Appendix A1: Evidence of Need

Raleigh Oak Charter School seeks to be the first of its kind in North Carolina. While 46
Public Waldorf Charters exist in the country, NC does not have a school utilizing these
methods (allianceforpublicwaldorfeducation.org). Public Waldorf schools stand out as
the fastest growing charter movement in the US and many Public Waldorf schools have
existed for over 20 years. The only similar option in this region is Emerson Waldorf
School, a private traditional Waldorf school. Emerson Waldorf was established over 32
years ago, and they currently have waiting lists for enrollment. Many families move from
other areas in the state or even from out of state to attend Emerson Waldorf school.
While Waldorf Schools have existed since the 1920’s, the public movement has
re-established itself in recent years. The early Waldorf philosophies provided for free
education without regard to race, religion or socioeconomic status, and the Public
Waldorf movement is breathing life into these original philosophies. A Public Waldorf
School is a unique approach that combines the best of private and public models.

Public Waldorf Education improves social and academic outcomes. The following is an
excerpt from a report done by the Stanford Center for Opportunity Policy in Education.
“Though each of these three studies (McDermott et al., 1996; Oberman, 2007; Larrison,
Daly, & Van Vooren, 2012) focused on a particular area of interest, when placed
together they provide a multi-level view of the public Waldorf-inspired system that is
largely missing from the existing research base. Collectively, the studies showed that
public Waldorf-inspired schools in a variety of settings (urban, suburban,
middle-income, or low-income) have better social and academic outcomes than the
majority of similarly constituted public schools. Qualitatively, these studies showed that
the Waldorf philosophy provided students and teachers with a space to develop
meaningful and lasting relationships where students were seen holistically. These
schools were seen as happy, caring places that supported student development in a
variety of areas, with the goal of developing well-rounded individuals.”

The Public Waldorf method is a promising alternative to meet the needs of a diverse
student population. In studies of Public Waldorf schools in California, achievement data
shows that growth excelled in the low socioeconomic, African-American, Latino and ELL
students. Additionally, graduation rates were higher by 10% or more in students with a
K-8 Public Waldorf Education than their peer cohort that attended traditional public
school. (Friedlander, et. al., 2015) ROCS will engage in a weighted lottery to ensure
socioeconomic diversity. ROCS will be one of very few charter schools in North Carolina
devoted to ensuring economic diversity. Further, we plan to locate the school in
Southeast Raleigh where there will be greater access to a diverse student population.
The Southeast Raleigh area also has limited charter school options.

A1


http://allianceforpublicwaldorfeducation.org/

Appendix A1: Evidence of Need

37] Morth Carolina Charter Schools Map School Year 201516

Raleigh, NC is an extremely fast growing area. The average daily enrollment for the
Wake County Public School System (WCPSS) in the 2015-2016 school year was
157,180 students. WCPSS is the largest school system in the state and the 16th largest
in the nation. The student population has almost tripled since 1980 and as many as
17,500 additional children are expected in Wake County classrooms by 2020
(www.wcepss.net). Waiting lists for magnet schools and charter schools in the area are
consistently long. Raleigh has proven to be in constant need of new schools to meet the
population growth demands.

In an educational system obsessed with college and career readiness, Public Waldorf
schools are devoted to life readiness. Social and emotional growth is not routinely
monitored in schools utilizing traditional methods. Raleigh Oak Charter School will
monitor growth as it pertains to social and emotional change and cultivate a culture of
care. There is powerful evidence supporting the impact of enhancing students’
social-emotional learning (SEL). Research shows that SEL can have a positive impact
on school climate and promote a host of academic, social, and emotional benefits for
students. Durlak, Weissberg et al.'s recent meta-analysis of 213 rigorous studies of SEL
in schools indicates that students receiving quality SEL instruction demonstrated:

* better academic performance: achievement scores an average of 11 percentile

points higher than students who did not receive SEL instruction;

* improved attitudes and behaviors: greater motivation to learn, deeper

commitment to school, increased time devoted to schoolwork, and better

classroom behavior;
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» fewer negative behaviors: decreased disruptive class behavior, noncompliance,
aggression, delinquent acts, and disciplinary referrals; and

* reduced emotional distress: fewer reports of student depression, anxiety,
stress, and social withdrawal

Summary of Raleigh Oak Charter School Intent to Enroll Survey

Over 260 families from around the Triangle voiced their opinions on a Public Waldorf
option in Wake County. Collectively, these families represent over 400 children. The
parents of these children want to see a public Waldorf option made available for
students in grades K — 8 and are willing to support that goal. To that end, half of the
responding parents would be willing to volunteer for committee roles to get the school
established.

A sample of the qualitative data from the survey helps to demonstrate the parents’ of
prospective students’ passion for, and interest in, a Public Waldorf Education:

e | have been a teacher in both private and public schools. Waldorf would be my
number one choice for an educational model for my twins. | am very excited and
HOPE we can get a Waldorf school here in Wake Forest.

e |'d love to assist in any way possible. As noted, we currently reside in Houston,
TX, but plan to move to Raleigh Summer 2017. | am a licensed attorney (FL) and
worked as a fiscal officer for the University of Florida prior to staying home with
my two children. Please feel free to contact me and let me know how | can help!
Thanks so much for all the time and effort you have put into making this charter
school a reality!

e | would love to be a part of this school and very interested in volunteering during
the time my son is attending. Right now | homeschool and work from home and
have very little time available for the development phase. | would be happy to
promote your school within my homeschool organization that | am a member of
and also Facebook. I'm am so thrilled to have discovered the potential of this
school! Thank you!

e | was a founding member of the Oakland Waldorf School in Bloomfield Hills,
Michigan. This school was born after several years of intensive Steiner studies
and meditation. My daughters attended that school, then completed their Waldorf
experience at the Emerson Waldorf School in Chapel Hill. | am interested in
supporting this endeavor. The child | have mentioned is my granddaughter. She
will likely have a sibling within the next year who will also be attending.

e | truly hope this school gets off the ground. It is refreshing and wonderful to see a
school with the principles | want for my son's education instead of just teaching
toward a test.
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e | am so excited at the prospect of this educational opportunity for my daughter,
and all other children in our community.

There is both current and future demand for a program that can bring the Waldorf
educational model to the public, in the form of a charter school. The Triangle Home
Nursery Program, which includes 10 preschool programs, has experienced significant
demand in recent years with all programs at capacity. The teachers report that families
leaving the program are often interested in continuing the with Waldorf Education, but
the only option is Emerson Waldorf School which poses both geographical and financial
barriers for many families.

Community interest in our charter school plans is present and growing. The ROCS
board has had well over 200 conversations with community members about its plans.
The board has spoken with people from around the country who are excited about an
opportunity to create a Public Waldorf Charter School. Additionally, the board has
confirmed 20 Advisory Council Members who are dedicated community members
willing to volunteer their time and expertise to support the school. These community
members work in a variety of fields and can provide considerable insight to use during
and after the school’s creation.

Furthermore, Raleigh Oak’s Facebook group has over 300 members that actively
engage on the page. In less than a month, 250 people have subscribed to our mailing
list. ROCS has also received over $3070 from 49 individuals to support application fees
and development. ROCS received over 100 applications for our Lead Administrator job
posting and has hosted several well attended community outreach events:

e Two Park Picnic and Play Dates - Over 30 attendants
e One Puppet Show - Over 50 attendants and room was at capacity.
e Three Community Tabling and Craft Events - Over 100 attendants

Methodology:

Data was collected via a convenience sampling method. The survey was promoted via
social media where community members were asked to share the survey link with
family and friends. To date, 262 families have responded. It should be noted that results
from this study can realistically only be projected to those who participated.

Survey Results:

Familiarity with the Waldorf educational model is high amongst respondents with 85%
indicating at least some level of awareness with the model’s tenets. Six out of ten (63%)
reported being somewhat or very familiar with Waldorf methods (Chart 1).
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Chart 1 - Familiarity With Waldorf Model
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Awareness of Raleigh Oak Charter School, to date, has come primarily through the
organization’s Facebook page. Traditional social media has generated 62% of the
interested families so far. One-third of those who responded to the survey indicated they
heard of the program via word-of-mouth from friends and family. The Nextdoor and NC
Charter School websites also generated interest. Nine out of ten families who
responded reported they would be interested in receiving communication, via newsletter
and other media, as a means of staying current with ROCS.

Initial interest has come from families in Wake county, with nearly eight out of ten (79%)
coming from this district. Ten percent of initial response has come from families living in
Durham county. Other interested families live in Johnston, Chatham and Orange
counties. Interest has also been voiced by a small group of families who currently live
outside the Triangle, but anticipate moving to the region within the first few years of
operation.

Over half of the families who responded reported they would need care outside of
school hours (before only — 10%, after only — 19% and both before and after - 26%).
Therefore procedures to provide such care will be included into the ROCS operational
plan from the outset. Public Waldorf educational opportunities are viewed as important
by these parents for their children’s well-rounded development. Chart 2 highlights the
level of importance expressed for the seven opportunities.

A5



Appendix A1: Evidence of Need

Chart 2 - Percent Very Important
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The ability to participate in hands-on learning activities is viewed as most important by
94% of the parents who responded. This is followed by play-based education,
appreciation for nature and environmental stewardship, and social skills development.
Across all responses the percentage expressing “somewhat important” ranged from 4%
(hands-on activities) to 21% (movement classes). No more than two percent reported
any opportunity as being “not important”.

The perceived importance of the educational opportunities is strongly associated with
level of familiarity for Waldorf. As knowledge of Waldorf education increases so does
the level of importance for any particular opportunity.

Household Composition:

Over half of the responding parents indicated they were one child households (52%).
Over 40% indicated they had two children and the remaining eight percent of
respondents reported having three or more children they would consider sending to
Raleigh Oak Charter. In total, the respondents have 410 children they would consider
enrolling at ROCS.

Preparing for Exceptional Student Leadership is a key component of the ROCS
development phase. Overall, 20% of the respondents indicated their children would
qualify for ESL (10% Individualized Education Plan [IEP] alone, 6% for cultural or
language diversity alone, 4% for both).
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Of those who responded to the race and ethnicity questions (n = 78), 82% were
Caucasian, 8% African American with the remaining 10% either Asian, Native American
or multi-racial. Five percent indicated they were of Hispanic origin. ROCS will implement
a targeted marketing and outreach program to reach a more diverse population,
including providing all materials in Spanish.

Present School Situation:

Nearly four out of ten respondents (37%) reported their children are presently enrolled
in a preschool program. The next largest group consisted of households with children
who were not yet of school age (26%). Respondents with children in either a public
school (17%) or a public charter/magnet school (11%) accounted for 28% of the
households. Homeschool and private schools account for the remaining 17%.

The large percentage of respondents with children of preschool or younger age
translates into initial demand for kindergarten enroliment. Three out of four responding
households (74%) report they will be enrolling at least one child into kindergarten when
they begin their relationship with ROCS. Over half (54%) indicated they will be enrolling
at least one child in the elementary grades (1 through 5). Ten percent anticipate
enrolling at least one child in a middle school grade (6 — 8).

Nearly half of the respondents (47%) reported they are ready to start their children with
Raleigh Oak in the first year of operation (2018-19). This initial cohort will include an
estimated 206 children. The percentage of students to be enrolled in a kindergarten
program, based on responses from the current pool of families, ranges between 52%
and 62% for each of the first five years of operations. This is a clear indication of a
target market. Offering an initial K — 3 program is supported by the data. This will
provide a solid foundation for growth.

The percentage of the responding families that reported they intend to begin their
relationship with ROCS steps up substantively in the 2nd and 3rd years of operation
(see Chart 4). Beginning with the 2019-20 year the percentage of respondents
indicating they would enroll their children in ROCS increases to 74%. This remains
steady until 2021-22 when a decline to 67% takes shape. (Note that respondents could
not indicate interest beyond that year.)
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Chart 4 - First Child Enrollment by Year

2018-2019 2019-2020 2020-2021 2021-2022 2022-2023

As ROCS moves forward, targeted marketing will be needed to ensure a consistent flow
of new families into the program. Expanding the grade levels offered will allow early
adopting families the opportunity to “grow” with the program, thus serving as a retention
strategy.

Students per Household:

Overall, 52% of those who responded to the survey represent single student
households, with the remaining 48% having two or more children who could potentially
become students at ROCS. In the initial year (2018-2019) it is projected that 42% of
ROCS households would be single student, 48% two children households and 11%
having three or more potential ROCS students per household. This distribution stays
consistent until the out years of 2022-2023, when the emphasis shifts towards two
children households.

Parent Participation:

Half of the responding parents indicated they would step up and volunteer for
committees. The curriculum and education committee received the most interest,
followed by marketing and board membership and development. All other committees
received some interest.

School Location:

Respondents were allowed to suggest multiple locations hence percentages will exceed
100%. The greatest interest is in a midtown Raleigh location (41%). One third
suggested either a location in north Raleigh or within the Beltline. Other suggested
areas included western Wake county (23%), RTP/Morrisville (18%), eastern Wake
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county (15%) and southern Wake county (14%). One in nine respondents (11%)
expressed no location preference.

Summary:

The qualitative and quantitative data from the families who responded indicate a strong
support for a Public Waldorf educational model. There is keen initial interest in the K- 3
programming, but this interest extends outward to later grades as well, especially
amongst families with multiple children.

In closing, there is a real need for a Public Waldorf Charter School in North Carolina
and in Wake County. The evidence is as follows:
No school of this type exists in NC;
Public Waldorf Education improves emotional and academic outcomes;
Public Waldorf Education improves outcomes in low socioeconomic,
African-American, Latino and ELL students;
Southeast Raleigh has very little access to Charter School alternatives;
Wake County is in constant need of new schools to meet the population growth
demands;
Public Waldorf Education gives “life” readiness in addition to career readiness;
Public Waldorf Education leads to reduced disciplinary action;
A convenience survey of interested parents indicates an interest that surpasses
enrollment numbers in the second year by 150%.

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D. and Schellinger, K. B.
(2011), The Impact of Enhancing Students’ Social and Emotional Learning: A
Meta-Analysis of School-Based Universal Interventions. Child Development, 82:
405-432. doi:10.1111/j.1467-8624.2010.01564.x

Friedlaender, Diane, Kyle Beckham, Xinhua Zhing, and Linda Darling-Hammond.
"Growing a Waldorf-Inspired Approach in a Public School District." SpringerReference
(n.d.): n. pag. Web.

Raleigh Oak Charter School Intent to Enroll Survey:
https://docs.google.com/forms/d/e/1FAIpQLScxXksSELYECIwBrDorTtbjgSQQ5-gs9 D
wjGaMOzmycy94A/viewform?c=0&w=1

Wake County Public School System. N.p., n.d. Web.
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Raleigh Oak Charter School K-5 Curriculum At-a-Glance

Appendix B

Subjects Kindergarten First Second Third Fourth Fifth
Mathematics | The qualities of Qualities of Continue with Higher multiplication | Review four processes; Decimals;
numbers; sorting and | numbers; the four | four operations of | tables; division; advanced multiplication; | fractions;
ordering; rhythm operations; arithmetic; story weight, measure, long division; place percentages;
counting with geometric forms; problems; money and time; value to millions, simple | metric system;
movement and song; | Measuring counting by 2, 3, review of all four graphs; averaging; negative
measuring in baking 4, and 5; processes; perimeter, area and numbers;
and cooking; beginning multiplication; volume; factoring; introduction to
woodworking multiplication problem solving; estimating; rounding; geometry
tables place value to word problems; mental
10,000s; estimating; math; introduction to
mental math; word fractions
problems
Language Fairy tales from Pictorial and Elements of Elements of grammar | Elements of grammar; Elements of
Arts around the world; phonetic grammar (naming, | (nouns, verbs, parts of speech; grammar;
singing; poetry introduction to describing words); | adjectives); continuing cursive; spelling;
recitation; with letters; fairy tales | beginning cursive; | continuing cursive; writing; punctuation; punctuation;
emphasis on the oral | from around the animal fables and | punctuation; spelling; | well structured compositions;
tradition; optionally, | world; poetry legends from compositions; stories | paragraphs; book Greek myths

the upper case
alphabet is
introduced.

recitation.

around the world;
decoding and
sight word
recognition;
building fluency
through regular
practice (oral and
silent reading);
comprehension
through story
recall

from ancient history;
decoding and sight
word recognition;
building fluency
through regular
practice (oral and
silent reading);
comprehension
through story recall

reports; expository
writing, creative writing,
narratives; class play;
building fluency through
regular reading practice;
sight word recognition,
high frequency words;
prefixes & suffixes;
spelling and vocabulary;
Norse mythology

B1
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Science Cooking, baking; Nature stories; Gardening and Continuation of Zoology; continuation Botany;
nature stories; nature | nature walks; nature studies; garden and nature of garden and nature introduction to
walks; observations; | observations; weather; day and studies studies inductive
gardening gardening night method;

continuation of
gardening and
nature studies

History & Multicultural stories; | Multicultural Multicultural Study of practical life | State and local history Ancient

Social festivals; foods stories. stories; lives of (farming, housing, civilizations

Studies inspiring people clothing); stories from through Greek

who affected ancient history times
history
Geography Geography
State and local American
geography and map geography as
making related to
vegetation,
agriculture,
culture and
economics

Visual and -Singing; percussion | Singing;pentatonic | -Singing; -Introduction to the -Singing; recorder; -Singing;

Performing instruments flute (develops pentatonic flute recorder violin; introduction to recorder; choir;

Arts finger reading and writing instrumental
-Drawing; Painting; | .,ordination -Form drawing; -Form drawing; music ensemble
modeling concentration, and painting; painting; modeling

breath control); modeling -Form drawing; -Calligraphy;
-Drama; puppetry songs based on -Drama painting; painting; clay
seasonal themes -Drama modeling;
-Drama woodworking
-Form drawing;
-Drama

painting

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education, 2013
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(emphasizing an
experience of
working with
color rather than
creating formed

pictures);
modeling; crayon
illustrations
-Drama
Foreign Introduction to a Spanish Continuing the Continuing foreign Continuing foreign Continuing
Language foreign language, (introduced foreign language language study with language instruction instruction in a
Spanish, through through plays, with songs, plays, | oral dialogue, with workbooks, foreign
songs and rhymes songs, rhythms, poetry, games, dramatization, songs, | writing/recording language with
and games). and simple games and simple orally-learned material, further
conversations written work basic grammatical bookwork and
principles, tongue grammar,
twisters cultural
appreciation,
poetry,
beginning
reading

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education, 2013
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Handwork Finger crocheting; Knitting Knitting patterns Crocheting Cross-stitch, mirror Knitting socks
sewing; cutting; (promotes of knit and purl (mathematical image/symmetry using four
pasting; drawing; eye-hand (pattern patterns, working in needles
seasonal crafts; coordination, fine | recognition and the round)
woodworking (fine motor skills, and perpetuation,
motor skills, pre-reading skills, | concentration, fine
concentration, sequencing). motor skill
speech and thinking) development)

Woodworking
Convex
Surfaces:
carved egg,
buttons and
beads,
chopsticks,
animal cut-outs

Movement/ Circle games; finger | Dance combined Balance, running Balance, running and | Field games, balance, Games

Games games; dance; with music and and chasing chasing games, song games involving exploring
jumping rope; singing; circle games, song and and movement; dance | trickery and strategy; strength and

climbing; outdoor
imaginative play

games;
imaginative
games; throwing
and catching;
rhythmic stepping;
balancing

movement

games exploring
movement of animals

strategy; games
with multiple
props; games
with team

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education, 2013
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Raleigh Oak 6-8 Curriculum At-a-Glance

physics: acoustics,
electricity, magnetism,
optics, heat; geocentric
astronomy

circulatory, respiratory and nervous
systems; heliocentric astronomy;
introduction to chemistry

Subjects Sixth Seventh Eighth

Mathematics Introduction to Algebra; Algebra; mathematical thinking/theory; Continue Algebra; geometry; practical. technological, and
ratios; proportions; geometry proofs; introduction to scientific applications
geometric formula and mathematical uses of technology (using
drawing with instruments; technology to analyze and present
continuation of fractions, mathematical information)
percentages, decimals

Language Arts Dictation; composition; Creative writing; grammatical mechanics; -Composition: essays, research reports, short stories, poetry
spelling; Latin and Greek critical thinking through study of literature | -Literature: short stories, poetry, Shakespearean drama
roots, etymology; and informational texts
biographies; mythological
literature; drama

Science Mineralogy; introduction to | Physics: mechanics; physiology: Physics; organic chemistry; human anatomy (muscles, bones,

ears, eyes)

History & Social

Roman and Medieval

End of Middle Ages; Age of exploration;

The Age of Revolutions; American History; The Twentieth

-Calligraphy; painting; clay
modeling; mosaics

-Drama

-Dance

calligraphy; clay modeling; perspective
drawing; principles of drawing (negative
space, texture, etc.); painting; soapstone
carving

-Drama

-Dance

Studies history; projects and the Renaissance; projects and oral reports Century; Liberation Movements throughout the World;
reports research reports

Geography European and African Geography of North and South America Asian Geography
geography

Visual and -Choir; recorder; -Choir; recorder; instrumental ensemble -Choir; recorder; instrumental ensemble

Performing Arts instrumental ensemble -Visual arts may include art history; -Drawing; clay modeling; painting; portraiture

-Shakespearean drama
-Dance

Foreign Language

Continuing foreign
language study with
grammar work, historical
and cultural studies, poetry,
music, plays

Continuing foreign language with reading
and writing, grammatical study and
language structure, and historical and
cultural study

Continuing foreign language instruction with review and
consolidation, re-telling stories, acting out dramas and plays,
music and poetry, modern culture
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Handwork Hand sewing Hand sewing, embroidery Machine sewing
three-dimensional animals
with gussets, pattern

making

Woodworking Concavity and Initiation and Precision: May include Developing authority and mastery of skills: may include
Construction: spoon, letter | bowl, metal-working, tool- making creating a bench, chair or stool, relief carving, a box, dug-out
opener, jointed toy canoe, and/or a gift to the school

Movement/Games | Introduction to competitive | Team games and team building, trust Team games and team building, trust building games, complex
games; more formal building games, complex strategy strategy

movement skills; complex
strategy; calisthenics

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education, 2013
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First Grade Mathematics

"First Grade is a bridge between kindergarten and the grades. The child is now ready to begin to work
imaginatively in new, more focused and explicit ways with the mind. The first grade curriculum is
designed to meet the children at their particular developmental level. First graders learn and live through
imagination, feeling, and movement. Therefore, first grade academics foster and utilize these elements to
support strong academics, cultivate a love of learning, and foster curiosity for the world around us."

(Alliance for Public Waldorf Education, 2013)

A WHOLE CHILD APPROACH
Working Collaboratively, Creative Problem Solving, Perseverance

HANDS, HEART and INTEGRATED CURRICULUM

A main lesson (or thematic unit) lasting three to four weeks allows teachers and students to explore and
experience the theme in depth while opening opportunities to integrate all subjects. Hands-on/play-based
activities using natural and familiar items are essential. Some examples of how mathematics may be
integrated with other subjects include: Movement: stepping and clapping while counting; Science:
comparing heights of flowers; Language Arts: stories used to teach math and to pose problems for
children to solve; Visual and Performing Arts: chorally chanting to count, modeling shapes; Handwork:
knitting squares; Foreign Language: hearing and speaking numbers in second language. Social Studies
for first graders centers around their social-emotional development and is embedded throughout the
curriculum. In mathematics, this can be seen in working from the whole to the part. This encourages
children to think creatively to solve the problem and allows for multiple paths to answer the question.
This reinforces students' self-esteem. Some examples of addressing social-emotional development and
mathematics together are helping children decide how to divide one ball of modeling clay between a
certain number of children and counting out snack so everyone gets a share. A caring community of
learners is created through opportunities to share their point of view and see things from another's

perspective.

HEAD
(Intellectual Growth)

Teachers support a "deeper understanding of math
by daily engaging students creatively and
imaginatively in learning" (APWE). Because first
graders are concrete in their thinking, the use of
real world materials and problems help them to
understand mathematical concepts. They are able
to self-construct their knowledge and begin to
develop flexible and creative thinking. The head is
reached through the hands and the heart.

Mathematics Unit of Study

Key Common Core Standards Addressed

QUALITIES OF NUMBERS

Oneness/Wholeness-What is there only one of in
the world?

(me, you)

Counting

-Count to 120 by s, 10s, starting at any number
lower than 120

-Count a number of objects and tell how many
-Read numerals

1. NOBT 1. Count to 120, starting at any number
less than 120.

1. NOBT 2. Understand that the two digits of a
two-digit number represent amounts of tens and
ones.

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,

2013
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-Write numerals

-Represent a numeral with a group of objects
-Represent a group of objects with a numeral
(Qualities of Numbers continued)

Developing Number Sense

-Compare objects in two groups (greater than, less
than, equal to)

-Compare written numerals 1-10

-Understand Base Ten

THE FOUR OPERATIONS

Interrelation of Operations

-Operations are taught together

Whole to Part

-What makes 14? (14=8+6, 14=24-10, etc.)
-Understand addition is putting together and is
related to Subtraction which is taking away
-Represent and solve addition and subtraction
stories (word problems) with objects, drawings,
fingers, movements, etc. within 20

-Make 10 with numbers 1-9

-Understand and use symbols (+, -, =)

Use a variety of strategies to solve addition and
subtraction problems within 10 (counting on,
making, 10, decomposition, using relationships
between operations)

Multiplying and Dividing are introduced through
whole to part problems

-putting together sets with same amount of objects
to make bigger group

-taking away sets with the same number from a
group to make smaller groups

1. OAT 1. Use addition and subtraction within 20

to solve word problems.

1. OAT 2. Solve word problems that call for

addition of three whole numbers whose sum is less

than or equal to 20.

1. OAT 5. Relate counting to addition and

subtraction.

1. OAT 6. Add and subtract within
20,demonstrating fluency for addition and
subtraction within 10.

1. OAT 7. Understand the meaning of the equal
sign, and determine if equations involving
addition and subtraction are true or false.

GEOMETRIC FORMS

Straight and Curved Lines

-Children explore themselves and their world by
observing, experiencing and creating straight and
curved lines

Three Dimensional Forms are introduced first
and then Two Dimensional Shapes

-Classify objects by sorting

-Describe objects using names of shapes and
defining attributes of shapes

-Use positional words as move and manipulate
selves and objects

-Model shapes-first three dimensional, whole
shapes

1. G 1. Distinguish between defining attributes
(e.g., triangles are closed and three-sided) versus
non-defining attributes.

1. G 2. Compose two-dimensional shapes or
three-dimensional shapes to create a composite
shape, and compose new shapes from the
composite shape.

MEASURING

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,

2013
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Appendix B. Curriculum Outline/Scope and Sequence waldorf

Observe, describe, and compare measurable
attributes of objects

-Height (taller, shorter)

-Length (longer, shorter)

-Represent data with objects and drawings

1. MD 1. Order three objects by length; compare
the lengths of two objects indirectly by using a
third object.

1. MD 4. Organize, represent, and interpret data
with up to three categories.

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,

2013
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Appendix B. Curriculum Outline/Scope and Sequence

Eighth Grade Mathematics

"At the end of eighth grade, the students have successfully achieved the balance and intellectual curiosity
necessary to step out into the greater world offered by high school--where the creative and
developmentally-appropriate grade school curriculum is met and transformed into an
intellectually-stimulating, college preparatory education." (Alliance for Public Waldorf Education, 2013)

A WHOLE CHILD APPROACH

Problem Solving, Working Collaboratively, Perseverance

HANDS, HEART and INTEGRATED CURRICULUM

A main lesson (or thematic unit) lasting three to four weeks allows teachers and students to explore and
experience the theme in depth while opening opportunities to integrate all subjects with the theme and
with one another. For older students, play-based activities become hands-on, project based activities.
Mathematics continues to be integrated with other subjects. Some examples of this are: Language
Arts/History/Social Studies: using statistics in a research report comparing two liberation movements in
world history; Science: figuring out how much soil is needed to fill the community's raised garden beds;
Visual and Performing Arts: Building sets for a student play; Handwork: creating patterns for and sewing
dramatic play clothes for the nursery school; Woodworking: building boxes in one of the five platonic
solids. A caring community of learners is created through opportunities to collaborate on long-term
projects designed and carried out by the students with the support and guidance of their teachers.

"The mathematics curriculum concentrates on the
application of arithmetic operations in practical
and scientific situations " (APWE). Eighth graders
HEAD are ready to understand abstract concepts and think
with more complexity. Tying these abstract
(Intellectual Growth) concepts to real-world problems enables students
to grasp them more fully and deeply. The head, the
hands and the heart are beginning to work in
harmony.

Mathematics Unit of Study Key Common Core Standards Addressed

APPLIED MATHEMATICS--PRACTICAL, Mathematics is linked to real-world problems and

TECHNOLOGICAL AND SCIENTIFIC student-created projects so that the purposes and
functions of this work is clearly evident to the
students.

Number System

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,
2013
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Appendix B. Curriculum Outline/Scope and Sequence

Explain Number Bases and Set Concepts

8. NS 1. Know that numbers that are not rational
are called irrational. Understand informally that
every number has a decimal expansion; for
rational numbers show that the decimal expansion
repeats eventually, and convert a decimal
expansion which repeats eventually into a rational
number.

8. NS 2. Use rational approximations of irrational

numbers to compare the size of irrational
numbers,

locate them approximately on a number line

diagram, and estimate the value of expressions

(e.g., m2).

Algebra

Solve problems in:
-Percentages
-Signed Numbers

-Measurement

Represent and Use Numbers in Equivalent Forms

-integers, fraction, percent, decimals, exponents,
scientific notation, square roots

Solve Algebraic Equations

8. EE 1. Know and apply the properties of integer
exponents to generate equivalent numerical
expressions.

8. EE 2. Use square root and cube root symbols to
represent solutions to equations of the form x*=p
and x’ = p, where p is a positive rational number.
Evaluate square roots of small perfect squares and

cube roots of small perfect cubes. Know
that v 2 is

irrational.

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,

2013
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Appendix B. Curriculum Outline/Scope and Sequence

Describe Concepts of:
-variables
-expressions
-equations

-inequalities

Develop, Analyze, and Explain Methods of
Solving

-Proportions
-Percents

(using concrete and illustrative modes)

Design a Method with a Series of Defined Steps
for Solving a Problem Using:

-fractions
-decimals
-integers

Justify their method

Functions
-define, evaluate and compare functions

-use functions to model relationships between
quantities

8. EE 3. Use numbers expressed in the form of a
single digit times an integer power of 10 to
estimate very large or very small quantities, and to
express how many times as much one is than the
other.

8. EE 4. Perform operations with numbers
expressed in scientific notation, including
problems where both decimal and scientific
notation are used. Use scientific notation and
choose units of appropriate size for measurements
of very large or very small quantities. Interpret
scientific notation that has been generated by
technology.

8. EE 5. Graph proportional relationships,
interpreting the unit rate as the slope of the graph.
Compare two different proportional relationships
represented in different ways.

8. EE 6. Use similar triangles to explain why the
slope m is the same between any two distinct
points on a non-vertical line in the coordinate
plane; derive the equation y = mx for a line
through the origin and the equation y = mx + b for
a line intercepting the vertical axis at b.

8. EE 7. Solve linear equations in one variable.

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,

2013
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8. EE 8. Analyze and solve pairs of simultaneous
linear equations.

8. F 1. Understand that a function is a rule that
assigns to each input exactly one output. The
graph of a function is the set of ordered pairs
consisting of an input and the corresponding
output.

8. F 2. Compare properties of two functions each
represented in a different way.

8. F 3. Interpret the equation y = mx + b as
defining a linear function, whose graph is a
straight line; give

examples of functions that are not linear.

8. F 4. Construct a function to model a linear

relationship between two quantities. Determine
the

rate of change and initial value of the function

from a description of a relationship or from two

(x,
y) values, including reading these from a table or
from a graph. Interpret the rate of change and
initial value of a linear function in terms of the
situation it models, and in terms of its graph or a
table of values.

8. F 5. Describe qualitatively the functional

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,
2013
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relationship between two quantities by analyzing
a

graph. Sketch a graph that exhibits the qualitative
features of a function that has been described

verbally.

Geometry

Develop a procedure or formula to calculate:
-area and perimeter for simple polygons
-area of polygons and circles

-surface area of rectangular prisms
-three-dimensional shapes

-volume of prisms

Construct the Five Platonic Solids

Understand and Apply the Pythagorean Theorem

8. G 1. Verify experimentally the properties of
rotations, reflections, and translations: a. Lines are

take to lines, and line segments to line segments
of

the same length; b. Angles are taken to angles of
the same measure.; c. Parallel lines are taken to
parallel lines.

8. G 2. Understand that a two-dimensional figure
is congruent to another if the second can be
obtained from the first by a sequence of rotations,
reflections, and translations; given two congruent
figures, describe a sequence that exhibits the
congruence between them.

8. G 3. Describe the effect of dilations,
translations, rotations, and reflections on two-
dimensional figures using coordinates.

8. G 4. Understand that a two-dimensional figure

is similar to another if the second can be obtained

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,

2013
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Appendix B. Curriculum Outline/Scope and Sequence

from the first by a sequence of rotations,
reflections, translations, and dilations; given two
similar two-dimensional figures, describe a
sequence that exhibits the similarity between
them.

8. G 5. Use informal arguments to establish facts
about the angle sum and exterior angle of
triangles, about the angles created when parallel
lines are cut by a transversal, and the angle-angle
criterion for similarity of triangles.

8. G 6. Explain a proof of the Pythagorean
Theorem and its converse.

8. G 7. Apply the Pythagorean Theorem to
determine unknown side lengths in right triangles
in real world and mathematical problems in two
and three dimensions.

8. G 8. Apply the Pythagorean Theorem to find
the

distance between two points in a coordinate
system.

8. G 9. Know the formulas for the volumes of
cones, cylinders, and spheres and use them to

solve real world and mathematical problems.

Statistics and Probability

Investigate patterns of association in bivariate data

8. SP 1 Construct and interpret scatter plots for

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,

2013
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bivariate measurement data to investigate patterns
of association between two quantities. Describe
patterns such as clustering, outliers, positive or
negative association, linear association, and
nonlinear association.

8. SP 2. Know that straight lines are widely used
to model relationships between two quantitative
variables. For scatter plots that suggest a linear
association, informally fit a straight line, and
informally assess the model fit by judging the
closeness of the data points to the line.

8. SP 3. Use the equation of a linear model to
solve problems in the context of bivariate
measurement data, interpreting the slope and
intercept.

8. SP 4. Understand that patterns of association
can also be seen in bivariate categorical data by
displaying frequencies and relative frequencies in
a two-way table. Construct and interpret a two
way table summarizing data on two categorical
variables collected from the same subjects. Use
relative frequencies calculated for rows or
columns to describe possible association between

the two variables.

Adapted from Public Waldorf Schools and the Common Core, Alliance for Public Waldorf Education,
2013
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Raleigh Oaks Charter 2018-2019 School Calendar
July 2018 August 2018 September 2018
Mon Tue Wed Thu Fri Mon Tue Wed Thu Fri Mon Tue Wed Thu Fri
2 3 4 5 6 1 2 3
9 10 11 1 13 6 7 8 9 10 (B 4 5 6 7
16 17 18 19 20 13 14 15 16 17 10 11 12 13 14
23 24 25 26 27 20 21 22 23 24 17 18 19 20 21
30 31ER 27 28 29 30 31 24 25 26 27 28
October 2018 November 2018 December 2018
Mon Tue Wed Thu Fri Mon Tue Wed Thu Fri Mon Tue Wed Thu Fri
1 2 3 4 5 1 2
8 9 10 11 12 5 6 7 8 9 3 4 5 6 7
15 16 17 18 19 12 13 14 15 16 10 11 12 13 14
22 23 24 25 26 19 20 21 22 23 17 18 19 20 21
29 30 31 26 27 )] ] 5 [ B 25 26 27 28
31
January 2019 February 2019 March 2019
Mon Tue Wed Thu Fri Mon Tue Wed Thu Fri Mon Tue Wed Thu Fri
2 3 4 1 1
7 8 9 10 11 4 5 6 7 8 4 5 6 7 8
14 15 16 17 18 11 12 13 14 15 11 12 13 14 15
B 22 23 24 25 18 19 20 21 22 18 19 20 21 22
28 29 30 31 25 26 27 28 25 26 27 28 29
April 2019 May 2019 June 2019
Mon Tue Wed Thu Fri Mon Tue Wed Thu Fri Mon Tue Wed Thu Fri
1 2 3 4 5 1 2 3
8 9 10 11 12 6 7 8 9 10 3 4 5 6 7
15 16 17 18 19 13 14 15 16 17 10 11 12ER 13 14
22 23 24 25 26 20 21 22 23 24 17 18 19 20 21
29 30 27 28 29 30 31 24 25 26 27 28
LEGEND

First and last days

163 full days of 6 instructional hours + 12 half days of 4 instructional hours = 1,026 Instructional Hours
In accordance with the NC Calendar Law, if ROCS must close the administration will update this calendar to provide additional days/time by using early release days as full days, scheduled

ER Early Release Day

T Track Out Day

teacher workdays/Track out days, Saturdays, or scheduled vacation days to meet legal requirements. If Saturdays are used, they will be full instructional days.
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Appendix E

Raleigh Oak Charter School
Organizational Chart

 All Faculty has direct administrative
reporting to the Lead Administrator.

* Dotted line denotes collaboration, no direct
governance.
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Appendix G

BYLAWS OF RALEIGH OAK CHARTER SCHOOL

ARTICLE |
NAME

This Corporation shall be known as Raleigh Oak Charter School and will be incorporated as a
non-profit organization under the laws of the State of North Carolina.

ARTICLE Il
PURPOSES OF THE CORPORATION

The Corporation shall establish and operate a public school and will maintain a regular faculty,
curriculum, and enroll a student body that will be in attendance at its school facility or facilities.
The corporation is hereby organized exclusively for charitable and educational purposes within
the meaning of Section 501(c)(3) of the Internal Revenue Code of 1986, namely to maintain and
operate the Raleigh Oak School nonprofit organization and its schools or its programs; and
generally to engage in any lawful act or activity for which nonprofit and tax-exempt corporations
may be organized under Chapter 55A of the North Carolina General Statutes and Section
501(c)(3) of the Internal Revenue Code of 1986 or the corresponding provisions of any future
state or federal laws.

ARTICLE Il
OFFICES

1._Principal Office. The principal office of the Corporation shall be located in Wake
County, North Carolina or such other place as is designated by the Board of Directors.

2. Registered Office. The registered office of the Corporation required by law to be
maintained in the State of North Carolina may be, but need not be, identical with the
principal office.

3. Other Offices. The Corporation may have offices at such other places, either within or
without the State of North Carolina, as the Board of Directors may from time to time
determine or as the affairs of the Corporation may require.

ARTICLE IV
MEMBERSHIP

The Corporation shall not have members.

ARTICLE V
DIRECTORS

1. General Powers. All corporate powers shall be exercised by or under the authority of, and the
business and affairs of the Corporation shall be managed by, the Board of Directors or by such
committees as the Board of Directors may establish pursuant to these Bylaws. The board will
ensure that the Corporation abides by the North Carolina State Law for Charter Schools
(GS115C-238.29). The board is responsible for all transactions of the school including the
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management of the business, property and affairs of the corporation. These affairs include, but
are not limited to, the hiring, termination and evaluation of the Lead Administrator, the grievance
process for faculty and students/parents, long-term planning, business decisions, engaging
contracts and ensuring the school is financially stable and fiscally sound.

2. Number, Term and Qualification. The number of directors of the Corporation shall be not less
than five (5) nor more than eleven (11) as may be fixed or changed from time to time, within the
minimum and maximum, by the Board of Directors. Each Director shall hold office for two (2)
years, or until his successor has assumed office, or until his prior resignation or removal.
Directors may be reappointed for a maximum of three consecutive (3) terms.

3. Election of Directors. New Directors shall be elected by a three-fourths (3/4) vote of the Board
of Directors then in office in the fourth quarter of each succeeding school year to fill any expiring
terms.

4. Non-Voting Members. The Lead Administrator shall, during his respective term, serve as a
non-voting member of the Board. In addition, there shall be such other non-voting members
(teacher, parent, and student representatives as well as ex-officio members of the Board of
Directors) as elected by a vote of the Directors then holding office. Each non-voting member
shall be entitled to enter into all deliberations and to receive notice of all meetings, but he shall
not vote nor be counted in determining the existence of a quorum.

5. Removal. Three-fourths (3/4) of the directors then in office may remove, with or without
cause, any director elected by the Board of Directors.

6. Resignation and Vacancies. A director may resign at any time by giving written notice to the
Board, the chair or the secretary of the corporation. Unless otherwise specified in the notice, the
resignation shall take effect upon receipt thereof by the Board or such officer, and the
acceptance of the resignation shall not be necessary to make it effective. Vacancies on the
Board of Directors shall be filled by election at the Board meeting immediately prior to the end of
the expiring director’s term. Vacancies occurring mid-term shall be filled by election at the next
Board meeting. Nothing herein shall be construed to prevent an individual director from being
reelected to office (subject to Section 2 above).

7. Meetings. The Board of Directors shall meet at least 10 times per year at such times and
dates as designated by the Board Chair or upon resolution of the Board. A director or directors
may attend the meeting via virtual or phone communication and will be counted as present for
the meeting. A regular annual meeting of the Board shall be held at the end of the academic
year or at such other time as the Board may determine. In addition to all meetings being held in
full compliance with the North Carolina Open Meetings Law, N.C. General Statutes Sections
143-318.9-143-318.19, all meetings of the Board shall be held in an open, orderly, and fair
manner.

8. Quorum. A quorum consisting of two-thirds (2/3) of all directors then in office shall be required
for all meetings at which a vote shall take place.

9. Voting. All matters before the Board of Directors shall be approved by a majority vote of those
directors in attendance at such meeting.
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10. Special Meetings. Special meetings of the Board shall be called at any time by the Chair or
by a written request by at least two Directors. Special meetings shall require a sufficient notice
to each Director either personally or by mail or by phone.

11. Executive and Other Committees. The Board, by resolution adopted by a majority of the
entire Board, may designate from among its members an executive committee and other
committees, each consisting of one (1) or more Directors. Each such committee shall serve at
the pleasure of the Board.

12. Compensation. Each Board member shall serve as a volunteer without compensation.
Board members may be reimbursed for actual expenses of serving on the Board or for other
services to the Corporation as permitted by a vote of the Directors at any meeting.

ARTICLE VI
OFFICERS & THE LEAD ADMINISTRATOR

1. Number. The officers of the Corporation shall consist of a Chair, Vice-Chair, Secretary,
Treasurer, and any other officers as the Board of Directors sees necessary. Any two or more
offices may be held by the same person. In no event, however, may an officer act in more than
one capacity where action of two or more officers is required. The duties of the officers shall be
those prescribed by these Bylaws and any additional duties as the Board of Directors may from
time to time assign.

2. Election. The officers of the Corporation shall be elected from among the Board of Directors.
Such election may be held at any regular or special meeting (or annual meeting) of the Board of
Directors. Each officer shall have such duties, powers and functions as hereinafter provided and
shall hold until his successor has been elected and qualified.

3. Term. All officers may serve no more than two (2) consecutive two-year terms. Former
officers, after a break in service of one (1) year, may be elected to another term as an officer.

4. Removal. Any officer or agent appointed by the Board of Directors may be removed by the
Board with or without cause; but such removal shall be without prejudice to the contract rights, if
any, of the person so removed.

5. Vacancies. A vacancy among the officers of the Corporation because of death, resignation,
removal, disqualification, or any other cause may be filled for the unexpired portion of the terms
by the Board of Directors.

6. Compensation. Board members and officers of the Corporation shall not receive
compensation.

7. Chair. The Chair shall be the chief executive officer of the Corporation. He shall preside at all
meetings of the members and of the Board; he shall have the general management of the
affairs of the Corporation and shall see that all orders and resolutions of the Board are carried
into effect.

8. Vice-Chair. The Vice-Chair, unless otherwise determined by the Board of Directors, shall, in
the absence or disability of the Chair, perform the duties and exercise the powers of that office.
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In addition, she shall perform such other duties and have such other powers as the Chair or the
Board of Directors shall prescribe.

9. Secretary. The Secretary shall keep accurate records of the acts and proceedings of all
meetings of members, directors and committees. He shall give all notices required by law and
by these Bylaws. He shall have general charge of the corporate books and records and of the
corporate seal, and he shall affix the corporate seal to any lawfully executed instrument
requiring it. He shall keep, at the registered or principal office of the Corporation, a record of
members showing the name and address of each member. He shall sign such instruments as
may require his signature, and, in general, attest the signature or certify the incumbency or
signature of any other officer of the Corporation and shall perform all duties incident to the office
of Secretary and such other duties as may be assigned him from time to time by the Chair or by
the Board of Directors.

10. Treasurer. The Treasurer shall have custody of all funds belonging to the Corporation and
shall receive, deposit or disburse the same under the direction of the Board of Directors. She
shall keep full and accurate accounts of the finances of the Corporation in books especially
provided for that purpose, which may be consolidated or combined statements of the
Corporation and one or more of its subsidiaries as appropriate, that include quarterly balance
sheets showing budget vs. actual expenditures, quarterly income statements, and quarterly
statements of cash flows. Financial statements are prepared for the Corporation on the basis of
generally accepted accounting principles. The Corporation shall email the latest annual financial
statement, to each member upon receipt of a written demand for same from such member. The
Treasurer shall, in general, perform all duties incident to his office and such other duties as may
be assigned to him from time to time by the Chair or by the Board of Directors.

11. Lead Administrator. While not an officer of the Corporation, the Lead Administrator shall
have general charge of the business and affairs of Raleigh Oak School, shall be responsible for
management of the day-to-day operations of the school and shall have direct control over its
employees. The Lead Administrator shall do and perform such other duties as may be assigned
by the Board of Directors. The Lead Administrator shall serve as a non-voting member of the
Board of Directors.

12._ Bonds. The Board of Directors, by resolution, may require any or all officers, agents and
employees of the Corporation to give bond to the Corporation, with sufficient sureties,
conditioned on the faithful performance of the duties of their respective offices or positions, and
to comply with such other conditions as may from time to time be required by the Board of
Directors.

ARTICLE VII
CONFLICT OF INTEREST POLICY

If any member of the Board faces a conflict of interest in a matter pending before the Board, that
member shall make full and candid disclosure to the Board of the nature of the conflict. A conflict
of interest would occur if any matter before the Board is favorable or potentially favorable to the
personal, family, or business interests of the Board member. The body to which such disclosure
is made shall thereupon determine, by three-fourths (34) vote, whether the disclosure shows
that a conflict of interest exists or can reasonably be construed to exist. It is unethical for a
board member to vote on or discuss a matter before the board if there is a conflict of interest.
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Any board member violating this duty to report a conflict of interest may be removed from the
Board by three-fourths (3/4) vote. Each member of the Board shall fill out, sign, and submit a
Conflict of Interest Disclosure Form at the annual meeting and whenever an undisclosed conflict
arises.

If one (1) or more directors present at a meeting abstain from discussing and voting on a
pending matter due to a personal conflict of interest with the subject of the motion or due to
restrictions contained in these Bylaws, then the remainder of the directors shall still constitute a
quorum for that particular vote and a majority of those voting directors shall be required to
approve the motion.

ARTICLE Vil
CONTRACTS, LOANS AND DEPOSITS

1. Contracts. The Board of Directors may authorize any officer or officers, or agent or agents, to
enter into any contract or execute and deliver any instrument on behalf of the Corporation, and
such authority may be general or confined to specific instances.

2. Loans. No loans shall be contracted on behalf of the Corporation and no evidence of
indebtedness shall be issued in its name unless authorized by a resolution of the Board of
Directors. Such authority may be general or confined to specific instances.

3. Checks and Drafts. All checks, drafts or other orders for the payment of money issued in the
name of the Corporation shall be signed by such officer or officers, or agent or agents, of the
Corporation and in such manner as shall from time to time be determined by resolution of the
Board of Directors.

4. Deposits. All funds of the Corporation not otherwise employed shall be deposited from time to
time to the credit of the Corporation in such depository or depositories as the Board of Directors
shall direct.

ARTICLE IX
INDEMNIFICATION AND REIMBURSEMENT OF DIRECTORS AND OFFICERS

1._Indemnification for Expenses and Liabilities

(a) Any person who at any time serves or has served: (1) as a director, officer, employee or
agent of the Corporation, (2) at the request of the Corporation as a director, officer, partner,
trustee, employee or agent of another foreign or domestic corporation, partnership, joint
venture, trust, or other enterprise, or (3) at the request of the Corporation as a trustee or
administrator under an employee benefit plan, shall have a right to be indemnified by the
Corporation to the fullest extent from time to time permitted by law against Liability and
Expenses in any Proceeding (including without limitation a Proceeding brought by or on behalf
of the Corporation itself) arising out of his status as such or activities in any of the foregoing
capacities or results from him being called as a witness at a time when he has not been made a
named defendant or respondent to any Proceeding.

(b) The Board of Directors of the Corporation shall take all such action as may be necessary
and appropriate to authorize the Corporation to pay the indemnification required by this
provision, including, without limitation, to the extent needed, making a good faith evaluation of
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the manner in which the claimant for indemnity acted and of the reasonable amount of
indemnity due him. Such determination shall be made by (1) the Board of Directors by a
majority vote of a quorum consisting of Directors who were not parties to such action, suit or
proceeding, or (2) if such a quorum is not obtainable, or even if obtainable, if a quorum of
disinterested Directors so directs, by independent legal counsel in a written opinion.

(c) Any person who at any time serves or has served in any of the aforesaid capacities for or on
behalf of the Corporation shall be deemed to be doing or to have done so in reliance upon, and
as consideration for, the rights provided for herein. Any repeal or modification of these
indemnification provisions shall not affect any rights or obligations existing at the time of such
repeal or modification. The rights provided for herein shall inure to the benefit of the legal
representatives of any such person and shall not be exclusive of any other rights to which such
person may be entitled apart from this provision.

(d) The rights granted herein shall not be limited by the provisions contained in Sections
55A-8-51 through 55A-8-56 of the North Carolina Nonprofit Corporation Act or any successor to
such statutes.

2. Advance Payment of Expenses. The Corporation shall (upon receipt of an undertaking by or
on behalf of the director, officer, employee or agent involved to repay the Expenses described
herein unless it shall ultimately be determined that he is entitled to be indemnified by the
Corporation against such Expenses) pay Expenses incurred by such director, officer, employee
or agent in defending a Proceeding or appearing as a witness at a time when he has not been
named as a defendant or a respondent with respect thereto in advance of the final disposition of
such Proceeding.

3. Insurance. The Corporation shall have the power to purchase and maintain insurance on
behalf of any person who is or was a director, officer, employee or agent of the Corporation, or
is or was serving at the request of the Corporation as a director, officer, partner, trustee,
employee or agent of another domestic or foreign corporation, partnership, joint venture, trust or
other enterprise or as a trustee or administrator under an employee benefit plan against any
liability asserted against him and incurred by him in any such capacity, or arising out of his
status as such, whether or not the Corporation would have the power to indemnify him or her
against such liability.

4. Definitions. The following terms as used in this Article shall have the following meanings.
“Proceeding” means any threatened, pending or completed action, suit, or proceeding and any
appeal therein (and any inquiry or investigation that could lead to such action, suit, or
proceeding), whether civil, criminal, administrative, investigative or arbitrative and whether
formal or informal. “Expenses” means expenses of every kind, including counsel fees. “Liability”
means the obligation to pay a

judgment, settlement, penalty, fine (including an excise tax assessed with respect to an
employee benefit plan), reasonable expenses incurred with respect to a Proceeding and all
reasonable expenses incurred in enforcing the indemnification rights provided herein. “Director,”
“officer,” “employee” and “agent” include the estate or personal representative of a director,
officer, employee or agent.

“Corporation” shall include any domestic or foreign predecessor of this Corporation in a merger
or other transaction in which the predecessor’s existence ceased upon consummation of the
transaction.
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ARTICLE X
GENERAL PROVISIONS

1. Distributions. Except as authorized or permitted by the North Carolina Nonprofit Corporation
Act, the Corporation shall not make any distributions to its members, directors, officers or to
other entities.

2. Seal. The corporate seal shall have the name of the Corporation inscribed thereon and shall
be in such form of as may be approved from time to time by the Board of Directors. Such seal
may be an impression or stamp and may be used by the officers of the Corporation by causing
it, or a facsimile thereof, to be impressed or affixed or in any other manner reproduced. In
addition to any form of seal adopted by the Board of Directors, the officers of the Corporation
may use as the corporate seal a seal in the form of a circle containing the name of the
Corporation and the state of its incorporation (or an abbreviation thereof) on the circumference
and the word “Seal” in the center.

3. Fiscal Year. The fiscal year of the corporation shall begin on the 1st day of July and end on
the last day of June in each year. As such, all of the School's financial records shall be
maintained according to Generally Accepted Accounting Principles (GAAP) on a July 1 through
June 30 fiscal year basis.

4. Waiver of Notice. Whenever any notice whatever is required to be given under the provisions
of §55A-2-02 of the General Statues of the State of North Carolina or under the provisions of the
articles of incorporation of the by-laws of the corporation, a waiver thereof in writing signed by
the person or persons entitled to such notice, whether before or after the time stated therein,
shall be deemed equivalent to the giving of such notice.

5. Corporate Records. Any records maintained by the Corporation in the regular course of its
business, including its books of account and minute books, may be kept on an electronic
storage device and backed up up every 6 months; provided that the records so kept can be
converted into clearly legible form within a reasonable time. The Corporation shall so convert
any records so kept upon the request of any person entitled to inspect the same. The
Corporation shall maintain at its principal office the following records: (1) Articles of
Incorporation or Restated Articles of Incorporation and all amendments thereto; (2) Bylaws or
Restated Bylaws and all amendments thereto; (3) resolutions by its members and/or the Board
of Directors relating to the number or classification of directors or to the characteristics,
qualifications, rights, limitations and obligations of members or any class or category of
members; (4) minutes of all membership meetings or action taken without a meeting for the past
three years; (5) all written communications to members for the past three years, including
financial statement, if any; (6) a list of names and business or home addresses of its current
directors and officers; and (7) the Corporation’s most recent annual report filed with the North
Carolina Secretary of State.

6. Bylaw Amendments. Subject to such approval as may be required in the Articles of
Incorporation by any person or persons other than the Board of Directors, and to the extent
permitted by law, these Bylaws may be amended by the affirmative vote of a majority of the
directors in office at the time of the meeting to consider such amendment, at any regular or
special meeting at which a quorum is present, upon five (5) days’ written notice of the meeting,
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which notice shall state that the purpose of the meeting is to consider a proposed amendment
and which shall contain, attach a copy of the or state the nature of the proposed amendment.

7. Amendments to Articles of Incorporation. Subject to such approval as may be required in the
Articles of Incorporation by any person or persons other than the Board of Directors, and to the
extent permitted by law, these Articles of Incorporation may be amended by the affirmative vote
of a majority of the directors in office at the time of the meeting to consider such amendment, at
any regular or special meeting at which a quorum is present, upon five (5) days’ written notice of
the meeting, which notice shall state that the purpose of the meeting is to consider a proposed
amendment and which shall contain, attach a copy of the or state the nature of the proposed
amendment.

ARTICLE XI
DISSOLUTION

1. Authorization of Dissolution. Dissolution of the Corporation shall be authorized by approval of
a plan of dissolution providing for the distribution of all assets of the corporation and the
payment of all liabilities and obligations of the Corporation in accordance with applicable law, by
a vote of a majority of the Directors then in office.

2. Meeting Notice. The person or persons calling a special meeting of the Board of Directors to
consider a plan of dissolution shall, not less than five (5) days before the meeting, give notice
thereof to the Board either personally or by telephone, telegraph, teletype or other form of wire
or wireless communication or by facsimile transmission, mail or private carrier or by any other
means permitted by law. Such notices to the Board directors and members shall state that the
purpose (or one of the purposes) of the meetings is to consider dissolution of the Corporation
and shall contain or be accompanied by a copy or summary of the plan of dissolution.

3. Distribution of Assets. Upon dissolution of the School, the property remaining after providing
for the debts and obligations of the School shall be distributed to another non-profit organization
as shall be designated by the Board of Directors.

ARTICLE XlI
NON-DISCRIMINATION POLICY

It is the policy of the School not to discriminate on the basis of race, color, religious creed,
national origin, ancestry, sexual orientation, disability or handicap. No person shall, on the basis
of race, color, national origin, ancestry, gender, sexual orientation, disability, or handicap, be
denied equal access or admission to school programs, courses, extracurricular activities and
employment opportunities. In addition, under section 504 of the federal Rehabilitation Act of
1973, no otherwise qualified individual, shall solely by reason of his/her handicap, be excluded
from the patrticipation in, be denied the benefits of or be subjected to discrimination under any
program or activity at the School.

ARTICLE Xili
NORTH CAROLINA OPEN MEETINGS LAW
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Except as provided in GS 143-318.11, 143-318.14A, 143-318.15 and 143-318.18, each official
meeting of the board shall be open to the public, and any person is entitled to attend such a
meeting. CSC will comply with the North Carolina Open Meetings Law.

ARTICLE XIV
CONSTRUCTION

Unless the context otherwise requires, the general provisions, rules of construction, and
definitions contained in the North Carolina Nonprofit Corporation Act and the Education Law
shall govern the construction of these Bylaws. The captions and headings in these Bylaws are
for reference and convenience only and are not intended to limit or define the scope or effect of
any provision.

The proposed Bylaws were adopted by the directors of: Raleigh Oak Charter School on the 26
day of August 2015.
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CONFLICT OF INTEREST POLICY
for the Raleigh Oak School Board of Directors

The members of the Board of Directors of Raleigh Oak School must act at all times in the best
interests of the school. Therefore, the purpose of the conflict of interest policy is to inform the
Board as to what constitutes a conflict of interest, protect the interest of Raleigh Oak School and
help ensure the avoidance of conflicts of interest. This policy is intended to supplement but not
replace any applicable state and federal laws governing conflict of interest applicable to
nonprofit and charitable organizations.

A conflict of interest is a transaction or arrangement that might benefit the personal, family, or
business interests of a Board member. Board members have a fiduciary duty to conduct
themselves without conflict to the interests of Raleigh Oak School. In their capacity as Board
members, they must subordinate personal, individual business, third party, and other interests to
the welfare and best interests of Raleigh Oak.

As a member of the Raleigh Oak Board of Directors, | understand that in connection with any
actual or possible conflict of interest...

» | must disclose the existence of my interest and all material facts to all members of the
Board of Directors.

 After | have disclosed of and discussed the conflict of interest and all material facts, |
shall leave the Board of Directors meeting while the determination of a conflict of interest
is discussed and voted upon. The remaining Board members shall decide if a conflict of
interest exists.

* If such members decide that a conflict of interest exists, | acknowledge that it is
unethical for me to be allowed to vote on or discuss the matter before the board.

* If | violate my duty to report a conflict of interest, | may be removed from the Board by
three- fourths (3/4) vote.

* On an annual basis, | shall be provided with a copy of this policy and be required to
complete and sign the Acknowledgment and Disclosure Form below. In addition, | will fill
out, sign, and submit the Disclosure portion whenever an undisclosed conflict arises. All
completed forms shall be provided to and reviewed by the Raleigh Oak Board Chair and
Secretary. The signed forms will be retained in the Raleigh Oak office.

ACKNOWLEDGMENT AND DISCLOSURE FORM

| have read the Raleigh Oak Board of Directors Bylaws and Conflict of Interest Policy set forth
above and agree to comply fully with its terms and conditions at all times during my service as a
Raleigh Oak Board member. If at any time following the submission of this form | become aware
of any actual or potential conflicts of interest, or if the information provided below becomes
inaccurate or incomplete, | will promptly notify the Raleigh Oak Chair and Secretary in writing.

Disclosure of Actual or Potential Conflicts of Interest:

Board Member Printed Name:
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Board Member Signature: Date:
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NORTH CAROLINA
Department of the Secretary of State

To all whom these presents shall come, Greetings:

I, Elaine F. Marshall, Secretary of State of the State of North Carolina, do hereby certify
the following and hereto attached to be a true copy of

ARTICLES OF INCORPORATION
OF
ACORN TO OAK: WALDORF METHODS CHARTER SCHOOL, INC.

the original of which was filed in this office on the 14th day of August, 2015.

IN WITNESS WHEREOF, I have hereunto set my
hand and affixed my official seal at the City of
Raleigh, this 14th day of August, 2015.

: r ]

L T

AT

LS /& 4 %a (A
Scan to verify online. .

Secretary of State

Certification# C201522400697-1 Reference# C201522400697-1 Page: 1 of 5
Verify this certificate online at www.secretary.state.nc.us/verification
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SOSID: 1463980
Date Filed: 8/14/2015 4:52:00 PM
Elaine F. Marshall
North Carolina Secretary of State

State of North Carolina C2015 224 00697

Department of the Secretary of State

ARTICLES OF INCORPORATION
NONPROFIT CORPORATION

Pursuant to §55A-2-02 of the General Statutes of North Carolina, the undersigned corporation does hereby submit these Articles of
Incorporation for the purpose of forming a nonprofit corporation.
~ Acorn to Oak: Waldorf Methods Charter School, Inc.
1. The name of the nonprofit corporation is: '
X
2. (Check only if applicable.) The corporation is a charitable or religious corporation as defined in NCGS
§55A-1-40(4).

Melissa Stansbury
3. The name of the initial registered agent is:-

4. The street address and county of the initial registered agent’s office of the corporation is:

216 Brandon Court
Number and Street:

Raleigh 27609 Wake
City: State: NC_ Zip Code: County:

The mailing address if different from the street address of the initial registered agent’s office is:

Number and Street or PO Box:

City: State: NC__ Zip Code: County:

5. The name and address of each incorporator is as follows:

Melissa Stansbury 216 Brandon Court Raleigh, NC 27609

Amy Rullis 909 Gardner Street Raleigh, NC 27607

6. (Chegl—sther a or b below.)
al___['he corporation will have members.

b \/ll he corporation will not have members.

7. Attached are provisions regarding the distribution of the corporation’s assets upon its dissolution.

8. Any other provisions which the corporation elects to include are attached.
CORPORATIONS DIVISION P. 0. BOX 29622 RALEIGH, NC 27626-0622
Revised September, 2013 Form N-01
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9. The street address and county of the principal office of the corporation is:

919.637.7741
Principal Office Telephone Number:
909 Gardner Street
Number and Street:
Raleigh NC 27607 Wake
City: ~ State: Zip Code: County:

The mailing address if different from the street address of the principal office is:

Number and Street or PO Box:

City: State: Zip Code: County:

Privacy Redaction

10.  (Optional): Please provide a business e-mail address: , .
The Secretary of State’s Office will e-mail the business automatically at the address provided at no charge
when a document is filed. The e-mail provided will not be viewable on the website. For more information
on why this service is being offered, please see the instructions for this document.

11, These articles will be effective upon filing, unless a future time and/or date is specified:

10 July 15
This is the day of ,20 .

(Incorporator Business Entity Name)

Signature of Incorporgtt

3
[Vcer 551 CJ?W'NJIB.Q,,Q(,/ , BOJ‘JA UM.IV

Type or print Incorporator’s nan{e/énd title, if any

NOTES:
1. Filing fee is $60. This document must be filed with the Secretary of State.

CORPORATIONS DIVISION P. 0. BOX 29622 RALEIGH, NC 27626-0622
Revised September, 2013 ’ Form N-01
H3
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PURPOSE

Acorns to Oaks: Waldorf Methods Charter, Inc. is organized exclusively for educational
purposes that qualify it as an exempt organization under section 501(c)(3) of the internal
Revenue Code.

DISSOLUTION

Upon the dissolution of the corporation, assets shall be distributed for one or more exempt
purposes within the meaning of section 501(c)(3) of the Internal Revenue Code, or the
corresponding section of any future federal tax code, or shall be distributed to the federal
government, or to a state or local government, for a public purpose. Any such assets not so
disposed of shall be disposed of by a Court of Competent Jurisdiction of the county in which the
principal office of the corporation is then located, exclusively for such purposes or to such
organization or organizations, as said Court shall determine, which are organized and operated
exclusively for such purposes.

Certification# C201522400697-1 Reference# C201522400697- Page: 4 of 5
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Parpose of Corporation A
“This corporation s organized for the following purpose(s) (check ar applicable):

__relig

—fiterry,
. fostring naticos! or intermational amatenr sports competition, and/or

o rovention of cruelty to children or aninsls,

including, for such purposes, the muking of distributions to organizstions that qualify ss exempt
under Sections 501(c)(3) and 170(c)(2) of the Internal Revemme Code of 1936 (herein the

organimtions (
“Cods”) (or the comresponding provisions of anyy future United States Internal Revenue Code).

Prehiblisd Activities

No part of the net earnings of the corporation shall inure to the benefit of or be distributable w, its
members, directors, offiows, or other private persons except that the corporation shall be suthorivod and
empowersd 10 pay ressonsble cormpennation for services rendered and 10 make puymmesnts sod distributions
o furtherance of purposes ast forth in these articies of incorporation. No subetantia! pert of fhe activities of
the corposution shall be the curying on of propagands or otherwise strempting 10 influence legivation, and
fhe corporation shall not perticipate in or intervese in (including the publishing or distribution of
staseencnts) anry political campaign on bebalf of or in opposition to sty candidete for public offics.
Notwithstanding suy other provisions of these articies, the corporation: shall aot carry on sty other
activities not permitied 1o be carvied on (a) by a corporation exempt from foderal locomne tax snder Section
3;&”)#&%«@)&&%%»“ sre deductible under Section 170(c)(2)

Distributisns Upon Dismsciution

Upon the dissolution of the corporation, the Bowrd of Directors shall, afler paying or making provision for
the payment of all of the Hsbilities of the corporation, dispose of all of the sssets of the corporation
exclusively for the purposes of the corporation in such mmmer, or © such organization or organizations
sod operated exclusively for religious, charitable, educationsl, scientific or Hterary pwposes s

shall ut the time qualify 2 an exempt agmmﬁmammmmdssmwl(c)moﬂ:adea
hwdmmmwmﬂaﬂsm.uhdmmhmdmwyﬁw
public purposes. Any such assets not 50 disposed of shall be disposed of by the Superior Court of the
county in which the principal office of the corporation is thex located, exclusively for such purposes or to

' mmmumewmmmu.wnamumuwmm
such purposes, or to such governments for such purposes.

H5
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07/08/2018 16:49 FAX
SOSID: 1463980

Date Filed: 7/13/2016 11:10:00 AM
Elaine F. Marshall

Srate o{NO cth Ca“’,lina North Carolina Secretary of State

Hrate o

stary of Stawe C2016 176 00076

Department of the Seeret

. NT
ARTICLES OF AMENDME
NONPROFIT CORPORATION

i submi i ticles
tes of North Carolina, the undersigned corporation hereby submits the following Article

its Articles of Incorporation.

Mdoff Merhods,  Cravder School ) inc.

Pursuant to §55A-10-05 of the General S.mtu
of Amendment tor the purpose of amending

freorn AD Ok ‘W

—

e St

1. The nume of the corporation is:_

2. The text of cach amendment adopted is as f(‘:!luws (state helow or attach): )
]:!’r\c: ;auiw 8 e ovperation sl be : Raleigh Ak Charter” Schooly (e
Tre_onncioal 08P shall e 210 Brandon Caurt Raleigh , VN 87009

CTre DubivRes el siall bet mlai@rhoakwarw@gmaiiwﬂ'\

3. The datc of adoption of cuch amendment was as [ollows: 5 wné. Q.L,l Lao\(p

4. A(Check a. b andfar ¢, ax applicable)
a.__\/ _ The amendment(s) was (were) approved by a sullicient vote of the board of dircclors or incorporators, and member
approval was not required becausc (sef forth a hrief explunation of why member approval was not

required)_{t i A_NoN~mémpir wrm{aﬁvn y

— e,
" - -

-

b. ___The amendment(s) was (were) approved by the members as required by Chapter 55A.,

¢ Approval of the amendmeni(s) by some person or persons other t) i i
—_— h s [ S 5015 1an the members, the board, or the incorporators was
required pursuant to N.C.G1.8, §55A-10-30, and such approval was obtained. P

Revised Japuary 2000 Form N-02

CORPORATIONS DIVISION P. 0. BOX 39622 RALELGIL, NC 27626-0622 HE
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TIANS7e010 16:49 FAX

@03

e is specilied: __ e —~
« date and/or (ime 13 5]
dliclcs Wil by ttective upon Siling, wivas gate and
. Theee arllC

20t
“This the 23_ day of _g\AEQ_f_ [,

Sehool, e
. £ Mebods Clradts )

xo 0o Waldorf Mety

mmm‘:—“

¢ of Corporation

—rp——

" Signature

Lapren  Swtt | Vice Pesdert f Rarvdd

Type ot Print Name and Title

Notes;

[ Filing fee is $25. This docuinent and one exact or conformed copy of these articles must be rileq with the Secretary of State,

Revised January 2000

Form N-02 H7
CORPORA'I'IONS BRIVISION P.O. BOX 29622 RALEIGIL NC 27626-0622
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Appendix L '\....;-"
Butwin :ns.Jra:EEEr]EEJp
WC PROPOSAL
Raleigh Oak Charter School, Inc. (ACORN-3)
‘T ColinDesouzaAgency, nc. | fom  Butwin'sService Desk

e e e - - e e e e e s e —————

‘Carrier:  The Hartford  Deposit: $680.00 Premium: $2,703.00
' - Excluding Owner ' ' : '

*HEFFOR MEW YORK RISKS OMLY (PLEASE CIRCLE YES OR NO)*++*
Do you wish to BIND MY State Disability? YES NO

If the payroll and/or sales figures are higher than indicated on your submission, this is due to minimum requirements
by the Insurance Company and/ or the 5tate. These figures cannot be reduced.

Received a better guote from the same insurance carriear?
If so, please contact BUTWIM. Something is not the same.

1) Collect Deposit Check, made payable fo:
The Hartford Insurance Co. in the amount of

SSee deposit options above

2) Complete attached Acord Application. Be sure to include Effective Date!

3) Federal Tax ID # and Unemployment Registration # mandatory to bind!
4) Have Insured Complete attached Loss History letter.
5) Fax or e-mail the above itemsto Butwin.

6) After receiving BINDER, mail all item s immediately to Butwin.
(Do not mail until you receive the BINDER )

REMINDER: COVERAGE IS NOT BOUND UNTIL BUTWIN SENDS CONFIRMATION

Please note: an inclusionfexclusion may be necessary at time of binding; policy is auditable annually.

&0 Cutter M Road, suite 414 & Sreat ek, NY 11001 & |516] 455 4000 & Fan (516 455 4113 & wearw burtwinoo m & alistate @ btvwin. cm
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September 1, 2016

Raleigh Oak Charter School,

216 Brandon Court

Raeigh, NC 27609

LOSS INFORMATION

Has the insured had any claims inthe last 3 years:

El"r’es D Mo

Previous
Carriers

#of
Claims

Claim
Ao unt

Open/
Closed

Claim Description

Clam
Date

If there has been aloss, plezsse describe preventative measures now in place to avoid future losses:

X

Raeigh Oak Charter School,
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i YOUR BUSINESS INSURANCE SOLUTIHOMN
THE

WORKERS' COMPENSATION PROPOSAL

H & RTFCHRED:

Prepared for: Referemce Number: 12W BC3 L6608 - (i
Raleigh Oak Charter School, Proposal Date: L2006, AR PM
Inc.

216 Brandon Ct

Ralzigh, WC 27605

Propesed by:

MATHAN BUTWIN COMPANY INC/PHS
&0 Curter Mill Road Swite 414

Cireat Meck, Y 11021

Propursal Creaied by:
Larah Anderson
5§ 16464420000

s Butwin.eom

Total Estlmated Anmal Premlwm for Workers' Comp ensathon:

£ 2704040

Palicy Minimiwm Preminm: 333200 (NCh

POLICY LEVEL Fage

FATING INFORMATION

Important Messages:

This document is a propoesal of insuwrance for the applicant indicated above. It is not & e used & proof of coverage, unbess bound
by an awthorized agent.

WHY THE HART FORD
N wear s e xperienee | 1 mdilion costomers | Named Ose of the World's Maost Ethical Compandes | Recognlzed by JI Power
Five Hewgowed s the maerfer loeler for prell b s wirk more sheoe N0 pears of axpariincs, ot By
aver | medilfoue cacsteonmers aond pased §.9 onr af 5 By Sl Businesses.
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Workers" Compensation Proposal
with
Frumbull Insurance Compamny

A member company of The Hart fond
10712006 - T0E/2007

Part | - Workers' Compensation bysurance (Coverage A and C)
Statutony Coverage as provided by the following states:
Morth Carollna

Coverage includes Medical and Loss of Income Benefits for injurics ansing out of & work e lated injury.

I. MNC owners'officers are exe luded.

Part Il - Employvers Liabillty Insurance

Limiis of Insurance

[ overage B)

Baodily Injury By Accident % 10eh, ey Each Accident
Bodily Injury By Discase k3 SO0,y Paolicy Limit
Badily Injury By Disease 5 [(eb, (b}  Each Employes
Ratine I formiation:

L tane: North Carolina Lascation: (]

Laoscation Address: A6 Brandon Cr

Raleigh, WC 27608

Premium Basis

::I;I:f Dhese vl pribom { Rate per $100 of Class Proondom
e Exposure )
Biel  School - Professional Employees & Clerical Al 50, 50 i 233900
Stk Recap:
Total Class Premium i 233900
Total Eatimated Annual Standand Premium i 233900
Expense Constant (Khd i 250000
Terroriam { F740) 570, 500 LHLEH % 570
Catastrophe (9741 50 500 LHLEH £ 570
Total Estimated Annual Premivm i 2,03 (e
Premium is based on an estimated payroll and subject to annual audit.
At the inception of the policy period our records show that yvou have employees located in the follow ing
stabes:
Morth Carollna
Ifyou have employees working in any oter gaies, plexse notify our office immediate by,
Merit and Experience Mods ane tentative and subjoct 1o final calculation.
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Mot et

With very few exceptions, every husiness with emplovess needs to carry workers” compensation insurance. Failune to
provide coverage can result in stiff penalties for the employer, including substantial fines, criminal prosecution o
respaonsibility by te employer for any workers” conpsensation benefits due an injused worker.

F  Our basie broad form inc luded in this propoesal offers a numbser of enhancements af e adafdenal charge. A fow
af these coverages include:
« Yohntany Compensation Covened
#  Employer Liahility Stop Gap in Monopaolistic States
#  Pay for casonable Expenses, including Loss of Eamings

Cash flow & very important to business owners. Ade vou interested in paying your Workers Compensation premium
ol & pay-as-you-go basis? Ask vour insurance professional today ahout The Hantford's payroell hilling solutions for
Workers" Compensation. Benefits to business owners include:

& Mo larpe preminm down-jEyiment

& Pay-as-you-po premivm charpes based on sctual payioll

& Mitigation of awdit sunprises at tee end of the policy period
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Direct B Optioans

The Harthord Direct Bill Eysdem puts you m cominal af making premoum payments decklmg the hll plan that besi bt your budget

YOU DECIDE HOW YOUR PAYMENTS ARE MADE. ..
*  Repetitive EFT: Sgn up for Bepetitve Electromc Funds Tramsber (EFT) and have payments automaticall y withdrawn
tram your hank accowunt. Thi apton saves you memey by recucmg the ameount of the installment fee.
Pay Online: Regster a1 wwew thehart ford comservicecenier . Onlme Biall Pay 1z Quick Fasy and Secure!
= Fay by Check: Senda check wath your remmtance stub in the emvelipe enclasad with your hall
Pay by Phaone: Call soll-free 1-866-467-87 3

The chan belaw 1lhizirates how you may be halled haged upan the ball plan you select. The due date(s ) and mommam amsumts) due
shown below were caloubvted hasied on the ambicipated effectve date of your palicy provided as pant of the quote process. These
dates and amounts may change bassd on when your new paliey & proosssed . State surcharges are fees that are agessed by the
states) an the policy and paid by The Harttord ta the appropriate govermment agency . The full amoamts of these bocsare typrally
included in the down payment accanding 1o stte regulatioms.

Total Annual Estimated Premium for Workers" Com pensation: 35700800

e Dales) & F Installment Fee O+ Installment Fee

(Mon=EFT)

Bill Flan anad Installments

NEinimuwm Amount{s) Doe {EFT}

Full Pay 09/ 26,16 - 32, 703000
Two Pay
Do Pyt sl 1001116 - 5162180 e B
Fimal Imstaliment 040117 - 51081, 20
Three Pay
Down Paymsent Imstaliment 100116 - 51.081.20 000 per S0 per
Rermaining Instalknents 0201717 - $810.90 Installmsent Iresta] e
0601717 - $810.90
Four Pay
Dawn Payment Insiallment W 16 - S810.90 T T
Rmma I ta] menis 011717 - J67T57TS Tyt i Tesika] bt
40117 - 567575
A7 - 554060
Ten Pay
Remaining Instalkment 110116 - 5225 97 MO117 - 5225 16
1201116 - 522516 0501717 - 522516 |f.~;||i'|[||:¥:n Iiﬁ'ﬂﬁ1
G117 -5225.16 0611717 - 522516
020117 - 522514 7117 - 5225 16
D017 - 522516
Eleven Pay
Devwn Payment st bmeni 10401716 = 545 140
Remaining Imsullnent 1101716 - 5225.16 MO117 - 5225 16 T T
120116 - 5225.16 0541117 - $225.16 atallot iswrln
01T -5225.16 061117 - 522516
020117 - 5225.16 117 - 522516
030117 - 522516 OB 17 - 522516
Twelve Pay
Dawn Paymeent Instal bmeni 001716 - 322624
Remaining Imstallments 1101716 - 5225 16 B0 17 - 5225 16
1201716 - 522516 06811717 - 522516 000 pex S0.00 per
G117 -5225.16 7A17 - 522516 Installment Tresta e
020117 - 522514 0801717 - 522516
OR0117 - 522516 A7 - 522516
0401117 - 5225.16

An Imstallment Fee & assesed on each mstallmem mwnice except where profobised by law.

Amy down payment provided will be withdrawn immediately negard bess of dionen papyment date shown,

L6


Lauren Scott
L6


DSCLOSURE FURSUANT TO TER RORIEEM RISK INSURANCE ACT
Terrorim Coverage and Fremiom

In accordames with the federal Termorism Rk Insuranee Aot (as amended “TRIA™), we are required ke make
converagne available under your policy bor “cenibied acts of termonsm.” The actual covermge provided by your
peslicn] b weill e limited by the terms, conditions, exelugions, limns, and other provsions of your policgaes), =
well a5 amy applicable mles of bow.

The portion of your premium attributble to this termorsm covermge is shown o the premum sectiond ) of this
querke propeosal or binder.

Diefinition of Certified Ao ol Terrorism

A “gertibed act of terrori=n™ means an act tha 15 centitied by the Secretary of the Tremsurny, m acoondamos with the
prowvisians of TRLA, o be an act of temronsm under TRLA. The antena contained m TRIA tor a "certibied act of
terrarism ™ inchide the fallvwmy

1. Thead resulis in insured kbsses moexces of 35 million in the agrmegate, sitribatable toall types of
imsuramos subject o TREA; amd

2. The act results in damage within the United St@es, oroutside the United States in the case of ceram air
carmiars ar vesse ks or the premises ol an United States mission; and

3. Theadisa vioknd act oran act that is dangeroas & hunman libe, property or indm@strueture and is
commutied by an individual or indniduals scting 2 pant of an effort o coerce the cvilian populbtion of the Unised
Siates or w0 miluence the pelicy or attea the conduet of the Unied States Governmendt by coercion.

Disclosure of Federal Sharve of Terrovism Losses under TRIA

The United States Department of the Treasury will remburse insurers for 85% of insured losses that exosed the
applicable insurer deductible. Effective Januarny |, 2006, this pereentgpe will be reduced & Bd%, efective January
L, 2017 10 3%, etfective Tammry 1, 200 B wo B2%, effective Jamemry 1, 200 910 E1%, amd effective Tamery 1,
20200 B,

However, if sprmeirate industny inswred losses under TRLA exoeod 5100 Billion in & o lendar year, the Tressury
shaill ot mak ¢ smy penrment for smy portion of the amount of such losses that exceeds 5100 billion. The Unied
States gpovernment has not charged smy premiwm for their panticipation in covering temronszm losses.

Cap o lisurer Liability for Tervor bm Losses

It agrre e industny insured losses stiribaable o “certibied act of temor sm™ under TRIA exoeod 5100 Billon m a
calendar year, and we have met, or will meet, our insurer deductible under TRLA, we shall ned be lablke for the
peyment of any partion of the amount of such losses that excead S0 killion. In such case, your covverage for
terrorism losses may be red ueed on a prosrata basis in acconbmee with procedures edablished by the Treasury,
bazad on itz estimates of arpreiate industry beses and oar atimate that we will exeossd our insurer deductible.

In aocondamos with the Treasury's procedures, amounts paid bor losses may be suhject to further adjustnents
based on differences betw cen acual losses and estimates.

Maote to Producer on TREA: The premiom fer terrorism coverage and the TREA disclosures above most b
priovided to the insured or prospect af the tme of gquotimg. IT you are sl asing this gquote proposal, you
i s Hartford's stamd=alome TRLA dise s Toem G guaeies amad simdees, which is availalshe on e

EBC or from the company.
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Auckmow ledged and Accepted By

{oignanre of the Insurad)

§ Dhait )

Beference Number:  [2WECTIG608 - (02
Total Estlmated Anmeal Premiom for Workers' Compensation: 52 703
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STATE RATING SHEET # 1 OF 1 SHEETS
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LEENCY CLETOMER I0: ACORMN-3 CP I0; REP
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LEENCY CLETOMER I0: ACORMN-3 CP I0; REP

FEMERAL INFORMATION {continued)
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Butwin Insurance Group

Feundzd 1925

PROPOSAL

Raleigh Oak Charter School, Inc. (ACORN-3)

- T - Colin Desouza Agency, Inc - Frem: EﬂPI:EuslnEEE Owners) Department

. Proposed: . Thursday, September 01, 2016

ATTENTIONMN: this quote has generated an "UNDERWRITING REFERRAL’.

*  |f the prospect would like to BIND, please email us, prior te callecting the deposit,

* Before BINDIMNG COVERAGE, the Carfier will review the account. 'We will advise if approved or declined.

* Hired Non Owned Coverage is not available based on the class selected.
* Please confirm address/flocation info to bind.
« 5250k Employee Dishonesty was included on quote.
Quoted Options: Chocse
e
........... o DEth De 5|t e E‘[
The Hartford 1M/2M 51 000 59?0 ﬂﬂ $3,862. ﬂﬂ
(W/ Educators
Legal Liab )
The Hartford | 1M/2M : $1,000 ' $800.00: 5$3,191.00:
(W/O Educators : : '
Legal Liab )

Received a betler quote from the same insurance carrier?
« [f 50, please contact BUTWIN. Something is not the same.

&0 Cutter M Road, suite 414 & Sreat ek, NY 11001 & |516] 455 4000 & Fan (516 455 4113 & wearw burtwinoo m & alistate @ btvwin. cm
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Butwin Insurance Group

Feundzd 1925

BIND EFFECTIVE: [ asap [/ ¢

Mamed Insured/Address incorrect? | Any Additional Insureds? Please list here:
Flease carrect here:

What istheirimersst inthis insured?®
(Theirirterest must be indicated to bind)

BINDIMG INSTRUCTIONS —¢

Raleigh Oak Charter School,

To Request Coverage Bound:

1) Collect Deposit Check, made payable to:
The Hartford Insurance Co. in the amount of

SSee deposit options above

2) Have Insured Sign attached proposal with any changes indicated.

3) Have Insured Complete attached Loss History letter.
4) Fax or e-mail the above itemsto Butwin.

5) After receiving BINDER, you mu st immediately mail all items to Butwin.
(Do not mail until you receive the BINDER.)

&0 Cutter M Road, suite 414 & Sreat ek, NY 11001 & |516] 455 4000 & Fan (516 455 4113 & wearw burtwinoo m & alistate @ btvwin. cm
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Butwin Insurance Group

Feundzd 1925

REMINDERS:

We MUST have Right of First Refusal from your Allstate Business Insurance Underwriter
(Please call 1-800-729-3005 to obtain the Right of First Refusal)

COVERAGE IS NOT BOUND UNTIL BUTWIN SENDS CONFIRMATION

&0 Cutter M Road, suite 414 & Sreat ek, NY 11001 & |516] 455 4000 & Fan (516 455 4113 & wearw burtwinoo m & alistate @ btvwin. cm
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September 1, 2016

Raleigh Oak Charter School,
216 Brandon Court
Raeigh, MC 27609

LOSS INFORMATION

Has the insured had any claimsin the last 3 years

: El"r’es D Mo

Previous #of Claim Open/
Carriers Claims | Amount Closed

Claim Description

Clam
Date

If there has been aloss, plesse describe preventative measures now in place to avoid future losses:

X

Raeigh Dak Charter School,
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Consider these additional coverages that businesses
like you are buying from The Hartford

Talk to your agent about adding these valuable coverages to your Hartford policy.

Coverape

Estimated Anmual

Premium'

‘What 11 Is

Why You Should Consider [t

Educator's Legal
Liability

Busi pess Ineo me
Extension for
Clond Service
Intermption

Busi ness Income
Extension for
CHT-Premises
Operations

Please contact your
agent for a quoie,

$66

Adaswres LRENIR 3 ol
Faal i,

$69

Asssares Mavka af X255 and
1 20 wakleg pevkad,

Coverage that belps protoct yowr
business iF you are swed for a
wrongiul act related bo your

cmip loyment practices or emors and
amissions made inyour capacity as
an educator.

Coverage to help replace lost
busminess income iF you nead to
sEpend operations duee to an
A wnead and unplanmed
intermaption in cloud service,
regandless of the reason for the
imitermption,

Coverage to help replace your lost
business income iF you need to
susperad aperations because your
hsiness propenty was damaged or
destroyed while away from your
husiness” premises,

Teachers select your institwtion

because they believe in the education

you provide shwdents, Howewer, a
teacher may sue youalleging you
wrang fully demed him tenure.

Though you mey mot realize i, your
usiness may already rely on the
Clowd to store, MARAEE OF Process
data, Assume the vendor bosting
your website has a sofbware glitch.
You can’t aceept online omrders so
potential custooners go i a
competiton, resulting in your loss of
business (neome.

A business owner’ s policy docan't
typically cover lost business ineome
when buziness property 15 damaged
away from your office.  IFyou rely
on a particular too | or eoquiprent,
o cold lese business ineome if
o can't work bocawse of damag e
it that oeourmed ata job sie or
client”s location.

3

;
THE

HARTFRD

L3
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’*i"’ @l YOUR BUSINESS INSURANCE SOLUTION
THE

SPECTRUM™ PROPOSAL

H & RTFCHRED:

Prepared for: Referemce Number: [25BAAMIEBL - (07
Ralzigh Crak Charter School, Inc. Proposal Date: b 200 6, 2408 PM
216 Brandon Ct

Ralzigh, WC 27605

Propesed by:

MATHAN BUTWIN COMPANY INC/PHS
&0 Curter Mill Road Swite 414

Cireat Meck, Y 11021

Propursal Creaied by:
Larah Anderson
5§ 16464420000

s Butwincom

Total Estlmated Ammnal Premdum for Spoectrwm: %3, 862.00

PFOLICY LEVEL Page

LOCATION BUILDING LEVEL

Impaortant Messages:

This document is & proposal of inswrance for the applicant indicated above. It is not & e used & proof of coverage, unbess bound
by an awtorized agent.

WHY THE HARTFORD
A years e xpericnoe | 1 ol lion customers | Named Ome of the World's Most Ethical Compandes | Recognlzed by JD Power
Tlve Hevrgfowed (5 e imeaerkar loveler fow svall Basiess wirke mere S M) years o axparisines, e by
anver [ miilion ciedoumars ained rared 4.8 onr a5 By Sevadl Buslinasses,

1 |18


Lauren Scott
L18


Spectrum Proposal

wilh

Sentinel Insurance Company

A member company of The Hart fond

L2006 - 102007

Policy Level

Property Coverape

Special Property Coverage Form sutomatically includes the following coverages at no additional charge:

Accounts Receivable Coverage OFf Premises

Accounts Receivable Coverage On Premises

Appurienant Streciures - husinss personal propenty within
AppUTenant SILCIure

Arson Reward

Business ncome - Civil Authority - 30 Days - A waiting period
applies

Business lncome & Dependant Propentics

Business Personal Property Seasonal Automatic Inerease: 25%,

Dat and Softwane

D finition of Premies: | feet

Extended Business Income - 30 consecutive days

Fire Depantment Service Charoe

Fire Extinguisher Recharge

Forgery Coverage

Leaschold Improvements

Lease Assessment

Lock and Key Replacement

Money and Securitics - Inside

Money and Securitics - Outside

Mewly Acquired or Constructed Propenty - Building - 180 Days
b

Mewly Acquired or Constructed Propeny - Business Income
|8 Dhays by

Newly scquired or Constructed Propenty - Business Personal
Propanty - |8 Days W

Ordinamee or Law Coverage!

#  Tenants Improvements & Betemments Increased Cost of
Construction

Cutdoor Propenty - Aggnegate

Crutdoor Property - Por any one thee, shrub o plant

Crutdoor Signs - Attached to buildings - Per sign

Personal Effects

Progerty OFf-Premises - Business Personal Propeny

Tenant's G lass

Valable Papers Coverage OFF Premises

Valuable Papers Coverage On Premises

Limiits of Tisormoe

T R LR - - " T I T

R T R T

25,
25,
50000

LELEEH
I ncludied

5.0

I necluded
e}

I necludd
I necludd
25,

I necludad
50000
25,
2500
1o
LHLEEH
5.0
REHLEEH

50,00
250Dy

25,

FLEEH
1 D
5 e
HLEEH
2 506
25,0}
25,y
25,y
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Property Coverage
The following Progenty coverages are applicable atall locations:

Property Deductible
Automatic Equipment Bredkdown Coverage which inc hudies:
#  Moechanical Breakdown
#  Artficially Generated E kectric Curment
#  Explosion of Steam Equipment
o Lossor damage to Steam Equipment
o Lossor damage o Water Heating Equipment
¢  Conmmination by Haeardous Substance
«  Fupoditing Expenses
Business lncome Aad Extra Expense Actual Loss Sustained -
12 s,
Employee Dishonesty {Inehudes ERISA)
Employee Dishonesty Daducitible
ERISA

kdentity Recovery Coverage
Liability Coverage

Business Liabiling:

Broad Form Mamed Insured includes subsidiarnies in which
greaier than 50% of voting stock is owned by the Named
Insured

Dz fense Costs putside of the Limits of Insurance

Employees and Volunteers included as Insureds

lncidental Malpractice

Mental Anguish resulting from bodily injury, sickness or disease

Mewly Acquined Organizations

Non-Owned wakencraft under 51 fioet

Per Loscation General Agorepate - owned or rened premiss

Personal and Advertizing Liabiliny ine des coverage for
discrimination or humiliation {other than employment-
nelated)

Property Damaoe to boarowed equipment not being wsed to
perform operations at the job sie

Lnintentional failure to disclose haeards

Additional Insured - Coverage is automatically extended to

ersons of ofganizations whose written conact of pemmits
with the insured require insurance & be provided

Each Ovecurmence

Ceneral Agoregate

Producta'Completed Operations Aggregate
Personal and Advertizing Injury

Damage to Premizes Bented to You
Medical Expenses

Limits of Insurance

T . T - - LR

Limits of Insurance

A A 1

4#

A

A B A

1o

I ncludied
I ncludied
I ncludied
I ncludied
I ncluded
I ncluded
S0 Dellb
S0 Dellb
Il udied

250 M
(B

Incl In Empl.
[ shome sty

| 5

I ncludied

Included
Included
Included
Included
| 86} days
Included
Included
Included

I ncludied

Il udied
I ncludied

1, (oo Do
2, (o (e
2, (e (oo
1, e (e
1, e (e

LFLEEH

Preminm

WO W A A A A

29
Inec hudied
Inc hudied
Inc hudied
Inec huded
Inec huded
Inec: huhiad
Inec: huhiad

52

1,631
Incl. In Empl.

Drishonesty
Inec udied

Premifum

A A

.|||ﬂ

WA A

Inec: huhiad

bl i
Includiad
Inic hudiad
Includied
Inec hudied
Inc hudied
Il udied
Inec huded

bwc: bl
Inic hudiad

5
Il udied
Inec huded
Inec huded
Inec: huhiad
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Educator's Legal Liability

Each Wirengful Act 13 1, (el O i 58
Aporepate 13 1, (el O i L husdierd
ELL Dmeductible 5 1o
ELL Retromctive Diate: 112016
Policy Base Promiwm b 05
Temor Em & I ncluded i T
Location/B uilding Level
LocationBuilding foformaton
Lacation Moo/ /Building Mo, ! (il 1 b1
Sweet Address ! 216 Brandon Ci
City, State and Zip Code : Raleigh, KT 27608-3703
Protection Class : LEE
Class Code ! B2261
Dz scription ! School - Private - Elementany, Middle Or e High
Construction : Joisted Masonry
Yioar Built ! 2000h
Sprinklered : Yes
Area : 1, (el
LocationBuilding Coverage Limits of Insunance Premium
Business Personal Property i 1 (el e i 141
Tenant | mprovements and Betterments s SO0 % Included in
BEP
Fungi Limited Coverage i S0 ey 5 ez bz
Fungi Limited Business Intenmption 30 Dhays i Included
Stretch Endorsements Premium
Schaals Swretch See Streich Summary Atached % 235

The Limits of Insurance for the following A dditional Coverages ane inaddition to any other limit of insurance
provided uwnder this policy.

Schools Stretch Summary
Covernge Limits of Insurance
Accounts Receivable - OO Premises % 1 (b, (el
Addditional Covered Propenty Inc huded
Animals 525, 0 5 1,500 per Animnal
Claim Expenses 5 ()
Computers and Media £ 50, Ol
Debris Remaoval 25 (ud
Fine Arts 525, (i
Fire Department Service Charge Revised Limit %25, (e
Lost Keys %50
Off-Premises Ltility Servioss - Dinect Damage %25, (i

Ordinanee or Law Coverage -

4 L21
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Laas to the Undamaged Postion of the Building

Inc hudied in Building Limit

Demalition £ 1]y, (e
Inereasad Cost of Construction £ 1 Oelh, (el
Pairs or Sets Lip o Business Personal Propery Limit
Paved Surfaces 5 10, Oaleh
Personal Property of Others R RE L
Pollutants and Contaminates - Clean Up Increased Limits %25, (i
Property at Other Premises & Ly, (el
Salespersons’ Samples £ 5, (ah
Sewerand Drain Back Up Inc luded up vo Covered Propeny Limit
Suwmp Over flow or Sump Pump Failure %15, (ol
Temperawre Change 25 (afah
Tenant Building and Business Personal Propeny Coverage - 200, (ol
Roguined by Lease
Transit Propenty inthe Cane of Cariers for Hire % [ (ay, e
Unavthorized Business Card Lse £2 50
Yaluable Papers and Becords - On'Off Premises 5 10, Oaleh

The Limits of Insurance for the following Coverage Extensions are a replacement of the Limit of Insurance provided
under the Propenty Coverage Fomm.

Coverage Limits of Insurance
Harvested Crops %25, (i
Mewly Acquined or Constructed Propenty - 180 Days

Building & L ol b

Business Personal Property £ 5{0lh, (b

Business Income and Exwra Expense £ 5{0lh, (b

Ohutdions Progsanty

Personal Effect of Employees
Personal Effects of Students
Progerty OFF Premises

£25 00 aporepate /5 | 0 per item
50,000/ £ 10, (b per Employes Tools
S 10uh, (elh %2 S0 e S pulient

% 50, My

The following changes apply only if Business Income and Extra Expense are covenad under this policy. The Limits
af Insurance for the following Business Income and Extra Expense Coverages ane in addition fo any other Limit of
Insurance provided under this policy:

Coverage Limits of Insurance

Business Income Exension for OFf-Premises Utility Services 525, 0D

Business Income from A uxiliary Operations %25, (e

Temporarily Lesed of Fented Propertics 1% of Business Income Limit Lipte 5
1 e e

The following Limit of Insurance for the following Business Income Coverage is a replacement of the Limit of
Insurance provided under the Propeny Coverage Foom.

Covernge
Extended Business | ncome

Limits of Insurance
|20 Dhays

The following changes apply only if the Special Propeny Coverage Form applies to this policy. The Limits of
Insurance for the following Additional Coverages are areplacement of the limit of insurance provided under the
Special Property Coverage form

Covernge
Theft of Patterns, Dies, Molds and Forms

Limits of Insurance
Lipto Business Personal Property Limit

L22
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Consider these additional coverages that businesses
like you are buying from The Hartford

Coverape

Estimated Anmual

Premium'

‘What 11 Is

Talk to your agent about adding these valuable coverages to your Hartford policy.

Why You Should Consider [t

Busi ness Ineo me
Extension for
Clownd Service
Interrption

Busi pess Ineo me
Extension for
(HT-Premises
Operations

$66

Adisres SONIR b aneiial
Je e,

$69

Asawwtes arka af 323K and
1 2hr waldeg parkod,

Coverage to help replace lost
business incommee i you need to
suEpend operations due to an
unannunced and unplanmed
inbermuption in clowd service,
regardless of the reason for the
inbermption.

Coverage to help replace your lost
bsiness income iF you nead to
suEpend aperations hecawse your
business property was damaged or
destoy ed while away from your
husiness” premises,

Though you mey mot realize it, your
business may already rely on the
Clowd to store, MAanage or process
data. Assume the vendor histing
your wehsite has a sotfbware glitch.
You can™t accept online orders =0
potential customers go o a
competiton, resulting in your loss of
besimess ineonmee.

A business owner’ s policy doean't
typically cover lost business ineomse
when buginess property 18 damaged
away from your office. Fyou rely
on A particular too | or eouipoment,
you could lese business ineome 1f
you can't work because of damage to
it that coourmed at a job sike or
client™s location,

|

HARTFRD
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Direct B Optioans

The Harthord Direct Bill Eysdem puts you m cominal af making premoum payments decklmg the hll plan that besi bt your budget

YOU DECIDE HOW YOUR PAYMENTS ARE MADE. ..
*  Repetitive EFT: Sgn up for Bepetitve Electromc Funds Tramsber (EFT) and have payments automaticall y withdrawn
tram your hank accowunt. Thi apton saves you memey by recucmg the ameount of the installment fee.
*  FPay Online: Register at woww, thehan ford comservicecenier . Onlme Bill Pay 1z Cuick Fasy and Secure!
= Fay by Check: Senda check wath your remmtance stub in the emvelipe enclasad with your hall
Pay by Phane: Call soll-free 1-866-467-K7 30

The chan belaw 1lhizirates how you may be halled haged upan the ball plan you select. The due date(s ) and mommam amsumts) due
shown below were caloubvted hasied on the ambicipated effectve date of your palicy provided as pant of the quote process. These
dates and amounts may change bassd on when your new paliey & proosssed . State surcharges are fees that are agessed by the
states) an the policy and paid by The Harttord ta the appropriate govermment agency . The full amoamts of these bocsare typrally
included in the down payment accanding 1o stte regulatioms.

Total Annual Estimated Premiom for Spectrum: 3356200

e Dales) & F Installment Fee O+ Installment Fee

(Mon=EFT)

Bill Flan anad Installments

NEinimuwm Amount{s) Doe {EFT}

Full Fay 09/26/16 - 35 856200
Twa Fay
Do Pyt sl 10016 - 5231720 ot i
Fimal Imstal bmeni 0470 /17 - 31,544.80
Three Pay
Down Payment sl ment 100 16 - 3154480 35.00 per F7.00 per
Remaming Instal bnents 0217 - 51, 158.60 Installmen Imstal hmend
060117 - 31, 158.60
Four Fay
IhwnP:ym Il bt T 16 = 51,158 60 35100 per 7.0 per
Remammng I ialmenk bk Installmem Imstal bmems
401717 - 396550
701717 - 377240
Ten Pay
Remammng Instalments 11701116 - 3322 86 401717 -3321.7
1201/16 - 3521.70 05401717 =332 1.7 I:;i::lln];cc:n Ifm?éII[LE1
0170117 -5321.70 60117 -3321L.7
0207 - 532170 7401717 - 332 1.7
03017 - 532170
Eleven Pay
Down Paymeent Irstal bmeni 100116 - 564500
Femammg Imstal men s 11701/16 = 3521.70 401717 = 332170 15,00 per $7.00 per
1270116 = 3521.70 05411717 = 332 .70 Installmsent It st
0117 - 532170 06401717 - 332 .70
02 A7 - 532170 7401717 - 332 1. 70
037 - 532170 8117 - 332 1. 70
Twelve Pay
Dawn Paymeent Instal bmeni 1001716 « 332350
Remaming Instalments 1170116 - 3521.70 015401717 =332 1.7
120116 - 3521.70 60117 - 33217 55.00 per 5700 per
0170117 -5321.70 740117 -3321.70 Im:allmem Ime ] b
0207 - 532170 8401717 - 332170
030117 - 532170 M@a117 -3321.7
040117 - 532170

An Imstallment Fee & assesed on each mstallmem mwnice except where profobised by law.

Amy down payment provided will be withdrawn immediately negard bess of dionen papyment date shown,
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DSCLOSURE FURSUANT TO TER RORIEEM RISK INSURANCE ACT
Terrorim Coverage and Fremiom

In accordames with the federal Termorism Rk Insuranee Aot (as amended “TRIA™), we are required ke make
converagne available under your policy bor “cenibied acts of termonsm.” The actual covermge provided by your
peslicn] b weill e limited by the terms, conditions, exelugions, limns, and other provsions of your policgaes), =
well a5 amy applicable mles of bow.

The portion of your premium attributble to this termorsm covermge is shown o the premum sectiond ) of this
querke propeosal or binder.

Diefinition of Certified Ao ol Terrorism

A “gertibed act of terrori=n™ means an act tha 15 centitied by the Secretary of the Tremsurny, m acoondamos with the
prowvisians of TRLA, o be an act of temronsm under TRLA. The antena contained m TRIA tor a "certibied act of
terrarism ™ inchide the fallvwmy

1. Thead resulis in insured kbsses moexces of 35 million in the agrmegate, sitribatable toall types of
imsuramos subject o TREA; amd

2. The act results in damage within the United St@es, oroutside the United States in the case of ceram air
carmiars ar vesse ks or the premises ol an United States mission; and

3. Theadisa vioknd act oran act that is dangeroas & hunman libe, property or indm@strueture and is
commutied by an individual or indniduals scting 2 pant of an effort o coerce the cvilian populbtion of the Unised
Siates or w0 miluence the pelicy or attea the conduet of the Unied States Governmendt by coercion.

Disclosure of Federal Sharve of Terrovism Losses under TRIA

The United States Department of the Treasury will remburse insurers for 85% of insured losses that exosed the
applicable insurer deductible. Effective Januarny |, 2006, this pereentgpe will be reduced & Bd%, efective January
L, 2017 10 3%, etfective Tammry 1, 200 B wo B2%, effective Jamemry 1, 200 910 E1%, amd effective Tamery 1,
20200 B,

However, if sprmeirate industny inswred losses under TRLA exoeod 5100 Billion in & o lendar year, the Tressury
shaill ot mak ¢ smy penrment for smy portion of the amount of such losses that exceeds 5100 billion. The Unied
States gpovernment has not charged smy premiwm for their panticipation in covering temronszm losses.

Cap o lisurer Liability for Tervor bm Losses

It agrre e industny insured losses stiribaable o “certibied act of temor sm™ under TRIA exoeod 5100 Billon m a
calendar year, and we have met, or will meet, our insurer deductible under TRLA, we shall ned be lablke for the
peyment of any partion of the amount of such losses that excead S0 killion. In such case, your covverage for
terrorism losses may be red ueed on a prosrata basis in acconbmee with procedures edablished by the Treasury,
bazad on itz estimates of arpreiate industry beses and oar atimate that we will exeossd our insurer deductible.

In aocondamos with the Treasury's procedures, amounts paid bor losses may be suhject to further adjustnents
based on differences betw cen acual losses and estimates.

Maote to Producer on TREA: The premiom fer terrorism coverage and the TREA disclosures above most b
priovided to the insured or prospect af the tme of gquotimg. IT you are sl asing this gquote proposal, you
i s Hartford's stamd=alome TRLA dise s Toem G guaeies amad simdees, which is availalshe on e

EBC or from the company.
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Auckmow ledged and Accepted By

{oignanre of the Insurad) § Dhait )

Reference Number: 12584406280 - 007
Total Estlmated Anmeal Premiom for Spectrum: 33867
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’*i"’ @l YOUR BUSINESS INSURANCE SOLUTION
THE

SPECTRUM™ PROPOSAL

H & RTFCHRED:

Prepared for: Referemce Number: [25BAAM2IEL - (b
Ralzigh Crak Charter School, Inc. Proposal Date: L2006, 146 PM
216 Brandon Ct

Ralzigh, WC 27605

Propesed by:

MATHAN BUTWIN COMPANY INC/PHS
&0 Curter Mill Road Swite 414

Cireat Meck, Y 11021

Propursal Creaied by:
Larah Anderson
5§ 16464420000

s Butwincom

Total Estlmated Ammnal Premdum for Spoectrwm: £3,191.00

PFOLICY LEVEL Page

LOCATION BUILDING LEVEL

Impaortant Messages:

This document is & proposal of inswrance for the applicant indicated above. It is not & e used & proof of coverage, unbess bound
by an awtorized agent.

WHY THE HARTFORD
A years e xpericnoe | 1 ol lion customers | Named Ome of the World's Most Ethical Compandes | Recognlzed by JD Power
Tlve Hevrgfowed (5 e imeaerkar loveler fow svall Basiess wirke mere S M) years o axparisines, e by
anver [ miilion ciedoumars ained rared 4.8 onr a5 By Sevadl Buslinasses,
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Spectrum Proposal

wilh

Sentinel Insurance Company

A member company of The Hart fond

L2006 - 102007

Policy Level

Property Coverape

Special Property Coverage Form sutomatically includes the following coverages at no additional charge:

Accounts Receivable Coverage OFf Premises

Accounts Receivable Coverage On Premises

Appurienant Streciures - husinss personal propenty within
AppUTenant SILCIure

Arson Reward

Business ncome - Civil Authority - 30 Days - A waiting period
applies

Business lncome & Dependant Propentics

Business Personal Property Seasonal Automatic Inerease: 25%,

Dat and Softwane

D finition of Premies: | feet

Extended Business Income - 30 consecutive days

Fire Depantment Service Charoe

Fire Extinguisher Recharge

Forgery Coverage

Leaschold Improvements

Lease Assessment

Lock and Key Replacement

Money and Securitics - Inside

Money and Securitics - Outside

Mewly Acquired or Constructed Propenty - Building - 180 Days
b

Mewly Acquired or Constructed Propeny - Business Income
|8 Dhays by

Newly scquired or Constructed Propenty - Business Personal
Propanty - |8 Days W

Ordinamee or Law Coverage!

#  Tenants Improvements & Betemments Increased Cost of
Construction

Cutdoor Propenty - Aggnegate

Crutdoor Property - Por any one thee, shrub o plant

Crutdoor Signs - Attached to buildings - Per sign

Personal Effects

Progerty OFf-Premises - Business Personal Propeny

Tenant's G lass

Valable Papers Coverage OFF Premises

Valuable Papers Coverage On Premises

Limiits of Tisormoe

T R LR - - " T I T

R T R T

25,
25,
50000

LELEEH
I ncludied

5.0

I necluded
e}

I necludd
I necludd
25,

I necludad
50000
25,
2500
1o
LHLEEH
5.0
REHLEEH

50,00
250Dy

25,

FLEEH
1 D
5 e
HLEEH
2 506
25,0}
25,y
25,y
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Property Coverage
The following Progenty coverages are applicable atall locations:

Property Deductible
Automatic Equipment Bredkdown Coverage which inc hudies:
#  Moechanical Breakdown
#  Artficially Generated E kectric Curment
#  Explosion of Steam Equipment
o Lossor damage to Steam Equipment
o Lossor damage o Water Heating Equipment
¢  Conmmination by Haeardous Substance
«  Fupoditing Expenses
Business lncome Aad Extra Expense Actual Loss Sustained -
12 s,
Employee Dishonesty {Inehudes ERISA)
Employee Dishonesty Daducitible
ERISA

kdentity Recovery Coverage
Liability Coverage

Business Liabiling:

Broad Form Mamed Insured includes subsidiarnies in which
greaier than 50% of voting stock is owned by the Named
Insured

Dz fense Costs putside of the Limits of Insurance

Employees and Volunteers included as Insureds

lncidental Malpractice

Mental Anguish resulting from bodily injury, sickness or disease

Mewly Acquined Organizations

Non-Owned wakencraft under 51 fioet

Per Loscation General Agorepate - owned or rened premiss

Personal and Advertizing Liabiliny ine des coverage for
discrimination or humiliation {other than employment-
nelated)

Property Damaoe to boarowed equipment not being wsed to
perform operations at the job sie

Lnintentional failure to disclose haeards

Additional Insured - Coverage is automatically extended to

ersons of ofganizations whose written conact of pemmits
with the insured require insurance & be provided

Each Ovecurmence

Ceneral Agoregate

Producta'Completed Operations Aggregate
Personal and Advertizing Injury

Damage to Premizes Bented to You
Medical Expenses

Palicy Base Pramiwm
Temod Bin

Limits of Insurance

T . T - - LR

Limits of Insurance

A A 1

4#

A

A B A

1o

I ncludied
I ncludied
I ncludied
I ncludied
I ncluded
I ncluded
S0 Dellb
S0 Dellb
Il udied

250 M
(B

Incl In Empl.
[ shome sty

| 5

I ncludied

Included
Included
Included
Included
| 86} days
Included
Included
Included

I ncludied

Il udied
I ncludied

1, (oo Do
2, (o (e
2, (e (oo
1, e (e
1, e (e

LFLEEH

Il udied

Preminm

WO W A A A A

29
Inec hudied
Inc hudied
Inc hudied
Inec huded
Inec huded
Inec: huhiad
Inec: huhiad

52

1,631
Incl. In Empl.

Drishonesty
Inec udied

Premifum

A A

.|||ﬂ

VAR A

Inec: huhiad

bl i
Includiad
Inic hudiad
Includied
Inec hudied
Inc hudied
Il udied
Inec huded

bwc: bl
Inic hudiad

5
Il udied
Inec huded
Inec huded
Inec: huhiad

05
63
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Location'B uilding Level
LovcationBuilding Information

Lascation Moo/ Building Mo, ! LT

Sweet Address : 216 Brandon Ot

City, State and Zip Code ! Raleigh, KT 27608-3703
Protection Class : LEEH

Class Code : H2246]

Description :

Construction : Joisted Masonry

Yiar Built : 20

Sprinklered ! Yies

Area ! 1 b, (el

Location/Building Coverage

Business Personal Property
Tenant |mprovements and Betements

Fungi Limited Coverage
Fungi Limited Business Intenmuption

Srrete i Endorse ments

Schoals Swerch

Schenl - Private - Elementany, Middle OrJIr High

Limits of Insurance Premiium

1 (el el i 141

S0, % Included in

BPP

S0 kS Inc huded

30 Days 13 Included
Premium

See Streich Summary Atached % 235

The Limits of Insurance for the following Additional Coverages ane inaddition o any other limit of insurance

provided under tis policy.
Schools Streteh Summary

Coverage
Accounts Receivable - On/OFf Premises
Addditional Covered Propeny
Animals
Claim Expenses
Computers and Media
Dz bris Remaoval
Fine Arts
Fire Deparment Service Charge Fevised Limit
Loat Keys
Off-Premises Ltility Services - Direct Damage
Ordinamee or Law Coverage -
Laas to the Undamaged Postion of the Building
Dzl ition
Inereasad Cost of Construction
Pairs or Sets
Paved Surfaces
Personal Property of Others
Pollutants and Contaminates - Clean Up Increased Limits
Property at Other Premises

Limis of Insurance
5 10, (o

Inec huscher

S25 0000 5 1,500 per Animal
5 5,000

5 50,000

525,000

5 25,000

525,000

5 500

5 25, ol

Inc huded in Building Limit

& 10, aleh

5 10, Onleh

Lipto Business Personal Propery Limit
5 10, Oaleh

5 50, (W

5 25, (el

5 1, (e
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Salesperaons’ Samples 5 ()

Sewerand Drain Back Up b el g 1o Covered Property Limit
Sump Over flow or Sump Pump Failune 15, (el

Tempe rawre Change %25, (e

Tenant Buikling and Business Personal Propenty Coverage - % 20, (elih

Required by Lease

Transit Propenty inthe Cane of Camriers for Hine % [ (ay, e

Lnauthorized Business Card Lse 52,500

Yaluable Papers and Fecords - On'Off Premises 5 L, (b

The Limits of Insurance for the following Coverage Extensions ane a replacement of the Limit of Insurance provided
under the Property Coverage Fom.

Covernge Limits of Insurance
Harvested C rops 25 (afah
Newly Acquired or Constructed Propenty - 180 Days

Building £ 1 el (b

Business Personal Progsenty £ S0uh, (uluh

Business lncome and Exira Expense % S0a0y, (e
Outdoor Propenty 525 000 aggregate /% |, (b per item
Personal Effecs of Employees 50,00 S % 1O, 0 per Emiployes Tools
Personal Effects of Students % [0a0 Oy /% 2 500 per 5 nulient
Property OFFf Premizes R RE L

The following changes apply only if Business Income and Exwa Expense are covered under this policy. The Limits
of Insurance for the following Business Income and Extra Expense Coverages are in additon & any other Limit of
Insurance provided under this policy:

Covernge Limits of Insurance

Business Income Exension for OFf-Premises Utility Services 525 00

Business Income from Auxiliary Operatons 35, Ol

Temporarily Lessed or Rented Properties [0 of Business Income Limit Lipto %
REITEE ]

The following Limit of Insurance for the following Business Income Coverage is a replacement of the Limit of
Insurance provided under the Propenty Coverage Fonm.

Covernge Limits of Insurance
Extended Business | noome |2 Dhays

The following changes apply only if the Special Propery Coverage Form applies to this policy. The Limits of
Insurance for the follow ing Additional Coverages are areplacement of the limit of insurance provided under the
Spacial Property Coverage form:

Coverage Limis of Insurance
Theft of Pattemns, Dies, Molds and Forms Lipto Business Personal Propery Limit
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Consider these additional coverages that businesses
like you are buying from The Hartford

Talk to your agent about adding these valuable coverages to your Hartford policy.

Coverape

Estimated Anmual

Premium'

‘What 11 Is

Why You Should Consider [t

Educator's Legal
Liability

Busi pess Ineo me
Extension for
Clond Service
Intermption

Busi ness Inco me
Extension for
CHT-Premises
Operations

Please contact your
agent for a quoie,

$66

Adaswes LRENIR 3 sl
sl e,

$69

Asisaes Marka af X255 and
1 20 wakleg pevkad,

Coverage that belps protoct yowr
business iF you are swed for a
wrongiul act related to your

cmip loyment practices or emors and
amissions made inyour capacity as
an educator.

Coverage to help replace lost
bsiness income iF you nead to
spend aperations duee to an
A wneed and wnplanmed
intermuption in clowd service,
regandless of the reason for the
imibermption,

Coverage to help replace your lost
business income iF you need to
susperad aperations because your
hsiness propenty was damaged or
destroyed while away from your
husiness” premises,

Teachers select your institwtion

because they believe in the education

you provide siwdents, Howewer, a
teacher may sue youalleging you
wrang fully demied him tenure.

Though you mey mot realize i, your
usiness may already rely on the
Clowd to store, MARAEE OF Process
data, Assume the vendor bosting
your website has a sofbware glitch.
You can’t aceept online omrders a0
potemtial custooners go i a
competiton, resulting in your loss of
business (neome.

A business owner’ s policy docan't
typically cover lost business inoome
when business property 15 damaged
away from your office. IFyou rely
on a particular too| or equiprent,
o coald lese business ineome if

o cam't work bocawse o f damag e to

it that oeourmed ata job sie or
client’s location,

|

HARTFRD
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Direct B Optioans

The Harthord Direct Bill Eysdem puts you m cominal af making premoum payments decklmg the hll plan that besi bt your budget

YOU DECIDE HOW YOUR PAYMENTS ARE MADE. ..
*  Repetitive EFT: Sgn up for Bepetitve Electromc Funds Tramsber (EFT) and have payments automaticall y withdrawn
tram your hank accowunt. Thi apton saves you memey by recucmg the ameount of the installment fee.
*  FPay Online: Register at woww, thehan ford comservicecenier . Onlme Bill Pay 1z Cuick Fasy and Secure!
= Fay by Check: Senda check wath your remmtance stub in the emvelipe enclasad with your hall
Pay by Phane: Call soll-free 1-866-467-K7 30

The chan belaw 1lhizirates how you may be halled haged upan the ball plan you select. The due date(s ) and mommam amsumts) due
shown below were caloubvted hasied on the ambicipated effectve date of your palicy provided as pant of the quote process. These
dates and amounts may change bassd on when your new paliey & proosssed . State surcharges are fees that are agessed by the
states) an the policy and paid by The Harttord ta the appropriate govermment agency . The full amoamts of these bocsare typrally
included in the down payment accanding 1o stte regulatioms.

Total Annual Estimated Premivm for Spectrum: 33,19 100

Bill Flan and Installments e Dales) & F Installment Fee O+ Installment Fee
NEinimuwm Amount{s) Doe {EFT} (Mon=EFT)
Full Pay U266 - 3519100
Two Fay
Do Pyt sl 1001116 - 5191460 ot i
Fimal Imstalbmeni 407 - 51 276,40
Three Pay
Dawn Payment Il ment 1016 - 51 237640 35100 per 3700 per
Remammng Imsalment 12401517 - 595730 Imzdallment I dal kmeend
11T - 595730
Four Pay
EI:I-'P.'I:IPI].'ITH:I Iretal bmeenit 10411116 = 5957 50 35.00 per $7.00 per
Rmma I ta] menis 11717 3775 Tyt i Tesika] bt
HAO117 =375
7117 - 363820
Ten Pay
Remammng Imstl ments 1101716 - 5266 77 MO117 - 326581
1201116 - 5265 %1 05401717 - $265.51 If;ifllrfgﬂ If:é'fLE1
0101717 - 3265 51 11T - 526551
02001717 - 3265 81 741717 - 536581
0301717 - 5265 81
Eleven Pay
Divwn Paymeend Irsta] bmeni _ _]M]-r]ﬁ = 555290
Remammg Imstal ment 110116 - 326581 0117 - 3365 5] $5.00 per $7.00 per
120116 - 326581 0541717 - 3265 51 Tt et Teskal ket
01001717 - 3265 81 A1 1T - 326551
02001717 - 3265 81 I7A1517 - 836581
0301717 - 5265 81 BT - 5265 8]
Twelve Pay
Dawn Paymeent Instal bmeni 1001716 - 326709
Remamimng Imstal men s 1101716 - 3265 %1 05401717 - 326581
120116 - 3265 51 11T - 526551 3500 per 57001 per
0101717 - 3265 51 070117 - 5326551 Installmem Imestal b
02001717 - 3265 81 801717 - 5336581
0301717 - 8265 81 M7 - 526551
0401717 - 3265 81

An Imstallment Fee & assesed on each mstallmem mwnice except where profobised by law.

Amy down payment provided will be withdrawn immediately negard bess of dionen papyment date shown,

L34


Lauren Scott
L34


DSCLOSURE FURSUANT TO TER RORIEEM RISK INSURANCE ACT
Terrorim Coverage and Fremiom

In accordames with the federal Termorism Rk Insuranee Aot (as amended “TRIA™), we are required ke make
converagne available under your policy bor “cenibied acts of termonsm.” The actual covermge provided by your
peslicn] b weill e limited by the terms, conditions, exelugions, limns, and other provsions of your policgaes), =
well a5 amy applicable mles of bow.

The portion of your premium attributble to this termorsm covermge is shown o the premum sectiond ) of this
querke propeosal or binder.

Diefinition of Certified Ao ol Terrorism

A “gertibed act of terrori=n™ means an act tha 15 centitied by the Secretary of the Tremsurny, m acoondamos with the
prowvisians of TRLA, o be an act of temronsm under TRLA. The antena contained m TRIA tor a "certibied act of
terrarism ™ inchide the fallvwmy

1. Thead resulis in insured kbsses moexces of 35 million in the agrmegate, sitribatable toall types of
imsuramos subject o TREA; amd

2. The act results in damage within the United St@es, oroutside the United States in the case of ceram air
carmiars ar vesse ks or the premises ol an United States mission; and

3. Theadisa vioknd act oran act that is dangeroas & hunman libe, property or indm@strueture and is
commutied by an individual or indniduals scting 2 pant of an effort o coerce the cvilian populbtion of the Unised
Siates or w0 miluence the pelicy or attea the conduet of the Unied States Governmendt by coercion.

Disclosure of Federal Sharve of Terrovism Losses under TRIA

The United States Department of the Treasury will remburse insurers for 85% of insured losses that exosed the
applicable insurer deductible. Effective Januarny |, 2006, this pereentgpe will be reduced & Bd%, efective January
L, 2017 10 3%, etfective Tammry 1, 200 B wo B2%, effective Jamemry 1, 200 910 E1%, amd effective Tamery 1,
20200 B,

However, if sprmeirate industny inswred losses under TRLA exoeod 5100 Billion in & o lendar year, the Tressury
shaill ot mak ¢ smy penrment for smy portion of the amount of such losses that exceeds 5100 billion. The Unied
States gpovernment has not charged smy premiwm for their panticipation in covering temronszm losses.

Cap o lisurer Liability for Tervor bm Losses

It agrre e industny insured losses stiribaable o “certibied act of temor sm™ under TRIA exoeod 5100 Billon m a
calendar year, and we have met, or will meet, our insurer deductible under TRLA, we shall ned be lablke for the
peyment of any partion of the amount of such losses that excead S0 killion. In such case, your covverage for
terrorism losses may be red ueed on a prosrata basis in acconbmee with procedures edablished by the Treasury,
bazad on itz estimates of arpreiate industry beses and oar atimate that we will exeossd our insurer deductible.

In aocondamos with the Treasury's procedures, amounts paid bor losses may be suhject to further adjustnents
based on differences betw cen acual losses and estimates.

Maote to Producer on TREA: The premiom fer terrorism coverage and the TREA disclosures above most b
priovided to the insured or prospect af the tme of gquotimg. IT you are sl asing this gquote proposal, you
i s Hartford's stamd=alome TRLA dise s Toem G guaeies amad simdees, which is availalshe on e

EBC or from the company.
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Auckmow ledged and Accepted By

{oignanre of the Insurad) § Dhait )

Beference Number: 12584006280 - 004
Total Estlmated Anmeal Premiom for Spectram: 33090
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Appendix O

Explanation of Assessments and Guidelines

The following seven pages outline how Public Waldorf Schools design appropriate assessments within the whole
child model. The text below (01-04) is from a Public Waldorf School in Denver, CO. This is provided as an additional
reference to the text in the application on how students will be evaluated. Following (O5-06) are examples of block
and end of year evaluations by trained Waldorf teachers.

Direct excerpt in bold of Assessment Guide from Mountain Phoenix Charter School in Denver, CO. Author: Kelly
Morrow, Director of Education. ROCS notations referencing examples of assessment reports in

Some important components of Waldorf Education to understand, related to assessment in Waldorf Schools:

1. Organize curriculum and instruction guided by Rudolf Steiner’s Developmental Model, emphasizing,
in seven year cycles: Imitation (ages 0-7), Imagination (ages 7-14), and Intellect (ages 14-21).

2. Emphasize experiential learning—focusing on learning experiences and activities that integrate the
fine and practical arts, music, speech/poetry, movement, and drama with academic and intellectual
development.

3. Focus their programs on the development of the Whole Student: Growth in capacities (thinking
feeling, and willing) leading to balance in empowerment, self-direction, wisdom, and a life well-lived.

4. Are committed to Social Renewal, most directly through the qualities and capacities of their
graduates--including a commitment to personal, social, civic, and global values and actions.

5. Provide an educational environment, embodied in a set of learning experiences and activities that
promote student growth, in which all students develop their full capacities as human beings and
enter young adulthood prepared to live their lives well.

What matters most during actual teaching is an ability to meet the ever-changing classroom situations,
which result from the immediate response of the students. But who in this wide world trains teachers to do
that? Are they not trained to decide before hand what they are going to teach? This often gives me the
impression that the child is not considered at all during educational deliberations. Such an attitude would be
tantamount to making paper-mache masks of each pupil as he enters school to deal with these masks rather
than with the actual children.

--Rudolf Steiner, Soul Economy and Waldorf Education, Lecture VIII, page 129

It is as if the students are hidden under a blanket and the teacher is teaching over, above, past, and beyond
them. The teacher needs to draw her students out from under the blanket, to see them clearly as learning,
growing individuals, to identify their current needs, to address those needs in their lessons, and to engage
them actively in their own learning.

--Else Gottgens, spoken during a discussion with Waldorf teachers about assessment in Waldorf
Schools, at Rudolf Steiner College, in 1998.

The conventional model of assessment in education: Teach, test, grade, move on. This can be described
as, at best, auditing achievement. Instead think of assessment as information for improving teaching and
learning. . .to advance learning. . .by providing useful feedback to teachers and students that is then built
into the process of teaching and learning.

--Grant Wiggins—co-author of Understanding by Design

o1



Appendix O

Multiple Methods for Assessing Student Progress and Outcomes

To ensure that MPCS’s goals for student progress and outcomes are fully assessed in all of their dimensions
and in the variety of ways that they are demonstrated requires a multi-dimensional assessment system.

This system takes advantage of the full variety of sources of information about student learning and
development, including, but not limited to, the following:
e Previous year end reports ( ), samples of student work, state assessment results
and results of diagnostic assessments
Focused diagnostic quizzes to determine student skills prior to instruction
e Quizzes, tests, problem sets, homework
Check-in activities with students (formative) during instruction, Q and A (including whole group and
individual responses, quick end of class exit assessments)

e Teacher observations of students participating in group work

e Student responses to classroom learning experiences and activities

e Student presentations

e Student projects--process artifacts, end products, and student reports

e Student portfolios may include, but not limited to: Main Lesson books that include drawings,
illustrations, science experiment reports, journal entries, charts, essays and other written
compositions, dictations. Additionally, practice papers, written assignments in a composition book
including drafts with revisions, and quizzes/tests.

e Student self-reflective journals and self-monitoring of progress in the upper grades (4-8)

e Creative, artistic and practical representations and products of learning

e End of unit or main lesson block tests (benchmarks), projects, or presentations

e State assessments

e Current year individual student mid-year and end-of-year progress report and summary narrative

report

Specific Assessment Tools

First Grade Readiness Assessment - Assesses fine and gross motor skills; visual, tactile, and auditory
development; speech, language, and cognitive development; social and emotional development; and other
aspects of early childhood development. This assessment helps to determine the child’s readiness for more
structured learning in the grades beginning in first grade. It also helps to identify any areas in need of
further support to strengthen the foundation for the learning that will come in the grades, while a screening
for any preliminary signs of possible challenges or disabilities. From the results of this assessment, some
children may participate in Extra Lesson or other similar therapeutic work offered in school or outside of
school.

Individual Student Portfolio—Students’ Main Lesson Books, collections of other work and notes from
experiential activities in class serve as a portfolio that include the students’ work and written qualitative and
quantitative evaluations and observations of group work and/or projects. Portfolios are assessed using a
grade-level progress report at mid-year and a grade level progress report and a holistic, student narrative
report ( ) at the end of the year by each teacher who teaches the child. The end-of-year report
provides an in-depth, personalized description of each child’s progress, achievements, challenges, and
participation in all areas of learning at school.

For students in the middles school (grade 6-8) MPCS uses end of block assessments (
) to contribute toward the grade-level progress report along with the individual narrative
report.
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Teachers keep written records throughout the year of the progress of each child on the grade-level
expectations along with the child’s portfolio. These notes are also shared verbally during the Parent/Teacher
Conferences in October/November and optional ones in January/February along with the student’s portfolio.
Additional conferences may be scheduled, as needed.

Teacher Observations - Teachers monitor children’s progress, individually and as a group, on a daily, weekly
and monthly basis through observation and written records that track progress, and
assignments/experiences in class. These provide ongoing formative assessment that help a teacher plan and
revise lessons as needed to meet the needs of the children and summative assessments that show the
progress the children are making in specific areas. This is the primary mode by which students are
monitored and guided in progressing well to meet the expectations for the grade. Although this manner of
assessing children is common in Waldorf Education and feedback is given to students regularly, letter or
number grades are not typically given to students until some time in Middle School (typically 7" or 8" grade).
This is aligned with a philosophical principle that within Waldorf Education, teachers would like students to
develop a sense of self-direction, personal accomplishment, and a satisfaction of effort put forth in an
assignment (intrinsic motivation) rather than being motivated for a letter or number grade (external
motivation) in the younger grades.

Formative (Educative) Assessments —To inform teaching and maximize student learning and development
by monitoring student learning during teaching and learning process. Formative assessments are created or
customized by classroom teachers for the learning situation to directly meet the needs of students in a
timely way and to inform subsequent instructional decisions.

Summative Assessments —To provide indicators of student achievement, growth and development at key
points in time (typically, at end of lesson or lesson block, or course). These serve as MPCS’s benchmark
student assessments in all key dimensions of student growth, including standards-based academic
achievement. Formats for such assessments, the inferences to be drawn from them are currently created by
individual teachers for their own classroom. The faculty is working on creating common milestones or
benchmarks and consistent way of summarizing and reporting results in each grade and across the grades.

The school-wide assessment system is further developed in collaboration with teachers from all grade levels
to ensure coordination of all dimensions of student growth across grades, readiness for success in the
following grade, and standards-based student attainment and alignment to the needs for student success in
high school and beyond.

Both formative and summative assessments include multiple measures, gathering student growth
information from a variety of sources—classroom activities, student products, and quizzes and tests aligned
to Waldorf Education and aligned with the Common Core standards.

Benchmark Assessments to Monitor Student Progress - The faculty identifies observable benchmarks in key
dimensions of student growth—in effect, indicators of growth and readiness for success in subsequent
student work. Benchmark Assessments at MPCS are coordinated with the grade level curriculum and
instructional program as organized and presented by the classroom teacher. Since the school’s’ program
will vary for each class based on the content schedule and pedagogical approaches chosen by the individual
class teacher, there will be no set school-wide schedule for benchmark assessments. Such summative
assessments will combine information from multiple measures and occur at natural breaking points in
instruction—typically at end of instructional units (main lesson blocks) and directly related to the intended
student learning. The benchmark assessments will address both standards-based academic content and
broader measures of students’ developing capacities. As indicated by the word “benchmark,” these
assessments will attempt to monitor student progress along the way towards specific achievement and
developmental goals for the grade or school year.
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The results of benchmark or interim assessments can provide more than summary information. They can
indicate individual student or class needs that should be addressed during instruction within the school
year—and provide guidance to the continuous improvement of instruction at this grade level in subsequent
years.

State-Required Standardized Tests: The school complies with all state mandated tests. Assessment results
are analyzed as useful indicators of end-of-year statewide student achievement expectations, to identify
needs for curriculum and instructional improvement, and to ensure that the needs of all individual students
are being met, while keeping in mind the placement of standards in a Waldorf curriculum to align with the
developmental stages of the student. Standardized testing rarely is educative in nature, as it typically
provides no immediate feedback to students to support further learning, hence is not used in this manner.
Standardized testing also does not measure diligence, interest, enthusiasm, initiative, resolve, creative and
independent thinking, and collaborative skills.

Methods for Documenting Student Progress and Achievement and Data Management

The challenge for classroom teachers, especially new ones, is to collect all essential data (from the variety of
sources) and to systematically tie it together to create a rich and accurate picture of student progress,
achievement and development in all key dimensions of learning. The methods for gathering this information
take a variety of forms, appropriate to the grade level, such as:

e Written notes of classroom observations (informal teacher observations of what students say, do, or
create)
Formal observation protocols/checklists
A classroom “gradebook”
Rubrics for evaluation of student performances and products, typically in grades 6-8
Processes for evaluating student portfolios including main lesson books
Results of quizzes or tests
Lesson and block plans
Records of collaborative, pedagogical work of faculty members and Director of Education

The school provides the faculty with training and/or mentoring on the gathering and interpretation of this
information and is continuing to develop this to be more consistent and cohesive in and across grades. This
is an ongoing process that develops over time through the collegial work of faculty and administrators,
although all essential initial elements are in place at this time.

Below is a sample of an end of grade final report for a first grader based on the portfolio of both quantitative

and qualitative assessments. Included in this report would typically be a curriculum overview and
expectations for mastery. Names were removed for privacy.
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I drew her five-pointed star earlier in the year and there was a care and attentiveness in her
rendering that makes me think of the love that was shared by the *little sister of the sun’ in our play.
The little sister was strong and capable but she also offered a priceless gift: true friendship. All year
long, Anea strived to do her best and give of hersell.

& as a gentle constitution, a light touch and an attitude that made her a delight to be with.
Physically, she is comfortable in her body both in balance and movement. Occasionally she would
stumble over an obstacle but this had more to do with losing focus than lacking coordination. She
could walk the balance beam, jump rope and toss a beanbag carly in the year. Yet although A is
very physically capable, she did not practice a given activity for any length of time. Her sanguine
qualities led her to drift off to other flowers.

‘This habit followed her into all aspects of her lifie at school. Her speech is clear and well formed and
that adherenee to form continued into her drawings and writing of letters. She was particularly good al
copying my drawings and has fully retained the farces for imitation that will serve her s0 well in the
future. She also possesses a strong sense of pitch and melody and could pick up a tune effortlessly.
This auditory discernment helped her recognize the sounds within the words as we began t© praclice
writing and reading. Writing lists, signs, notes and other items can help her carry her natural facility for
language to greater maturity, She is in an excellent space to learn the lower case leliers and begin lo
“think on paper’. Just be sure to encourage clevated language with Anea and not let her speech become
baby-like or slang.

She seemed equally at case with numbers and took up each new lesson with a healthy appetite. Mental
math did present some anxious moments but as soon as she could connect with the *number story” she
was able to play along and exercise the processes that were so helpful this year. Next ycar we will

work on putling more of our math to paper as we move out of the conerete realm and inio praclicing

our times tables., MR may need support in memorizing the times tables when the time comes. She has
a strong memory but can get distracted from a task casily.

& is 250 an extremely sensitive soul and often felt more settled on the periphery of the playground
with a close fiiend. In the group, her many strengths were sometimes softened and she was slow to
*dive in’ to a game or whole class project. This quality of reservation seemed to be protective and
manifested in relation to her peers. She did not like comparison or competition and would rather
remove herself than face confrontation. As the children played and learned together, there were
inevitable conflicts and ample opportunities for hurt feelings. By the end of the year, @ began to
explore outside of her social comfort zone and play with larger groups of students. She is certainly able
1o swim in the teaming pool of childhood and 1 will gently urge her to seek different perspectives in
second grade.

With all of her gifts, SN contributed and warm and vibrant presence to the class each day. When she
was away, the classroom was a bit cloudier. Second grade will be a time to explore the extremes of
many of the lessons introduced last year, whether they were academic or social in nature. [ hope 1o see
@R, i her artistic aptitude, her open heart and her intelligent soul to a new level of resilience next
year. She will learn from the wily creatures of earth air and sea as she strives (o emulate the sainted
heroes that she will meet,
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Below is a sample of a second grade block report. This is provided for all subjects in addition to the general
overview as above. Names were removed for privacy.

Second Grade Spanish lessons were held twice weekly for 45 minutes. The language classes continued the work begun
in first grade fo bring exposure to new cultures and help children build empathy for those different than themselves. The
development of good listening skills is impaortant at this age, and the aim is to continue to learn through imitation. In this
way the students acquired the pronunciation, sounds, and rhythm of the language, while continuing to build up the
extensive oral vocabulary started last year. Repetition helps strengthen the memory, and this was a key element in each
lesson. This completely oral basis for the first three years will form a strong foundation for the introduction of a more
formal study of the grammar, reading and writing that begins in fourth grade.

Goals for the year that were met using various methods:

«Continued building and improving of skills begun in 1st grade, increasing the number of songs and verses known by
heart

*Reviewed and expansed vocabulary families such as nature words, family, clothing, animals, colors, body parisge. . .
classroom objects, verbs in context

«Listened to and followed the general gist of numerous short stories and fables, acted out parts and learned key phrases
L earned the months, days of the weeks, numbers to 100, simple arithmetic

«Studentis practiced responding individually to simple commands in the classroom and questions about oneself and
families, including phone numbers, age, birthday, where they live, family and pet questions

Methods implemented included songs, verses, movement, oral telling of fables and folk stories, games and role playing.
The class as a whole delighted in every activily more and more as the year progressed and as the months passed, they
were able to stay focused and engaged for longer periods on each aspect of the lesson. The general class expectations
were fo pay attention, follow directions, participate with best efforl, and nof disrupt class. The second part of the school
year found them consistently able to meet these as a group.

Although they loved games and looked forward to the active ouldoor ones eagerly, they also parlicularly enjoyed the

many new oral fables, and eagerly acted them oul, trying lo speak the stories along with me and learning many key

repelitive phrases. As a class they are developing strong language skills, and | look forward to continuing the language

Journey with them next year.

wwlin is a smiling, cheerful girl, and it was a pleasure to continue working with her this year. She was enthusiastically
engaged in all aspects of the lesson, and enjoyed volunteering to answer individual questions, participate in games or
take an active part in role playing a story in every lesson. She continued to show leadership qualities in her strong
ability to help carry the class memory. She enjoyed helping when it was needed. towsll made progress in
remembering to hold back answers when it was another's turn, learning that it was important for others to discover their
own answer, even if it was at a different pace. Her comprehension and acquisition of new concepls is progressing
above grade level expectations. She occasionally partook in distracting neighbors or joining a social distraction, then
needing to be called back to task, but she was capable of redirecting quickly. She regularly met class expectations of
paying attention, following directions, and doing her personal best in the lesson. | will miss working with ‘Wil next

year and wish her all the best.

Statement on Achievement Data

Below are charts that display how Waldorf develops slowly in the early grades and test scores are slightly lower than
average and then surpass their traditional public school counterparts starting in fourth grade (Larrison, et. al., 2012).
These data demonstrate that the more developmentally appropriate approach in Public Waldorf education produces
better long term achievement in students. It also suggests that early testing data may not be accurate in predicting
outcomes in older students. ROCS is committed to providing a whole child education that places equal emphasis on
intellectual, creative, artistic, physical and social-emotional development. This will produce the result of a life-long
learner who is ready for life as a whole.
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Figure 1a. shows reading scores for California Public Waldorf Schools compared to other district public schools.
Figure 3b. shows data from a 7 year longitudinal study, grades 2-8, comparing advanced reading students (above
average) in Public Waldorf Schools in California to their matched cohort in high performing district schools. Similar
results were found for math scores (Larrison et al., 2012).

A 2012 study of Waldorf pupils in Germany concluded that, “in comparison to state school pupils, Waldorf students
are significantly more enthusiastic about learning, report having more fun and being less bored in school, more often
feel individually met, and learn more from school about their personal academic strengths. 85% of the Waldorf
students reported that their school environment was pleasant and supportive, compared to 60% of the state school
students. More than twice as many Waldorf students report having good relationships with teachers. Waldorf pupils
also have significantly less physical ailments such as headaches, stomach aches, or disrupted sleep.” (Jiménez,
2012)

Waldorf pupils' SAT scores have usually come above the national average, especially on verbal measures
(Oppenheimer, 1999). Studies comparing students' performance on college-entrance examinations in Germany found
that as a group, Waldorf graduates passed the exam at double to triple the rate of students graduating from the state
education system, and that students who had attended Waldorf schools for their entire education passed at a much
higher rate (40% vs. 26%) than those who only had part of their education at a Waldorf school (Ullrich, 1994).

The ROCS’ board of directors is comprised of a former Waldorf teacher, parent of two Waldorf graduates, researcher
at the Friday Institute with PhD in Education and parents advocating for their children to have a holistic education in a
diverse learning environment. The board wholeheartedly believes in Public Waldorf Education and is excited to lead
the efforts in bringing this innovative method to Wake County, NC. We thank the CSAB for your thoughtful
consideration.

Raleigh Oak Charter Application References
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Explanation of Assessments and Guidelines

The following seven pages outline how Public Waldorf Schools design appropriate assessments within the whole
child model. The text below (01-04) is from a Public Waldorf School in Denver, CO. This is provided as an additional
reference to the text in the application on how students will be evaluated. Following (O5-06) are examples of block
and end of year evaluations by trained Waldorf teachers.

Direct excerpt in bold of Assessment Guide from Mountain Phoenix Charter School in Denver, CO. Author: Kelly
Morrow, Director of Education. ROCS notations referencing examples of assessment reports in

Some important components of Waldorf Education to understand, related to assessment in Waldorf Schools:

1. Organize curriculum and instruction guided by Rudolf Steiner’s Developmental Model, emphasizing,
in seven year cycles: Imitation (ages 0-7), Imagination (ages 7-14), and Intellect (ages 14-21).

2. Emphasize experiential learning—focusing on learning experiences and activities that integrate the
fine and practical arts, music, speech/poetry, movement, and drama with academic and intellectual
development.

3. Focus their programs on the development of the Whole Student: Growth in capacities (thinking
feeling, and willing) leading to balance in empowerment, self-direction, wisdom, and a life well-lived.

4. Are committed to Social Renewal, most directly through the qualities and capacities of their
graduates--including a commitment to personal, social, civic, and global values and actions.

5. Provide an educational environment, embodied in a set of learning experiences and activities that
promote student growth, in which all students develop their full capacities as human beings and
enter young adulthood prepared to live their lives well.

What matters most during actual teaching is an ability to meet the ever-changing classroom situations,
which result from the immediate response of the students. But who in this wide world trains teachers to do
that? Are they not trained to decide before hand what they are going to teach? This often gives me the
impression that the child is not considered at all during educational deliberations. Such an attitude would be
tantamount to making paper-mache masks of each pupil as he enters school to deal with these masks rather
than with the actual children.

--Rudolf Steiner, Soul Economy and Waldorf Education, Lecture VIII, page 129

It is as if the students are hidden under a blanket and the teacher is teaching over, above, past, and beyond
them. The teacher needs to draw her students out from under the blanket, to see them clearly as learning,
growing individuals, to identify their current needs, to address those needs in their lessons, and to engage
them actively in their own learning.

--Else Gottgens, spoken during a discussion with Waldorf teachers about assessment in Waldorf
Schools, at Rudolf Steiner College, in 1998.

The conventional model of assessment in education: Teach, test, grade, move on. This can be described
as, at best, auditing achievement. Instead think of assessment as information for improving teaching and
learning. . .to advance learning. . .by providing useful feedback to teachers and students that is then built
into the process of teaching and learning.

--Grant Wiggins—co-author of Understanding by Design

Multiple Methods for Assessing Student Progress and Outcomes
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To ensure that MPCS’s goals for student progress and outcomes are fully assessed in all of their dimensions
and in the variety of ways that they are demonstrated requires a multi-dimensional assessment system.

This system takes advantage of the full variety of sources of information about student learning and
development, including, but not limited to, the following:

e Previous year end reports ( ), samples of student work, state assessment results

and results of diagnostic assessments

e Focused diagnostic quizzes to determine student skills prior to instruction

e Quizzes, tests, problem sets, homework
Check-in activities with students (formative) during instruction, Q and A (including whole group and
individual responses, quick end of class exit assessments)

e Teacher observations of students participating in group work

e Student responses to classroom learning experiences and activities

e Student presentations

e Student projects--process artifacts, end products, and student reports

e Student portfolios may include, but not limited to: Main Lesson books that include drawings,
illustrations, science experiment reports, journal entries, charts, essays and other written
compositions, dictations. Additionally, practice papers, written assignments in a composition book
including drafts with revisions, and quizzes/tests.

e Student self-reflective journals and self-monitoring of progress in the upper grades (4-8)

e Creative, artistic and practical representations and products of learning

e End of unit or main lesson block tests (benchmarks), projects, or presentations

e State assessments

e Current year individual student mid-year and end-of-year progress report and summary narrative

report

Specific Assessment Tools

First Grade Readiness Assessment - Assesses fine and gross motor skills; visual, tactile, and auditory
development; speech, language, and cognitive development; social and emotional development; and other
aspects of early childhood development. This assessment helps to determine the child’s readiness for more
structured learning in the grades beginning in first grade. It also helps to identify any areas in need of
further support to strengthen the foundation for the learning that will come in the grades, while a screening
for any preliminary signs of possible challenges or disabilities. From the results of this assessment, some
children may participate in Extra Lesson or other similar therapeutic work offered in school or outside of
school.

Individual Student Portfolio—Students’ Main Lesson Books, collections of other work and notes from
experiential activities in class serve as a portfolio that include the students’ work and written qualitative and
quantitative evaluations and observations of group work and/or projects. Portfolios are assessed using a
grade-level progress report at mid-year and a grade level progress report and a holistic, student narrative
report ( ) at the end of the year by each teacher who teaches the child. The end-of-year report
provides an in-depth, personalized description of each child’s progress, achievements, challenges, and
participation in all areas of learning at school.

For students in the middles school (grade 6-8) MPCS uses end of block assessments (
) to contribute toward the grade-level progress report along with the individual narrative
report.

Teachers keep written records throughout the year of the progress of each child on the grade-level
expectations along with the child’s portfolio. These notes are also shared verbally during the Parent/Teacher
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Conferences in October/November and optional ones in January/February along with the student’s portfolio.
Additional conferences may be scheduled, as needed.

Teacher Observations - Teachers monitor children’s progress, individually and as a group, on a daily, weekly
and monthly basis through observation and written records that track progress, and
assignments/experiences in class. These provide ongoing formative assessment that help a teacher plan and
revise lessons as needed to meet the needs of the children and summative assessments that show the
progress the children are making in specific areas. This is the primary mode by which students are
monitored and guided in progressing well to meet the expectations for the grade. Although this manner of
assessing children is common in Waldorf Education and feedback is given to students regularly, letter or
number grades are not typically given to students until some time in Middle School (typically 7" or 8" grade).
This is aligned with a philosophical principle that within Waldorf Education, teachers would like students to
develop a sense of self-direction, personal accomplishment, and a satisfaction of effort put forth in an
assignment (intrinsic motivation) rather than being motivated for a letter or number grade (external
motivation) in the younger grades.

Formative (Educative) Assessments —To inform teaching and maximize student learning and development
by monitoring student learning during teaching and learning process. Formative assessments are created or
customized by classroom teachers for the learning situation to directly meet the needs of students in a
timely way and to inform subsequent instructional decisions.

Summative Assessments —To provide indicators of student achievement, growth and development at key
points in time (typically, at end of lesson or lesson block, or course). These serve as MPCS’s benchmark
student assessments in all key dimensions of student growth, including standards-based academic
achievement. Formats for such assessments, the inferences to be drawn from them are currently created by
individual teachers for their own classroom. The faculty is working on creating common milestones or
benchmarks and consistent way of summarizing and reporting results in each grade and across the grades.

The school-wide assessment system is further developed in collaboration with teachers from all grade levels
to ensure coordination of all dimensions of student growth across grades, readiness for success in the
following grade, and standards-based student attainment and alignment to the needs for student success in
high school and beyond.

Both formative and summative assessments include multiple measures, gathering student growth
information from a variety of sources—classroom activities, student products, and quizzes and tests aligned
to Waldorf Education and aligned with the Common Core standards.

Benchmark Assessments to Monitor Student Progress - The faculty identifies observable benchmarks in key
dimensions of student growth—in effect, indicators of growth and readiness for success in subsequent
student work. Benchmark Assessments at MPCS are coordinated with the grade level curriculum and
instructional program as organized and presented by the classroom teacher. Since the school’s’ program
will vary for each class based on the content schedule and pedagogical approaches chosen by the individual
class teacher, there will be no set school-wide schedule for benchmark assessments. Such summative
assessments will combine information from multiple measures and occur at natural breaking points in
instruction—typically at end of instructional units (main lesson blocks) and directly related to the intended
student learning. The benchmark assessments will address both standards-based academic content and
broader measures of students’ developing capacities. As indicated by the word “benchmark,” these
assessments will attempt to monitor student progress along the way towards specific achievement and
developmental goals for the grade or school year.
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The results of benchmark or interim assessments can provide more than summary information. They can
indicate individual student or class needs that should be addressed during instruction within the school
year—and provide guidance to the continuous improvement of instruction at this grade level in subsequent
years.

State-Required Standardized Tests: The school complies with all state mandated tests. Assessment results
are analyzed as useful indicators of end-of-year statewide student achievement expectations, to identify
needs for curriculum and instructional improvement, and to ensure that the needs of all individual students
are being met, while keeping in mind the placement of standards in a Waldorf curriculum to align with the
developmental stages of the student. Standardized testing rarely is educative in nature, as it typically
provides no immediate feedback to students to support further learning, hence is not used in this manner.
Standardized testing also does not measure diligence, interest, enthusiasm, initiative, resolve, creative and
independent thinking, and collaborative skills.

Methods for Documenting Student Progress and Achievement and Data Management

The challenge for classroom teachers, especially new ones, is to collect all essential data (from the variety of
sources) and to systematically tie it together to create a rich and accurate picture of student progress,
achievement and development in all key dimensions of learning. The methods for gathering this information
take a variety of forms, appropriate to the grade level, such as:

e Written notes of classroom observations (informal teacher observations of what students say, do, or
create)
Formal observation protocols/checklists
A classroom “gradebook”
Rubrics for evaluation of student performances and products, typically in grades 6-8
Processes for evaluating student portfolios including main lesson books
Results of quizzes or tests
Lesson and block plans
Records of collaborative, pedagogical work of faculty members and Director of Education

The school provides the faculty with training and/or mentoring on the gathering and interpretation of this
information and is continuing to develop this to be more consistent and cohesive in and across grades. This
is an ongoing process that develops over time through the collegial work of faculty and administrators,
although all essential initial elements are in place at this time.

Below is a sample of an end of grade final report for a first grader based on the portfolio of both quantitative

and qualitative assessments. Included in this report would typically be a curriculum overview and
expectations for mastery. Names were removed for privacy.
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o drew her five-pointed star earlier in the year and there was a care and attentiveness in her
rendering that makes me think of the love that was shared by the *little sister of the sun’ in our play.
The little sister was strong and capable but she also offered a priceless gift: true friendship. All year
long, Anea strived to do her best and give of hersell.

& as a gentle constitution, a light touch and an attitude that made her a delight to be with.
Physically, she is comfortable in her body both in balance and movement. Ocecasionally she would
stumble aver an obstacle but this had more to do with losing focus than lacking coordination. She
could walk the balance beam, jump rope and toss a beanbag carly in the year. Yet although A is
very physically capable, she did not practice a given activity for any length of time. Her sanguine
qualities led her to drift off to other flowers.

‘This habit followed her into all aspects of her lifie at school. Her speech is clear and well formed and
that adherenee to form continued into her drawings and writing of letters. She was particularly good al
copying my drawings and has fully retained the farces for imitation that will serve her s0 well in the
furture. She also possesses a sirong sense of pitch and melody and could pick up a tune effortlessly.
This auditory discernment helped her recognize the sounds within the words as we began t© praclice
writing and reading. Writing lists, signs, notes and other items can help her carry her natural facility for
language to greater maturity, She is in an excellent space to learn the lower case leliers and begin lo
“think on paper’. Just be sure to encourage clevated language with Anea and not let her speech become
baby-like or slang.

She seemed equally at case with numbers and took up each new lesson with a healthy appetite. Mental
math did present some anxious moments but as soon as she could connect with the ‘number story’ she
was able to play along and exercise the processes that were so helpful this year. Next ycar we will

work on putling more of our math to paper as we move out of the conerete realm and inio praclicing

our times tables., MR may need support in memorizing the times tables when the time comes. She has
a strong memory but can get distracted from a task casily.

& is 250 an extremely sensitive soul and often felt more settled on the periphery of the playground
with a close fiiend. In the group, her many strengths were sometimes softened and she was slow to
*dive in’ to a game or whole class project. This quality of reservation seemed to be protective and
manifested in relation to her peers. She did not like comparison or competition and would rather
remove herself than face confrontation. As the children played and learned together, there were
inevitable conflicts and ample opportunities for hurt feelings. By the end of the year, @ began to
explore outside of her social comfort zone and play with larger groups of students. She is certainly able
1o swim in the teaming pool of childhood and 1 will gently urge her to seek different perspectives in
second grade.
With all of her gifts, SN contributed and warm and vibrant presence to the class each day. When she
was away, the classroom was a bit cloudier. Second grade will be a time to explore the extremes of
many of the lessons introduced last year, whether they were academic or social in nature. [ hope 1o see
@R, i her artistic aptitude, her open heart and her intelligent soul to a new level of resilience next
year. She will learn from the wily creatures of earth air and sea as she strives (o emulate the sainted
heroes that she will meet,

Below is a sample of a second grade block report. This is provided for all subjects in addition to the general
overview as above. Names were removed for privacy.
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Second Grade Spanish lessons were held twice weekly for 45 minutes. The language classes continued the work begun
in first grade fo bring exposure to new cultures and help children build empathy for those different than themselves. The
development of good listening skills is important at this age, and the aim is to continue to learn through imitation. In this
way the students acquired the pronunciation, sounds, and rhythm of the language, while continuing lo build up the
extensive oral vocabulary started last year. Repetition helps strengthen the memory, and this was a key element in each
lesson. This completely oral basis for the first three years will form a strong foundation for the introduction of a more
formal study of the grammar, reading and writing that begins in fourth grade.

Goals for the year that were met using various methods:

Continued building and improving of skills begun in 1st grade, increasing the number of songs and verses known by
heart

*Reviewed and expansed vocabulary families such as nature words, family, clothing, animals, colors, body partSg.,. .
classroom objects, verbs in confext

sListened to and followed the general gist of numerous short stories and fables, acted out parts and learned key phrases
«Learmed the months, days of the weeks, numbers to 100, simple arithmetic

«Students practiced responding individually to simple commands in the elassroom and questions about oneself and
families, including phone numbers, age, birthday, where they live, family and pet questions

Methods implemented included songs, verses, movement, oral telling of fables and folk sfories, games and role playing.
The class as a whole delighted in every activity more and more as the year progressed and as the months passed, they
were able fo stay focused and engaged for longer periods on each aspect of the lesson. The general class expectations
were to pay attention, follow directions, participate with best effort, and not disrupt class. The second part of the school
year found them consistently able to meet these as a group.

Although they loved games and looked forward lo the aclive outdoor ones eagerly, they also paricularly enjoyed the

many new oral fables, and eagerly acted them oul, trying lo speak the stories along with me and learning many key

repetitive phrases. As a class they are developing strong language skills, and | look forward to conlinuing the language

Jjourney with them next year.

#wwulle is a smiling, cheerful girl, and it was a pleasure to continue working with her this year. She was enthusiastically
engaged in all aspects of the lesson, and enjoyed volunteering to answer individual questions, participate in games or
take an active part in role playing a story in every lesson. She continued to show leadership qualities in her strong
ability to help carry the class memory. She enjoyed helping when it was needed. towsll made progress in
remembering to hold back answers when it was another's turn, learning that it was important for others to discover their
own answer, even if it was at a different pace. Her comprehension and acquisition of new concepts is progressing
above grade level expectations. She occasionally partook in distracting neighbors or joining a social distraction, then
needing to be called back to task, but she was capable of redirecting quickly. She regularly met class expectations of
paying attention, following directions, and doing her personal best in the lesson. | will miss working with ‘Wl next

year and wish her all the best.

Statement on Achievement Data

Below are charts that display how Waldorf develops slowly in the early grades and test scores are slightly lower than
average and then surpass their traditional public school counterparts starting in fourth grade (Larrison, et. al., 2012).
This suggests that the more developmentally appropriate approach in Public Waldorf education may produce better
long term achievement in students. It also suggests that early testing data may not be accurate in predicting
outcomes in older students. ROCS is committed to providing a whole child education that places equal emphasis on
intellectual, creative, artistic, physical and social-emotional development. This will produce the result of a life-long
learner who is ready for life as a whole.

06



Appendix O

1a. Reading Scores

a0 3b. Students Advanced
F=gh) =
@ P
g 70 1 -I— — 4__--- {_ 1 50
= .
2 5 T g
0 80 £ i - - : & 40
= a, 1 i
@ 50 | £ 30
5] I -
E 40 L ERAR E — g
o I : -<— DIST E 20

30 J_ —s—WALD —

ISRy NS 10
20 : : ; : :
2 3 4 5 6 T ] o —
CGrade 2005 2006 2007 2008 2009 2010 2011

A 2012 study of Waldorf pupils in Germany concluded that, “in comparison to state school pupils, Waldorf students
are significantly more enthusiastic about learning, report having more fun and being less bored in school, more often
feel individually met, and learn more from school about their personal academic strengths. 85% of the Waldorf
students reported that their school environment was pleasant and supportive, compared to 60% of the state school
students. More than twice as many Waldorf students report having good relationships with teachers. Waldorf pupils
also have significantly less physical ailments such as headaches, stomach aches, or disrupted sleep.” (Jiménez,
2012)

Waldorf pupils' SAT scores have usually come above the national average, especially on verbal measures
(Oppenheimer, 1999). Studies comparing students' performance on college-entrance examinations in Germany found
that as a group, Waldorf graduates passed the exam at double to triple the rate of students graduating from the state
education system, and that students who had attended Waldorf schools for their entire education passed at a much
higher rate (40% vs. 26%) than those who only had part of their education at a Waldorf school (Ullrich, 1994).

The ROCS’ board of directors is comprised of a former Waldorf teacher, parent of two Waldorf graduates, researcher
at the Friday Institute with PhD in Education and parents advocating for their children to have a holistic education in a
diverse learning environment. The board wholeheartedly believes in Public Waldorf Education and is excited to lead
the efforts in bringing this innovative method to Wake County, NC. We thank the CSAB for your thoughtful
consideration.
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Appendix P:

Charter School Required Signature Certification

Note: Outlined below is a list of areas that must be certified by the proposed Board of Directors. Any forms Not
Applicable to the proposed charter school indicate below with N/A and provide a brief explanation for providing
such response.

Serving on a public charter school board is a position of public trust and board members of a North Carolina
public charter school; you are responsible for ensurir .~ 2 quality of the school’s entire program, competent
stewardship of public funds, the school’s fulfillment v: ... public obligations, all terms of its charter, and
understanding/overseeing all third party contracts with individuals or companies.

% The selected Board Attorney that he/she has reviewed with the full Board of Directors, listed within the
application, all the governance documents and liabilities associated with being on the Board of a Non
Profit Corporation.

o Name of the Selected Board Attorney: ( L\Urerine. PP\ Hip e
o Date of Review: ﬁ} 20] e )
o Signature of Board Members Present (Add Signature Lines as Needed):
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% The selected Board Auditor that he/she has reviewed with the full Board of Directors, listed within the
application, all the items required for the annual audit and 990 preparations.
o Name of the Selected Board Auditor: € || g1t Davis Decosimo
o Date of Review: % /20/(&9
o Signature of Board Meg;bers Present (Add Signature Lines as Needed):
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% If contracting with a CMO/EMO, that the selected management company has reviewed with the full Board
of Directors, listed within the application, all the items required and the associated management contract
and operations.

o Name of the Contact for Selected EMO/CM
o Date of Review:
o Signature of Board Members Present (Add Signature Lines as Needed):

% If contracting with a financial management service provider that the selected financial service provider has
reviewed with the full Board of Directors, listed within the application, all the financial processes and
services provided.

o Name of the Contact:

Name of the Selected Financial Service Prov  r:

Date of Review:

Signature of Board Members Present (Add Signature Lines as Needed):

o O O

% If the proposed Board of Directors, listed within the application, is contracting with a service provider to
operate PowerSchool that the service provider has reviewed all of the financial processes and services
provided.

o Name of the Contact:

o Name of the Selected PowerSchool Service . .vider:

o Date of Review:

o Signature of Board Members Present (Add Signature Lines as Needed):
Certification J‘)
L 7Nedrscqd N7RVSBLeZey , as Bo»rd Chair, certify that each Board Member has
reviewed and participated in tHe selection of the individua « vendors attached to this document as evidenced
by the full Board of Director signatures outlined above. The . .formation I am providing to the North Carolina
State Board of Education as K‘up;c\) I DodC . Charter School is true and correct in

every respect.
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G.S. § 10B-41 NOTARIAL CERTIFICATE FOR
ACKNOWLEDGMENT

( lm%Q_/ County, North Carolina

I certify that the following person(s) personally appeared before me this day, each

acknowledging to me that he or she signed the foregoing document:

Melissa  Stamslonc,

Name(s) of prtncipal (s)

Date: o’/l(p /Q.Olb
77
(Official Seal) @w f %MM

Oﬂ' cial Stgnatwwtary

RYAN P McDANIEL g p ﬂ ,‘ [ E ‘)
NOTARY PUBLIC o T@A, Notary Public
ORANGE COUNTY, NC Notarly's printed or typed name

My Commission Expires 5-30-2021

My commission expires: __H ! %0 / 2021\
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