1.0 Percent Participation
Justification Form 2017-18

The Every Student Succeeds Act (ESSA) requires each district and charter school to complete and submit a
justification when it anticipates exceeding 1.0 percent of students assessed in a subject area with the
NCEXTENDI alternate assessment. Justifications from each district and charter school will be reviewed by the
North Carolina Department of Public Instruction (NCDPI), and follow up actions will be determined based on the
information found in the justification document. Staff from the Exceptional Children and Accountability
Divisions in each district and charter school should collaborate to provide the following information on the
justification document. Responses to numbers 1-4 are required; it is optional to include additional information

(see page 3). This justification document will be publicly posted. As such, the document must not contain any
personally identifiable information. If necessary, additional pages may be attached to this form.

1. Enter contact information for the primary district/charter school staff member responsible for overseeing the
completion of the justification form.

3-Digit LEA/Charter Code: 010 District/Charter Name: Alamance-Burlington School System
Contact Name: Kristy Davis Contact Title: EC Director
Contact Phone No.: 3356-438-4000 ext, 20078 Contact E-Mail: Kristy_davis@abss.k12.nc.us

2. Enter a description of how the district/charter school will assure that Individualized Education Program (IEP)
teams are adhering to the eligibility criteria as outlined in the Testing Students with Disabilities publication
when determining student eligibility for participation in the alternate assessment.

In accordance with the eligibility criteria as autlined In Testing Sluderts with Disabilities publlsatian, studants in grades 3-8, 16, and 11 in the Alamance Burlinglon Schaod System ara only under consideralion for parlisipation in NE& Extand 1 tesling when theie is considersble evidence of @
significant cognltive disability. Documentation of a gignificant cognitive disability must be present in formal ineluding recent lieal and adaptive behavior been ulifzed in ion of eligibility for Exeaptianal Chitdren's services, Ag an Initlal
stap In an extensive process, 2 thorough review of the student's Exceptional Ghildran's fite is compleled by districl level staff. IFfor any reason the evidancs Is questionable, a recommendalion may e mads for the |EP team to consider eenducling a re-evaluation.

As a second stepinthe Adapted Cummiowtum placement procass, district level staff conduct obsenvations of the student and raview the student's Individualized Educatien Pragram far evidenc that tha studenl requires extensive and repeated Instuction to make gainsin academic of dally
fiving elllic. This Is typleally Indicated by Ihe student requiring an exterslva amunt of remaval from nondisabled peers or figh levels of serviea dalivary ima n order lo receive highly Individuel i amas. 1 of wilization
of adapted malsrials and ized metheds ing informiatlan b altemative ways is considered when reviewing present levels of parfarmance, annual goals, classroem modifisalions and festing accammadations

Infarrnatian feom tha Ma revies and abservation recarded and is than sharad out with parents in an IEF team meetlag to dlscuse tha possibliity of the student receiving instruction aligned wih North Carslina Extended Content Stendards and parlsipating In NC Extend 1 testing. At Lhls
meeting, the parentis informad that Ihie may ultimately lead to Lhe studert recaiving a graduation certificale rether than & diplama if the stisent remains sn tha Adapled Curiculum paliway hough hisher high schael As members af Ie IEP tean, the ind
they are interested in visiting &n adapted surleulurs elassrcom. If so, a Vighly qualified teacher of tha adapted curriculum 1s alse invited to ko obeerve the student and revievs tha racord. As afiial step, a second [EP meeting is hetd afler ha observations is compleled &t whish tina a
declslon mada ragarding siudent placement, inetrustian aligned with tha NG Extended Content Standards, and NG Extend 1 tasling as appropriate per the child's grade level in PowerScheol. Tha studsnt’s IEP Is reviewed or revised sccordingty to meet (aderal, state, and district
requiremants.

‘Whils this Is a thareugh and lengthy process, it provides 2ssurances thal the following i Tor ing tn ihe altemats as pul farth by NCDP{ are adhered la:

1. The students hes @ ourrent JEF,

2. The student Is enrolled in grades 3-8, 1001 11 |n PawearSchosl.

3, The student |s [nstruclad using tha Extended Gontertt Standards In Math, ELA, and Science.

4. The student has @ documented significant cognllive disability that impscts adaglive bakaviors and requires exlersive and repeated individualized Insiruetion and suppoit Addilionally, the student uses sbbstantially adaptad matarials and individualized methods of acesssing Information in
&ltemalive ways.

3. Enter a description of how any disproportionality among race, gender, or socioeconomic status groups is
defined and plans for how that disproportionality will be addressed.

e Description of how any disproportionality among race, gender, or socioeconomic status groups is
defined:

Data collected during the 2016-17 school year and as displayed in Table 1 {Attached) of this dacument reveals that the Alamance Surfingten School System axceeded the 1% cap for
participation in the altemate assessment in grades 3-5 and grads 8. Thig is similar pattemn to that at the state level as indicated in the chart included in the memo "JUSTIFICATION
REQUIRED FOR EXCEEDING 1.0 PERCENT PARTICIPATION IN THE ALTERNATE ASSESSMENT". Censideration should be given regarding dispropartionality when a particular
population is sither overrepresented or underrepresented by comparing the data regarding race, gender, or sociceconermic stafus of students participating in the NC Extend 1 to that of all
students participating in end-of-grade or course testing in the district. An examination of the data from 2016-17 indicates that & higher percentage of males participated in NC Extend 1
testing in grades 3-8 and 11 than in the total number of students who participated in snd of grade assessments across the district.  Additionally, at the 3rd, 4th, 5th, 7th, 8th and 10th grade
levels, & higher percentage of students identified a Black participated in Extend 1 testing when compared to the total number of students wha participated in all esling. Another possible
area of concern Is the number of students with Asia denotad as their race on the éth grade assessment. On the NC Exiend 1 assessment, 6.7% at the 6th grade level were noted as being
identified as Asia regarding race demographics while 1.2% of all students participating in end of grade assessments were similarly identified. While this represents only a 5% difference
betwean the two groups at one grads Isval, this may be considaerad statistically significant given the small parcentage of the overall population identified as belonging fo this racial
demographic group.

¢ Plans for how disproportionality will be addressed:

In order ta further address possible issues with dispropartionality smong race, gender, or socicecenomic status groups, the Alamanca Buriington Schoof System vill continue to emsure that all students tpaling in NC &xtand 1 meet the guali as
set forth by the North Carolina Department of Public Instiuction. In addition to neling that the sludent bas a current IEP and is in grades 28, 0, or 11 in Power Sehual, specific dscumentation of the following requirements wifl b included on the district level file raview and
fon farm in i ion of Adepted Cuni and allemate 't parficipation as noted on page 127128 ¢f the Testing Studants with Disabilities publication -

1. |5 the student Is Instructed! Using tha Morth Caroling Extended Cenlent Standards in all assessed content arsas {i.e., English Language Arte/Reading, Mathematics, and Science]?
2. What evidene suppods the finding that tha student has a significant eognitive disability? (Please she cpesific dates and names of ions used to maka lhis linalion,)

3 Doss Lha sludeni's disability significantly impacl adapiva baheviors, defined as (hase skills which ara assential for someone lo live and funclion independently? (Pleass lisl spacific evidence.)
4. Uoes tha sludent requires extensive and repeated individualized instruction and support to maka meaningful gains? {Please list specific avidence)

5, List ways Inwhich the studant uses substentially adapted materials and individualized metheds of accessing information in altemative ways.

Data callected regarding hese areas will assist in Bciliteting discusslons durlng [EP meatings in determining the appropriatensss of altarmate i far studanls, i y, as & final safeguard, cansuitation with the Exeoutive Direcdor for Exceptional
Chileiren will ocour for Bny student whase candidacy far NG Extend 1 pertleipation is questionabla far any reason

4. Enter additional justification of variables not covered but deemed essential to understanding why the
district/charter school has a higher rate of alternate assessment participation.

The Alamance Burlington $chool System fies within closs geographic proximity to three major madical centers (Duke, Chapel Hill, and Baptist hospitals) In addition to the TEACCH Center in Chapel Hill. Many families of students
with complex learming needs including students with significant cogritive disabilitles have reperted relocating to Alamance County te have access fo these centers while living in a county with low tax rates. Additionally, Alamance
Cotinty now has o of the highest percentages of group homes for individual with disabillies in the state. This directly impacts the high parcentags of studenls served with significant needs induding students who meet the
eligitility raquirernents for participetion in altemate assessments.

As a part of an annual initial training for teachers of Adapted Ceniculum Classrooms in the Alamance Burlington School Syster, the requirements for participation in NC Extend 1 testing are thoroughly reviewed. In addition to
muttiple members of district level support staff, these teachers are included in the observations and IEP team mestings to discuss student participation in NC Extend 1 assessments. Additionally, all Adapted Cumiculum teachers
are trsined in the adminiskration of NC Extend 1 assessments on an annuzl basis.

A copy of the Adapted Cumiculum Placemsnt Process in addifion to the district level file review and chservation form has been included as attachments to this Justification statement.
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Signatures

Superintendent/Charter School Director (" U M - G/J/ st Daie ? Z 7’/ (4

Exceptional Children Director /(,{,(/)4‘!4 DM Date §-20~ ¥

LEA/Charter Test Coordinator \ J,(L Date Y 20 §
Y

_ The completed justification form must be signed by the superintendent/charter school director, exceptional

children’s director, and testing coordinator. The form must be scanned and emailed to
allernateassessment{@dpi.nc.gov by May 4, 2018.

The NCDPI will notify districts/charter schools in writing if further information is needed and will include next
steps. For questions, please contact your Exceptional Children Director or Regional Accountability Coordinator.

Note: See page 3 for additional information that can be included but is not required.

NCDPI/Division of Accountability Services 2 March 2018



Table 1: ABSS Demographic Information Regarding End of Grade Assessments 2016-17

LEAGrade Subject Percent Male pct X1 Male pet All - Asia pet X1 Asiapct Al Blek pet X1 -Bick pet All

010  3RD 5% B21% 50.1% "3.6% ".7% "35.7% 21.6%
010 3MA 15%  B21% '60.1% "3.6% 7% "35.7% 21.5%
010 4RD  "1.3% B6.7% 61.9% "4.2% ™ 4% '50.0% "23.2%
010 4 MA "1.3%  66.7% 52.0% 4.2% "1.4% 50.0% 23.2%
010 5RD :1.1% :57.9% :50.6% :1.5% :31.5% :22.5%
010 5MA 1% 57.9% 50.6% 1.6% 31.6% 22.5%
. 0. 5S8C 1% B79%  B06% . Co 6% T316% 2.5%
0 6RD  D9% '60.0% 51.0% %6.7% "1.2% "13.3% "20.3%
:010 6-MA :0_9% "60.0% 51.0% 6.7% "1.2% "13.3% 20.4%
010 7RD 1.0%  75.0% "62.1% "1.6% "37.5% "21.6%
10 TMA 1.0%  75.0% "52.1% "1.6% "37.6% 21.4%
0  8RD 3% '73.9% 52.7% "0.8% "26.1% 21.8%
10 8MA 3%  73.9% '62.8% '0.8% "26.1% "21.8%
10 8sSC  "13% 73.9% 62.8% "0.8% 26.1% "21.6%
0  10RD  D.7% 58.3% 52.1% "1.5% 41.7% "21.8%
10 10MA  0.7% TE8.3% 62.3% "1.4% 41.7% "21.8%
10 11sCc 9% T14% 52.9% "1.7% 21.4% "22.8%
010 AI38 RD  ".2%  70.4% 51.4% "2.4% "1.4% '33.6% 21.8%
DI0AI MA 2%  70.4% 51.4% "2.4% 1.4% "33.6% "1.8%

10 AlSE SC  M2% 66.7% "61.7% C M12% "28.6% 22.1%



ABSS Adapted Curriculum Classrooms

While most students with disabilities are served at their home schools as their least
restrictive environment, there are some students who require more specialized
curriculum, equipment, and staff. Due to the varied and significant needs of some students
with disabilities served in the Alamance Burlington School System, two types of adapted
curriculum classrooms have been created to serve students who are identified with autism
or multiple disabilities.

Programs for students with autism:

Each school serves students with autism who demonstrate significant communication
delays or may be nonverbal, challenging behaviors, cognitive deficits, and most have

sensory integration issues. They require a structured, controlled, and predictable
environment that includes opportunities to explore workstations, sensory integration,

social skill development, and academic experiences. Students appropriate for these
classrooms are typically instructed using Extended Content Standards (ECS) and

alternately assessed on NCEXTENDL

Program Locations:

¢ South Graham, E.M. Yoder, Hillcrest, Newlin and Smith Elementary Schools
e Graham, Woodlawn, and Turrentine Middle Schools
e Eastern, Graham and Williams High Schools

Programs for students with multiple disabilities:
Each school serves students who have been identified with multiple disabilities. Multiple

disabilities are characterized by significant cognitive disabilities in conjunction with other
disabilities such as a physical disability. Students typically served in this program are
functioning at or below the IDMO (Intellectual Disabilities — Moderate) range. Instruction
is geared to each student’s specific functioning ability. Students appropriate for these
classrooms are typically instructed using Extended Content Standards (ECS) and
alternately assessed on NCEXTENDI. Classrooms are equipped with specialized
equipment, materials, and technology (assistive technology) to meet the special needs of
their students.

Program Locations:
e R.Homer Andrews, Highland, E.M. Holt, Garrett, and B. Everett Jordan Elementary
Schools
s Western, Broadview, Hawfields, and Southern Middle Schools
e Cummings, Southern Alamance, and Western Alamance High Schools

Adapted Curriculum Classrooms (ACC) are part of the continuum of placements in the
least restrictive environment. Each of the Adapted Curriculum Classrooms provides
opportunities for students to interact and function with typically developing peers to
encourage inclusive practices.



A._The process for placing a situdent in an Adapted Curriculum Classroom is as follows:

1. Home School has concerns regarding appropriateness of placement - The home
school has reviewed all current evaluations, IEP progress, and any related service progress
notes. If the home school feels that due to the significance of the student’s disability,
additional specialized EC support and services may be required, the home school should
notify their assigned Level Program Specialist. After the Level Specialist has conducted a
file review and observation, she/he will contact the EC Program Specialist for Multiple
Disabilities or Autism if ACC will be considered.

2. Program Specialist for Multiple Disabilities and Autism will schedule a file review and

observation. If the student is considered an appropriate candidate for an ACC classroom,
the home school will proceed to step 8. In certain cases, a recommendation may be made
for updated evaluations as part of the ACC process. In these cases, the school psychologist
assigned to the home school should be consulted prior to scheduling an IEP committee
meeting.

3. Home School schedules an IEP meeting which includes either the Level Specialist or
Specialist for Multiple Disabilities and Autism : The home school should meet with the
parent to address the student’s needs and their ability to meet such needs. The home
schootl will review all current evaluations, IEP progress, and any related service progress
notes. Input from the parent is essential at this stage of the process. A decision regarding
placement is not made at this time.

e DEC)5

o Under “Other” write consideration of candidacy for an Adapted Curriculum
Classroom.

o Under Actions Proposed/Refused include qualifications reviewed in Section L.
and the decision to either pursue or decline continuation of the process and
explain why. If the decision is to decline continuation of the process, please
record this decision and why it was made under Section IL

4. Observations: If the decision is made to pursue an Adapted Curriculum Classroom, the
student’s parents will be given the opportunity to visit the intended class. The teacher
from that classroom will also be contacted to schedule a time to observe the student. The
home school will proceed to step 5.

5. Home School schedules an IEP meeting. This meeting must include a teacher from the
Adapted Curriculum Classroom and a Program Specialist (EC). At the IEP meeting, if the
team (including a representative of the receiving Adapted Curriculum Classroom and the
ECPS) agrees that the student is appropriate for a centrally located program, the team
should indicate this by completing the following paperwork:

e DEC4IEP
o Make changes to goals and objectives if necessary
o LRE Justification Statement: identify that the student is being removed from
non-disabled peers at their home schooldvueto _____ (identify
cognitive, functioning, sensory, and physical deficits that are so significant that
they require specialized EC instruction, environment, materials, and
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equipment). The student is being placed in the Adapted Curriculum
Classroom.

o Address changes to General Education Program Participation including
utilization of modified instruction aligned with the North Carolina Extended
Content Standards if appropriate.

o Address changes in district and statewide assessments including change to NC
Extend 1 if appropriate.

o Address service delivery time and change of setting on the continuum as
needed.

e DECS5

o Under “Other” write, “Separate —home school to Adapated Curriculum
program.”
o Address transportation if it is being added as a modification
o Change of setting to “separate” if student will spend less than 39% of their
school day with nondisabled peers.
s A target date for anticipated attendance in the Adapted Curriculum Classroom
should be agreed to and recorded in the minutes of the meeting.

6. Parents should enroll the student at the host school for the Adapted Curriculum
Classroom. This is not considered a typical transfer. The student is enrolling in the
Adapted Curriculum Classroom per the IEP team decision with EC Director approval. All
EC paperwork and communication with parents will become the responsibility of the ACC
once the student enrolls.

B. The Process for exiting an Adapted Curriculum Classroom and placing a student back
in his/her home school.

1. Adapted Curriculum Classroom has concerns about appropriateness of placement.
The Adapted Curriculum Classroom has reviewed all current evaluations, IEP progress,
and any related service progress notes. If the Adapted Curriculum Class feels that the
student no longer requires the level of EC support provided through the program, the
Program Specialist for Multiple Disabilities or Autism should be contacted. After the EC
Program Specialist for Multiple Disabilities or Autism has conducted a file review and
observation, she/he will contact the the homeschool’s EC Specialist if exiting the Adapted
Curriculum C;assroom will be considered.

2. Program Specialist for homeschool will schedule a file review and observation. — The
program specialist will review the current IEP and evaluations then schedule a time to
observe the student. Prior to discussing possible change of placement with parents, an EC
Program Specialist must be contacted and meet with the Adapted Curriculum teacher to
discuss appropriateness. In certain cases, a recommendation may be made for updated
evaluations as part of the process. In these cases, the school psychologist assigned to the
Adapted Curriculum school should be consulted prior to scheduling an IEP committee
meeting.

3. Adapted Curriculum teacher schedules an IEP meeting which includes either the
Specialist for the homeschool or Specialist for Multiple Disabilities and Autism : The
IEP team should meet with the parent to discuss student progress and the home school’s
ability to meet such needs. The school will review all current evaluations, IEP progress,
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and any related service progress notes. Input from the parent is essential at this stage of the
process. A decision regarding placement is not made at this time.

¢ DEC5S5
o Under “Other” write consideration of exit from the Adapted Curriculum
classroom.
o Under Actions Proposed/Refused include qualifications reviewed in Section L
and the decision to either pursue or decline continuation of the Adapted
Curriculum classroom exit process and explain why.

4. Observations: If, after observing the student, the ECPS believes the home school may be
an appropriate placement the ECPS will contact the home school to request that a
representative come observe the student.

5. Adapted Curriculum classroom teacher schedules an IEP meeting. This meeting must
include a representative from the home school and a Program Specialist (EC). If the IEP
team (including all representatives) agrees that the student is appropriate for the home
school the team should indicate this by completing the following paperwork:

o DEC4IEP

o Make changes to goals and objectives if necessary.

o LRE Justification Statement: Identify that the student is returning to a home
school placement but may be removed from non-disabled peers at their
home schooldueto__ (identify cognitive, functioning,
sensory, and physical deficits that require specialized EC instruction,
environment, materials, and equipment).

o Adjust service delivery time and setting on the continuum as appropriate

o Address General Education Program Participation with
accommodations/modifications appropriate to the services that will be
provided in the home school. This may include removing the utilization of a
modified curriculum via the North Carolina Extended Content Standards.

o Change district and statewide testing option as appropriate.

« DECS

o Under educational placement write, “Adapted Curriculum program to home
school”.

o Change setting to reflect amount of service time in the home school.

6. Parents should enroll the student at the home school. This is not considered a typical

transfer. All EC paperwork and communication with parents will become the
responsibility of the home school once the student enrolls.

C. TRANSITIONS for (rising K, 62 & 9%) Students in Adapted Curriculum Classrooms

The IEP team at the adapted curriculum classroom should schedule transition meetings
for all rising K, 6% and 9" grade students prior to the end of the school year.

If the student’s current school feels the student may need a Adapted Curriculum
placement at the next level, the same process should be followed.
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ABSS Student Observation Form/File Review for
Adapted Curriculum Classroom Placement or Participation in Extend 1

Student Name:
Eligibility Category: Click here to enter text.
Scheol: Click here to enter text.

Special Education Teacher: Click here to enter text.

Grade: Click here to enter text.

Date of Birth: Click here to enter text.

Date of Observation: Click here tc enter a date.
Background Information:

Click here to enter text,

File Review:
Click here to enter text.

Observation Information

Setting: Click here to enter text,

Time Observations

Teacher interview: Click here to enter text.




Review of data collected in consideration of eligibility for Extend 1 participation:

1. Isthe student is instructed using the North Carolina Extended Content Standards in all assessed content
areas (i.e., English Language Arts/Reading, Mathematics, and Science)? Click here to enter texi.

specific dates and names of evaluations used to make this determination.)Click here to enter text.

3. Does the student's disability sighificantly impact adaptive behaviors, defined as those skills which are
essential for someone to live and function independently? (Please list specific evidence.)Click here to enter
text.

4, Does the student require extensive and repeated individualized instruction and support fo make meaningful
gains? (Please list specific evidence.)Click here fo enter text.

B. List ways in which the student uses substantially adapted materials and individualized methods of accessing
information in alternative ways. Click here to enter text,

Recommendations:

e Click here to enter text.
e Click here to enter text.
e Click here to enter text.
o Click here to enter text.



