Assessment results
are analyzed as useful indicators of endofyear statewide student achievement expectations, to identify
needs for curriculum and instructional improvement, and to ensure that the needs of all individual students
are being met, while keeping in mind the placement of standards in a Waldorf curriculum to align with the
developmental stages of the student. Standardized testing rarely is educative in nature, as it typically
provides no immediate feedback to students to support further learning, hence is not used in this manner.
Standardized testing also does not measure diligence, interest, enthusiasm, initiative, resolve, creative and
independent thinking, and collaborative skills.
Methods for Documenting Student Progress and Achievement and Data Management
The challenge for classroom teachers, especially new ones, is to collect all essential data (from the variety of
sources) and to systematically tie it together to create a rich and accurate picture of student progress,
achievement and development in all key dimensions of learning. The methods for gathering this information
take a variety of forms, appropriate to the grade level, such as:
● Written notes of classroom observations (informal teacher observations of what students say, do, or
create)
● Formal observation protocols/checklists
● A classroom “gradebook”
● Rubrics for evaluation of student performances and products, typically in grades 68
● Processes for evaluating student portfolios including main lesson books
● Results of quizzes or tests
● Lesson and block plans
● Records of collaborative, pedagogical work of faculty members and Director of Education
The school provides the faculty with training and/or mentoring on the gathering and interpretation of this
information and is continuing to develop this to be more consistent and cohesive in and across grades. This
is an ongoing process that develops over time through the collegial work of faculty and administrators,
although all essential initial elements are in place at this time.
Below is a sample of an end of grade final report for a first grader based on the portfolio of both quantitative
and qualitative assessments. Included in this report would typically be a curriculum overview and
expectations for mastery. Names were removed for privacy.
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Below is a sample of a second grade block report. This is provided for all subjects in addition to the general
overview as above. Names were removed for privacy.

O5

Appendix O

Statement on Achievement Data
Below are charts that display how Waldorf develops slowly in the early grades and test scores are slightly lower than
average and then surpass their traditional public school counterparts starting in fourth grade (Larrison, et. al., 2012).
This suggests that the more developmentally appropriate approach in Public Waldorf education may produce better
long term achievement in students. It also suggests that early testing data may not be accurate in predicting
outcomes in older students. ROCS is committed to providing a whole child education that places equal emphasis on
intellectual, creative, artistic, physical and socialemotional development. This will produce the result of a lifelong
learner who is ready for life as a whole.
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A 2012 study of Waldorf pupils in Germany concluded that, “in comparison to state school pupils, Waldorf students
are significantly more enthusiastic about learning, report having more fun and being less bored in school, more often
feel individually met, and learn more from school about their personal academic strengths. 85% of the Waldorf
students reported that their school environment was pleasant and supportive, compared to 60% of the state school
students. More than twice as many Waldorf students report having good relationships with teachers. Waldorf pupils
also have significantly less physical ailments such as headaches, stomach aches, or disrupted sleep.” (Jiménez,
2012)
Waldorf pupils' SAT scores have usually come above the national average, especially on verbal measures
(Oppenheimer, 1999). Studies comparing students' performance on collegeentrance examinations in Germany found
that as a group, Waldorf graduates passed the exam at double to triple the rate of students graduating from the state
education system, and that students who had attended Waldorf schools for their entire education passed at a much
higher rate (40% vs. 26%) than those who only had part of their education at a Waldorf school (Ullrich, 1994).
The ROCS’ board of directors is comprised of a former Waldorf teacher, parent of two Waldorf graduates, researcher
at the Friday Institute with PhD in Education and parents advocating for their children to have a holistic education in a
diverse learning environment. The board wholeheartedly believes in Public Waldorf Education and is excited to lead
the efforts in bringing this innovative method to Wake County, NC. We thank the CSAB for your thoughtful
consideration.
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