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% CCR % Proficient % CCR* % Proficient* % CCR* % Proficient* % CCR* % Proficient*

State of NC 49 58 47 55 46 57 63 73
Wake County Schools 60 68 58 65 57 67 70 79
Cardinal Carter Academy 69 77 69 75 69 79 65 75
Cabarrus County Schools 52 62 51 58 49 60 66 76
Cabarrus Charter Academy 60 69 57 65 58 69 69 80
Iredell-Statesville Schools 51 60 49 57 48 59 65 74
Langtree Charter Academy 62 72 59 66 61 73 68 80

% CCR % Proficient % CCR* % Proficient* % CCR* % Proficient* % CCR* % Proficient*

State of North Carolina 47 57 44 52 45 56 59 69
Wake County Schools 58 67 56 63 56 66 68 76
Cardinal Charter 69 78 67 75 71 80 69 83
Iredell-Statesville Schools 49 58 46 54 47 58 60 69
Langtree Charter Academy 65 74 65 72 65 76 66 76
Cabarrus County Schools 51 61 48 56 50 61 61 71
Cabarrus Charter Academy 63 75 59 70 67 80 65 79

*Estimated average proficiency across  a l l  EOG tested grade-levels

Read** Math** Science** **Estimated s tate and dis trict average proficiency

State of North Carolina 55 51 65
Iredell-Statesville Schools 57 56 68
Langtree Charter Academy 77 70 75
Cabarrus County Schools 60 58 65
Cabarrus Charter Academy 73 70 82

Exceeded State AND District Performance
Exceeded State OR District Performance

2013-14

Performance Composite Math Reading Science2015-16
Preliminary

Performance Composite Math Reading Science
2014-15
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APPENDIX A-1 
EVIDENCE OF EDUCATIONAL NEED 

WEST LAKE PREPARATORY ACADEMY 
 
 
We chose to propose a charter school in Lincoln County due to the many families that are 
looking for a charter school option similar to the highly successful Lincoln Charter School for 
their children but do not have the opportunity due to the large waiting list year after year.  
Currently the waiting list for students at Lincoln Charter School is approximately 1000 students.   
Parents in the west Lake Norman area have no other charter school options available to them 
which confirms the increasingly high demand for a charter school option in and around Lincoln 
County. 
 
The eastern part of Lincoln County is growing and will need more schools as the Charlotte metro 
area continues to expand.  In 2015, the local school board voted to purchase more land for new 
schools just four months after redistricting the entire county, both results of overcrowding taking 
place at schools like Rock Springs Elementary on Highway 16.  A 300-home development has 
been proposed for Stanley, which would feed into the already overcrowded Catawba Springs 
Elementary school zone.  Due to the continued development in Lincoln County, and the Denver 
area specifically, we see a high demand of parents interested in charter schools and this continues 
to grow as the area is bringing more and more families with school age children.  We feel that a 
charter school could help absorb any local overcrowding without the district ever having to buy 
new land. 
 
Lincoln County, and specifically the Denver area, rests close to the northern border of 
Mecklenburg County where we anticipate attracting approximately 40% percent of our students.  
Parents attending CMS schools in the northern part of Mecklenburg County have continued to 
show great interest in charter schools in both Iredell and Lincoln counties where all the charter 
schools in the area maintain healthy waitlists.   
 
We launched a targeted social media campaign which drove parents to a website where they 
could show their support by signing an online petition.  At time of submission we had 2277 
online users who visited the support page with 209 petitions received.  The campaign is ongoing 
and we also plan to continue to reach out to parents of school-aged children at the many 
community events and activities happening in and around Lincoln County.   
 
Please see attached snapshot of social media campaign 
 
Please see attached letter of support from Senator David L. Curtis. 
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SENATOR DAVID L. CURTIS 
441

h District 

Office address: 410 Legislative Office Building 
300 N. Salisbury Street 
Raleigh, NC 27603-5925 

Telephone: (919) 715-3038 
(919) 754-3144 Fax 

Email: david.curtis@ncleg.net 

District: Post Office Box 278 
Denver, NC 28037 
(919)715-3038 

~orth ([ztrnlimt (lf)t•tn•ral 1\ssemhhr . ~ 

September 15, 2016 

To Whom it may Concern, 

COMMITTEES: 

Finance, Vice-Chair 
Appropriations Ed/Higher Ed 
Education/Higher Education 
Health Care 
Judiciary II 
State and Local Government 
Redistricting 
Pensions & Retirement and Aging 
Workforce and Economic Development 

Please allow me to take this opportunity to offer support for Westlake 
Preparatory Academy, which will be a new charter school in Denver, North 
Carolina. Charter schools in our district have proven to be both successful and 
popular with parents, providing them with further choices in their educational 
endeavors. I support all efforts to bring well-organized, well-funded charter 
schools to Lincoln County. 

Parents are demanding a choice in their child's education and are willing to put 
the hard work into making sure their children succeed. Parents actively 
choosing a charter school tend to be more invested in their child's education 
and they deserve to have educational choices. 

Westlake Preparatory Academy is committed to providing a respectful, 
multicultural, educational environment, building in each student a disciplined 
desire to learn, a strong character, social and environmental responsibility and 
the necessary foundations towards becoming tomorrow's leaders and 
productive members of society; therefore, I respectfully request that Westlake 
Preparatory Academy be added to the list of charter schools in Lincoln County 
and I thank you in advance for your consideration. 

Sincerely, 

0~ 
Senator David Curtis 

Appendix A1 - 3



K-5 ELA Sample Curriculum Outline 

Appendix B - 1 

 

 

 

Kindergarten First Second Third Fourth Fifth 
Understanding 

Literature 
Understanding 

Literature 
Asking Questions and 

Finding Answers 
Reading for 

Comprehension 
Analyzing Detail Evaluating and 

Applying Details 
Interpreting Text 

Features 
Recalling Messages 

and Meaning in Text 
Deconstructing 

Descriptive Words 
and Details 

Reading for 
Application 

Synthesizing Details Distinguishing 
Meaning 

Integrating Details Applying Techniques 
and Practice 

Interpreting Meaning 
and Analyzing Story 

Structure 

Reading for 
Knowledge 

Evaluating Structure Analyzing and 
Comparing Text 

Applying Details and 
Support 

Deriving Meaning Analyzing Characters 
and Describing 

Meaning 

Reading for Meaning Applying Details and 
Examples 

Determining Essential 
Message from 

Literature 
Describing Literature Explaining Text and 

Details 
Distinguishing 

Perspectives, Purpose 
and Points of View 

Reading for 
Conclusion 

Applying Literary 
Characteristics 

Examining Literature 

Analyzing Literary 
Elements 

Analyzing Literary 
Purpose 

Reading One Story, 
Hearing Many Voices 

Reading for Analysis Evaluating Story 
Elements 

Analyzing Text 
Structure and 
Organization 

Relating Literary 
Elements 

Examining Literary 
Meaning 

Examining Structure 
and Essential Message 

Reading for 
Connection 

Synthesizing 
Information and 

Literature 

Evaluating Text and 
Information 

Applying Literary 
Evidence 

Composing 
Informational 

Literature 

Debating Positions 
and Perspectives 

Reading for 
Composition 

Composing Literature 
and Building 

Informational 
Structures 

Constructing 
Narrative Structures 

Drawing Text Based 
Conclusions 

Analyzing Genres and 
Text 

Functional Literature Reading for 
Evaluation 

Integrating 
Information and 

Knowledge 

Synthesizing Text and 
Information 

Determining Messages 
from Text 

Interpreting Messages 
in Text 

Examining the 
Author’s Role 

Reading for Synthesis Distinguishing 
Literary Support 

Analyzing Perspective 
and Points of View 

Examining Literature Distinguishing Literal 
and Figurative 

Messages 

Thinking Like an 
Author 

Reading for Research 
and Reporting 

Evaluating Literature 
and Information 

Integrating 
Information and 

Composition 
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6-8 ELA Sample Curriculum Outline* 
 

 

 
 
 

Sixth Seventh Eighth 
Analyzing Literary Elements Analyzing Literary Elements Analyzing Literary Elements 
Generalizing Literary Details Generalizing Literary Details Generalizing Literary Details 

Determining Meaning from Details Determining Meaning from Details Determining Meaning from Details 
Understanding Literary Elements and 

Structure 
Understanding Literary Elements and 

Structure 
Understanding Literary Elements and 

Structure 
Evaluating Text and Support Evaluating Text and Support Evaluating Text and Support 

Evaluating Theme and Meaning in 
Literature 

Evaluating Theme and Meaning in 
Literature 

Evaluating Theme and Meaning in 
Literature 

Analyzing Perspectives Analyzing Perspectives Analyzing Perspectives 
Integrating Information and Literature Integrating Information and Literature Integrating Information and Literature 

Applying Information and Text Applying Information and Text Applying Information and Text 
Analyzing Dynamics and Interaction in 

Literature 
Analyzing Dynamics and Interaction in 

Literature 
Analyzing Dynamics and Interaction in 

Literature 
Evaluating Meaning and Support Evaluating Meaning and Support Evaluating Meaning and Support 

 

*Grades 6-8 have the same titles for their units of instruction because the same anchor standards are taught 
in each grade level. Instruction differs in each grade level depending on the depth of content and rigor of 
instruction required in each grade, as indicated on the curriculum maps. The same skills are taught (i.e. 
analyzing literary elements), but as students progress through the middle school grades, increasingly 

complex text and more challenging tasks are incorporated. 
 

Please note that the standards groupings and sequences are research based, ensuring students have 
learning opportunities in various anchor standards/domains within each instructional unit.  

 



December	26	
December	27	
December	28	

December	29-30	
January	16	
January	20	
January	23	

NTI	
CSUSA	Regional	Summit	
RTO	
First	Day	for	Students	-	Quarter	1	Begins	
Labor	Day	Holiday	-	School	Closed	
Progress	Reports	Distributed	
Professional	Development	-	No	School	for	Students	
Quarter	1	Ends	(45	Days)	

Quarter	2	Begins	
Report	Cards	Available	for	Printing	
Veterans	Day	Holiday	–	No	School	for	Teachers	and	
Students	
Thanksgiving	Break	-	No	School	for	Teachers	and	
Students	
Thanksgiving	Holiday	-	School	Closed	
CSUSA	Holiday	–	School	Closed	
Progress	Reports	Distributed	
Winter	Break	-	No	School	for	Teachers	and	
Students	
Christmas	Holiday	–	School	Closed	
CSUSA	Holiday	–	School	Closed	
Winter	Break	-	No	School	for	Teachers	and	
Students	
CSUSA	Holiday	–	School	Closed	
Martin	Luther	King,	Jr.	Day-	Holiday	School	Closed	
Quarter	2	Ends	(46	Days)	
Professional	Development	-	No	School	for	Students	
(Inclement	Weather	Make-Up	Day)	

November	2	
November	8	
November	11	

West Lake Preparatory Academy
2016-2017 Academic Calendar 

August	8	-	19	
August	19	
August	22-26	
August	29	
September	5	
September	28	
October	31	
November	1	

November	23	

November	24	
November	25	
December	7	
December	22-23	

January	24	 Quarter	3	Begins	
January	26	 Report	Cards	Distributed	
February	17	 Professional	Development	-	No	School	for	Students	

(Inclement	Weather	Make-Up	Day)	

End	of	First	Semester	(	91	Days)	
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February	20	 President’s	Day	Holiday	-	School	Closed	
February	23	 Progress	Reports	Distributed	
March	23	 Quarter	3	Ends	(41	Days)	

March	24	 Quarter	4	Begins	
March	30	 Report	Cards	Available	for	Printing	
April	14	 Professional	Development	–	No	School	for	Students	
April	17	-	21	 Spring	Break	-	No	School	for	Teachers	and	Students	
May	4	 Progress	Reports	Distributed	
May	12	 Professional	Development	–	No	School	for	Students	

(Inclement	Weather	Make-Up	Day)	
May	29	 Memorial	Day	Holiday	-	School	Closed	
June	9	 Last	Day	of	School	–	Quarter	4	Ends	(48	Days)	
June	12	 Staff	Records/Professional	Development	Day	

(Inclement	Weather	Make-Up	Day)	

End	of	Second	Semester	(89	Days)	

West Lake Preparatory Academy 
2016-2017 Academic Calendar 
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  Organizational Chart 

Meetings of the Governing Board are open to the public and held in accordance with Open Meetings Law. 

Although the Academy will be managed by CSUSA, parents, community partners, and members of the public 

are encouraged to attend such meetings and share any comments, questions, or concerns regarding the Academy 
with the Governing Board during that time. 

Office and Support 

Staff 

Lincoln Charter 
Education Foundation

Parent – Teacher 

Committee

CSUSA 

Principal 

Community 

Partners 

Assistant Principal 

and Dean 

Parents 

Instructional 

Staff 
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CHARTER MANAGEMENT AGREEMENT 

This CHARTER MANAGEMENT AGREEMENT (this “Agreement”) is made and 
entered into as of the 16th day of September, 2016 (the “Effective Date”), by and between 
Charter Schools USA at Lincoln, LLC, a Florida limited liability company (“CSUSA”), and 
Lincoln Charter Education Foundation, Inc., a North Carolina non-profit corporation (the 
“Foundation”).  For purposes of this Agreement, CSUSA and the Foundation are referred to 
individually as a “Party” and collectively as the “Parties.” 

RECITALS 

WHEREAS, the Foundation desires to establish a public charter school in North Carolina 
known as Westlake Preparatory Academy pursuant to N.C. Gen. Stat. § 115C-218 et seq. (the 
“Charter School”); and 

WHEREAS, the Foundation is submitting an application to the North Carolina State Board 
of Education (the “SBE”) to establish the Charter School (the “Charter Application”); and 

WHEREAS, CSUSA is in the business of managing, operating, and administering public 
charter schools; and 

WHEREAS, the Foundation desires to engage CSUSA to manage, operate, and administer 
the Charter School, and CSUSA desires to be so engaged; and 

WHEREAS, the Parties desire to memorialize the terms and conditions of such 
engagement in this Agreement; 

NOW, THEREFORE, for good and valuable consideration, the receipt and sufficiency of 
which are hereby acknowledged, the Parties agree as follows: 

ARTICLE I 
CONTRACTING RELATIONSHIP 

A. Authority.  The Foundation represents and warrants that it is authorized by law to 
contract with CSUSA for the provision of certain charter management services.  The Foundation 
further represents and warrants that if the Charter Application is approved by the SBE, the 
Foundation will enter into a charter contract with the SBE, authorizing the Foundation to establish, 
manage, operate, and administer the Charter School (the “Charter Contract”).  For purposes of 
this Agreement, the Charter Application and the Charter Contract are referred to collectively as 
the “Charter.” 

B. Agreement.  To the maximum extent permitted by applicable law, the Foundation 
hereby contracts with CSUSA to perform the management functions set forth in Article III of this 
Agreement (the “Management Functions”).  CSUSA shall perform the Management Functions 
in accordance with applicable law and at the direction of the Foundation.  Although the 
Management Functions include duties and responsibilities regarding student enrollment, 
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performance, discipline, and special education, as well curriculum and personnel, nothing in this 
Agreement is intended to nor shall limit or delegate the ultimate authority of the Foundation as set 
forth in N.C. Gen. Stat. § 115C-218 et seq., applicable SBE policies, or the Charter. 
 

C. Designation of Agents.  The Foundation hereby designates the directors, officers, 
employees, and attorneys of CSUSA as agents of the Foundation having a legitimate educational 
interest such that they are entitled to access the education records of the Charter School and its 
students pursuant to 20 U.S.C. § 1232g, the Family Educational Rights and Privacy Act (FERPA), 
and other applicable privacy laws.  Subject to its discretion, the Foundation also hereby authorizes 
CSUSA to communicate with and negotiate on behalf of the Foundation and the Charter School 
with all local, state, and federal agencies. 
 

D. Status of the Parties.  CSUSA is a Florida limited liability company, and not a 
division or part of the Foundation.  The Foundation is a North Carolina non-profit corporation, and 
not a division or part of CSUSA.  CSUSA shall perform the Management Functions as an 
independent contractor and except as set forth herein, this Agreement does not create a joint 
venture, principal-agent, or employer-employee relationship between the Parties or their respective 
employees or agents. 
 

ARTICLE II 
TERM 

 
This Agreement shall commence on the Effective Date and continue for the duration of the 

Charter, including any and all Charter renewals, unless terminated earlier pursuant to Article VII 
of this Agreement.  Any such termination shall only be effective at the end of the then-current 
academic year. 
 

ARTICLE III 
FUNCTIONS OF CSUSA 

 
A. Responsibility.  CSUSA shall be responsible and accountable to the Foundation 

for the operation and performance of the Charter School as set forth in this Agreement, the Charter, 
and applicable law.  CSUSA’s responsibility is expressly limited by: (i) the approved Annual 
Budget, as defined in Article V of this Agreement; and (ii) the availability of state funding to pay 
for the Management Functions.  CSUSA shall not be required to expend funds for the Management 
Functions or the Charter School in excess of the amount set forth in the approved Annual Budget. 
 

B. Educational Program.  CSUSA agrees to implement the educational program set 
forth in the Charter (the “Educational Program”), which may be amended from time to time by 
the mutual consent of the Parties and, when required, the SBE and/or the North Carolina 
Department of Public Instruction.  The Parties acknowledge that an essential principle of the 
Educational Program is its flexibility, adaptability, and capacity to change in the interest of 
continuous improvement and efficiency, and that the Foundation and CSUSA are interested in 
results, and not inflexible prescriptions.  No less than annually, and as otherwise reasonably 
requested by the Foundation, CSUSA will provide the Foundation with an updated progress report 
detailing the educational goals set forth in the Educational Program. 
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C. Management Functions.  In accordance with the Foundation’s non-profit purpose, 

subject to the Foundation’s ultimate authority, consistent with the Charter, and pursuant to 
applicable law, CSUSA shall perform all management, operation, accounting, and administrative 
functions for the Charter School (the “Management Functions”), including without limitation: 
 

1. The day-to-day management of the Charter School; 
 

2. The recruitment and enrollment of students by various means, including 
without limitation, advertisements in newspapers of general circulation, 
mailings to parents and guardians of prospective students, and presentations 
to interested groups; 

 
3. The implementation and administration of the Educational Program, 

including the selection of instructional materials, equipment, technology, 
and supplies; 

 
4. The implementation and administration of extra-curricular and co-

curricular activities and programs approved by the Foundation; 
 

5. The performance of evaluations, assessments, and continuous 
improvements of and to the Educational Program, including reports of the 
same to the Foundation upon its request; 

 
6. The management, selection, and application of technology services required 

to facilitate the operation of the Charter School; 
 

7. The management of certain personnel functions, as set forth in Article VI 
of this Agreement; 

 
8. The management of the business administration of the Charter School; 

 
9. The accounting operations of the Charter School, including general ledger 

management and financial reporting; 
 

10. The identification, application, and administration of grants to or for the 
Charter School, including in any audits related thereto; 

 
11. The preparation and submission of the Annual Budget, as set forth in Article 

V of this Agreement; and 
 

12. The performance of any other function necessary or expedient for the 
administration of the Charter School, including those set forth in this Article 
III. 
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D. Purchases.  Purchases made by CSUSA on behalf of the Foundation with the 
Foundation’s funds, such as non-proprietary instructional materials, books, supplies, and 
equipment will be the property of the Foundation.  However, CSUSA shall own all proprietary 
rights in and to, and the Foundation’s proprietary interest shall not include, curriculum or 
educational materials that are developed, copyrighted, or legally protected by CSUSA, including 
without limitation curriculum or educational materials that are developed by CSUSA with funds 
from the Foundation.  CSUSA’s educational materials and teaching techniques used by or at the 
Charter School shall only be subject to disclosure to the extent required by law.  This provision 
does not apply to any capital items leased or purchased by CSUSA with CSUSA’s own funds. 
 

E. Subcontracts.  CSUSA shall not subcontract the management, oversight, or 
operation of the Educational Program, except as specifically permitted in this Agreement or with 
approval of the Foundation.  Otherwise, CSUSA reserves the right to subcontract any and all 
aspects of the Management Functions. 
 

F. Place of Performance.  Unless prohibited by applicable law, CSUSA reserves the 
right to perform the Management Functions other than the Educational Program, such as 
purchasing, professional development, and administrative functions, off-site. 
 

G. Due Process Hearings.  At the direction of the Foundation, CSUSA shall provide 
students of the Charter School with due process hearings in accordance with applicable law 
regarding student discipline, special education, confidentiality, and access to records.  If necessary 
or advisable, CSUSA may retain legal counsel to assist with these hearings.  Notwithstanding the 
foregoing, the Foundation shall retain the right and responsibility to provide such students with 
that due process required by law. 
 

H. Rules and Procedures.  From time to time, CSUSA shall recommend reasonable 
rules, regulations, procedures, and policies to the Foundation regarding the management, 
operation, and administration of the Charter School.  Once adopted by the Foundation, CSUSA 
shall be authorized and directed to enforce such rules, regulations, procedures, and policies. 
 

I. School Year and School Day.  The school year and the school day shall be as 
required by law and as determined annually by the Foundation. 
 

J. Student Performance Standards and Evaluation.  CSUSA shall be responsible 
and accountable to the Foundation for the academic performance of the students who attend the 
Charter School.  CSUSA will utilize assessment strategies required by the Charter and applicable 
law.  The Foundation and CSUSA will cooperate in good faith to identify measures of and goals 
for Charter School students, including but not limited to, academic achievement and parent 
satisfaction.  CSUSA shall perform its duties and responsibilities as set forth in this Agreement to 
the reasonable satisfaction of the Foundation. 
 

K. Services to Disabled Students and Special Education.  CSUSA shall provide 
special education services to students who attend the Charter School in conformity with the 
requirements of state and federal law.  CSUSA may subcontract as necessary and appropriate for 
the provision of services to students whose special needs cannot be met within the Charter School’s 
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program, subject to the approval of the Foundation.  Such services shall be provided in a manner 
that complies with local, state, and federal laws and applicable regulations and policies.  Consistent 
herewith, the Foundation acknowledges the individualized nature of services that may need to be 
provided to disabled and special needs students and the impact that the provision of such 
individualized services may have on the approved Annual Budget.  The Foundation, at the request 
of CSUSA, agrees to adjust the approved Annual Budget as necessary to provide such services to 
disabled and special needs students. 
 

L. Contract between the Foundation and the SBE.  CSUSA will not act in a manner 
that will cause the Foundation to be in breach of the Charter. 
 

M. Unusual Events.  CSUSA agrees to timely notify the Foundation and/or the School 
Administrator, as defined in Article XI of this Agreement, of any anticipated or known: (i) material 
health or safety issues; (ii) labor, employee, or funding issues, or (iii) any other issues that may 
adversely impact the Foundation’s ability to comply with the Charter or this Agreement. 
 

N. Student and Financial Records.  All student and financial information related to 
the Charter School shall be available for inspection at the Charter School upon reasonable request 
and consistent with applicable law. 
 

O. Charter School Records.  The financial, educational, and student records 
pertaining to the Charter School are the property of the Foundation, and such records shall be 
subject to the provisions of N.C. Gen. Stat. § 132-1, et seq. (Public Records), and other applicable 
information laws.  All such records shall be physically or electronically available upon request at 
the Charter School.  Except as protected by the Charter or applicable law, the SBE and the public 
shall have access to the Charter School’s records. 
 

P. CSUSA Performance Goals.  During the term of this Agreement, CSUSA shall 
use its commercially reasonable best efforts to: 
 

1. Timely submit all reports required by this Agreement to the Foundation; 
 

2. Strictly adhere to the approved Annual Budget, with no aggregate cost over-
runs; and 

 
3. Meet or exceed the student performance goals contained in the Charter. 

 
 
 
 
 

ARTICLE IV 
OBLIGATIONS OF THE FOUNDATION 

 
A. Good Faith Obligation.  The Foundation shall be responsible for the fiscal and 

academic policies of the Charter School.  To assist the Foundation, CSUSA shall, from time to 
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time, recommend such policies to the Foundation.  The Foundation shall exercise good faith in 
considering all such recommendations of CSUSA. 
 

B. Assistance to CSUSA.  The Foundation shall cooperate with CSUSA in furnishing 
all information and submitting all forms and reports required by this Agreement, including timely 
notice of all Foundation meetings.  The Foundation shall timely furnish CSUSA all documents and 
records necessary for CSUSA to properly perform its responsibilities under this Agreement. 
 

C. Unusual Events.  The Foundation agrees to timely notify CSUSA of any 
anticipated or known: (i) material health or safety issues; (ii) labor, employee, or funding issues, 
or (iii) any other issues that may adversely impact CSUSA’s ability to comply with this Agreement. 
 

D. Retained Authority.  The Foundation shall retain the authority to make reasonable 
regulations relative to anything necessary for the proper establishment, maintenance, management, 
and carrying on of the Charter School, including regulations relative to the conduct of students 
while in attendance at the Charter School or en route to and from the Charter School. 
 
 E. Food Service.  The Foundation shall manage, operate, and administer, or shall 
authorize CSUSA to manage, operate, and administer, the food service program for the Charter 
School, as required by applicable law, including without limitation, the National School Lunch 
Program at 7 C.F.R. § 210.1, et seq. 
 

ARTICLE V 
FINANCIAL ARRANGEMENTS 

 
A. Revenues.  All revenues received by the Foundation for or on behalf of the Charter 

School (the “Revenues”) shall be deposited in the Foundation’s depository account with a 
financial institution mutually acceptable to the Foundation and CSUSA.  The signatories on the 
account shall only be the members of the Foundation’s Board of Directors and, as designated by 
the Foundation, the employees of CSUSA.  Interest income earned on the account shall accrue to 
the Foundation.  Except as specifically excluded by this Agreement, Revenues shall include, 
without limitation: 
 

1. Funds for students enrolled in the Charter School; 
 

2. Special education funds provided by federal, state, and local governments 
that are directly allocable to special education students enrolled in the 
Charter School; 

 
3. Academically and intellectually gifted funds provided by federal, state, and 

local governments that are directly allocable to academically and 
intellectually gifted students enrolled in the Charter School; 

 
4. At-risk funds provided by federal, state, and local governments that are 

directly allocable to at-risk students enrolled in the Charter School; 
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5. Funds provided by federal, state, and local governments that are directly 
allocable to students enrolled in the Charter School with limited English 
proficiency; 

 
6. Federal, state, and local grants, including Title I and Charter School start-

up funds; 
 

7. Other grants and donations, except to the extent CSUSA is not required or 
involved in soliciting, administering, or managing such grants or donations; 
and 

 
8. Fees charged to students and others for extra services as and to the extent 

permitted by law. 
 

B. Expenditure of Revenue and Operating Advances.  The Revenues shall be 
expended by CSUSA in accordance with the approved Annual Budget and as otherwise authorized 
by the Foundation.  The expenditure of Revenues received from governmental entities shall be 
consistent with all applicable regulations and policies, and in the case of private donations, the 
directives of the donor, where applicable.  To the extent that there are not sufficient funds in the 
Foundation’s operating account to pay the operating expenses of the Charter School, CSUSA may, 
at CSUSA’s option, deposit funds into the Foundation’s operating account for that purpose 
(“Operating Advances”).  Operating Advances shall only be made in accordance with the 
approved Annual Budget.  The Foundation shall reimburse CSUSA for all Operating Advances, 
together with interest earned thereon, as and when the funds become available; provided, however, 
that if, at the end of each Fiscal Year (as defined below), the total Revenues, after payment of the 
debt service and operating expenses of the Charter School, are insufficient to reimburse the 
Operating Advances attributable to such Fiscal Year, CSUSA may forgive the un-reimbursed 
balance of the Operating Advances, including interest earned thereon. 
 

C. Fiscal Year and Annual Budget.  The Foundation shall operate the Charter School 
on a fiscal year beginning July 1 and ending June 30 of the following year (“Fiscal Year”).  On 
or before May 31 of each Fiscal Year, CSUSA shall prepare and submit to the Foundation for its 
review a proposed, balanced, annual budget for the Charter School’s upcoming Fiscal Year (the 
“Annual Budget”).  The Annual Budget shall account for: (i) Revenues, (ii) operating expenses, 
(iii) reserve expenses, (iv) audit expenses, and (v) the fund balance.  The Foundation shall approve 
the Annual Budget, as may be reasonably revised by the Foundation in consultation with CSUSA, 
by June 30 of the then-current Fiscal Year.  CSUSA shall perform all Management Functions in 
accordance with the approved Annual Budget, applicable law, the Charter, and as directed by the 
SBE. 

D. Amendments to the Annual Budget.  During the Fiscal Year, CSUSA may submit 
proposed amendments to the approved Annual Budget to the Foundation to account for changes 
in student enrollment, student needs, and other variables.  Any such amendment shall only be valid 
if approved by the express vote of the Foundation’s Board of Directors. 
 

E. Management Fee.  In exchange for providing the charter services hereunder, 
including the Management Functions, CSUSA shall be entitled to compensation in an amount 
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equal to 15% of the Revenues, or a lesser amount if agreed to in writing by CSUSA (the 
“Management Fee”).  The Management Fee shall be set forth in the Annual Budget. 
 

F. Availability of Funds.  CSUSA shall only be required to perform its 
responsibilities under this Agreement to the extent that there are sufficient Revenues to make 
payments in accordance with the terms of the approved Annual Budget. 
 

G. Financial Reporting.  CSUSA shall provide the Foundation with: 
 

1. Annually, the proposed Annual Budget, as required by the terms of this 
Agreement; 

 
2. As requested, financial statements of Revenues received by, expenditures 

for services to, and expenses incurred on behalf of the Charter School, 
whether incurred on or off-site; 

 
3. Monthly, financial statements by the 30th day of the following month, 

including a balance sheet, statement of Revenues, and expenditures for the 
Charter School; and 

 
4. Periodically, other information necessary to enable the Foundation to: (i) 

monitor CSUSA’s performance under this Agreement, (ii) evaluate 
CSUSA’s provision of the Management Functions, and (iii) comply with 
applicable law, including the demands and requests of the SBE. 

 
H. Access to Records.  CSUSA shall keep accurate financial records pertaining to its 

operation of the Charter School, together with all Charter School financial records prepared by or 
in possession of CSUSA, and shall retain all such records for a period of time as may be required 
by the Charter.  CSUSA and the Foundation shall also maintain the proper confidentiality of 
personnel, students, and other records as required by law. 
 

I. Annual Audit.  The Foundation shall select and retain an independent auditor to 
conduct an annual audit of the Charter School in accordance with the Charter.  Subject to 
applicable law, all finance and other records of CSUSA related to the Charter School will be made 
available to the Foundation’s independent auditor. 
 
 
 
 

ARTICLE VI 
PERSONNEL & TRAINING 

 
A. Personnel.  With the exception of Teachers (as defined below), CSUSA shall 

select, hire, evaluate, and where necessary, transfer, discipline and terminate qualified personnel 
and support staff for the Charter School (“Personnel”).  Personnel shall be employees of CSUSA 
and shall be paid pursuant to the approved Annual Budget.  CSUSA shall have the right and 
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responsibility to determine the number and functions of Personnel.  In the discretion of CSUSA, 
Personnel may work at the Charter School on a full or part time basis.  If assigned to the Charter 
School on a part time basis, Personnel may work at other schools managed or operated by CSUSA. 
 

B. School Administrator.  CSUSA shall select, hire, evaluate, and where necessary, 
transfer, discipline, and terminate one or more qualified administrators for the Charter School (the 
“School Administrator”).  The School Administrator shall be an employee of CSUSA and shall 
be paid pursuant to the approved Annual Budget.  CSUSA shall consult with the Foundation 
regarding the hiring of the School Administrator and CSUSA shall remove the School 
Administrator from the Charter School if the Foundation is or becomes reasonably dissatisfied 
with his or her performance. 
 

C. Teachers.  CSUSA shall recommend to the Foundation for its consideration and 
approval qualified teachers for the Charter School (“Teachers”).  All Teachers shall be jointly 
employed by the Foundation and CSUSA, such that they may be included in the compensation, 
benefits, payroll administration, and employment policies and practices of CSUSA; provided, 
however, that in all circumstances, the Foundation shall ultimately control the hiring and firing of 
the Teachers in accordance with N.C. Gen. Stat. § 115C-218.90(a)(1).  In the discretion of CSUSA, 
Teachers may work at the Charter School on a full or part time basis.  If assigned to the Charter 
School on a part time basis, Teachers may also work at other schools managed or operated by 
CSUSA. 
 

D. Training.  CSUSA shall provide training in its methods, curriculum, program, and 
technology to all Teachers on a regular basis.  Teachers shall also receive at least the minimum 
hours of professional development required by applicable law.  Non-instructional personnel shall 
receive such training as CSUSA determines reasonable and necessary under the circumstances. 
 

E. Limitations on Discretion.  All decisions made by CSUSA, and any discretion 
exercised by CSUSA, regarding the selecting, hiring, evaluating, transferring, disciplining, and 
terminating of Personnel and the School Administrator shall be consistent with the approved 
Annual Budget, the Charter, applicable law, and any parameters adopted by the Foundation 
regarding the Educational Program. 
 

ARTICLE VII 
DEFAULT 

 
A. Default.  Events of default under this Agreement shall be limited to the following 

(each, an “Event of Default”): 
 

1. The Foundation fails to make any payment due hereunder within ten (10) 
days after the date such payment was due; 

 
2. The Foundation materially breaches any of its other obligations hereunder 

and fails to cure such breach within sixty (60) days after notice of such 
breach; 
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3. The Foundation adopts a policy or fails to adopt a policy regarding the 
Charter School which prevents CSUSA from satisfying its obligations 
hereunder; 

 
4. The Foundation fails to adopt an Annual Budget before June 30 of the then-

current Fiscal Year, or adopts an Annual Budget that prevents CSUSA from 
satisfying is obligations hereunder; 

 
5. The Charter is revoked or suspended by the SBE or other governmental 

authority; 
 

6. CSUSA commences a case or proceeding or files a petition for bankruptcy, 
reorganization, liquidation or dissolution, is adjudicated insolvent or 
bankrupt, or applies to a tribunal for a receiver, intervener, conservator, or 
trustee for itself or for any substantial part of its property, or any such action 
is commenced against it and the same remains pending for more than sixty 
(60) days; 

 
7. CSUSA is found by an administrative or judicial body to have made 

fraudulent use of funds, or an administrative or judicial body revokes any 
license that may be required for CSUSA to carry on its business and perform 
its obligations and functions under this Agreement; and 

 
8. CSUSA materially breaches this Agreement, which shall be limited to: (i) 

failure to account for expenditures or pay the Charter School’s operating 
costs (provided funds are available to do so); (ii) failure to follow policies, 
procedures, rules, or curriculum duly adopted by the Foundation which are 
not in violation of this Agreement or applicable law; (iii) failure to realize 
student achievement objectives outlined in the Charter; (iv) failure to take 
reasonable efforts to protect the health, safety, and welfare of the students 
at the Charter School; and (v) violation of applicable law.  In the event of a 
material breach, CSUSA shall have (60) days after receipt of written notice 
to remedy such breach. 

 
B. Remedies.  Upon the occurrence of an uncured Event of Default by either Party, 

the non-breaching Party shall be entitled to pursue all remedies available under law or equity, 
including without limitation, terminating this Agreement upon seven (7) days prior written notice.  
Such termination, however, shall only become effective following the end of the then-current 
academic year.  In the event of termination of this Agreement for any reason by either Party prior 
to the end of this Agreement’s term, CSUSA may, for a fee reasonably acceptable to CSUSA, 
provide the Foundation with reasonable assistance for up to thirty (30) days to assist in the 
transition to another administrative or structural arrangement (although CSUSA shall not be 
required to provide any assistance to another management company or service provider).  
However, CSUSA will abide by all state laws that govern transition obligations, including but not 
limited to: 
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1. Transferring all student records to such entity; 
 

2. Transferring any and all other non-proprietary information and providing 
necessary assistance to the new program or education service provider to 
ensure the least disruption of the Charter School operation as a result of the 
termination of this Agreement; and 

 
3. Transferring or assigning to the Foundation all contracts, agreements, 

licenses, permissions, and other rights and privileges related to the operation 
of the Charter School, including, at CSUSA’s option, assignment of 
contracts for Personnel and the School Administrator. 

 
ARTICLE VIII 

INDEMNIFICATION & LIMITATION OF LIABILITY 
 

Each Party does hereby indemnify, defend, and hold the other, including their respective 
directors, partners, officers, employees, agents, representatives, and attorneys, harmless from and 
against any and all claims, actions, damages, expenses, losses or awards which arise out of its own 
negligence, acts or omissions, or noncompliance or breach of any of the terms, conditions, 
warranties, representations, or undertakings contained in or made pursuant to this Agreement.  
Notwithstanding the foregoing and except for claims of death or bodily injury resulting from 
CSUSA’s gross negligence or willful misconduct, CSUSA’s total, aggregate liability to the 
Foundation for any reason and upon any cause of action, whether in tort, contract, or otherwise, 
shall be limited to the total amount of all Management Fees received by CSUSA from the 
Foundation under this Agreement. 
 

ARTICLE IX 
INSURANCE 

 
A. Insurance Coverage.  Each Party shall maintain insurance in the coverage amounts 

as may be required by the Charter, with the other Party listed as an additional insured.  Such 
insurance shall be purchased by CSUSA using the Revenues.  Each Party shall, upon request, 
present evidence to the other that it maintains the requisite insurance in compliance with the 
provisions of this paragraph.  Each Party shall also comply with any reasonable information or 
reporting requirements required by the other Party’s insurers. 
 

B. Workers’ Compensation Insurance.  Each party shall maintain workers’ 
compensation insurance as required by the Charter and applicable law, covering their respective 
employees. 

 
 

ARTICLE X 
REPRESENTATIONS & WARRANTIES 

 
A. Foundation Representations and Warranties.  The Foundation represents that it 

has the authority under law to execute, deliver and perform this Agreement and to incur the 
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obligations provided hereunder.  The Foundation warrants that its actions have been duly and 
validly authorized, and that it has adopted any and all resolutions or approvals required for the 
execution of this Agreement. 
 

B. CSUSA Representations and Warranties.  CSUSA represents and warrants that 
it is a limited liability company authorized to conduct business in the State of North Carolina.  
CSUSA will comply with all registration and licensing requirements relating to conducting 
business under this Agreement.  The Foundation agrees to assist CSUSA in applying for such 
licenses and permits and in obtaining such approvals and consents. 
 

C. Mutual Warranties.  The Charter School and CSUSA mutually warrant to the 
other that there are no pending actions, claims, suits or proceedings, to its knowledge, threatened 
or reasonably anticipated against or affecting it, which if adversely determined, would have a 
material adverse effect on its ability to perform its obligations under this Agreement. 
 

ARTICLE XI 
MISCELLANEOUS 

 
A. Sole Agreement.  This Agreement supersedes and replaces any and all prior 

agreements and understandings between the Foundation and CSUSA regarding the management, 
operation, or administration of the Charter School. 
 

B. Force Majeure.  Notwithstanding any other sections of this Agreement, neither 
Party shall be liable for any delay in performance or inability to perform due to acts of God or due 
to war, riot, embargo, fire, explosion, sabotage, flood, accident, labor strike, or other acts beyond 
its reasonable control; provided, however, that either Party may terminate this Agreement in 
accordance with the termination provisions contained herein if sufficient grounds exist as provided 
in Article VII of this Agreement. 
 

C. Governing Law and Waiver of Jury Trial.  This Agreement shall be construed, 
interpreted, governed, and enforced pursuant to the laws of the State of North Carolina, without 
regard to its conflict-of-laws principles.  The Parties hereby waive the right to a jury trial in any 
action, proceeding, or counterclaim brought by either Party against the other. 
 

D. Agreement in Entirety.  This Agreement constitutes the entire agreement of the 
parties. 
 

E. Official Notices.  All notices and other communications required by the terms of 
this Agreement shall be in writing and sent to the Parties at the facsimile number or address set 
forth below.  Notice may be given by: (i) facsimile with written evidence of confirmed receipt by 
the receiving Party of the entire notice; (ii) certified or registered mail, postage prepaid, return 
receipt requested; or (iii) personal delivery.  Notice shall be deemed to have been given on the date 
of transmittal or personal delivery if given by facsimile or personal delivery, or upon the date of 
postmark if sent by certified or registered mail.  Notices to the Foundation shall be sent to the 
current address of the then-current Foundation President, with a copy to the then-current 
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Foundation attorney.  For purposes of the aforesaid, the address of the Parties, including the 
address of the initial Foundation President and attorney, are as follows: 
 
Lincoln Charter Education Foundation, Inc.  
 
Aaron Hoegle 
Board President 
7860 Blades Trail 
 Denver, NC 28079 
Phone: (704) 877-3884 
 
With a copy to: 

Donna Rascoe 
Board Attorney 
Nelson Mullins Riley & Scarborough LLP 
4140 Parklake Avenue, Suite 200 
Raleigh, NC  27612 
Phone: (919) 329-3835 

 Fax: (919) 329-3985 
 
CSUSA: 

Chairman, Chief Executive Officer 
Charter Schools USA 
800 Corporate Drive, #124 
Ft. Lauderdale, FL  33334 
Phone: 954-202-3500  
Fax:  954-202-2047 

 
With a copy to: 
 

Tripp Scott, P.A. 
Attn:  Edward J. Pozzuoli 
110 S.E. Sixth Street 
15th Floor 
Fort Lauderdale, FL 33301 
Phone:  954-525-7500 
Fax:  954-761-8475 

 
F. Assignment.  Either Party may assign this Agreement with the written consent of 

the other. 
 

G. Amendment.  This Agreement shall not be altered, amended, modified or 
supplemented except in writing, as approved by the Foundation and signed by the President of the 
Foundation and the CEO of CSUSA. 
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H. Waiver.  No waiver of any provision of this Agreement shall be deemed or shall 
constitute a waiver of any other provision.  Nor shall such waiver constitute a continuing waiver 
unless otherwise expressly stated. 

I. Cost and Expenses.  If any Party commences an action against the other as a result 
of a breach or alleged breach of this Agreement, the prevailing party shall be entitled to have and 
recover from the losing Party its reasonable costs and attorneys’ fees (including those incurred at 
appellate levels). 

J. Compliance with Law.  The parties to this Agreement agree to comply with all 
applicable laws and regulations. 

K. Compliance with Charter Contract.  The parties to this Agreement agree to 
comply with the terms and conditions set forth in the Charter Contract. 

L. Indebtedness.  No indebtedness of any kind incurred or created by the charter 
school shall constitute an indebtedness of the State or its political subdivisions, and no 
indebtedness of the charter school shall involve or be secured by the faith, credit, or taxing power 
of the State or its political subdivisions. 

M. Severability.  If any term or condition of this Agreement is held by a court of 
competent jurisdiction to be invalid, void, or unenforceable, the remainder of the terms and 
conditions set forth herein shall remain in full force and effect and shall, in no way, be affected, 
impaired, or invalidated by such term or condition, and the Parties shall use their reasonable best 
efforts to find and employ an alternative means to achieve the same or substantially the same result 
as that contemplated by such term or condition. 

N. Survival.  The following Sections shall survive the termination or expiration of this 
Agreement: III, VII, VIII, and XI. 

SIGNATURE PAGE TO FOLLOW 
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State School Name 
2015 Year End 

Unassigned Fund 
Balance 

2014 Year End 
Unassigned Fund 

Balance 

2013 Year End 
Unassigned Fund 

Balance 

Florida Aventura City of Excellence School Do Not Manage 
Finances 

Do Not Manage 
Finances 

Do Not Manage 
Finances 

Florida Bonita Springs Charter School 190,601 153,172 59,925 
Florida Canoe Creek Charter Academy 35,481 134,544 198,471 
Florida Cape Coral Charter School 20,778 84,548 61,188 
Florida Clay Charter Academy Not Open Not Open Not Open 
Florida Coral Springs Charter School 4,525,505 683,034 329,620 
Florida Downtown Miami Charter School 537,367 312,784 269,478 
Florida Duval Charter Scholars Academy 177,750 0 258,547 
Florida Duval Charter School at Baymeadows 1,632,218 1,485,912 1,193,464 
Florida Duval Charter High School at Baymeadows 55,149 85,691 0 
Florida Duval Charter School at Flagler Center Not Open Not Open Not Open 
Florida Duval Charter School at Mandarin 819,619 Not Open Not Open 
Florida Duval Charter School at Southside 387,817 Not Open Not Open 
Florida Duval Charter School at Westside 161,600 458,075 Not Open 
Florida Four Corners Charter School 712,379 785,870 642,486 
Florida Four Corners Charter Middle School Not Open Not Open Not Open 
Florida Four Corners Charter High School Not Open Not Open Not Open 
Florida Gateway Charter School (K-5) 1,547,811 1,620,777 2,056,630 
Florida Gateway Charter School MS (6-8) 1,475,225 1,493,332 1,488,795 
Florida Gateway Charter High School (9-12) 43,909 5,169 42,474 
Florida Governors Charter Academy 139,752 329,686 87,014 
Florida Henderson Hammock Charter School 1,304,093 623,613 88,349 
Florida Hollywood Academy of Arts & Science 1,283,390 907,710 619,774 
Florida Hollywood Academy of Arts & Science Middle 419,501 208,398 9,881 
Florida Keys Gate Charter School 7,390,900 6,934,432 7,204,680 
Florida Keys Gate Charter High School 1,007,128 745,008 5,385 
Florida Manatee Charter School 103,483 0 39,528 
Florida North Broward Academy of Excellence 37,795 0 351,827 
Florida North Broward Academy of Excellence Middle 914,278 774,885 517,219 
Florida PM Wells Charter Academy 1,358,339 954,282 1,019,718 
Florida Renaissance Charter School at Central Palm 93,367 Not Open Not Open 
Florida Renaissance Charter School at Chickasaw Trail 1,190,918 621,485 522,851 
Florida Renaissance Charter School at Cooper City 386,036 269,937 74,005 
Florida Renaissance Charter School at Coral Springs 1,451,058 1,311,529 772,624 
Florida Renaissance Charter School at Hunter's Creek 653,289 0 Not Open 
Florida Renaissance Charter School at Cypress 954,569 Not Open Not Open 
Florida Renaissance Charter School at Goldenrod Not Open Not Open Not Open 
Florida Renaissance Charter School at Palms West 113,544 0 Not Open 
Florida Renaissance Charter Schools at Pines 137,842 Not Open Not Open 
Florida Renaissance Charter School at Plantation 683,692 507,514 349,501 
Florida Renaissance Charter School at Poinciana 843,367 590,589 210,075 
Florida Renaissance Charter School at Summit 263,662 453,053 Not Open 
Florida Renaissance Charter School at Tapestry Not Open Not Open Not Open 
Florida Renaissance Charter School at Tradition 126,580 68,866 Not Open 
Florida Renaissance Charter School at University 1,648,239 724,225 132,746 
Florida Renaissance Charter School at Wellington 100,877 Not Open Not Open 
Florida Renaissance Charter School at West Palm Beach 421,582 164,427 84,867 
Florida Renaissance Charter School at St. Lucie 1,516,061 1,427,596 854,404 
Florida Renaissance Elementary Charter School at Doral 1,955,508 1,779,684 1,740,951 
Florida Renaissance Middle Charter School at Doral 373,151 269,340 22,003 
Florida Six Mile Charter Academy 442,528 671,507 754,322 
Florida Winthrop Charter School 2,755,737 2,414,665 978,547 
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Florida Woodmont Charter School 188,064 164,079 141,549 
Georgia Cherokee Charter Academy 1,616,225 372,882 139,831 
Georgia Coweta Charter Academy 2,252,090 6,438 4,507 
Illinois Larry Hawkins Charter School1 See Note 1 See Note 1 See Note 1 

Illinois  Lloyd Bond Charter School1 See Note 1 See Note 1 See Note 1 
Illinois Longwood Charter School1 See Note 1 See Note 1 See Note 1 
Illinois Loomis Primary Charter School1 See Note 1 See Note 1 See Note 1 

Louisiana Acadiana Renaissance Charter Academy 1,023,443 Not Open Not Open 
Louisiana Baton Rouge Charter Academy at Mid-City 755,575 380, 365 Not Open 
Louisiana Iberville Charter Academy 26,963 Not Open Not Open 
Louisiana Lafayette Renaissance Charter Academy 242,022 Not Open Not Open 
Louisiana Lake Charles Charter Academy 3,361,310 1,596,407 1,832,560 
Louisiana Lake Charles College Prep 0 Not Open Not Open 
Louisiana Magnolia School of Excellence 830,614 354,043 Not Open 
Louisiana South Baton Rouge Charter Academy 51,792 Not Open Not Open 
Louisiana Southwest Louisiana Charter Academy 4,784,505 34,009 13,456 
Michigan Success Mile Academy 10,225 0 Not Open 

North Carolina Cabarrus Charter Academy 248,801 0 Not Open 
North Carolina Cardinal Charter Academy 160,944 Not Open Not Open 
North Carolina Langtree Charter Academy 336,893 0 Not Open 

 

1These schools are not individual charter 
schools with individual fund balances.  

These four schools are part of a group of 18 
schools that exist under one single charter 

contract. The audited fund balance is 
reported as one consolidated fund balance 

for the group of 18 schools.  A financial audit 
is not performed for each individual school; 
the audit is performed on the group of 18 

schools. 
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August 23, 2016 

Aaron Hoegle, President 
Lincoln Charter Education Foundation, Inc. 
7860 Blades Trail 
Denver, NC 28037 

RE: Lincoln Charter Education Foundation, Inc. 

We have prepared an estimate cost of the insurance portfolio for West Lake Preparatory Academy. The 
premiums listed below are just an estimate; the insurance carriers will require a full underwriting 
submission to calculate the accurate premiums.  I feel confident that the summary below fulfills the 
requirements requested. 

All insurance carriers are licensed by the State of North Carolina and are rated at least A by AM Best. 

Educators Legal Liability (Errors & Omissions): 
• Educators Legal Liability of $1,000,000 per claim.

Premium is included in the General Liability Premium 

Commercial General Liability: 
• Liability insurance limits of $1,000,000 each occurrence / $2,000,000 aggregate as requested.

The liability policy includes the following: 
• Premises and Operations
• Products / Completed Operations Liability
• Independent Contactors (unless the independent contractor has their own insurance)
• Aggregate Limits per location
• Separation of Insureds
• Defense and Contractual Liability
• Medical Payment $15,000 per person

The premium is based on number of students -661 Students
$14,979 Estimated Premium

Property Insurance and Boiler and Machinery: 

• The Property Insurance will be written for the full appraised value and or replacement cost of the
building and contents of the property.  Coverage includes Boiler & Machinery coverage.
Coverage will be written using the Special Perils (Broadest form available), excluding flood and
earthquake.

The premium is based on total insured values -$13,126,365.  Breakdown is as follows:
o Building $10,659,060
o Business Personal Property  $925,000
o Business Interruption - $950,000,

Construction of building Masonry Non-Combustible  2 stories, 

$30,191 Estimated Premium  
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Employee Dishonesty:  (Fidelity Bond) 

• Employee Dishonesty coverage - $250,000
$750 Estimated Premium

Automobile Liability: 
• Automobile liability for a limit $1,000,000 per occurrence
• Premium is based on Hired and Non Owned Automobile Liability Only

$5.41 Estimated Premium

Workers Compensation: 
• Workers Compensation and Employers Liability as specified by Chapter 97 of the General Status

for North Carolina.  
• Premium is based on Total Remuneration of $2,216,520 (subject to annual audit)

$31,614 Estimated Premium 

These are non-binding estimates of insurance which have been based on hypothetical exposures.  The 
insurance carriers would require a full submission with all underwriting information including actual 
exposures.  

Should you have any questions or comments, please do not hesitate to give me a call.  My direct number 
is 727-796-6294. 

Thank you 
Arthur J. Gallagher & Co, 

Anna M. Costa 
Anna M. Costa, CPCU 
Client Service Executive 

AMC/- 
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Sample SPG Goal – West Lake Preparatory Academy (WLPA) 
 

The goal setting procedures described in Section II represent a comprehensive list of performance targets aligned to the North Carolina’s 
School Performance Grade calculation of the Performance Component. Baseline values on each metric will be established at the end 
of the school’s first academic year. Table O.1 below represents the application of the goal setting procedures to sample baseline year 
results; goals in Year 2 and beyond will be based on meeting or exceeding the baseline achieved in Year 1 (or the year prior), with the 
goal of reducing the percent of students who are not proficient by 10% each year of the charter term. Year 2, 3, 4, and 5 goals are shown 
with baseline values from the average of a sample of WLPA-area schools’1 End of Grade (EOG) assessment results were published in 
September 2015. Since the actual student population of WLPA is unknown, the sample average among the WLPA-area schools’ 
performance is an approximation of the average WLPA-area student’s performance. A list of WLPA-area schools included in this sample 
baseline is included in the footnote at the bottom of this page. 
 

Table O.1: Sample SPG Performance Component Goals 

  Sample Goals: West Lake Preparatory Academy (WLPA)   
  Local School Average as Baseline   

  

Goal   
Area Assessment Subject 

Sample 2015 
Baseline 
Results 

Year 2 Year 3 Year 4 Year 5 

  

  

Pr
of

ici
en

cy
 

NC EOG Grades 3-8 Reading/ELA 72 75 77 80 82   
  NC EOG Grades 3-8 Math 72 75 77 80 82   
  NC EOG Grades 5 and 8 Science 82 84 85 87 88   
                    

  

Goal   
Area Assessment Subject 

Sample 2015 
Baseline 
Results 

Year 2 Year 3 Year 4 Year 5 

  

  Pr
of

ici
en

cy
 

NC End of Course Math 1 85 87 88 89 90 

  
  All values are percentages.   

  

Goal   
Area Assessment Subject 

Sample 2015 
Baseline 
Results 

Year 2 Year 3 Year 4 Year 5 

  

  

Pe
rfo

rm
an

ce
 

Co
m

po
ne

nt
 

NC EOG: Math, Reading and 
Science 

Without EOCs 75 78 80 82 84 
  

  NC EOC: Math I With EOCs 76 79 81 83 84   

  
Each year of proficiency goals and performance components reflects a 10% reduction in the number of students who are NOT Proficient. 
   

  Math 1 enrollment was estimated at 10% of the school population for the purposes of estimation.   
 

Guaranteed and Viable Curriculum 
The Guaranteed and Viable Curriculum (GVC) is the core of the Education Model. The Education Model supports the school’s mission, 
which ensures academic excellence in every classroom and encourages steady academic progress as students build their knowledge 
and skills from one year to the next. The GVC is primarily a combination of the factors “opportunity to learn” and “time.” Opportunity to 
learn addresses the extent to which the curriculum in a school is “guaranteed.” It also means that individual teachers do not have the 
option to disregard or replace assigned content (Marzano). After clear guidance is given to teachers regarding the content, the EMO 
(which provides curriculum and educational strategy support to the school) and the school’s administration will monitor learning so that 
the academic content within each grade is not disregarded or replaced. 
                                                        
1 Mountain Island Charter, Lincoln Charter School, North Lincoln Middle, Pumpkin Center Elementary, Catawba Springs Elementary, East Lincoln Middle School, St. 
James Elementary, Rock Springs Elementary, J.V. Washam Elementary, Barnette Elementary, Grand Oak Elementary, Torrence Creek Elementary, Francis Bradley 
Middle, Mountain Island Lake Academy, Whitewater Middle 
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The following graphic illustrates the Education Model’s cycle that teachers follow to ensure students are mastering all of their grade-level 
standards in the GVC. Descriptions of each component follow. 

Component 1: Baseline Assessment and Data 
Baseline assessment (obtained throughout the year) provides all 
stakeholders with the information needed to identify students’ strengths 
and weaknesses; effectively target instruction; and set school-level, 
classroom-level, and individual student-level goals. This starts at the 
beginning of the school year with the review of students’ previous school 
year’s scores from the state-mandated assessment. Baseline data is 
obtained throughout the year with standards-aligned pre-tests that are 
utilized prior to each new unit of instruction.  
 
Assessment 
In addition to state-mandated assessments, the measurement tools listed 
below will be used for assessment purposes in order to establish a 
baseline to guide instruction. These are used to determine the progress 
of students with regard to mastery of the standards and reaching a level 
of proficiency on the EOCs. The listed assessment tools do not preclude 
the school from incorporating other measures that may be determined 
necessary to support the school’s mission. 

• Northwest Evaluation Association (NWEA) Interim Assessments: Includes three administrations in the areas of English language 
arts, mathematics, and science. The NWEA assessments are nationally normed, Common Core-aligned assessments proven 
to be effective at targeting student achievement and determining skills students need to improve performance. NWEA uses a 
scale score (RIT) that continues through each grade level, which enables us to monitor growth from one grade level to the next, 
as well as determine exactly how far above or how far below grade level a student is. Results are used to set goals for students 
on specific skill gaps, as well as to identify groupings and standards to teach for small-group instruction. NWEA currently 
provides the Measures of Academic Progress (MAP) and the MAP for Primary Grades (MPG). These assessments are computer 
based, which helps students prepare for the format of the state assessment and enables teachers to see results immediately. 
o NWEA MAP tests students with engaging, ability-appropriate content. NWEA is an adaptive assessment; therefore as a 

student responds to questions, the test difficulty adjusts to the level of the student. 
o NWEA MAP for Science is aligned with science state standards. Test items are helpful for assessing students up to and 

including 10th grade, prior to more specialized science curriculum in upper high school, and measures the following critical 
areas: 
1) General Science – Covers specific science concepts within the three major domains of science: life sciences, earth 

and space sciences, and physical sciences.  
2) Concepts and Processes – Measures a student's performance in both the processes used in science and the major 

themes underlying the science disciplines. 
Administration of MAP for Science is required in grades 5 and 8, but the school will have the option of offering this 
assessment to other grade levels if necessary. 

• Common Monthly Assessments (CMAs): Assessments provided by CSUSA, which are created from a data bank and 
disseminated to schools to gauge students’ progress towards mastery of the GVC. The assessments are aligned to the Common 
Core and the North Carolina Essential Standards, and include short-term review as well as spiral review to check for mastery. 
This provides a uniform tool to all schools in the ESP’s network to monitor progress more frequently between interim 
assessments administered by NWEA. These are either paper based or computer based, with results available within 24 hours. 
Teachers use the results to adjust their instructional focus plan and reteach standards that the students have not mastered. 
CSUSA also has the capability to view comparison reports across the network of schools to monitor trend data and make 
adjustments to school support if necessary. 

• Instructional Focus Plan (IFP) Assessments: Assessments given at least every two weeks that are aligned to Common Core 
Standards, cross walked to state standards, and measure mastery of competencies within the GVC.  IFP instruction and 
assessments match the skills and concepts on which each class needs to work in order to reach mastery. More details regarding 
IFP can be found further in this Appendix. 

• Classroom Assessments: Formative and summative assessments designed to evaluate whether a student has mastered a 
specific standard. Each assessment will be based on content that has been practiced multiple times, and will measure the 
academic performance of each student on a particular standard. The assessments are used in all subjects and can be created 
by teachers or purchased. The assessments can be essays, projects, multiple choice or open response tests, exit tickets, or 
other forms of evaluating student performance. 
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Goal Setting 
As stated above, baseline assessment and data will be used to set goals at the school. Table O.2 below shows how this data supports 
goal setting at each level. 
 

Table O.2: School Goal Setting 
Goal Setting 

School Level 
The school’s leadership uses data reports to set and monitor school goals for overall 
proficiency, learning gains, with the lowest 25%, and growth within a specific body of 
knowledge. 

Teacher 
Level 

Teachers are able to utilize system reports for grading, as well as EOG, EOG, state 
assessments, and NWEA interim assessments to determine instructional needs. 

Student 
Level 

Personalized Learning Plans are created for all students based on their performance on 
assessments. Students, in conjunction with parents and teachers, develop goals in order to 
attain the North Carolina Department of Public Instruction (DPI) Common Core and State 
Essential Standards, as applicable. 

 
Goal-setting is viewed as a catalyst in the cohesion of the school as a team working toward the same mission. Goals will be heard 
throughout the day and visible when walking down the halls since all students and staff are expected to be able to articulate their role in 
the school’s mission. After data chats (described further in this Appendix), teachers will meet with students to set academically focused 
personal goals that allow them to track their own progress. Goal-setting is also used after formative assessments as a means to track 
improvement and areas for growth with regards to academic standards. Teachers are required to track progress on classroom walls to 
motivate and inspire students in keeping with the school’s mission. Goal-setting is also used in conjunction with the development of a 
student’s Personalized Learning Plan.  
 
Personalized Learning Plans 
Every child is unique, therefore the school will create a Personalized Learning Plan (PLP) for each student. PLPs align with the school’s 
mission of providing individualized instruction and are designed to track an individual student's strengths, weaknesses, and cumulative 
academic progress. The PLP will empower students to track their own progress, which fosters the school’s mission by giving students 
ownership of learning goals. Through analysis and evaluation of data; administrators, teachers, parents, and students collaborate to 
devise an academic plan for each student to achieve learning gains. The plan's development is a collaborative effort between the teacher, 
parent, student, and other staff involved with the student's academic achievement. Teachers will act as facilitators and coaches for the 
plans, aiding in creating, monitoring, and challenging the students to push themselves. The parents’ role is to be a cheerleader or mentor, 
motivating and guiding the students in their endeavors. Most importantly, Students are the producers of the plan, faced with the 
responsibility of understanding their data, making good decisions as learners, and following through with expectations.  
 
Through analysis and evaluation of data; administrators, teachers, parents, and students are able to devise an academic plan for each 
student to achieve learning gains. Baseline achievement levels (which are visible to the student, parent, and teacher within the student 
information system) are incorporated into each student’s PLP (created quarterly) as a starting point for determining future rates of 
academic progress. Students and parents are able to consider areas of mastery and deficiency based upon reports from NWEA, which 
provide details regarding what skills have been mastered, need to be remediated, or are ready to be learned next. The student will set 
personal goals each quarter that are confirmed by teachers, and teachers will post formative data such as NWEA interim assessment 
scores and reading diagnostic assessments to support student goal-setting. Each student’s PLP will serve as the foundation from which 
to measure student outcomes (which will be congruent with the Common Core and the North Carolina Essential Standards) within the 
GVC. Students are expected to, at a minimum, achieve mastery of each grade level standard, and each goal and objective specified in 
their PLP.  
 
The following information is also considered when assessing the student’s strengths and weaknesses: 

• Non-assessed student work and project-based learning. 
• Information about what the student likes to learn, and parent information about how their child learns best (e.g., in a quiet place, 

working in groups, etc.). 
• Reports and observations from the student’s teachers. 
• Information and suggestions from the student’s parents and the student. 

 
The PLP also aids in teaching students the valuable lesson of having a goal and knowing what it takes to achieve it. Thus, the PLP will 
include the action steps to reach quarterly grade and NWEA interim assessment goals. The action steps help guide both the child and 
the parent in implementing the PLP. The process of creating and monitoring the PLP enhances students’ ability to be self-aware of their 
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strengths and weaknesses, self-motivate to set and reach goals, and self-monitor progress, leading to successful completion of ambitions 
throughout life, which supports the school’s mission. 
   

Component 2: Data-Driven Instruction 
Using the school’s student information system, pretests, and summative assessments, teachers have the needed data to effectively 
adjust instructional focus through spiral teaching and employ differentiation strategies to ensure that each student is making progress 
towards mastery of specific skills and content. See Figure O.1 and O.2 below for sample NWEA and CMA reports. 

 
Figure O.1 

 
 
Figure O.1: CMA and NWEA Reports 
In the data warehouse, multiple assessment data points are held for easy comparison. In this report, the teacher can view the Fall NWEA 
assessment, the first few CMA assessments, and then the Winter NWEA assessment. This can be useful in determining trends in student 
performance and identifying red flags. For instance, it would be a concern if a child was performing on grade level on NWEA, yet was 
failing each CMA. 
 

Figure O.2 
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Figure O.2: Learning Continuum 
This report is generated from NWEA to determine what skills the students need to work on in order to improve mastery. The Class 
Breakdown Report sorts students in groups based on RIT score and goal area (i.e. Informational Text), then the teacher may access the 
Learning Continuum to view which skills the students still need support with or are ready to master next. The view can be sorted by 
student or group, and then broken down by skill or by standard. The teacher can choose to limit the display for one grade level, or can 
choose a span of grade levels in order to see remedial skills from previous grades or enrichment skills for advanced learners. 
 
Upon analysis of baseline data, teachers will be provided professional development to support the instructional strategies that best meet 
the needs of each student. This innovative approach to data-driven instruction and ongoing teacher support from within the network will 
ensure a culture of continuous improvement and increased student achievement.  
 
The Education Model itself is innovative in the sense that the core segments are consistent, but the instructional methods are dependent 
on the needs of the individual student. Innovative learning methods that are utilized can range from any or all of the following strategies: 

• Student-centered Learning  
• Blended Learning  
• Marzano’s Thirteen High Probability Instructional 

Strategies  

• Cross-curricular Instruction and Learning  
• Multiple Intelligences  
• Project-based Learning 
• Cooperative Learning 

 
Student-Centered Learning 
The intent of using student-centered learning is to increase the level of rigor within the classroom to help students be able to demonstrate 
college- and career-readiness. Based on Marzano’s research and the learning map to guide instruction, students will be the designers of 
their own learning in order to obtain a deeper level of understanding. Teachers will use various Marzano strategies focused on developing 
autonomy in processing, evaluating, analyzing, and demonstrating knowledge. Students will follow a 7-step process for learning: 1) 
Processing; 2) Elaborating; 3) Recording; 4) Reflection; 5) Practice; 6) Deepening; and 7) Extension. For each unit, students will go 
through a discovery or exploration process to first make their own inferences and hypotheses about content. They will then adjust those 
understandings after instruction from the teacher, correct mistakes, and demonstrate their new learning. To further show ownership of 
learning, students can be presented with a rubric and the standards of a particular unit to construct their own way of demonstrating 
mastery of the content, whether in the form of a presentation, written piece, or other method. Other strategies include helping students 
elaborate on content, managing response rates with tiered questioning techniques, and helping students examine their reasoning.  
 
Blended Learning 
The school will also offer students the unique experience of blended learning. According to the Innosight Institute, blended learning is “a 
formal education program in which a student learns at least in part at a supervised brick and mortar location away from home.” Online 
programs can range on a continuum, from a part-time embedded supplemental program to load-bearing courses taken independently, 
per the International Association for K-12 Online Learning. 
 
Schools have the option of using various models that may include: 

• Rotation Model: 
o Description: Students receive instruction from the teacher on a particular skill, participate in centers or independent work, 

and then complete similar activities on an online software program.  
o Example: Students learn how to multiply 2-digit numbers from the teacher, complete an activity to practice with a group 

during centers, and then independently complete an assignment assigned to them by the teacher using Mathletics on a 
laptop in class. Our current reading program, McGraw-Hill Reading Wonders, also allows teachers to assign content. 
Students can practice reading skills on Reading Eggs. 

• A la carte Model: 
o Description: While physically in the school, students take an online course with an online teacher of record, but still attend 

school in a brick and mortar setting.  
o Example: Typically used for course recovery in middle school, when students fail a subject, they have the opportunity to re-

take the course during a class period in lieu of an elective course through Plato. They complete coursework online at the 
school while the teacher of record monitors progress. 

o Example: This can also be used for elective choices. A unique advantage that the school will have is its connection to the 
CSUSA network, which will allow students to take courses through Plato that may not be currently offered at the school 
due to staffing limitations. 

• Individualized Learning 
o Description: Students use programs that move at the child’s pace, adjusting automatically according to student 

performance. They start with an online diagnostic assessment, then are placed within a track. They read passages, answer 
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questions, receive tutorials, solve problems, and move through the program as they progress through their pathway. The 
teacher monitors use and progress. 

o Examples: Programs such as Reading Plus and Think Through Math. 
• Flipped learning 

o Description: Teachers can use this within a course for all students, or for those who need enrichment. Outside of class-
time, students watch an online video or tutorial to be exposed to a concept prior to meeting in class, and develop an 
understanding on their own. They then meet with the teacher to extend learning and practice.  

o Example: Tutorials done through approved online resources. 
 
Within blended learning, teachers utilize research-based best practices for teaching and learning, including the integration of technology 
into the instructional program. Students and staff will have access to technology through multiple blended models. The programs to be 
used by the school include: Safari Montage, Plato Courseware, Reading Eggs, Reading Plus, Think Through Math, and Mathletics.  
 
Marzano’s Thirteen High Probability Instructional Strategies  
Each of the thirteen strategies provides students with a learning opportunity that is academically rigorous, challenging, innovative, and 
focused on individual student learning needs. These strategies can be implemented across subject levels, and even throughout a lesson 
in various ways, as described in Table O.3. The strategies detailed in Table O.3 have been proven by research to yield positive results 
in student learning. Professional development (specific to the grade level) is provided to help teachers create and implement an 
instructional framework that guides them as to the most appropriate use of the research-based instructional strategies and innovative 
learning methods. As new research is released and updated, professional development and teaching strategies are continuously updated. 
 

Table O.3: Marzano’s Thirteen High Probability Instructional Strategies 
Category Applications 

Tracking Student Progress and 
Using Scoring Scales 

(Yields a 34 percentile gain) 

• Determine current level of performance 
• Identify achievement goals and establish a rate of progress 
• Track progress visually 
• Adjust instruction to improve learning 
• Provide more intensive instruction to re-teach the material if goals are not being met 

Setting Goals/Objectives 
(Yields a 25 percentile gain) 

• Set a core goal, and let students personalize it 
• Make sure goals are achievable 
• Teachers help with strategies to achieve goals 
• Teachers and students monitor progress and celebrate success 

Building Vocabulary 
(Yields a 20 percentile gain) 

• Use strategies before, during, and after lessons 
• Implement a comprehensive program for students to be able to understand complex 

texts, engage deeply with content area concepts, and participate in academic 
discussions 

Identifying Similarities and 
Differences 

(Yields a 20 percentile gain) 

• Teacher-directed activities focus on identifying specific items 
• Student-directed activities encourage variation and broaden understanding 
• Include activities that involve comparing and classifying, analogies and metaphors, 

graphic organizers, etc. 

Interactive Games 
(Yields a 20 percentile gain) 

• To use in addition to effective teaching 
• Define the objectives of the game to set a purpose 
• Should be challenging, but not frustrating 
• Can foster teamwork and social interaction 
• Provides opportunities for success and positive reinforcement  

Summarizing 
(Yields a 19 percentile gain) 

• Requires analysis of text to determine what’s important 
• Students use key words and phrases while summarizing content 
• Students constantly refine their work to determine the most essential and relevant 

information 

Note Taking 
(Yields a 17 percentile gain) 

• Use teacher-prepared models/templates to teach basic principles and expectations 
• Give time to practice note-taking and provide feedback on the skills 
• Students become familiar with content, jot down main ideas, and write down questions 

Nonlinguistic Representations 
(Yields a 17 percentile gain) 

• Incorporate words and images to represent relationships 
• Use physical models, dramatization, and movement to represent information 
• Have students explain their rational and meaning behind the nonlinguistic 

representation 
Student Discussion/Chunking 

(Yields a 17 percentile gain) 
• Set expectations for classroom discussions and try in small groups first 
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Category Applications 
Student Discussion/Chunking 

(Yields a 17 percentile gain) 
(Continued) 

• Use a variety of techniques, having students take notes throughout the discussion and 
segment the discussion to check for understanding 

• Organize content into small, related segments that are more manageable for 
understanding in daily lessons 

Homework 
(Yields a 15 percentile gain) 

• Establish and communicate a homework policy 
• Provide specific feedback on all assigned homework and vary the way the feedback is 

delivered 

Practice 
(Yields a 14 percentile gain) 

• Ask questions that require students to process and rehearse the material 
• Give feedback on the practice while circulating and monitoring work 
• Provide additional explanations and several examples 
• Cooperative learning is an effective strategy to utilize practice 

Effort and Recognition 
(Yields a 14 percentile gain) 

• Personalize recognition and give praise for individual accomplishments 
• Provide suggestions to help students improve if they are struggling, then praise the 

improvements 
Graphic Organizers 

(Yields a 13 percentile gain) 
• Use various types to expose students to information before the learn it 
• Examples include maps, diagrams, timelines, clusters, flowcharts, and structures 

 
Cross-Curricular Instruction and Learning 
This method of instruction requires a high level of collaboration among teachers since content is connected across subjects. Teachers 
align their studies in more than one subject area to best make connections for students, creating the opportunity for deepened 
understanding. For example, students can easily utilize the strategy of identifying a main idea (reading) when reading a newspaper article 
containing information on global warming (science), which can also tie into the citizen’s role in preventing global warming (social studies). 
With the proper planning and teamwork, entire units can be implemented throughout the year connecting all subjects. 
 
Multiple Intelligences  
Howard Gardner’s Theory of Multiple Intelligences is based on the idea that all students have different types of minds, therefore they 
process and remember information in different ways. The general types of learners include visual-spatial, bodily-kinesthetic, musical, 
interpersonal, intrapersonal, linguistic, and logical-mathematical. Teachers will plan and implement lessons with the various types of 
learners they have within their classes in mind. For example, for a lesson on the effect of earth’s rotation, some students can be provided 
with a pictorial diagram (visual-spatial learners), whereas others can take part in acting out the rotation with different students representing 
the sun, earth, and moon (bodily-kinesthetic learners). 
 
Project-Based Learning 
This method provides students with the opportunity to learn content and master standards through real-world activities. Projects typically 
include activities in which students need to create, question, and revise knowledge utilizing key critical thinking skills. This further prepares 
them for secondary and post-secondary studies. Often related to student interest, these activities can foster a higher desire for learning 
and developing better communication skills, as they frequently (but not always) require students to work in teams or partnerships. An 
example could be posing a problem, such as “how can we improve the healthy habits of students at our school?” Students would then 
develop a solution to solve the problem. One student may design a persuasive campaign and conduct research to obtain facts to get 
students to make better choices. Another student may create a greenhouse to grow vegetables for the students to eat.  
 
Cooperative Learning 
Cooperative learning is a strategy utilized by teachers to increase the rigor of an assignment, as it increases the expectations of students 
in completing a task. Students develop problem-solving and social skills while applying knowledge learned in a particular unit. Within 
formal cooperative learning, teachers strategically group students to complete an assignment. Teachers then design roles so all students 
are held accountable for providing input and holding ownership of learning. To complete the task of planning a vacation under a certain 
budget, for example, the roles can be designated as leader, recorder, time-keeper, task-manager, and presenter. Teachers set 
expectations with regard to social interactions, behavior, and task completion. They facilitate and monitor group work to hold students 
accountable and clarify misunderstandings that occur along the way. For an informal cooperative learning opportunity, teachers have 
students participate in focused discussions in which students make predictions, summarize learning, make connections, or respond to 
other teacher questions. They share ideas with each other and come to a consensus, then share their responses with the class to gain 
insight on others’ ideas. This informal cooperative learning strategy includes turn-and-talks, think-pair-shares, and other purposeful 
discussions. 
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Differentiated Instruction 
To ensure that the aforementioned strategies are all used appropriately, the school will emphasize daily, differentiated instruction to 
accommodate all learners. The school will follow the belief that differentiated instruction is: 1) a teacher’s response to student needs, 2) 
the recognition of students’ varying background knowledge and preferences, 3) student-centered, 4) instruction that addresses students’ 
differences, and 5) a blend of whole-group and small-group instruction. Students will benefit through the use of innovative, differentiated 
instructional methods, which utilize research-based instructional strategies, including Marzano’s Thirteen High Probability teaching 
strategies, to enhance the student’s opportunity to learn the specific skills identified. Small-group instruction is utilized in order to support 
the needs of students who are struggling with the content as well as students who are above grade level and need more challenging 
tasks. Reading lesson segments will incorporate differentiated texts targeted to on-level, advanced, below-level, and ELL students. The 
school will also have a math resource that provides for enrichment, on-level, and re-teaching of each lesson. 
 
Teachers can differentiate in three ways: 1) the content students are learning, 2) the process in which the material is being taught, and 
3) the product that is developed to demonstrate learning. Teachers will take into consideration the students’ readiness for learning, 
interests, and learning profiles.  
 
Some best practices with regard to differentiating include: 

• For Student Readiness: Focusing on the standard for the content being taught and the objective that must be mastered, but 
content may be at various levels (i.e. students may read higher-level text yet still master the same standard as students reading 
on-level text). 

• For Student Interest: Allowing students to choose from a list of options of how they will demonstrate mastery (i.e. some students 
may complete a project, whereas others might write an essay). 

• For Student Learning Profile: Addressing various individual student differences in learning styles (i.e. students that are tactile 
learners can use manipulatives, whereas students who are visual learners can use pictures). 

 
Teachers use data from NWEA, CMAs, and class assessments to drive the decision-making process with regard to differentiated 
instruction. Student groupings will change in classes periodically depending on the activity level and ability level. Teachers will integrate 
formative assessments throughout activities to make adjustments. Continuously assessing, reflecting, and adjusting content, process, 
and product enables teachers to best meet the needs of each individual student. 
 
Other examples of differentiation include: 

• Whole-group – A teacher may assign a task to the students, yet differentiate the final product students need to create. For 
example, after completing a unit on World War II, students may be asked to demonstrate their understanding of the impact of 
WWII on each country. Students can have the choice to complete an essay, skit, debate, or other assignment based on student 
preference. The teacher will create the expectations for each choice and grade the students based on mastery of appropriate 
standards. 

• Small-group – Each day, the small group that meets with the teacher is based on particular skill gaps of the students (i.e. all 
students that need more instruction for converting fractions to decimals). As other groups work in centers, their assignments are 
differentiated within the overarching center topic. For example, in a writing center, one student may be working on supporting 
details, while another may be working on developing a conclusion, and another may be working on grammatical practice. 

• Technology – The school will utilize various technology resources to ensure students are using programs that meet their 
instructional needs. Teachers can differentiate by assigning content that the students still need practice with, based on NWEA, 
CMA, or class assessment data, and then monitor students’ performance on those skills. Students can also use programs that 
are adaptive and adjust based on how students perform (i.e. Reading Plus), which enable them to move at a faster or slower 
pace. These are supplemental to core instruction, so students still receive grade-level instruction, but may also receive remedial 
instruction through technology programs. 

 
Component 3: Assessment 

Assessments measure instructional effectiveness and student achievement and are therefore an integral part of the Education Model. 
After data-driven instruction, formative assessments will be continuously administered to determine areas of growth and identify 
instructional priorities. Formative assessments, in particular, provide a systematic and regular measurement of students’ progress in the 
classroom and are used to drive instructional practice. Each teacher will use classroom assessments from the resources purchased for 
the school. Other forms of assessments include exit tickets, quizzes, projects, essays, and more. Timely and specific feedback (based 
upon formative assessments of student performance on grade-level standards) is then given to establish individualized goals for all 
students (Marzano). To provide additional feedback in the instructional decision-making process, the school will use school-wide 
assessments, including NWEA, CMA, and Running Reading Records (K – 2). 
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Component 4: Grading 
Part of the process of assessing students and monitoring progress involves grading the assignments and assessments given to the 
students. The school will have a unique philosophy that focuses on academic grades only reflecting mastery of the standards that are 
taught in that subject. If a student only mastered 30% of the content on the test, then that is the grade they will receive. The teacher will 
reteach the concept, and students will practice and re-take a new assessment to improve their mastery of that standard. In order to 
ensure integrity and guarantee that the student is completing his/her own work, academic grades will only reflect work completed at the 
school. Work completed outside of the school, such as homework or projects, can be included in a practice grade, but not the mastery 
grade. The student grade book includes practice grades and mastery grades, but only the mastery grades are considered part of their 
final overall academic grade. 
 
Students will not be graded based on behavior that is tied to an assignment. For example, students will not be academically penalized 
for turning in an assignment late; however, they will receive a behavioral consequence. The same principle applies for cheating. Students 
will receive a behavioral consequence if caught cheating, and are required to take a new/different assessment to measure mastery. 
 
Grading a student’s work solely on the standard that was taught allows the school to have a true indicator of the proficiency level of 
students since grades will not be skewed by non-academically related aspects. Students will be given enough opportunity to practice 
what is taught in order to demonstrate what they have learned, since it is the school’s intent to provide ample opportunity for every child 
to be successful. Students will receive timely feedback on their work to understand how they demonstrated learning effectively, or what 
can be done to improve their grade next time they are assessed a standard.  
 

Component 5: Reporting 
Reporting in the student information system will offer the school the capability of disaggregating data by individual student, class, and 
grade level. It will also offer teachers, parents, and students access to online student data. Student achievement data will be included in 
each student’s file and will make year-to-year evaluation and tracking of interim assessments more efficient. It will also provide students, 
parents, teachers, and administrators with the information to make decisions about differentiating instruction for each student. Parents 
will have real-time access to grades in the electronic grade book, and teachers will frequently communicate with families before a report 
card is issued to address any concerns about students who are failing their assignments. 
 
After assessments are administered, results will be reported to every stakeholder, including students, parents, teachers, administration, 
community members, and the Governing Board. Students are given feedback through reports generated by the assessment, or by 
reviewing their work with the teacher to make sure they understand what they did correctly and what needs improvement. Families are 
given progress reports mid-quarter and report cards at the end of each quarter to stay informed of student progress. Parent conferences 
are scheduled to discuss particular assessments or other issues. The school will also send updates of progress on instructional software, 
such as Reading Plus, to ensure parents are aware of their child’s performance and to reach out for support in motivating students to 
complete their practice. Teachers and administration stay informed of student progress through data chats, described below, and 
collaborate to make appropriate instructional decisions. Community members and the Governing Board are kept informed through 
leadership reports created by the principal to share at Board meetings and PTC meetings. 
 

Component 6: Decision 
Decision is the final action. Teachers and administrators will make a decision based on the data to either move on to a new standard and 
begin with a baseline assessment, or revisit the same standard through data-driven instruction and reach students who need remediation 
or acceleration through differentiated instruction. A unique and innovative aspect of this Education Model is the fact that the school does 
not simply move on to the next standard after assessment, but continues re-teaching based on students’ needs. The teacher will re-
teach, either by whole-class or small-group instruction, until all students have mastered the standard. These decisions are determined 
through data chats and team meetings and guide the standards that are taught in the Instructional Focus Plan. 
 

Data Chats 
As part of professional development throughout the year, a member of the school’s leadership team will lead data chats by analyzing 
students' data to ensure that teachers have a clear understanding of the importance of providing data-driven instruction. The data chats 
pinpoint what is needed in each classroom, including recognizing skills that each individual student needs to master. The teacher then 
uses the analyzed data to assist each student with individualized goal-setting and developing his/her Personalized Learning Plan. By 
analyzing their own data through data chats, teachers take ownership of their data and student gains. This is also the outlet for decision-
making with regard to students who will be offered additional instructional time, which may include tutoring, pull-out/push-in programs, 
and small-group instruction. Support from the ESP will be provided to ensure proper implementation of this tool in order to improve 
student performance. 
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Instructional Focus Plan 
To further monitor progress towards mastery of the standards, teachers (in conjunction with the school’s administrative team) will plan 
together and schedule learning objectives in an Instructional Focus Calendar (IFC). The IFC is developed based on the data provided by 
each CMA report, which teachers analyze to determine what standards the students need to be re-taught, or taught more in-depth than 
previously expected. This constant spiral instruction not only helps students reach mastery, but also reinforces concepts for better 
retention of information. The calendars include targeted standards, plans for instruction, and weekly assessments. A reflection space is 
designated for teachers to note the results of the assessment. Classroom teachers develop the calendars several times throughout the 
year to adjust instruction based on results. The GVC is thereby differentiated to meet the needs of the students within the school while 
maintaining rigorous pacing and high expectations. These calendars are developed for both ELA and mathematics, and teachers are 
encouraged to post and track results within the classroom to motivate and challenge their students. 
 

Network Connection 
Another distinctive component of the Education Model is the constant connection within the CSUSA network. This connection supports 
the implementation of the Education Model with fidelity and creates a sense of camaraderie and teamwork with the intention of further 
motivating the staff to achieve the vision and mission of the school. At each step, teachers and administrators have the opportunity to 
reach out to others to gain insight on best practices in order to provide the most effective instruction for students. This can range from 
lesson plan sharing and model lessons to professional development on instructional strategies. The school will be able to collaborate 
with other CSUSA-managed schools to help implement the replicated model. CSUSA will provide extensive training through New Teacher 
Induction, Curriculum Cadres, Quality Education for Students and Teachers (QUEST) site visits, and other professional development 
opportunities. The school will also have the ability to reach out to the entire CSUSA network for support and will receive regular assistance 
from the Regional Director and Curriculum Specialist.  
 

Charter School Replication – Cardinal Charter Academy: State & District Comparisons 
 

 
 

 

Appendix O - 10



Appendix P - 1



Appendix P - 2


	Appendix A - Replication Evidences-1
	Appendix A1 - Evidence of Educational Need-1
	APPENDIX A1 - West Lake Prep
	screenshot-wlakeprep.org 2016-09-14 15-31-08
	Support Letter - Sen Curtis

	Appendix B - Curriculum Outline-1
	Appendix C - Instructional Calendar-1
	Appendix E - Organizational Chart-1
	Appendix G - ByLaws
	Appendix H - Articles of Incorporation-1
	Appendix I - Executed EMO Contract
	Appendix K - EMO Financial History-1
	[Untitled]
	Appendix K Financials

	Appendix L - Insurance Quotes
	Appendix M - Revenue Assurances-1
	Appendix N - IRS Form 990-1
	Appendix N - IRS Form 990-2
	Appendix O - Additional Appendices-1
	Appendix P - Signed Required Documents



