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Chapter 1: Introduction

1.1 Background

North Carolina has been a pioneer in school accountability since 1996, the inaugural year
of the state’s first school accountability model: the ABCs of Public Education. The North
Carolina Testing Program was designed to measure the extent to which students satisfy academic
performance requirements. Tests developed by the North Carolina Department of Public
Instruction (NCDPI), when properly administered and interpreted, provide reliable and valid
information that enables:

e  Students to know the extent to which they have mastered expected knowledge and skills
and how they compare to others;

e  Parents to know if their children are acquiring the knowledge and skills needed to
succeed in a highly competitive job market;

e  Teachers to know if their students have mastered grade-level knowledge and skills in the
curriculum, and if not, what weaknesses need to be addressed;

e  Community leaders and lawmakers to know if students in North Carolina schools are
improving their performance over time and how our students compare with students from
other states; and

e  (itizens to assess the performance of the public schools (North Carolina 7Testing Code of
Ethics, 1997, revised 2000).

The North Carolina Testing Program was initiated in response to legislation passed by the
North Carolina General Assembly. General Statute §115C-174.10 states the purposes of the
North Carolina Testing Program are (1) to assure that all high school graduates possess the skills
and knowledge thought necessary to function as a member of society, (2) to provide a means of
identifying strengths and weaknesses in the education process in order to improve instructional
delivery, and (3) to establish additional means for making the education system at the state, local,
and school levels accountable to the public for results.

The ABCs accountability program was in effect beginning at grades Kindergarten (K)
through 8 in the 1996-97 school year and grades 9 through 12 effective in the 1997-98 school
year. The purpose of the assessments developed under the ABCs was to test students’ mastery of

basic skills (reading, writing, and mathematics). The ABCs was developed under the public
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school laws mandating local participation in the program, the design of annual performance

standards, and the development of student academic performance standards. For the ABCs

historical information please visit http://abcs.ncpublicschools.org/abces/.

The NCDPI has revised the testing program multiple times since 1996-97. In 2008, the
North Carolina State Board of Education (NC SBE) was presented with a hallmark document, 4
Framework for Change: The Next Generation of Assessments and Accountability

(http.//www.dpi.state.nc.us/docs/acre/history/overview.pdf ). This document, in accordance with

G.S. §115C-12.9c¢, directed the NCDPI to undertake a comprehensive overhaul of the state’s
Standard Course of Study, the student assessment program, and the school accountability model.
The NC SBE adopted the document in June 2008. Hundreds of North Carolina educators and
other stakeholders comprised this four-year renovation project. The outcomes of the renovation
project were:

e Effective with the 2012—13 school year, the READY accountability model replaced the
ABCs. READY accountability focused on career- and college-readiness measures. The
new measures were reported for the first time in November 2013, based on the 2012-13
school year performance. The NC General Assembly’s A—F school performance grades
were reported for the first time in the fall of 2014 based on the 2013—14 school year
results.

e A new Standard Course of Study in all subjects and grade levels focused on the critical,
most essential skills and knowledge students need. The Common Core State Standards
(adopted by the NC SBE, June 2010) in English language arts and mathematics are North
Carolina’s content standards in these two subjects. All other subject areas are addressed
under the NC Essential Standards (Essential Standards for science adopted by the NC
SBE, February 2010). The Common Core and Essential Standards were implemented in
classrooms for the first time in 2012—13.

e New student assessments aligned to the revised Standard Course of Study were given for
the first time in the 2012—13 school year.

e The READY accountability assessments were administered during the 2013—-14 and
2014-15 school years. (See Appendix A for the list of current assessments administered

by the North Carolina Testing Program.)
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The ABCs accountability model was in effect until fall 2012. Since the 2012—13
administrations, the NCDPI has adopted the next generation of assessment fourth edition
(Edition 4) for grades 3—8 English language arts (ELA)/reading and mathematics and grades 5
and 8 science. With the revision of the testing program in 2012—13, the NC SBE transitioned to
the READY accountability model. Please refer to the link below for further information

http://www.ncpublicschools.org/accountability/reporting/.

With the proposal of the North Carolina Testing Program being high stakes for school
and teacher accountability, several local education agencies (LEAs) and charter schools have
used the NCDPI's online SchoolNet and other off-the-shelf benchmark assessment products to
track student performance and predict performance on end-of-grade (EOG) and end-of-course
(EOC) assessments. These benchmark assessments have added significant testing time and
reduced instructional time in addition to the already assigned testing time for the summative
assessments. A task force was formed to review this aspect of the North Carolina Testing
Program and to recommend a model that facilitates higher student performance and reduces

testing time and test length.

1.2 State Board of Education Task Force’s Charge
In January 2014, the NC SBE authorized Chairman William Cobey to establish and
appoint a task force for reviewing current summative assessment and to recommend a new
assessment model that embeds feedback to instruction in shorter summative tests that are valid
and reliable and can be used for federal accountability and growth requirements. The premise of
the review was that all stake holders of the tests think the current test lengths are long and there
is no progress-monitoring system. Alternately, the task force’s main focus was how to reduce
testing time and increase instructional time. The task force consisted of 21 members representing
several interested stakeholder groups. The task force members are respectively:
e Mr. A.L. “Buddy” Collins, Chair
e Dr. Olivia Holmes Oxendine, Vice Chair
Members:
e  Dr. June St. Clair Atkinson, State School Superintendent
e  Ms. Erin Beale, Mathematics Teacher, Davis Drive Middle School, Wake County
Schools
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Ms. Pam Biggs, Exceptional Children Consultant, Johnston County Schools

Dr. Lisa Chapman, Senior Vice President/Chief Academic Officer, North Carolina
Community College System

Mr. Todd Davis, North Carolina Business Committee on Education Board
Member/Century Link Incorporated

Ms. Ilina Ewen, Marketing Consultant/Parent Representative

Dr. Wayne Foster, Director, STAR 3 Project, Winston-Salem/Forsyth County Schools
Ms. Krystal Harris, Third-Grade Teacher, Fairview Heights Elementary School,
Richmond County Schools

Mr. Butch Hudson, Northeast Regional Accountability Coordinator

Ms. Anna Jarrett, Middle and High School District Lead Mathematics Teacher, Duplin
County Schools

Mr. Michael Landers, English Teacher, Mount Pleasant High School, Cabarrus County
Schools

Mr. Joe Maimone, Headmaster, Thomas Jefferson Classical Academy

Mr. Larry Obeda, Principal, Lumberton High School, Public Schools of Robeson County
Ms. Jennifer Robinson, Principal, Westwood Elementary School, Ashe County Schools
Ms. Roberta Scott, President-Elect, North Carolina School Boards Association/Warren
County Schools

Dr. Robert Taylor, Superintendent, Bladen County Schools

Dr. Frank Till, Superintendent, Cumberland County Schools

Dr. Miriam Wagner, Dean, School of Education, North Carolina Agricultural and
Technical State University

Ms. Hannah Youngblood, Testing/Accountability Director, Johnston County Schools

Mr. Martez Hill, Executive Director, Office of the State Board of Education,

Dr. Audrey Martin-McCoy, Policy Analyst, Office of the State Board of Education, and
Dr. Lou Fabrizio, Director, Data, Research, and Policy, NCDPI

The NC SBE charged the task force to examine the purpose of federal, state, and local

assessment requirements and to offer recommendations on a best course of action for measuring
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student achievement while protecting teachers’ instructional time, realizing that achieving the
right balance is paramount. A balanced and coherent assessment system should align with
content standards, instructional practices, and assessment activities and provide timely, reliable,
student achievement and growth information to classroom teachers and school leaders in their
efforts to improve instructional programs for all students.

As the task force discussed recommendations, the following options emerged:

e continue the current system of state-developed EOG and EOC tests in ELA/reading and

mathematics;

e utilize a consortium-developed summative assessment system such as Smarter Balanced

Assessments or Partnership for Assessment of Readiness for College and Careers

(PARCC); and

e purchase a commercially designed assessment system such as ACT, SAT, or the lowa

Test of Basic Skills (ITBS).

In order to address the needs of federal and state mandates, the NCDPI proposed multiple
models for the NC SBE’s consideration. The models were vetted by the North Carolina technical
advisors during their biannual meetings. The technical advisors consist of national- and state-
recognized academicians and educators who advise the NCDPI on numerous issues ranging from
policies to technical aspects of the North Carolina Testing Program. The models are briefly

described in the next section.

1.3 North Carolina Department of Public Instruction’s Proposed Through-Grade Models
With the spirit of the NC SBE, the NCDPI test development section proposed a variety of
models to the North Carolina technical advisors for review and feedback. One of the challenging
factors for determining a model is the content structures teachers use currently. Since different
teachers use different content structures for their teaching in the classroom, it could lead to
invasion of freedom from teacher perspective. A process of coming to a common content
structure is discussed in the next section. The four models the NCDPI test development division
proposed to the technical advisors that represent different ways of assessing content standards

throughout the school year are as follows:
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Model I

Figure 1 depicts Model I, which can be used for assessing discrete content domains;
additionally, the content domains with increasing complexity with some overlaps can be used for
linking. The interim assessments under Model I inherently are not parallel. Hence, the scores
cannot be compared because either they assess different content domains, or the complexities
between the tests vary. Note that test 4 (T4) in Model I can be summative, or the summative
score can be obtained from the proportional weights from the four assessments conducted

throughout the academic year, forcing the four assessments to be high stakes.

Figure 1. Four assessments with some overlapping content domains

Model 11

Model II is a cumulative model in the sense that interim test 2 (T12) includes content
domains from interim test 1 (T1) and so on. As shown in Figure 2, the test structure widens and
complexities increase with succeeding tests. Interim test 4 (T1234) can be viewed as a
summative test. One complexity of the model is to determine what proportion of the previous
structure will be included in the succeeding administrations. Like Model I, Model II is not

parallel and the resulting scores are not comparable.

o

Figure 2. Interim assessments where content domains and test lengths widen in succeeding

administrations
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Model I11

Model III (Figure 3) shows the administration of four tests that are parallel by design,
statistically and contentwise, meaning that the four interim assessments will be constructed with
the same statistical and content specifications. The summative scores can be obtained by
averaging or summing the scores across the four interims. An advantage of this model is that one
can track student progress as the tests are parallel and scores across interims are comparable.
Increase in theta or scale score is an indication of progress. The disadvantage of the model is the
public perception that interim assessments 1-3 will assess student knowledge that has not yet

been fully taught in the class.

Figure 3. Interim assessments where all content domains are tested in all four administrations

Model IV

Model IV (Figure 4), a hybrid model, has two high-stakes tests: interim 2, which is
administered at the end of second quarter (week 18, midyear), and interim 4, administered at the
end of fourth quarter (end-of-year, summative). Interim test 2 contains content domains from
quarters 1 and 2, and end-of-year quarter 4 contains content domains taught during the entire
year. Interim assessments 1 and 3 are optional and are for formative feedback and instructional

adjustment purposes.

Week 12 Week 27 End-of-Year
Summative
A
i
]
[
¥
Week 18
Mid Year =
Formative 1 Formative 2
Optional

Optional

Figure 4. Interim assessments with midyear and final summative as high stakes
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1.3.1 State Board of Education’s Model Recommendation

The four prospective models proposed by the NCDPI test development section were
reviewed by the NC SBE’s task force. The task force concluded that an interim assessment
model designed as a through-course approach was worthy of further exploration and proposed a
study of this concept in grade 5 for math and grade 6 for ELA/reading during 2015-16
administration. It was also stressed that the assessment suite must assess the rigor expected in
college- and career-ready standards.

In June 2015, the NC SBE recommended a through-grade interim assessment model, a
hybrid of the four proposed models above, with a built-in feedback system for instruction. The
model incorporated three low-stakes interim assessments and one EOG assessment at the end of
the year measuring the same standards for ELA/reading in every interim, with higher difficulty
level in succeeding interims. Mathematics, on the other hand, would measure mostly unique
standards with minor overlapping. In order to determine whether the proposed model worked
well for North Carolina schools, the task force recommended implementing a proof of concept
study in 2015-16 in selected school districts to determine the feasibility of administering a
through-grade assessment model consisting of three interim assessments administered
throughout the school year and one stand-alone summative assessment administered at the end of
the year. If approved by the NC SBE, these assessments would replace local interim or
benchmark assessments that districts currently administer as tools for monitoring student, grade,
school, and district progress toward standards-driven goals. The timely data obtained from
through-grade assessments would inform instruction, improve the allocation of time and
resources, and redirect professional development initiatives.

If the findings do support the through-grade model as a technically sound approach for
measuring annual student proficiency and student growth while meeting state and federal
accountability purposes, including students with disabilities and students who are English
Learners (ELs), the NC SBE may consider eliminating EOG assessments and adopting nationally
normed though-grade tests in ELA/reading and mathematics in grades 3—8.

The NC SBE decided to adopt the recommended through-grade interim assessment
model for studying student assessment in grades 3—8. The study examined the extent to which a
series of segmented assessments capture a valid and reliable picture of student achievement

throughout and at the end of the school year. Determining the operational and technical
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feasibility of this model was a critical part of the study. The NCDPI selected a randomized
sample for participation, solicited feedback on the design of the study from the North Carolina
technical advisors, and presented the findings to the NC SBE in summer of 2016. In order to
obtain valid and reliable information about the through-grade model, the task force
recommended that schools participating in the study not administer local benchmark/interim
assessments. The findings from the study will inform the decisions of the NC SBE regarding the
future assessment model.

The NC SBE report in its entirety can be seen in Appendix B. The proof of concept study
research questions, the NCDPI action plans, and the short- and long-term outcomes can be

viewed in Appendix F.

1.4 Description of the North Carolina State Board of Education’s Recommended Model

The NC SBE-proposed through-grade assessment model consists of three interim
assessments administered at the end of the first, second, and third quarters respectively, and a
shortened version of the EOG summative assessment (removed field-test items) administered at
the end of the year. The first three interim assessments are optional low-stakes tests with results
teachers can use to adjust their instruction, help regroup students, and create plans for
remediation and enrichment activities. That is, the interim assessments are designed to provide
teachers and parents with immediate feedback and guide subsequent instruction. The summative
assessment results will be used in accountability and growth. The through-grade assessment
model includes testing in grades 3 through 8 in ELA/reading and mathematics. The testing
windows for school year 2015-16 were

e Interim 1: October 1-30, 2015

e Interim 2: December 8, 2015—January 22, 2016

e Interim 3: March 3-31, 2016

A concept design for the through-grade assessment model is shown in Figure 5. The
interim 1-3 tests can be discrete, meaning that they can measure distinct domains or the same
domains with increasing complexities. By design, the tests are not parallel statistically or
contentwise. Therefore, the scores across the interims are in different scale and are not
comparable. However, the teacher can combine the results with classwork to identify needs of

the students and plan for possible interventions.
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Note: Design could be altered based on outcome of study

Figure 5. The NC SBE-recommended through-grade interim assessment model

1.4.1 Implementation Timeline for North Carolina State Board of Education’s
Recommended Model

The first year (2015-16) of the through-grade assessment model was a proof of concept
(POC) administration in which three new interim assessments were designed and administered
followed by a shortened summative test. The purpose of the POC was to determine the feasibility
of the concept structurally and resourcewise. During 2015-16, forty—five schools and 3,906
students participated in the fifth-grade mathematics POC. On the shortened version of the
summative test, 61.4 percent of students scored at achievement level 3 and higher compared to
60.7 percent (4,034 students) of students who did not participate in the study but also took the
shortened version of the summative test.

Additionally, thirty-three schools and 3,920 students participated in the sixth-grade
ELA/reading POC study. On the shortened summative ELA/reading test, 58.3 percent scored at
achievement level 3 and higher compared to 56.8 percent (4,778 students) of students who did
not participate in the study but also took the shortened version of the summative test.

With these results in mind, the NC SBE members approved extending the POC into the
2016—17 school year and also approved

e increasing the number of participating schools from 5 percent of schools at each

grade/content to approximately 15 percent;

e including a subset of low-performing schools;

e allowing volunteers to participate, preferably one school per district; and
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e taking the entire summative assessment, not a shortened version.

(For 2016—17, the North Carolina Testing Program is increasing the number of
participating schools at each grade/content area to approximately 15 percent, and volunteers are
allowed to participate. The end of year assessment will be the standard EOG assessment that
includes embedded field test items.) Additionally, the name of the study has been changed from
Proof of Concept to NC Check-Ins. The three Check-Ins (i.e., formally called interim
assessments) will be in paper/pencil format and occur throughout the school year. Ultimately the
NC SBE will use the results of the NC Check-Ins to determine the best course of action for
future state assessments. The proposed timeline of the implementation of the through-grade

model is listed in Table 1.

Table 1. Proposed Through-Grade Assessment Model Timeline

Year Administration Grade Levels Purpose

2015-16 Special Study Grade 5: Math Determine feasibility of
Proof of Concept Grade 6: ELA/Reading concept
(sample population) Summer 2016: Decision-

point of how to proceed

2016-17 Field Test Grades 5: Math Determine the best course
NC Check-Ins Grade 6: ELA/Reading of action for future state
(sample population) assessments

Summer 2017: Decision-
point of how to proceed

1.5 Research Questions
The following research questions have been proposed for the first year’s (2015-16) POC study.
More details can be found in Appendix F.
1. Do interim results provide teachers and students with useful information to inform and
improve the delivery of instruction?
2. Will interim assessment results provide an early indicator of students’ performance on the
end-of-year test?
3. How should the structure of the content standards for ELA/reading and mathematics be
adjusted to best fit the design of the through-grade model?
4. s it feasible to incorporate constructed-response items or writing prompts on the

ELA/reading and gridded-response items on the mathematics interim assessments?
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11.

2015—16 Proof of Concept Study

Grade 5 Mathematics

Grade 6 English Language Arts/Reading

Are there significant motivational effects in terms of performance between scores on the

interims and scores on the end-of-year for comparable groups of students?

What information will be available for student-level and teacher-level reports, and how is

such information best delivered and presented?

Does the professional development provided to teachers in the POC study adequately

prepare them to deliver instruction aligned to the interim assessments?

Is it feasible to deliver both online and paper/pencil assessments?

Is it valid and reliable to combine results on the interim assessments for proficiency and

growth reporting, thereby eliminating an end-of-year summative assessment?

In a through-grade model, are the interim assessments required of all students or can

some of the interim assessments be optional?

Does the through-grade model provide parents with useful information, and do parents

view the model as an effective way to assess students?

1.6 Reporting Progress and Monitoring to the State Board of Education

The Director of the NCDPI Accountability Services Division presents a few POC study

research questions at every NC SBE meeting as a part of reporting progress and monitoring.

Additionally, Table 2 is a portion of a live document that contains different activities which have

been presented to the NC SBE to update members on the status of the POC study.

Table 2. Update of Activities in NC SBE Meetings

Date Activities Description Comments
7-7-15 POC Study Described purpose and use of the TMG, | A Request for Proposals (RFP)
Design research questions, timeline, and whether | could be released to gather

to use a college admissions test such as
the ACT for state and federal
accountability requirements and to
eliminate the EOCs that currently meet
this need. It is noted implementation of
this model is dependent on the NC SBE
adopting grade-level proficiency
standards for ELA/reading, mathematics,
and science for the ACT or a similar
assessment.

information on the available
instruments that meet the
criteria of providing a national
comparison as well as
alignment to North Carolina
content standards and state and
federal reporting requirements.
A requirement in the RFP
would be for the test publisher
to provide proficiency
standards.
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Date Activities Description Comments
8-8-15 POC POC communication plan: presented
Communication | progress made so far in terms of
Plan professional development (webinars to
superintendents, district and school
staffs); notification of selected schools
for the POC study participation; interim
test specifications.
9-9-15 Sample Report Presented sample reports, assessment
brief in terms of number of items in each
interim, type of items, depth of
knowledge (DOK), accommodations,
frequently asked questions, talking
points for principals and teachers.
10-10-15 | Interim Presented mode of administration as

Assessment Brief

paper/pencil, maximum time of 1.5 hrs.,
type of items, calculator active and
inactive; developed parent and teacher
surveys, teacher survey for feedback on
the usefulness of the data on the class
report, survey of districts to identify how
many districts/schools administer off-
the-shelf benchmark products, North
Carolina technical advisors reviewed
design of the study.

11-11-15 | Development of | Discovery Ed, i-Ready, NWEA Map, First administration of interim
Interims, Fountas and Pinnell Benchmark 1 started on October 30, 2015.
Administration, Assessment, and Schoolnet; Presented different reports at
and Reporting selection/item review, reporting; webinar | class, grade, school, and

on contextualizing the data. individual student.

12-12-15 | Proof of Concept | Parents’ and teachers’ survey results and | 134 parent responses for math

Updates comments and 98 for ELA/reading; 32
teachers in math and 25 in
ELA/reading

1-16-16 Proof of Concept | Additional parents’ and teachers’ survey

Updates results and comments

1.7 Communication Plan

Throughout the study period, the NCDPI will disseminate information through its website,

webinars, school visits, and hot lines. A breakdown of the communication plan is shown in

Table 3.
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Table 3. Communication Plan

2015—16 Proof of Concept Study

Grade 5 Mathematics

Grade 6 English Language Arts/Reading

No.
No. | Description Audience Accessibility/ Participating | All Sampled
Outcome Districts/ Districts
Charter Participated
Schools
1 | mathematics | teachers and | provided 16 NA
test curriculum recommendations
specifications | experts for the grade 5
meeting mathematics test
(June 29-30) specifications
2 | ELA/reading | teachers and | provided 15 NA
test curriculum recommendations
specifications | experts for the grade 6
meeting ELA/reading test
(July 7) specifications
3 | webinar superinten- presented live with 31 No
(July 13) dents/charter | recording available
school to registered
directors participants; also
posted PowerPoint
on superinten-
dents’ page on the
NCDPI web site,
Testing News
Network (TNN),
and NC Education
2015-16 select LEA sent to select LEA NA NA
Participation | superinten- superintendents/
in Field Tests | dents/select | charter school
and Special charter directors and
Studies Memo | school posted on NC
(July 13) directors Education
parent parents of distributed to NA NA
notification students selected districts/
letter participating | charter schools and
(July 13) in the study | posted on NC
Education
4 | webinar district/ presented live with 39 No
(July 20) school staff | recording available
to registered
participants; also
posted PowerPoint
on superinten-
dents’ page on
NCDPI website,
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No.
No. | Description | Audience Accessibility/ Participating | All Sampled
Outcome Districts/ Districts
Charter Participated
Schools
TNN, and NC
Education
5 | assessment district/ shared with NA NA
specifications | school staff | superintendents on
documents July 23; also
(July 23) posted on TNN
and NC Education
6 | webinar district/ presented live with 36 No
(July 27) school staff | recording available
to registered
participants; also
posted PowerPoint
on superinten-
dents’ page on
NCDPI website,
TNN, and NC
Education
7 | professional district/ webinars TBD TBD
development | school staff | scheduled before
for ELA/ the first interim
reading test on the
instructional following dates:
support * August 19
(August) * August 20
8 | professional district/ delivered face-to- TBD TBD
development | school staff | face at three
for math locations before
instructional the first interim
support test:
(August) * August 4:
Greenville
» August 7:
Greensboro
* August 11:
Hickory
9 | frequently district/ in development: NA NA
asked school staff | will be posted on
questions NCDPI website,
(September) TNN, and NC
Education
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No.
No. | Description | Audience Accessibility/ Participating | All Sampled
Outcome Districts/ Districts
Charter Participated
Schools
10 | professional district/ webinar for Q&A TBD TBD
development | school staff | and in response to
for ELA/ survey needs from
reading teachers
instructional * After 1st interim
support test window
(October) (Oct. 1-30)
11 | professional district/ webinars for Q&A TBD TBD
development | school staff | in response to
for math teacher feedback:
instructional * midpoint of
support first quarter
« after the first
interim test
window
(Oct. 1-31)
12 | professional district/ A webinar will be TBD TBD
development: | school staff | scheduled during
Using Data to the beginning of
Inform the 1st interim test
Instruction window to discuss
(October) the use of the
interim test data to
inform instruction.
13 | ELA/reading | district/ All PD NA available to
PD resources | school staff | presentations and all
resources will be
posted to a shared
EDMODO site.
The link to the
EDMODO site
will also be placed
on NC Education.
14 | math PD district/ All PD NA available to
resources school staff | presentations and all
resources will be
posted to the
NCDPI math
Wikispace. The
link to the math
Wikispace will be
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No.
No. | Description | Audience Accessibility/ Participating | All Sampled
Outcome Districts/ Districts
Charter Participated
Schools
placed on NC
Education.
15 | ongoing PD district/ Additional PD TBD TBD
for school staff | modules will be
ELA/reading developed in
and math response to
feedback from
teachers
throughout the
course of the POC
study.
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Chapter 2: Proof of Concept Study Design

2.1 Purpose of the Proof of Concept Study

The North Carolina Department of Public Instruction (NCDPI) is determining the
feasibility of proceeding to a statewide through-grade assessment model that includes testing in
grades 3—8 English language arts (ELA)/reading and mathematics. A through-grade assessment
model typically consists of three or four assessments administered throughout the school year to
provide teachers and parents with immediate feedback for guiding subsequent instruction.

In order to address the research questions and determine the feasibility of implementing a
statewide through-grade assessment system, a Proof of Concept (POC) study of the North
Carolina State Board of Education (NC SBE) recommended model was conducted for grade 5
mathematics and grade 6 ELA/reading during the 2015-16 school year. The research questions
of the study are found in Appendix F. The interim assessments’ results pertaining to the POC

study are presented in the Results section of this document.

2.1.1 Study Design

The model consists of three interim assessments administered throughout the school year
and a shortened stand-alone summative assessment administered at the end of the school year. A
POC study of the through-grade model was conducted during the 2015-16 school year to
determine the feasibility of concept and to determine the best course of action for future state
assessments.

For reference, the weight distributions of the content standards for the grade 6
ELA/reading and the grade 5 mathematics end-of-grade (EOG) assessments are shown in

Table 6, respectively.

2.1.2 The Sampling Plan

A stratified random sampling method with four demographic variables (region, ethnicity,
gender, and economically disadvantaged students) and one school-level achievement variable
(mean-scale score) were used to ensure that the selected samples are representative of the state.
The process was executed in SAS using SURVEYSELEC method. The sample excluded

students from alternative, extended day, hospital, special education, vocational, federal, and
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year-round schools. The year-round schools were not included because of their conflicts with the
scheduling and timing of the POC study. In addition, the following student groups, who were not
eligible to participate in the interim assessments, were excluded:
o students with disabilities whose Individualized Education Programs (IEPs) documented
participation in the NCEXTEND] alternate assessment
e English Learner (EL) students who scored below Level 4.0 Expanding on the W-APT
and were in their first year in U.S. schools were not eligible to participate in the grade 6
ELA/reading study, but they were eligible to participate in the grade 5 math study
« students who were granted a medical exception from the Division of Accountability

Services for the EOG assessments
The sampling procedures resulted in a statewide representative sample of 45 schools with 4,021
students for grade 5 mathematics and 35 schools with 4,859 students for grade 6 ELA/reading.
The list of all participating schools can be viewed in Appendix C-1. Six schools from three local
education agencies (LEAs) voluntarily participated in the POC study. The NCDPI provided all
necessary professional development and reports to the volunteer schools. However, their results
were excluded from the analysis and reporting.

Some schools from the sample were uncomfortable administering the interim assessments
given that they already have their own benchmark assessment. These schools formally filed
applications to be excused from the POC study participation. The Compliance Commission for
Accountability held a webinar on July 30, 2015, to hear arguments/counter arguments for
dropping from the sample. Only two schools were granted a hardship waiver from the
administration of the interim assessments and were approved for nonparticipation in the POC
study. Psychometricians confirmed that dropping the two schools from the sample did not affect
the demographic distribution and mean scale score significantly.

In order to compare the results from the sample schools who administered the interim
assessments, a set of 35 comparison group schools with 3,725 students for grade 5 math and
35 schools with 4,972 students for grade 6 ELA/reading was selected. These schools did not
administer the interim assessments but took the same shortened end-of-year version as the
sample schools. The same criteria (region, gender, ethnicity, economically disadvantage, and

mean scale score) as the selection of POC study sample schools were used to select the
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comparison group sample. The list of selected comparison group schools is shown in

Appendix C2.

2.2 Math and ELA/Reading Test Specifications Meetings and Recommendations

For designing the interim test structures and developing tests for the POC study, teachers,
instructional coaches, facilitators, and educational specialists from across the state were invited
to the NCDPI for a math workshop on June 29-30, 2015, and for an ELA/reading workshop on
July 7, 2015. The number and type of participants (i.e., teacher or coach) from the eight different
regions across the state, plus the number of years of experience and grade level taught by the

participants are displayed in Tables 4 and 5.

Table 4. Summary of Participants’ Experience—ELA/Reading

Region N.o.- of Teachers/  No. of Teac-hers/ No. of Coa.ches/ g;igﬁng
Participants  Coaches Yrs. Experience  Yrs. Experience .
Experience
1 4 3/1 1:>10; 2: 6-10 1: 1-2 1:3-5; 3: 6-8
3 2 1/1 1:3-5 1:1-2 68
4 1 0/1 N/A 1: 6-10 68
5 2 1/1 1:3-5 1:3-5 68
6 2 2/0 1: 6-10; 1: >10 N/A 68
7 4 2/2 68
8 2 1/1 1:3-5 1: 1-2 1:3-5; 1: 6-8
Table 5. Summary of Participants’ Experience—Math
Region N.o.- of Teachers/ No. of Teac.hers/ No. of Coa.ches/ "(l";;z(giflx‘ll':.l
Participants Coaches Yrs. Experience Yrs. Experience .
Experience
1 3 172 1:>10 2:6-10 2:3-5;1: 68
2 1 1/0 1:>10 N/A 3-5
3 4 3/1 1:3-5;2:>10 1: 6-10 3-5
4 2 0/2 N/A 1: 6-10; 1: 1-2 3-5
5 2 1/1 1: 6-10 1: 6-10 3-5
6 4 3/1 1: 1-2;2:3-5 1:>10 2:K-2;2:3-5
7 1 1/0 1:6-10 N/A 3-5
8 4 3/1 1:>10; 1:3-5 1: 12 3-5
1:6-10 3-5
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The NCDPI curriculum and instruction staff provided training for the first half of the
meetings. During the second half of the meetings, the NCDPI test development staff collected
feedback and recommendations from the participant teachers and coaches. The test development
team discussed teacher recommendations with the NCDPI curriculum and instruction staff to
finalize test specifications. Feedback was collected from sampled schools throughout the year.
These recommendations can be seen in their entirety in Appendix D (Grade 5 Math) and
Appendix E (Grade 6 ELA/reading).

The ELA meeting participants recommended assessing the same content standard in each
interim assessment with increasing content complexities. The recommended standards assessed
on each ELA/reading interim assessment included: RL.1, RL.2, RL.3, RL.4, RL.5, L.4a, L.5.a,
RI.1, RI1.2, R1.3, R1.4, RI.5, RI.6, RI.8. Interim 1 consisted of 20 multiple-choice items from
poetry, informational, and literature domains. Subsequently, Interim 2 and Interim 3 assessments
had 19 multiple-choice items and one constructed-response (CR) item. The CR item is a short
answer item and can typically be answered in a paragraph or less. Students must write on lines
provided on the answer sheet. Interims 2 and 3 selections assessed informational and literature
domains with a higher proportion of informational items. Answer sheets were shipped for central
scoring, and results were to be reported within 8 days.

For math, the committee recommended assessing discrete standards in each interim with
some overlaps. The test had 25 items with both calculator active and inactive sections. Out of the
25 items, 21 were multiple-choice items (8 calculator inactive, 13 calculator active) and four,
gridded-response items (calculator inactive). The recommended test structure from the workshop
is listed below:

e Interim 1: 5.NBT.2, 5.NBT.5, 5.MD.5.b, 5.MD.5.c

e Interim 2: 5.NF.1, 5.NF.2, 5.NF.3, 5.NBT.6, 5.NBT.7

e Interim 3: 5.NF.2, 5.NF.4a &b, 5.NF.6, 5NF.7 a, b & ¢, 5.NBT.7

The summative test blueprint and number of items in the interims and summative tests
and the corresponding weights across the standards for grade 6 ELA/reading and grade 5 math
are shown in Table 6. For the POC year, the selected sample schools took the interim
assessments in the paper-and-pencil mode only. Each interim test had up to 90 minutes
maximum test administration time. Most of the items were pulled from the EOG item pool, and

there was one form for each interim assessment.
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Table 6. Number of Items and Weight Distribution across Interims

Standards Summative Interim Summative
Wfol/g;lts 1 2 3 Total
’ No.of % No.of % No.of % No.of % No. of %
Points Points Points Points Points
Grade 6 ELA/Reading
Reading for Literature 32-36 9 45 10 48 6 29 25 40 16 33
(RL)
Reading for Information 41-45 7 35 6 29 10 48 23 37 11 23
(RD)
Language (L) 21-25 4 20 3 14 3 14 10 16 21 44
Writing (W) NA NA 0 2 10 2 10 4 6 NA NA
Grade 5 Math
Operations and Algebraic 5-10 NA NA NA NA NA NA NA NA 3 7
Thinking (OA)
Number and Operations in 20-27 13 52 10 40 5 20 28 37 11 25
Base Ten (NBT)
Number and Operations— 47-52 NA NA 15 60 20 80 35 47 22 50
Fraction (NF)
Measurement and Data 10-15 12 48 NA NA NA NA 12 16 6 14
(MD)
Geometry (G) 2-17 NA NA NA NA NA NA NA NA 2 5

As a part of the POC study, students from the sample schools and a set of proxy schools
(i.e., a sample who did not take the interim assessments) took a shortened version (i.e., without
field test items) of the EOG tests. The proxy schools were included for comparison purposes.
The test design in terms of number of items of the shortened EOG assessments for grade 5 math

and grade 6 ELA/reading are shown in Table 7.

Table 7. Test Structure for the Shortened End-of-Grade Assessments

Special Study Number Number CR/ Total Number
Multiple-Choice Items Gridded Items of Items
Grade 5 Math 38 6 44
Grade 6 ELA/Reading 48 NA 48

In order to develop new items to be included in the POC interim and shortened EOG
assessments, North Carolina educators play an important role by writing and reviewing test
items. North Carolina professional educators from across the state who have current classroom

experience are recruited and trained as item writers and developers for state tests. Diversity in
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terms of gender, ethnicity, region, and teaching experience to general and exceptional children,
and their knowledge of the current state-adopted content standards has been a key criterion in the
selection of item writers. Trained North Carolina educators also review items and suggest
necessary improvements. The use of classroom teachers from across the state ensures that
instructional and face validity of the assessment is maintained. Details of this process are

documented in Chapter 3.

2.3 Interim Assessment Policy
Interim Test Administrations
e Districts/charter schools can determine the testing days within the designated windows.
e Interims are not required to be administered to all students on the same day, but should be
administered within the same week.
e Make-up administrations are optional but are strongly recommended.
e Interims should be administered by the classroom teacher.
e Proctors are not required for interim administrations.
e Administrations do not require the removal of classroom displays.
Students Eligible to Participate
e Mathematics Grade 5
o All students enrolled in grade 5 at sampled schools who participate in the standard
administration of the EOG mathematics assessment are eligible to take interim
assessments.
e ELA/Reading Grade 6
o All students enrolled in grade 6 at sampled schools who participate in the standard
administration of the EOG ELA/reading assessment are eligible to take interim
assessments.
e Both
o Transfer students—Take the interim(s)
o No opt out
Students Not Eligible to Participate

The following students are not eligible to take the interim assessments:
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e Students with disabilities whose IEPs document participation in the NCEXTEND1
alternate assessment

e English Learner (EL) students who scored below Level 4.0 Expanding on the W-APT
and are in their first year in U.S. schools are not eligible to participate in the grade 6
ELA/reading study, but they are eligible to participate in the grade 5 math study.

e Students who are granted a medical exception from the Division of Accountability
Services for the EOG assessments

Accommodations

For the POC study, the following procedures affect the provision of accommodations that are
typically used by students with disabilities, including students identified only under Section 504,
and EL students:

e [EP, 504, and/or EL teams do not have to reconvene and document the accommodations
for the POC special study.

e Students use the accommodations that are specified on their current IEPs, Section 504
Plans, or EL documentation for the POC interims.

e Instructional accommodations may be used for the interims except for the Test
Administrator Reads Test Aloud (in English) and the Interpreter/Transliterator
Signs/Cues Test accommodations for grade 6 ELA/reading. Reading aloud or
signing/cueing the selections, questions, or answer choices invalidates results because the
interims measure reading skills.

Special Print Versions

e Accommodation Notification Request Forms for special print versions do not need to be
sent to the NCDPI for interim assessments.

e Braille, Large Print (LP), One Test Item Per Page (OIPP), and Large Print One Test Item
Per Page Editions (LP/OIPP) can be ordered from the Testing News Network (TNN).

e Orders for special print versions must be submitted at least thirty (30) working days
before the actual administration date.

Materials
e Proof of Concept Teacher’s Guide for Interim Assessments
o There are 2 guides:1 for ELA/reading and 1 for math

e Answer sheets
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e Test books (separate test books for the subjects)
Required Supplemental Materials
e English Language Arts/Reading
o Blank paper
e Mathematics
o Blank paper
o Graph paper (auto-shipped for interims)
o Calculators
* Any four-function calculator with memory key
Test Security
e Assessment guides are not secure test materials.
o Stored at the school until all interims have been administered, then securely
destroyed

e Following the administration, interim assessment booklets are to be kept at the schools

for 4 weeks, then securely destroyed.

o Booklets must remain in the school.

o Booklets should be accounted for at all times.

o Local decisions are made as to where booklets are stored at the school (storage
facility must not be accessible to students).

o Teachers should use the booklets with students in reviews.

o Parents can view the booklets only within the school setting. The teacher can
share with parents the student’s scores on the items through customary
communication (i.e., individual parent/teacher conferences at the school).

o Interim assessment booklets, items, and/or content cannot be shared with other

schools.

2.4 Shortened EOG Assessment Policy
Since the shortened EOG assessment used in the POC study was the general EOG
without the embedded field test items, policies that applied to the general test were also

applicable to the shortened version.
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The same script from the EOG assessment guide was used during the administration, and
POC answer sheets were included in the sample materials section. At the conclusion of testing
the POC test books were returned to Technical Outreach for Public Schools (TOPS) for secure

destruction so that no summer school administrations would erroneously occur.
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Chapter 3: Test Development Process

3.1 Item Source and Item Format

The items for the interim assessments partially came from the 2012—13 to 201415
summative test administration’s item pool. Some items required for the particular domains were
newly developed for the interim assessments. The new item development followed the same

vetting process as the field-test item development for the regular tests.

3.2 Test Construction

As indicated earlier, the North Carolina Department of Public Instruction (NCDPI)
assembled a panel of content specific teachers and academic/instructional coaches (math: June
29-30, 2015; English language arts (ELA)/reading: July 7, 2015) to collaborate and develop
recommendations for a prioritization of the content structures (Tables 8 and 9) and to identify the
relative importance of each standard, the anticipated instructional time, and the appropriateness
of the standard for test items.

For ELA, the group recommended assessing the same standards across the three interim
assessments with increasing complexities over administrations. The panel recommended this
approach primarily because of the nature of instruction in ELA/reading. The following standards
are assessed on each ELA/reading interim assessment. The full description of these standards is
outlined in Appendix E.

e RL.1,RL.2,RL.3,RL.4,RL.5,L.4a,L.5.a

e RI1,RI.2,RL.3, RI.4, RL.5, RI.6, R1.8

Based on the recommendations from the panel on instructional content structures across
quarters, the NCDPI test development staff, Technical Outreach for Public Schools (TOPS)
content experts, and psychometricians assembled interim assessments. For the first ELA/reading
interim, items of easy to medium difficulty were chosen. The interim 2 items were balanced with
mostly medium difficulty and fewer easy and hard items. The interim 3 items were medium to
hard in difficulty. The difficulty level of the items was judged based on the p-values and content
experts’ perception of the standards. Interims 2 and 3 each included one writing item. Table 8

depicts the test specification details.
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Table 8. Interim Test Specifications—ELA/Reading Grade 6

Summative
Domain Weight Interim

Standards Names Distribution

1 2 3
N % N % N %

Reading Literature 32-36% 9 45% 10 50% 6 30%

(RL)

6.RL.1 2 1 1

6.RL.2 2 2 1

6.RL.3 1 2 2

6.RL.4 2 3 1

6.RL.5 2 2 1
Reading for o o o o
Information (RI) 41-45% 7 35% 6 30% 10 50%

6.RI.1 1 1 2

6.R1.2 1 1 1

6.R1.3 1 1 1

6.R1.4 1 0 1

6.RLS 1 1 2

6.RL.6 1 1 2

6.RL.8 1 1 1
Language (L) 21-25% 4 20% 3 15% 3 15%

6.L4.a 3 2 2

6.L5a 1 1 1
Writing (W) 0% 0 NA 1 5% 1 5%

6.W.9.a 0 1 1

For the math interim assessments, teachers and academic/instructional coaches
recommended assessing distinct standards across the interim assessments. Because each interim
assesses distinct standards, the difficulties of the items in each interim test were mostly medium
with fewer easy and hard items. Table 9 lists the standards, domains within standards, and
number of items from each domain and their corresponding percentages in the math interim

assessments. The topics discussed and standards to be assessed are outlined in Appendix D.
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Table 9. Standards Assessed in Each Math Interim Assessment

2015—16 Proof of Concept Study
Grade 5 Mathematics

Grade 6 English Language Arts/Reading

Standards Domain Summative Interim

Names Weight

Distribution
1 2 3
N % N % N %

Operations and Algebraic 5-10%
Thinking (OA)
Number and Operations in 20-27% 13 520 10 400 5 20.0
Base Ten (NBT)

5.NBT.2 6 0 0

5.NBT.5 7 0 0

5.NBT.6 0 5 0

5.NBT.7 0 5 5
Number and Operations— 47-52% 15 60.0 20 80.0
Fraction (NF)

5.NF.1 0 5 5

5.NF.2 0 5 0

5.NF.3 0 5 0

SNF4a&b 0 0 5

5.NF.6 0 0 5

5NF.7a,b, & ¢ 0 0 5
Measurement and Data 10-15% 12 48.0 O 0
(MD)

5.MD.5b 7 0 0

5.MD.5 ¢ 5 0 0
Geometry (G) 2-7% 0 0 0

Note: The focus of standard 5.NBT.7 is on the operation of addition and subtraction.

Once the instructional content structures across the quarters were identified, construction

of the first interim assessment was begun.

3.2.1 Design of the ELA/Reading Interims

The interim assessments include multiple-choice (MC) and constructed response (CR)

items. The teachers’ and academic/instructional coaches’ panel recommended:

o 20 MC items in interim 1
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o 20 items (19 MC and 1 CR) in interim 2 and interim 3

The CR item is a short answer and can typically be answered in a paragraph or less.

Students write their responses on the lines provided on the answer sheet. The maximum time

allowed for the ELA/reading interims is 90 minutes (Table 10).

Table 10. Total Number of Items and Time Allotment—Grade 6 ELA/Reading

Interim Maximum Time Total Number of
Assessment Allowed* Items Item Types
Interim 1 90 minutes 20 Multiple-Choice (20)
Multiple-Choice (19)
Interim 2 90 minutes 20 Constructed-Response (1)
Multiple-Choice (19)
Interim 3 90 minutes 20 Constructed-Response (1)

*The maximum time allowed does not include time for breaks or general instructions.

3.2.2 Design of the Math Interims

The interim assessments include MC and gridded-response (GR) items.

GR items require students to write a numerical answer in the boxes provided on their
answer sheet and then bubble the circles that match what they have printed in the boxes.
The interim assessments consist of two parts: calculator inactive and calculator active.
Students are not allowed to use calculators during the calculator inactive part of the
assessment.

Students are allowed to use calculators during the calculator active part of the assessment.
The teachers and academic/instructional coaches panel recommended a total of 25 items
(8 MC and 4 GR items that are calculator inactive; 13 MC items that are calculator
active) for each of the three interim assessments.

The maximum time allowed for the ELA/math interims is 90 minutes (Table 11).
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Table 11. Total Number of Items and Time Allotment—Grade 5 Math

Interim Maximum Time Total Number of
Assessment Allowed* Items Item Types
Multiple-Choice (21)
Interims 1-3 90 minutes 25 Gridded-Response (4)

*The maximum time allowed does not include time for breaks or general instructions.

3.2.3 Design of the Shortened End-of-Grade Assessments

e The test specifications were the same as the regular end-of-grade (EOGQG) test
specifications.

e Students at grade 5 had an assessment book that contained the regular ELA/reading EOG
and the shortened mathematics EOG assessments. Students at grade 6 had an assessment
book that contained the regular mathematics EOG and the shortened ELA/reading EOG
assessments.

e The shortened EOG assessments did not contain any field test items. This shortened the
test for the grade/content when compared to the regular EOG tests.

e Only the operational items are scored in a normal EOG administration.

e The shortened EOG assessment contained only MC questions for ELA/reading and MC
and GR questions for math.

e Students with disabilities used the same accommodations for the modified assessments
that were specified in their current Individualized Education Programs (IEPs), Section
504 Plans, or EL documentation for the regular EOG assessments. The IEP, 504, and/or
EL teams do not have to reconvene and document the accommodations for the Proof of
Concept Study (POC).

e The shortened EOG assessment was included in accountability and teacher effectiveness

calculations.
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Chapter 4: Stakeholder Feedback

4.1 Interim 1: Surveys and Results
Surveys were conducted to gather feedback from teachers and parents for each interim

assessment. A brief description of the interim 1 survey and a summary of the results follows.

4.1.1 Math Teacher Survey and Results

There was a total of 135 mathematics teachers who provided feedback on the math
interim 1 assessment survey. Over half of the teachers who responded to the survey did not
attend the face-to-face professional development (PD) meeting in August. About 63.1% of the
teachers who attended the meeting agreed or strongly agreed that PD prior to interim 1
influenced their instruction. This seems to suggest that face-to-face training would be beneficial
for future interim testing. Moreover, 61.5% responded that the PD was sufficient, and 75% of the
respondents said they would not need additional curriculum and instruction PD training
meetings. Those who responded that they would need additional PD training recommended
training on instructional strategies to help them prepare students for the interims.

About 96.2% of the students received 5—-6 weeks or more of instruction before being
assessed on the math interim 1 assessment. Similarly, 72.9% of the students received 7—8 weeks
or more of instruction. A clear majority of the teachers (78%) stated that no additional content
standards should be assessed, meaning that the current structure (pacing guide) is appropriate.
The combination of these responses offers evidence that the standards covered in the math
interim 1 were sufficient according to the content structure and allowed enough instruction time
before being tested.

Almost 75% of the teachers surveyed responded that they will not administer local
benchmark assessments in the fall. Of the remaining 25% of teachers whose school administered
local benchmarks, assessments given included NWEA, Benchmark-HCS, Math 5 cycle 1 District
Benchmark, Case 21, Beacon Benchmark Cycle Assessment, iReady, EOG MGSD, SchoolNet
pretest, and MAPS. An overwhelming majority of the respondents (76.5%) said they planned on
using the results of the interim to adjust future instruction, and 89.4% said they will provide
remediation or enrichment activities. This result is in line with the intended purpose of the Proof

of Concept (POC) study.
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Almost all of the respondents agreed or strongly agreed that the item report provided
useful information and access to the test books following the interim. The full results of the

Grade 5 Math Interim Assessment 1 Teacher Survey can be found in Appendix J.

4.1.2 ELA/Reading Teacher Survey and Results

A total of 98 English language arts (ELA) teachers responded to the ELA/reading survey.
In contrast to the math survey respondents, over 59.8% of the ELA/reading teachers attended or
listened to one or both days of the PD meetings provided by the North Carolina Department of
Public Instruction (NCDPI). The teachers who attended were mixed on whether or not
attendance affected their instruction, with 35.4% agreeing or strongly agreeing that the PD
before interim 1 affected their instruction, and 35.9% believing that the PD was sufficient. Those
who agreed that the PD was not sufficient also thought that more guidance on instructional
strategies would be helpful.

Even though a higher proportion of teachers said the PD was not sufficient, most (77.4%)
said they do not need further curriculum and instructional PD workshops. Those who said they
will need PD workshops were interested in knowing the standards being assessed in depth and
how to best prepare their students for them.

The level of instruction per standard was concurrent with the math results. About 93.7%
responded that the students had 5—6 weeks or more time for instruction before the interim 1
assessment. The literature content standards received more instruction time for interim 1 than the
informational standards, although the informational standards had sufficient instruction for
testing. Over 75% of the ELA/reading teachers said that the blueprint of interim 1 reflected their
classroom instruction. About 34% of the teachers said they are administering local benchmark
tests in addition to the interim assessments. Similarly, most (88%) of the teachers indicated that
they have planned to adjust instruction and provide students remediation or enrichment activities
after receiving results from the interim 1 assessment.

Like the math survey results, the ELA respondents found the class item report to be
useful. The full results for the Grade 6 ELA/Reading Interim Assessment 1 Teacher Survey are
available following the math results in the back of Appendix J.
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4.2 Interim 2: Surveys and Results
Surveys were conducted to gather feedback from teachers and parents for each interim

assessment. A brief description of the interim 2 survey and a summary of the results follows.

4.2.1 Math Teacher Survey and Results

A total of 137 mathematics teachers provided feedback on the math interim 2 assessment
survey. Most (82.4%) of the respondents taught grade 5 mathematics in the 2015-16 school year.
All of the standards being assessed in interim 2 had a high rate of being taught in the classroom
before being assessed. This seems to suggest that the pacing of instruction was on target.

One area of concern that revealed itself in this survey was the amount of time allowed to
complete the assessment. Nearly half of the students (49.2%) required more than 75 minutes to
complete the assessment. One teacher responded in the comment section that “90% or more of
my students did not finish the assessment, or when I gave the 5 minute warning they rushed and
bubbled in to complete it.” This is an area that will be researched if future interims are
administered.

Using the results to adjust future instruction was once again a popular option with the
teachers (79.1%). A high percentage of teachers also planned to use the results for whole-class
discussion and for formative assessment with individual students. Most (90.7%) agreed or
strongly agreed that the class item report provided useful information to assist in instructional
strategies.

The full results for the Grade 5 Math Interim Assessment 2 Teacher Survey can be found

in Appendix K.

4.2.2 ELA/Reading Teacher Survey and Results

A total of 98 teachers responded to the grade 6 ELA/reading interim assessment 2 survey.
The majority (85.1%) of the respondents taught grade 6 ELA during the 2015-16 school year.
Other types of teachers who administered the interim assessment included science and special
education teachers. This is a common practice in schools where resources are stretched during
testing windows.

Many (40.9%) of the students participating in the assessment had 16—17 weeks of

instruction, and only 10.8% had less than 14 weeks. All of the content standards were covered at
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a high rate with the exception of the informational standards. This correlates with the responses
on the survey question that asks if there are content standards that should not be assessed on the
second interim. The survey choice that received the most negative responses was the
informational standard 1.8 (“Trace and evaluate the argument and specific claims in a text,
distinguishing claims that are supported by reasons and evidence from claims that are not”). This
standard will be investigated if future iterations of this assessment are approved.

The majority of the respondents used the results of the second interim to provide
remediation or enrichment activities as well as to adjust future instruction. The survey results
seemed to suggest that more ELA teachers (79.6%) used the results to adjust instruction in the
classroom than as a guide for formative assessment (39.8%). The ELA teachers also seemed to
find less value in the class item report than the math teachers. Only 72.8% of the latter agreed or
strongly agreed that the report provided useful information.

The full results of the Grade 6 ELA/Reading Interim Assessment 2 Teacher Survey can

be viewed in Appendix L.

4.3 Interim 3: Surveys and Results
Surveys were conducted to gather feedback from teachers and parents for each interim

assessment. A brief description of the interim 3 survey and a summary of the results follows.

4.3.1 Math Teacher Survey and Results

A total of 111 mathematics teachers provided feedback on the math interim 3 assessment
survey. Most (85%) of the respondents taught grade 5 mathematics in the 2015-16 school year.
Out of the 111 respondents, more than half (66%) reported their school did not administer local
benchmarks, but about 10% said they administered local benchmarks before interim 3, and 24%
said they would administer a benchmark after interim 3. The names of the local math benchmark
tests included: Case 21, BM_5 3, CMA, COACH Jumpstart, Cycle 4 assessment, Discovery
Education, i-Ready, NWEA, USA Test Prep, and WS/FCS.

About 67% agreed or strongly agreed that “student performance on the interim
assessments accurately reflects student understanding of the standards that are assessed.” Of the
111 respondents, 92 responded that the content assessed in interim 3 was sufficient. Four (4)

teachers indicated that the assessment of additional standards such as NF.1, 2, 3; order of
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operation; MD and geometry standards; and NF.5 would have been a benefit to students. Several
teachers felt that NBT.7, NF.7¢, NF.2, NF.7a, NF.4a should not have been assessed in interim 3.

About 74% of the respondents agreed or strongly agreed that “students were more
comfortable with the gridded response item coding in interim assessment 3 than in interim
assessments 1 and 2.” Of these respondents, 6% mentioned that they incorporate gridded
response questions in the classroom activities daily, 23% weekly, 37% monthly, 26% quarterly,
and 7% not at all.

Respondents frequently mentioned one of the following regarding “how the interim 1 and
interim 2 results were used”:

e Adjusted instructional practices for the remainder of 2015-16.
e Provided feedback to other stakeholders.

e Provided remediation activities.

e Provided enrichment.

e Used for whole-class discussion.

e Used to guide formative assessment.

About 44% of the respondents received the class item report within 2 days of the
assessment date; 34% received it within a week, 14% received it within a month, and 8%
mentioned they did not receive the interim 3 class score report at all. From 93 respondents, 76%
felt that the report was useful. Those who perceived the report as useful mentioned that they
were “able to analyze certain aspects of the students’ tests, such as how well students were doing
with calculator inactive/active over three tests,” and they were also “able to look at trends in
student misconceptions due to wording, incorrect operation choices or just carelessness.”
Teachers commented on how they were able to use the reports to “analyze student performance
on each standard, see what each student needed to work on, and adjust teaching for review with
the entire class, remediation, or enrichment.” The reports helped teachers make future plans and
reflect on their teaching practices.

Regarding the preference in reporting, about 84% of 92 respondents mentioned that the
current ordering of the standards on the reports is appropriate. About 13% felt ordering by
question number would be helpful, and about 3% wanted to see the reports ordered by standards

and question numbers.
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When asked when it would be most instructionally beneficial to have access to the test
books following the administration of an interim assessment, 68% of the 93 respondents
mentioned within 2 weeks, 30% within a month, 1% said at the end of the year, and 1%
mentioned access to the test book was not useful.

Regarding the teachers thoughts on North Carolina’s continuing to administer the POC
interim assessments, 71% of the 93 respondents would like to continue the interims in more
grades and subjects. About 8% of the respondents, however, did not want to continue the

interims but rather preferred returning to local benchmarks.

4.3.2 ELA/Reading Teacher Survey and Results

A total of 81 teachers provided feedback on the ELA/reading interim 3 assessment
survey. Of these respondents, 86% were teaching grade 6 ELA/reading in the 2015-16 school
year.

More than half of the respondents (63%) mentioned their schools would not administer
local grade 6 ELA benchmark assessments in the spring; 26% said their schools already
administered local benchmarks before the interim 3 assessment, and 11% said their schools
would administer benchmarks after interim 3. The local benchmark assessments included
Discovery Education, MAP, an EOG released practice version, and STAR Reading.

The majority (68%) of teachers felt that student performance on the interim assessments
accurately reflected the students’ understanding of the standards assessed. However, respondents
disagreed on their perceptions of the students’ comfort level with the constructed response item
on interims 2 and 3. Half (51%) agreed or strongly agreed that students were more comfortable
with the constructed response item in interim assessment 3 than in interim assessment 2, but 49%
disagreed or strongly disagreed. Most who disagreed or strongly disagreed gave the reason for
the response as “did not see the constructed response scoring rubrics after interim assessment 2.”
Teachers were to use the interim assessment 2 rubrics as an example in class to show students
how they could improve their writing and obtain higher scores. The rubrics were to be used as a
review tool and/or a “reverse mapping” activity in class to identify gaps across scores.

Similar to the POC math teachers’ survey responses, most ELA/reading teachers used
the results from interim assessments 1 and 2 to adjust instructional practices; to provide feedback

to parents and other stakeholders; to provide remediation, enrichment, and/or whole-class
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discussion; and to guide formative assessment. Specifically, the ELA teachers “retaught
questions/standards that students did poorly on.” Teachers “used the test books for error analysis
as a class and in small groups. Students were given opportunities to ‘score’ constructed writing
samples.” Data was used in the classroom “to shape remediation and to target areas where
students under performed on the assessment (i.e., writing).”

Out of 69 respondents, 23% received the class item report within one week of the
assessment date, 65% within a month, and 12% did not receive interim 3 reports. Of the 69
respondents, 79% found the interim 1 and interim 2 reports useful in preparing students for
interim 3; 21% did not find them useful. When asked about their preference in reporting and the
current ordering of the standards on the report, 72% of the 68 respondents mentioned that the
current ordering is “good enough,” 22% wanted to see the report ordered by question number,
and 4% wanted to see both.

Seventy-seven percent (77%) of the 69 respondents thought it would be most
instructionally beneficial to have access to the test books within two weeks following the
administration of an interim assessment; 20% felt within a month; 1% said as soon as possible,
and 1% mentioned after a month would be workable.

Like the math teachers’ responses in the POC interim 3 teacher survey, the ELA teachers
(65%) would like to see the POC continue in North Carolina and want the interims to be added to
more grades and subjects. As with the math teachers, however, some ELA teachers want to

return to local benchmark assessments.

4.4 Summary of Teacher Survey Results

In conclusion, the main concerns of the teachers were the pacing of instruction and how
well they could prepare their students in time for the interims. Many teachers commented that
they have pacing guides used for instruction and want to make sure they are sufficient for
preparing students for each interim. The math teachers were more confident that their students
had received instruction on all the standards assessed in interim 1, with nearly 100% affirming it
in the survey.

ELA teachers were less sure about student preparation. A higher percentage of teachers
thought their students were more prepared for the literature standards than the informational

ones. While 80% of the ELA teachers responding thought their students were prepared for the
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first literature standard, roughly 20% of them thought their students were prepared for the last
instructional standard.

Overall, the best results of the survey centered on the usefulness of the class item reports,
with 100% of the teachers saying they found something useful on the report. Most of the teachers
responded that having the correct responses and knowing which standard the items were aligned
to was the most useful aspect of the report. The questions and results of all the teacher surveys

are available in Appendices J-M.

4.5 Parent Survey and Results

Almost 70% of the parents responding to the survey indicated they were familiar with the
assessment and its purpose. However, the parents did not see the test itself and were not sure
what the assessment covered. One parent indicated that he/she does not like testing throughout
the year as opposed to one test at the end of the year. The comment inferred that too much time
was spent on testing as opposed to instruction. A majority of the parents indicated that the
individual student report is clear. However, one parent was not clear about the content of the test.
Parents would like to see the exact item their student missed in order to familiarize themselves

with the item and know where their student may need additional instruction.

4.6 Webinars and Feedback
Several webinars in support of the Proof of Concept Study were conducted by the NCDPI
beginning in the summer of 2015 and continuing into the fall of the 2015-16 school year. The

following is a description of these webinars and a summary of the feedback collected from them.

4.6.1 Webinars

Webinar #1: General Overview of Proof of Concept Study (July 13, 2015)

State Superintendent, Dr. June St. Clair Atkinson, and Accountability Services Director, Dr.
Tammy Howard, discussed the purposes, design, and timeline for the Proof of Concept Study
and announced the districts and charter schools selected for participation in the study. See

Appendix C1 for the sampled schools and their characteristics.
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Webinar #2: Additional Information and Next Steps (July 20, 2015)

Additional information and next steps were provided for the Proof of Concept Study. Additional
information was provided on when the test specifications would be provided and professional
development opportunities would be made available. More information was provided on the
policy applicable to the POC and how it compares to general testing policies. Links for online
professional development were provided for districts/charter schools that were not able to attend

face-to-face meetings.

Webinar #3: Administration and Testing Policies (July 27, 2015)
Interim assessment test specifications, design, administration policy and procedures, and
accommodations were discussed. The test specifications are listed in Table 8 and Table 9, and

designs are listed in Table 10 and Table 11 in Chapter 3.

Webinar #4: Teacher Webinar (August 18, 2015)
This webinar was designed specifically for teachers participating in the Proof of Concept Study.
More in-depth details were provided on the research questions being addressed by the POC, the

design of the reports, policies, and available resources.

Webinar #5: Contextualizing the Data (October 15, 2015, and October 29, 2015)

This webinar focused on the student and teacher reports that are available as well as how to use
the data from these reports to inform instruction and supports for students. The October 29th
webinar was a repeat of the October 15th presentation. The sample reports discussed in this

webinar are described in Chapter 6.
4.6.2 Feedback on Webinars

The following table (Table 12) represents information gained from post-webinar surveys for

typical questions.
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Table 12. Webinar Feedback

Question 1. Having interim or quarterly assessments better captures students’ mathematical
understanding.

Category Number of Respondents %
Strongly Disagree 1 2.0
Disagree 4 7.8
Agree 6 11.8
Strongly Agree 40 78.4
Total 51 100

Question 2. I have given district-level quarterly or interim assessments prior to the 201516
school year.

Category Number of Respondents %
No, I did not use any 2 3.9
quarterly assessments
No, we only had school level 1 2.0
quarterly assessments
Yes, but in another grade or 6 11.8
school
Yes, in 5th grade 42 82.4
Total 51 100.0
Question 3. Smaller assessments improve student performance.

Category Number of Respondents %
Strongly Disagree 4 7.8
Disagree 3 5.9
Agree 18 35.3
Strongly Agree 26 51.0
Total 51 100.0
4.7 The Class Item Report
Interim 1:

Teachers were asked to provide feedback on class reports in terms of what information
could be useful for them to monitor student performance. On the question for usefulness of the
class item report, 80.9% of the respondents for math and 78.7% of the respondents for
ELA/reading indicated they agreed or strongly agreed that the report provides useful
information. Teachers indicated that the report is simple to understand with item analysis data
and shows where students’ strengths and weaknesses are as a guide for future instruction. Also,

the report can be shared with parents. Of the information provided, a majority of the teachers
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liked content standards assessed by each item, class percent, correct answer, student responses,
and depth of knowledge.

Most of the teachers commented that the report was clear enough. Some of the teachers
indicated that they want to see the question numbers in numerical order and different colors to
distinguish different information. Teachers would like the report provided sooner and would like
to have the percent correct at the domain level, like Language, Literature, and Informational in

ELA/reading, and the percent correct at the student level.

Interim 2:

Overall, 90.7% of the math teachers responded favorably to the class item report.
Teachers cited the ability to review the questions most frequently missed and adjust instruction
to address these problem areas as a distinct advantage. Being able to drill down to the exact
standard assessed by each item was seen as the best function of the report, with 83.2% of the
teachers responding affirmatively to the question of the most useful items provided. One math
teacher commented that he/she used the item(s) missed by each student to plan study time and
engage in intervention when necessary.

In contrast, the ELA/reading teachers did not perceive as much value in the class item
report. A majority (72.8%) agreed or strongly agreed that the report provided useful information.
Some teachers (71.6%) thought seeing the student responses was helpful. One of the teachers
thought that “a graph or other visual” would be beneficial.

The following is a sampling of teacher comments regarding the class item report
submitted on the POC interim 2 assessment survey:

e “Iuse the data to drive instruction and personalize learning.

e The class report revealed the area where my students struggled the most.

e [ appreciate all of the information and access to the actual test.

e We were able to look back at the questions most frequently missed and analyze what

caused the students to miss them.

e [ am able to see the common mistake and adjust teaching and remediation based on

the misconceptions.”
The full results and teacher comments for the interim 2 surveys are found in Appendices K

and L.
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Interim 3:

The teacher survey results for the grade 5 math interim 3 report indicated that of the 93
respondents, 76% felt that the report was useful, and 24% felt that the report was not useful. For
grade 6 ELA/reading report, about 79% out of 68 respondents found the interim 1 and interim 2
reports useful in preparing students for interim 3, and 21% found them not useful. Among those
who perceived the report as useful, some typical responses from grade 5 math teachers include:

e “Analyzing student performance on each standard, what each student needed to work
on, and what I needed to review with the entire class for remediation, or enrichment,
helps me to improve my practices as a teacher.

e Being able to see which questions students often got wrong was helpful for
remediation.

e Breaking up the concepts helps students understand what they are doing well on and
what they need to study more.

e Helped prepare students for gridded response items.

e Ilove how the report is laid out so you can see the number completed in both
sections, and you can tell how students did in individual strands and between having
the calculator and not having it.

e The report helped me make future plans and reflect on my practices leading up to the
interim. The report guided planning and instruction.

e All of the reports are teacher, parent, and student friendly. The interims and the

reports are a big step in the right direction versus the traditional EOG tests.”
Eighty-four percent (84%) of the 93 teachers surveyed, mentioned that the current
ordering of the standards on the report is appropriate. About 13% felt ordering by question
number would be helpful, and about 3% wanted to see the reports ordered by standards and

question numbers.

43



Technical Report 2015—16 Proof of Concept Study
September 2016 Grade 5 Mathematics
Grade 6 English Language Arts/Reading

Chapter 5: Test Administration

5.1 Testing Windows

Local education agencies (LEAs) and charter schools determined the administration days
for each interim assessment within the North Carolina Department of Public Instruction’s
(NCDPI) designated assessment windows. The interim assessment windows for the 2015-16
school year were as follows:

e Interim 1: October 1-30, 2015

e Interim 2: December 8, 2015—January 22, 2016

e Interim 3: March 3-31, 2016

5.2 Test Administration Mode

All Proof of Concept (POC) Study assessments were administered in paper-and-pencil
format. Interim assessments were administered in the students’ regular classrooms or in the usual
location(s) used by those students with disabilities who were provided the Testing in a
Separate Room accommodation. Students sat where they normally sat. Furniture was not
arranged differently for the administration. Large scale administrations (e.g., classes combined
for the administration) were prohibited. Teachers were not required to remove displays from the
walls, but they were required to contact the school test coordinator before administering an
interim assessment if they had questions related to the assessment environment. In other words,
the interim assessments were administered in as low-key an environment as possible so that

teachers and students did not feel pressure.

5.3 Test Coordinators and Responsibilities

Teachers were required to be trained at least once in test security and testing procedures
before they administered any interim assessment (i.e., teachers did not have to be retrained for
interims 2 and 3 if they were trained for interim 1). The school system or school test coordinator
scheduled and conducted the training session(s). Teachers were instructed to read the assessment
guide thoroughly before attending the training sessions and take it to the training so it could be
referred to as needed. Teachers were asked to make note of any questions regarding their

responsibilities.
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5.4 Test Security

Following the administration of a POC interim assessment, the test books were kept in
the classroom and used for instruction for 4 weeks before being securely destroyed. Since POC
assessments are primarily for tracking student performance and providing feedback for
instruction, the status level of security need not be as high as the summative assessments’. It is
recommended that the interim assessments be administered in a low-key environment with no
pressure on teachers or students.

The administration of the shortened end-of-grade (EOG) assessment for the POC,
however, followed the same security and administration guidelines as those of the regular
ELA/reading and math EOG assessments. The POC end-of-year (EOY) scores were used just as

the EOG scores were used for accountability and reporting.

5.5 Test Accommodations and Eligibility

Individualized Education Program (IEP), Section 504 Plan, and English Learner (EL)
teams/committees did not have to reconvene and document accommodations for the POC interim
assessments. For the interim assessments, students could use the accommodations that were
specified on their current IEPs, Section 504 Plans, or EL documentation for the EOG
ELA/reading or EOG math assessments. Additionally, the accommodations used routinely
during instruction and classroom assessments could be used for the interims. However, it was
important to know which construct was being tested so the chosen accommodations yielded valid
results. For example, a teacher reading the ELA/reading interim assessment aloud to a student
would invalidate the results.

The NCDPI allows the following accommodations for EOG assessments if the required
accommodations are documented on students IEP, Section 504 Plan, EL documentation, or
transitory impairment documentation. The same accommodations may be available for the
interim assessments:

e Assistive Technology Devices

e Braille Edition

e Braille Writer/Slate and Stylus (Braille Paper)

e Cranmer Abacus

e Dictation to a Scribe
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e Word-to-Word Bilingual (English/Native Language) Dictionary/Electronic Translator
(EL only)

e Interpreter/Translator Signs/Cues Test

e Large Print Edition

e Magnification Devices

e Multiple Testing Sessions

e One Test Item Per Page Edition

e Scheduled Extended Time

e Student Marks Answers in Test Book

e Student Reads Test Aloud to Self

e Test Administrator Reads Test Aloud (in English) (not approved for the ELA/reading
EOG grades 3-8)

e Testing in a Separate Room

5.6 Constructed Response Scoring for ELA/Reading Interims 2 and 3

Grade 6 POC ELA/reading interims 2 and 3 each had a constructed response item that
required human scorers. Student responses for the constructed response item were image scanned
and distributed to human scorers. Scored test records and student answer sheets were returned to
the LEA test coordinator within seven (7) days of receipt. The LEA test coordinator returned
score reports and student answer sheets to the teachers no later than three (3) school days after
receipt from the North Carolina Department of Public Instruction (NCDPI). The rubrics for the

constructed response items can be viewed in full in Appendix M.
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Chapter 6: Data Analysis and Results

6.1 Distribution of Demographic Variables

Summary of the demographic variables for the grade 6 ELA/reading and grade 5 math samples
in Proof of Concept (POC) interim 1 assessments and the corresponding 2014—15 spring
population for the end-of-grade (EOG) are shown in Table 13. Results show that the samples

closely represent the population in terms of gender, ethnicity, and major accommodations.

Table 13. Summary of Demographic Variables

Demographic Variables Grade 6 ELA/Reading Grade 5 Math
% Population % Sample % Population % Sample
Gender Female 48.7 48.1 48.7 49.7
Male 51.2 50.8 51.2 49.7
Ethnicity Asian 2.9 2.1 3.0 2.1
Black 25.1 21.2 24.5 24.5
Hispanic 15.6 15.7 16 16.6
American Indian 1.3 4.1 1.2 0.9
Multiple 4.0 33 4.1 3.7
Pacific Islanders 0.1 0.1 0.1 0.1
White 50.9 52.4 51.0 51.4
Accommodations Test in Separate Room 12 11.4 14.9 12.6
Extended Time 6.7 4.6 6.6 5.9
Read Aloud 12.5 10.5

6.2 Item Analysis Methods and Results

The majority of the items included in the interim assessments came from embedded field
test items in summative EOG assessments in previous EOG administrations. A small number of
new items were included in the test to cover the content and difficulties of the interim
assessments.

Item responses in the interim assessments were analyzed using the classical test theory
(CTT) method including proportion correct (p-value), item-to-total correlation, and reliability of
the tests (Cronbach’s alpha). The p-value ranges from 0 to 1 reflect the difficulty of the item for
the population taking the test. A p-value close to 0 is considered difficult and close to 1 is

considered easy. The item-to-total correlation offers two important preliminary item inferences.
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It provides evidence of how well each item on a test form correlates with the total construct
being assessed in the test form, and it also gives an indication of the informative power of each
item in terms of item discrimination. A positive item-to-total correlation indicates that those
scoring high on the total exam answered the test item correctly more frequently than low-scoring
students. A negative correlation indicates low-scoring students on the total assessment did better
on that item than high-scoring students.

Cronbach’s alpha is used as a measure of internal consistency. It describes the extent to
which all the items in a test measure the same concept or construct, and hence it is connected to
the interrelationship of the items within the test. Cronbach’s alpha can be written as a function of
the number of test items and the average intercorrelation among the items. The formula for the
standardized Cronbach’s alpha (@) is given by

kt
[1+ (k= 1)r]

where k is the number of items and 7 is the mean of the interitem correlations. As can be seen
from the formula, the size of alpha is determined by both the number of items in the test and the
mean interitem correlations. It shows that alpha depends on the number of items; if the number
of items increased, Cronbach’s alpha will be increased. Additionally, if the average interitem
correlation is low, alpha will be low. As the average interitem correlation increases, Cronbach’s
alpha increases as well (holding the number of items constant).

The following sections present classical item analysis results from the interim
assessments. Note that the results between the interim assessments are not directly comparable as

items and testing periods are different. Therefore, the results are described separately.

Interim 1 Results

Table 14 shows the number of students who participated in the interim 1 assessment, the
number of items in the test, the raw score mean, the standard deviation (SD), the percentile
scores, the average p-value, the item to total correlation, and a measure of reliability
(standardized Cronbach’s alpha). The results indicated that the interim assessments were
reasonably reliable (grade 6 ELA/reading alpha = 0.76 and grade 5 math alpha = 0.84) given the
number of items in the tests. The average item-to-total correlation (grade 6 ELA/reading = 0.32

and grade 5 math = 0.38) indicated that the tests reasonably discriminated between low- and
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high-performing students. The average p-values are reasonable, not too low to be so difficult that

most students needed guessing and not too high so that most students can answer the item

correctly. The raw score mean is 12.8 with SD of 3.7 for grade 6 ELA/reading and 14.9 with SD

of 5.3 for grade 5 math. The variation of mean score was higher for grade 5 math. Note that the

maximum score point for grade 6 ELA/reading was 20 and grade 5 math was 25.

Table 14. Raw Score Descriptive Statistics—Interim 1

Raw Score Average
. Item to
No. of Percentile Average Total
Grade/Content N ittms Mean SD 25th Median 75th P-Value Correlation Alpha
G6ELA/Reading 4,223 20 12.8 3.7 10 13 16 0.64 0.32 0.76
G5Math 4,214 25 149 53 11 15 19 0.60 0.38 0.84

The raw score frequency distributions are shown in Figure 6 for grade 6 ELA/reading and

Figure 7 for grade 5 math respectively. The grade 6 ELA/reading raw score distribution is

slightly negatively skewed with a higher number of students scoring 14 and 15 score points out

of 20 score points. The raw score frequency distribution of grade 5 math is closer to normal with

the pattern of raw scores nearly flat in the middle (raw score point 10 to 21) of the distribution.
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Figure 6. Raw score frequency distribution of grade 6 ELA/reading interim 1
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Figure 7. Raw score frequency distribution of grade 5 math interim 1

Interim 2 Results

The descriptive statistics of the raw scores in interim 2 assessments are shown in
Table 15. The grade 6 ELA/reading interim 2 assessment consisted of 19 multiple-choice (MC)
items and one constructed response (CR) item with 3 score points, a maximum of 22 score
points. The results indicated that on average the difficulty of the tests remain similar between
interim | and interim 2. The noticeable differences between interim 1 and interim 2 are that the
average item-to-total correlation of the items as well as test reliability (alpha) are higher in
interim 2. Similarly, the SD of raw scores is relatively larger indicating a larger variation of the
raw scores in interim 2.

The mean raw score for grade 5 math was 13.8 with SD of 6.4. The median score point
was 14. The average p-value decreased to 0.56 from interim 1 (0.60) and the test reliability

increased to .90 from 0.84 (interim 1).
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Table 15. Raw Score Descriptive Statistics—Interim 2

Grade/Content N No. of Raw Score Average  Average Alpha
Points Total
25th Median 75th Correlation
GO6ELA/Reading 4,205 22 13.5 50 10 14 17 0.64 0.41 0.84
G5Math 4214 25 13.8 64 8 14 19 0.56 0.48 0.90

The raw score frequency distribution of the interim 2 grade 6 ELA/reading is shown in
Figure 8. The scores are corrected slightly towards normal as opposed to the raw score

distribution of interim 1.
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Figure 8. Raw score frequency distribution—grade 6 ELA/reading interim 2
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The distribution of the raw scores for the grade 6 ELA/reading CR item is shown in a pie-
chart in Figure 9. Note that almost half (46%) of the students obtained a score of 0. There has

been a discussion about rubrics not clearly transitioning from 0 and 1.

Figure 9. Score point distribution—grade 6 ELA/reading constructed-response item

Similarly, interim 2 grade 5 math raw score frequency distribution is shown in Figure 10.
The distribution is almost flat from score point 5 to 24, meaning that there were similar numbers

of students obtaining various score points in the test at the range.
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Figure 10. Raw score frequency distribution—grade 5 math interim 2
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Interim 3 Results

The descriptive statistics of the raw scores in interim 3 assessments are shown in Table
16. The grade 6 ELA/reading interim 3 assessment consisted of 19 MC items and one CR item
with 3 score points, a maximum of 22 score points. The results for the grade 6 ELA/reading
indicated that on average the difficulty of the tests remain similar between interim 1, interim 2,
and interim 3, with interim 3 having a mean of 12.7 and SD of 4.4. Note that the interim 3
measured the same content standards as the interim 1 and interim 2, but with higher
complexities. The noticeable differences between interim 3 and interim 1 and 2 are that the
average item-to-total correlation of the items increased. The reliability (alpha), however,
decreased slightly from interim 2 (0.84) to interim 3 (0.80).

The mean raw score for grade 5 math further decreased to 12.7 with a SD of 6.2 in
interim 3. The median score point was 12. The average p-value decreased to 0.52 from 0.56 in
interim 2, and the test reliability decreased to 0.88 in interim 3 from 0.90 in interim 2. Note that
80 percent of the items in interim 3 measured Number and Operations—Fractions, which is a

relatively difficult concept.

Table 16. Raw Score Descriptive Statistics—Interim 3

Grade/Content N No. of Raw Score Average Average Item Alpha
Score Mean SD Percentile P-Value to Total
Points 25th Median 75th Correlation
G6ELA/Reading 4,144 22 128 44 10 13 16 0.64 0.45 0.80
G5Math 4,200 25 127 6.2 7 12 18 0.52 0.45 0.88

The raw score frequency distribution of the interim 3 grade 6 ELA/reading is shown in

Figure 11. The score distribution is close to normal with mean and median close to 13.
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Figure 11. Interim 3 raw score frequency distribution—grade 6 ELA/reading

The distribution of the raw scores for the grade 6 ELA/reading CR item are shown in a
pie-chart in Figure 12. Note that more than half (69.5%) of the students obtained a score of 0.
This proportion is higher than in interim 2. It was not clear whether it is a true zero or there are

some issues with scoring rubrics. A further investigation is warranted.

Figure 12. Interim 3 score point distribution, grade 6 ELA/reading constructed-response item
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The interim 3 grade 5 math raw score frequency distribution is shown in Figure 13. The
distribution is still flat with slight positive skewness meaning that more students received scores
from lower ranges. The mean raw score dropped by almost a score point compared to interim 2.
Note that 80 percent of the items in interim 3 came from Number and Operations—Fractions

which may have been perceived as difficult.
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Figure 13. Interim 3 raw score frequency distribution—grade 5 math

6.3 Comparison of Interim and Shortened EOG Results
Previous sections described results for the interim 1 through interim 3 assessments. Since

the interim assessments measured different standards in the case of grade 5 math, and with
higher level of complexities in the case of grade 6 ELA, the scores between the interim
assessments are not directly comparable. This section, therefore, describes relationships between
interim assessments and shortened EOG scores as well as EOG scores for the POC sample. The
level of the relationship may provide some insights into how the overall construct, for example
grade 5 math or grade 6 ELA, are measured by the interim assessments.

The Pearson correlation coefficients between the interim and EOG scores are shown in
Table 17. The Pearson coefficients for the grade 6 ELA ranged from 0.69 to 0.79; the grade 5
math ranged from 0.76 to 0.85 indicating a moderate to strong relationship between the interim

test scores and interim and EOG test scores. It further indicates that students who scored higher
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on interim tests also scored higher on the EOG. Alternately, it may be an indication that all
interim and EOG tests are measuring the same underlying latent construct.

The correlation coefficients between interims and EOG tests for the math are higher than
for the ELA. One of the reasons for the lower correlation coefficients could be the inclusion of

the constructed-response items in some ELA interim assessments.

Table 17. ELA Pearson Correlation of Interim Scores and EOG Scores

Interim 1 | Interim 2 | Interim 3 EOG
Grade 6 ELA
Interim 1 1
Interim 2 0.74 1
Interim 3 0.69 0.73 1
EOG 0.76 0.79 0.77 1

Grade 5 Math

Interim 1 1
Interim 2 0.77 1
Interim 3 0.76 0.84 1
EOG 0.78 0.85 0.85 1

6.4 Comparison between the POC and Non-POC Samples

As described earlier in the sampling section, the POC sample consisted of students
enrolled in the schools that were randomly sampled to participate in the POC study who
successfully completed all three POC interim assessments. Students who were not administered
any one of the interims or the EOG assessments were not included in these analyses.

In order to evaluate how the students from the POC sample performed compared to a
non-POC (comparison) sample, an equivalent sample of schools who did not receive the interim
assessments were selected. The comparison sample was an alternate treatment group composed
of a match representative sample of schools and students. These schools were matched to the
POC sample using average school demographic variables (gender, ethnicity, economically

disadvantaged status, and rural/urban) and previous year’s scale score. Both the POC and
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comparison samples were representative of schools and students enrolled in grade 6 ELA/reading
and grade 5 math across the state. Students in the POC sample were administered three interim
assessments during the school year and the shortened EOG at the end of the school year.
Students in the comparison sample were administered their local benchmark/interim assessments
during the school year and also the shortened EOG at the end of the year.

Table 18 shows the total number of schools sampled for each group and the type of
treatment that was administered during the 2015—16 school year. Notice Table 18 provides the

local interim/benchmark assessments administered by the comparison sample.

Table 18. Schools in POC and Comparison Groups

Sample No. of Benchmark/Interim Sample Size
Schools Assessments Used
Grade 6 ELA
POC 33 POC Interims 1, 2, 3 3,920
Comparison 35 SchoolNet, i-Ready, Measure 4,778

of Academic Progress (MAP),
Discovery Ed Assessments
(DEA), Case?l1, etc.

Grade 5 Math
POC 45 POC Interims 1, 2, 3 3,906
Comparison 45 SchoolNet, i-Ready, Measure 4,034

of Academic Progress (MAP),
Discovery Ed Assessments
(DEA), Scholastic Math
Inventory Assessment (SMI),
Case2l, etc.

6.5 Comparison of Demographic Variables and Scale Scores

The descriptive summaries of the main demographic variables and scale scores on the
EOG test between the two samples are shown in Table 19. The frequency distributions of the
scale scores for the POC and comparison samples (Figures 14 and 15) provide visual observation
of the scale score distribution. The results indicate that the mean scale score for the POC sample

was higher than that of the comparison sample for both grade 6 ELA and grade 5 math albeit
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minimally, a 0.7 scale score point for the grade 6 ELA and a 0.3 scale score point for the grade 5

math.

Table 19. Summary Statistics—Grade 6 ELA/Reading and Grade 5 Math

Ethnicity (%) Other (% EOG Scale Score
Sample
Black | Hispanic | Others | White | EDS | Female | SWD | Mean | STD | 25th | Median | 75th
Grade 6 ELA
POC 21.0 15.9 9.8 | 533 51.7 494 | 12.4|452.5 | 11.1 | 445 | 453 461
Comparison 26.1 15.0 7.1 51.8 | 51.0 478 | 14.1|451.8 | 11.5 | 444 | 453 460
All 23.8 15.4 8.3 52.5| 51.3 48.5| 13314521 | 11.3 | 444 | 453 461
Grade 5 Math
POC 23.7 16.8 6.8 | 527 46.1 50.0 | 11.31451.2|10.2 | 444 | 452 459
Comparison 26.4 18.3 7.0 483 | 49.8 50.0| 11.4|4509 | 10.2 | 444 | 451 458
All 25.1 17.6 6.9 | 505 48.0 50.0 | 11.4|451.1|10.2 | 444 | 452 459

EDS: Economically disadvantage students; SWD: Students with disabilities; STD: Standard

deviation.
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Figure 15. Scale score comparison between the POC and comparison samples—grade 5 math

6.6 Comparison of Achievement Levels

The proportion of students into different achievement levels for the POC and comparison
samples is shown in Table 20. Note that the same scoring tables and proficiency level cut scores
for the standard EOG tests were used for the shortened EOG tests as they are essentially the
same except for the removal of the field test items. The results for the shortened EOG tests
indicated that the proportion of students in the “Achievement Level 3 and Higher” was higher for
the POC sample compared to the comparison sample, 1.5% for grade 6 ELA and 0.7% for math.
The results indicated that the prospect of the POC interim assessments is positive. However, it is
too early to reliably state that the POC group did better than the non POC group given the fact
that the results are based on one-year of data and the treatments (benchmark/interim

assessments) are confounded.
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Table 20. Achievement Level Distribution

Group N Achievement Level (%) Achievement
Level 3 and
Higher (%)
1 |2 [3 4 |5
Grade 6 ELA
POC 3,920 | 17.6 [24.0 | 8.7 | 353 | 143 583
Comparison | 4,778 | 20.6 |22.6 |93 |33.2 |143 56.8

Grade 5 Math

POC 3,906 | 17.7 |21.0 | 6.0 |32.5 |22.9 61.4

Comparison | 4,034 | 184 |209 |6.5 |32.8 |[21.3 60.7

6.7 Reports and Interpretations

As indicated earlier, the utility of the interim assessments data is to identify students who
may need intervention before further assessments and to provide feedback to teachers, students,
and parents about the students’ performance. The data can be used to focus on future instruction
based on students’ needs in terms of high-quality corrective instruction, enrichment activities,
and plan opportunities allowing for students to show a new level of understanding during
instruction. Reporting is an integral part of that endeavor. The following reports were produced:

class roster, class goal/subscore roster, individual student report, and class item report.

6.7.1 Class Roster

For each class of a given school and local education agency (LEA), the class roster report
shows the total number of items and the number of correct scores for each student of the class in
the interim test. If a student was absent or was accommodated during the test administration, it is
reflected in the report. This report helps teachers understand overall performance of his/her
student in the class in the given content standards assessed, an example from grade 6

ELA/reading is shown in Figure 16.
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Public Schools of North Carolina Proof of Concept Study 2015-2016
ELA/Read Grade 6 Class Roster Interim 1

LEASchCode = 999301 HdrSchoolName = WEST
InstrName = EAST ClassPeriod = 47
TestDates = Regular School Schedule 2016

20 Items
Number Percent Number Items
Student Name Correct Correct 1 Attempted
1 LORENZO S ABSENT Absent 0
2 EMILY BENNETT 20 100.0 % 20
3 MONTREZ JA DID-NOT-TESTD 0 0.0 % 0
4 MATTHEW LE EIGHTY-FIVE P 17 85.0 % 20
5 REBECCA EL FIFTY PERCENT 10 50.0 % 20
6 SHELTON L FORTY PERCENT 8 40.0 % 20
7 JERRICA NINETY-FIVE P 19 95.0 % 20
8 TIMOTHY RY NINETY-PERCEN 18 90.0 % 20
9 LYNDA R READ-ALOUD Read Aloud 2 20
10 NAOMI ROBE SEVENTY-FIVE 16 80.0 % 20
11 DENNIS SIGNED-CUED Signed/Cued 2 20
12 AKEMA S SIXTY PERCENT 12 60.0 % 20
13 TYRELL S THIRTY-THREE 6 30.0 % 20
14 TONYA R TWENTY-FIVE P 5 25.0 % 20
Class Mean 119 59.5 %

1 Percent Correct = 100.0 multiplied by ( # Items correct / # Items in the test )
2 Reading test was either read aloud or signed/cued which invalidates the score

Figure 16. Class roster report

6.7.2 Class Goal/Subscore Roster

The class goal/subscore roster expands on the class report by adding standard domains or
goals and the numbers of items that represent the domains. For example, grade 6 ELA/reading
domains included Language (L), Reading for Literature (RL), and Reading for Information (RI).
Grade 5 math standards assessed included Operations and Algebraic Thinking (OA), Number
and Operations in Base Ten (NBT), Number and Operations—Fractions (NF), Measurement and
Data (MD), and Geometry (G). The subscores are also reported by calculator active and inactive
items as well as gridded item types in math. An example report for the grade 6 ELA/reading is
shown in Figure 17 and in Figure 18 for grade 5 math. These reports can help teachers and

students visually observe which domain they need more instruction and adjust accordingly.
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Public Schools of Morth Carolina Proof of Concept Study 2015-2016
ELA/Read Grade 6 Class Goal/Subscore Roster Interim 1
LEASchCode = 299301 HdrschoolName = WEST
InstrMame = EAST ClassPeriod = 47
TestDates = Regular School Schedule 2016
20 Tkems
Goals and Subscores 1
Mumber Percent L RL RI
Student Name Correct Correct 2 [ 4 1 [ 211 71
1 LORENZO S ABSENT Absent
2 EMILY BENMNETT 20 100.0 9% 4 9 7
3 MONTREZ JA DID-NOT-TESTD 0 0.0 % ) u] 0
4 MATTHEW LE EIGHTY-FIVE P 17 85.0 % 4 3 5
5 REBECCA EL FIFTY PERCENT 10 S0.0 % 2 3 3
] SHELTON L FORTY PERCENT ] 40.0 % 2 ] 0
7 JERRICA NINETY-FIVE P 19 Q5.0 % 4 8 7
2 TIMOTHY RY NINETY-PERCEN 13 90.0 % 4 9 5
9 LYNDA R READ-ALOUD Read Aloud =
10 NAOMI ROBE SEVENTY-FIVE 15 80.0 9% 3 ] 7
11 DENNIS SIGMED-CUED Signed/Cued =
12  AKEMA 5 SIXTY PERCENT 12 60,0 %% 3 3] 3
13 TYRELL 5 THIRTY-THREE 5] 30.0 % 1 4 1
14 TONYA R TWENTY-FIVE P 3 25.0 % 1 3 1
Class Mean 11.9 39.2 % 2.5 5.8 3.5
1 Goal and Subscore Descriptions [the number of items for each subscore is listed in brackets]
L Literatura
RL Reading Literature
RI Reading Informational
z Percent Correct = 100.0 multiplied by { 2 Items correct divided by # Items in the test )
* Reading test was either read aloud or signed/cued which invalidates the score

Figure 17. Class goal/subscore roste—ELA/reading
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Public Schoals of Morth Carolina Proof of Concept Study 2015-2016
Math Grade 5 Class Goal/Subscore Roster Interim 1

LEASchCode = 999305 HdrschoolMame = WEST
Instrilame = EAST ClassPeriod = 47
TestDates = Year-round schoal 2016

25 Ttems
Goals and Subscores *
Mumber Percent CI CA GR MNET Mo

Student Name Correct Correct 2 [12] [13] [ 41 [13] [ 12]
1 SARAH CHRI ABSENT Ahsent
2 JEREMY ALL DID-NOT-TEST 0 0.0 % 0 0 0 0 0
3 SAMARRI EIGHTY-FIVE P 21 240 % 10 11 2 11 10
4 CARL D FIFTY PERCENT 13 520 % 5 3 3 5 a2
S JESSICA AN FORTY PERCENT 10 40,0 % 4 ] 2 7 3
& SARAH M INVALID INACT Invalid Score 3
7 DAWMN NINETY-FIVE P 24 960 % i1 13 3 13 11
3 FACHARY HD NINETY-PERCEM 23 020 % 11 12 3 12 11
g GEORGE K SEVENTY-FIVE 19 76.0 %% g 10 2 10 o
10 LAKIA Q SIXTY PERCENT 15 60.0 % 4 11 3 3 10
11 A SEAN SIXTY-SIX PER 15 60.0 % 2 13 2 =] o
12 DYMONT TADE 25 100.0 % 12 13 4 13 12
13 JOSHUA DAL THIRTY-THREE 3 320 % 4 4 4 2 &
14 NATHANIEL TWENTY-FIVE P g 24.0 % 1 3 0 4 2

Class Mean 14.9 58.7 % 6.1 8.8 2.3 7.3 7.6

1 Goal and Subscore Descriptions [the number of ftems for each subscore is listed in brackets]
CI  Calculator Inactive Items
C4  Calculator Active Ttems
GR  Gridded Items
MET Mumbers and Operations in Base 10
MD  Measurement and Data
2 Percent Correct = 100.0 multiplied by { # Items correct divided by # Ttems in the test )
3 Calculator was used on the "Calculator inactive™ portion of the test which invalidates the score

Figure 18. Class goal/subscore roster—math

6.7.3 Individual Student Report

The individual student report lists student results in the total test and by domains and
presents school results side-by-side. It can help teachers and students understand how the student
is performing in relation to other students in the school who took the same test. A sample report

and corresponding explanations are presented in Figure 19.
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Proof of Concept Study Interim Assessment 1
Individual Student Report 2015-16

2229030909000

Grade 5 Mathematics

999305 TEST ELEMENTARY

The Proof of Concept Study consists of three interim assessments administered throughout the school year. Each interim assessment is designed to provide
teachers and parents with immediate feedback for quiding subsequent instruction. This Individual Student Report provides information on how your student
performed on the most recently administered interim assessment. Interim scores are not included in state accountability results for the school year.

(1) (2)

Areas Assessed Total Number

of Questions
Total Math Score 25
Calculator Inactive 12
Calculator Active 13

Numbers and Operations in Base 10 13

Measurement and Data 12

Student Results
(3) (4)
Number Percent
Correct Correct
2 84.0%
10 83.3%
1 84.6 %
1 84.6%
10 833%

School Results
() (6)
Average Number  Average Percent

Correct Correct
15.7 62.8 %
6.5 54.5%
9.2 704 %
78 59.8 %
79 66.0 %

and Active sections,

Adtive, and the content areas measured on this interim assessment.

Column (4) shows the percentage of questions that the student answered correctly.

Column (5) shows the average number of questions that all students at the school answered correctly.
Column (6) shows the average percentage of questions that all students at the school answered correctly.

Column (1) lists the two parts of the test: Calculator Inactive and Calculator Active. Also listed are the content areas measured in both the Calculator Inactive

Column (2) lists the total number of questions on the assessment as well as the total number of questions assessed in the Calculator Inactive, Calculator

Column (3) shows the total number of questions that the student answered correctly. Each question on this interim assessment counts one point.

Student Report.

Parent Survey The North Carolina Testing Program wants your feedback. Please visithttp://tinyurl.com/pSn3dwu to complete a brief survey on this Individual

IndvFptaz 250 10'/2015 28570

Figure 19. Individual student report

6.7.4 Class Item Report

The class item report presents information regarding how a student performed in each

item by domain and how the other students in the class and the school did on the item. It

provides a visual look of how a student performs in each item and compares the student in

relation to the overall class and school rosters. The color-coded cell with missed responses can
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indicate missing patterns and needs for instructional focus. An example of the report is presented

in Figure 20.
Proof of Concept Study Interim Assessment 1 Teacher: 2222 Grade 6 ELA/Reading
Class Item Report 2015-16 999301 TEST MIDDLE
| Class Mean 11.9 Class Percent Coect 53,5 School Mean 12.9 School Percent Correct 646 |
Language Reading Informational Reading Literature
Ttem Number 4 5 13 | 10 | 16 | 14 | 15 | 17 | 18 | 19 | 20 6 11 1 8 7 3 12 2 9
Content Standard bescsdbeceedRedeedReisdd Kisid Recsd Resid kel Reced el iced Rescd Reced Wesed Reced eced Wiced Riscd Reced Widsd
[ Depth of Knowdedge * 2 |2 22222222 2122212222212
Class Percent Comect 54.5|81.8|72.7 | 455|455 | 54.5| 72.7 | 63.6 | 45.5 | 45.5| 27.3 | 54.5| 72.7 | 90.9 | 45.5 | 63.6 | 72.7 | 45.5 | 72.7 | 63.6
School Percent Correct 61.5(84.6(76.9(53.8|46.2(61.5( 76.9 [61.5(53.8(53.8(385]61.5(769(92.3/53.8|615|769|53.8|769|69.2
Correct Answer = I ] ] ) I I [ [ ] [ [ [ ) [ I ] [ ) [
nmnmnmm Absent
nmm I ? ? ? ? ? ? ? ? 2? ? ? ? ? ? ? ? ? ? ? ?
nmnm nnnTmITn
nIIT R > 2 22022202 12120120:21:21:20z2121z20/2]¢:]-¢?
NI NNTITT 2 |2 22021zl 2|22l 21201>21 112112 [20]21]:?
TR TN 2 (222l a2l 222227 [2
T Tmn 222212l z21 2121212212212l 1=212121]¢:
nTRIIT TR > 2221212112102l 20:21z21z201z:1:21:1:0]:]3?
NN TN Invalid accomodation, reading test read aloud
BN NN ? I ? I ? 2 I ? I ? I ? I ? l ? l ? l ? l ? l ? l 2 ] ? I 2 | 2 | 2 I ? ] ?
NNN NN Invalid accomodation, reading test signed/cued
NN ITINNIIN ? ? ? 71 2 ? ? ? ? 2 2 ? ? ? ? ? 2 ? ?
NN TN 2 2 ? 2 2 2 2 2 ? 2 ? ? ? 7 2 ? ? ? 2
NTIN IINTITN 2 | 2 | 2 2 22221212121 > 2 2221212

ﬂusrepatlsmrtedby LeaSchCode, InstrName | LastName, FirstNa
test has 20 questions worth one point per question. lnﬁ-esmdmtlld.heshadedcells'dlcdbmlmwedmse
‘Depd\ofKnowiedge 1=Recall, Z-SlaII’Ca\cept. 3=Strategic Thinking

IndvAptaz 250 10'1/2015 242FM

Figure 20. Class item report

6.7.5 Results: What It Is and Is Not

For math, different standards are assessed in each interim assessment, therefore, results
between the interims are not comparable. For ELA/reading, the same standards were assessed in
each interim. However, the complexity of the tests increased, which restricts comparison of the
results across the interims. The main benefit of the interims is to consider to what extent

instruction for each assessed standard has taken place before the assessment, to consider in what

65




Technical Report 2015—16 Proof of Concept Study
September 2016 Grade 5 Mathematics
Grade 6 English Language Arts/Reading

ways instruction has integrated the standards that are being assessed, and to use the results to

inform planning and supports for students.

The main component of the interim assessments is to provide quarterly student-learning
information to teachers in a timely manner so that the teachers can make appropriate
interventions, if needed. Interim assessments provide one snapshot. In order to make decisions,
one should use multiple pieces of data to plan interventions for students (e.g., classwork, student
responses, other assessments, homework, and projects). Moreover, one year would not provide
sufficient information to support any judgements or decisions regarding the impact of interim
assessments on student growth. The results are confounded in the sense that some schools, even
though they were not part of the Proof of Concept sample and did not administer interim
assessments, have their own quarterly benchmark assessments. Therefore, comparisons of

shortened and standard EOG assessment results should be cautiously interpreted.
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Chapter 7: Summary and Next Steps

7.1 Stakeholder Perceptions
Overall, the stakeholder perception of the Proof of Concept Study (POC) was positive.

As outlined in Chapter 4, the teachers who administered the interim assessments found it to be a
useful tool in providing targeted feedback to their students and utilized the student reports to
pinpoint instructional pitfalls and adjust classroom instruction to address possible problem areas.
Teachers appreciated the ability to discover if the missed items were individual to a student or
represented a classroom deficiency that needed to be addressed. Regardless of the information
received on the reports, the teachers also enjoyed the freedom to strategize their instruction in an
attempt to prevent curricular learning gaps. As one teacher stated in the survey, “Analyzing
student performance on each standard, what each student needed to work on, and what I needed
to review with the entire class for remediation, or enrichment, etc... helps me to improve my
practices as a teacher.” Basically, the teachers used the student report data as a process of
instructional feedback to those who were in need, which has long been a goal of the North
Carolina Department of Public Instruction (NCDPI).

The teachers also gave a positive review of the webinars used for training. The webinars
followed a process that walked educators through a general explanation and overview of the
assessment, the actual administration, how to utilize report data, and how to incorporate
feedback. Below is a list of the webinars which illustrate how the process was implemented.

e General Overview of Proof of Concept Study
e Additional Information and Next Steps

e Administration and Testing Policies

e Teacher Webinar

e Contextualizing the Data

e Feedback on Webinars

The overwhelming majority of teachers who participated in the webinars strongly agreed
that having interim or quarterly assessments better captures the students’ understanding of the
subject area being instructed. As one teacher commented, “Data was used to direct instruction

and to show students their strengths and weaknesses.”
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7.2 Incorporating Feedback

Although most of the feedback was positive, there were still lessons to be learned from
the first iteration of the POC. Some teachers complained about the bright colors used to
differentiate between the POC assessment and other test materials. More mundane colors will be
used in 2016—17. One of the most criticized aspects of the POC was the time allowed for
administrations. Some teachers stated that 90 minutes was not sufficient time for the assessment,
especially interims 2 and 3 of the grade 5 mathematics test. In the 2016—17 versions of the POC
(renamed NC Check-Ins), time boxes will be utilized on the answer sheets to better gauge the
amount of time students need to complete the assessments.

Since the POC is an ongoing process, test development and policy consultants are
constantly receiving feedback from the field and looking for ways to incorporate it into the

project to create a meaningful feedback tool for teachers and students alike.

7.3 State Board of Education Approval of the Next Steps
On July 7, 2016, Dr. Tammy Howard, the Director of the NCDPI’s Division of

Accountability Services, presented to the State Board of Education (SBE) some of the
preliminary results of how students in the POC sample performed across interim assessments and
how the students from the POC sample performed compared to the equivalent non-POC sample
in the 2015—16 end-of-grade (EOQG) tests. The results showed a slight increase in mean scale
scores and percentage of students into the achievement level 3 and higher when comparing
students in the POC group and an equivalent non-POC comparison group who were only
administered the shortened version of the EOG test. It can be considered a step towards the right
direction; however, it is too early to reliably state that the POC group did better than the
comparison group given the fact that the results are based on one year of data and the
comparison groups also received their local benchmark/interim assessments. Dr. Howard,
therefore, proposed moving forward with the study in 2016—17 with the following
enhancements:
» Continue with current purpose and grade level/content
o Grade 5 Mathematics
o Grade 6 ELA/Reading

* Increase the number of participating schools
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o From 5% of schools at each grade/content to approximately 15%
o Consider including a subset of low-performing schools
o Allow volunteers to participate: prefer at least one school per local education
agency (LEA)
* Administer the summative assessment
o Students take the entire end-of-grade assessment
The North Carolina SBE voted to approve continuing the POC for the 2016—17 school year with

the recommended modifications.
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Appendix A

North Carolina Testing Program
Required Testing 2015-16

The required operational tests administered statewide in the North Carolina Testing Program are located in the following chart.
In addition, field tests/special studies may be administered annually in selected subjects and grades, and some North Carolina
students participate in the National Assessment of Educational Progress (NAEP) at grades 4, 8, and 12, the Program for
International Student Assessment (PISA) at age 15, and the Progress in International Reading Literacy Study (PIRLS) at grade
4. The North Carolina Final Exams (NCFE) are also administered as part of the North Carolina Teacher Evaluation Process and

Standard Eight of the School Executive Evaluation Process.

Grade English Language . . Limited English
Level Arts/Reading e ez SRz Ol Proficient
Beginning-of-Grade 3
3 English Language 3
Arts/Reading Test" W-APT
® 3
EOG? E0G? ACICESS for ELLs 3;0
3 NCEXTEND1* NCEXTEND1* Alternate ACCESS
EOG? EOG? W-APT?
4 NCEXTEND1* NCEXTEND1* NAEP® PIRLS® ACCESS for ELLs® 2.0°
NAEP® NAEP® Alternate ACCESS**
W-APT?
c EOG® EOG® EOG® ACCESS for ELLs® 2.0°
NCEXTEND1* NCEXTEND1* | NCEXTEND1* Alternate ACCESS>*
3
EOG? EOG? W-APT o
6 NCEXTEND1* NCEXTEND1* ACCESS for ELLs" 2.0
Alternate ACCESS**
, , W-APT?
7 EOG 4 EOG 4 ACCESS for ELLs® 2.0°
NCEXTEND1 NCEXTEND1 Alternate ACCESS®
EOG? EOG? EOG? ACT® Explore’ W-APT?
8 NCEXTEND1* NCEXTEND1* | NCEXTEND1* A ACCESS for ELLs® 2.0°
NAEP” (writing) 24
NAEP® NAEP® NAEP® Alternate ACCESS”
W-APT?
8
9 Math | ACCESS for ELLs® 2.0°
Alternate ACCESS**
ACT Plan’ 3
English 11° NCEXTENDL Biology® PISA® W-APT o
10 NCEXTEND1* NCEXTEND1* College and Career ACCESS for ELLs™ 2.0
Readiness Alternate Alternate ACCESS®*
Assessment Grade 10*
The ACTY
College and Career W-APT?
11 Readiness Alternate ACCESS for ELLs® 2.0°
4
Assessment Grade 11 Alternate ACCESS*
NCEXTENDI Grade 11*
3
ACT WorkKeys™ W-APT
12 NAEP® NAEP® NAEP® ACCESS for ELLs® 2.0°
NAEP® (writing) Alternate ACCESS™
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! The Beginning-of-Grade 3 (BOG3) English Language Arts Reading Test is linked to the Read to Achieve legislation
(G.S. §115C-83.6). Additionally, the BOG3 serves as a teacher-growth tool used as part of the North Carolina Teacher
Evaluation Process and Standard Eight of the School Executive Evaluation Process (GCS-A-016, TCP-C-004).

% The end-of-grade (EOG) tests are administered per state and federal requirements: No Child Left Behind (NCLB) Act of 2001;
Elementary and Secondary Education Act (ESEA) waiver; GCS-A-016, TCP-C-004—Teacher Evaluation Process and Standard
Eight of the School Executive Evaluation Process; GCS-C-020—Accountability Model including Annual Measurable
Objectives (AMOs); GCS-C-021—Accountability Model Annual Performance Standards; GCS-C-020—Components of the
Accountability Model; G.S. §115C-174.11; Read to Achieve legislation—G.S. § 115 C-83.6.

% Assessing Comprehension and Communication in English State-to-State for English Language Learners (ACCESS for ELLs®
2.0) is North Carolina’s required assessment that complies with Title 111 of the NCLB legislation. The state instrument for
identification of Limited English Proficient (LEP) students is the WIDA ACCESS Placement Test (W-APT). The federal (Title
111, of NCLB) and state (GCS-A-011) policies require all K-12 students identified as language minority students through the
Home Language Survey process upon initial enrollment be assessed for limited English language proficiency.

*Policy in accordance with the Individuals with Disabilities Education Improvement Act (IDEA) and NCLB require all eligible
students who do not participate in the standard administration with or without accommodations to be administered an
appropriate alternate assessment with or without accommaodations. Additionally, the College and Career Readiness Alternates
(grades 10 and 11) are State Board of Education (SBE) requirements (G.S. §115C-174.11 (c)(4)).

® Federal law specifies that NAEP is voluntary for every student, school, school district, and state. However, federal law also
requires all states that receive Title | funds to participate in NAEP reading and mathematics assessments at fourth and eighth
grades. Similarly, school districts that receive Title | funds and are selected for the NAEP sample are also required to participate
in NAEP reading and mathematics assessments at fourth and eighth grades. All other NAEP assessments are voluntary.

®The Progress in International Reading Literacy Study (PIRLS) and the Program for International Student Assessment (PISA)
are sponsored by the National Center for Education Statistics (NCES), part of the U.S. Department of Education.

"The ACT Explore (grade 8) is a State Board of Education (SBE) requirement (G.S. §115C-174.11(c)(4)).

8 End-of-course (EOC) tests are administered per state and federal requirements: No Child Left Behind (NCLB) Act of 2001;
Elementary and Secondary Education Act (ESEA) waiver; GCS-A-016, TCP-C-004—Teacher Evaluation Process and Standard
Eight of the School Executive Evaluation Process; GCS-C-020—Accountability Model including Annual Measurable
Objectives (AMOs); GCS-C-021—Accountability Model Annual Performance Standards; GCS-C-020—Components of the
Accountability Model; G.S. 8115C-174.11.

®The ACT Plan (grade 10) is an SBE requirement (G.S. §115C-174.11(c)(4)).

The ACT (grade 11) is an SBE requirement (G.S. §115C-174.11). SBE policies include GCS-C-020, Components of the
Accountability Model and GCS-C-021, Accountability Model Annual Performance Standards.

1 ACT WorkKeys is an SBE requirement (G.S. §115C-174.25). SBE policies include GCS-C-020, Components of the
Accountability Model and GCS-C-021, Accountability Model Annual Performance Standards.
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Appendix B

Task Force on Summative Assessment

Report to the North Carolina
State Board of Education

Assessment Recommendations
June 2015

Task Force Membership

#® The goal for membership on the Task Force on Summative Assessment Committee was to
include individuals with diverse perspectives, backgrounds, and experiences with public
education and the community. Mr. A.L. “Buddy” Collins, Vice Chair of the State Board of
Education and Dr. Olivia Holmes Oxendine, Board Member, State Board of Education were named
Chair and Vice Chair, respectively, of the Task Force. State Superintendent Dr. June St. Clair
Atkinson also served on the Task Force. Other Task Force members included local school
district K—12 superintendents, principals, and teachers. Additionally, testing and
accountability, higher education, local school board, parent, and business professional
vantage points were represented on the Task Force: Ms. Erin Beale, Mathematics Teacher,
Davis Drive Middle School, Wake County Schools

% Ms. Pam Biggs, Exceptional Children Consultant, Johnston County Schools

#® Dr. Lisa Chapman, Senior Vice President/Chief Academic Officer, North Carolina Community
College System

#® Mr. Todd Davis, North Carolina Business Committee on Education Board Member/Century Link
Incorporated

#® Ms. llina Ewen, Marketing Consultant/Parent Representative

#® Dr. Wayne Foster, Director, STAR 3 Project, Winston-Salem/Forsyth County Schools
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#® Ms. Krystal Harris, Third Grade Teacher, Fairview Heights Elementary School, Richmond County
Schools

Mr. Butch Hudson, Northeast Regional Accountability Coordinator

Ms. Anna Jarrett, Middle and High School District Lead Mathematics Teacher, Duplin County
Schools

Mr. Michael Landers, English Teacher, Mount Pleasant High School, Cabarrus County Schools
Mr. Joe Maimone, Headmaster, Thomas Jefferson Classical Academy

LN

Mr. Larry Obeda, Principal, Lumberton High School, Public Schools of Robeson County

Ms. Jennifer Robinson, Principal, Westwood Elementary School, Ashe County Schools

Ms. Roberta Scott, President-Elect, North Carolina School Boards Association/Warren County
Schools

Dr. Robert Taylor, Superintendent, Bladen County Schools

Dr. Frank Till, Superintendent, Cumberland County Schools

Dr. Miriam Wagner, Dean, School of Education, North Carolina Agricultural and Technical State
University

® Ms. Hannah Youngblood, Testing/Accountability Director, Johnston County Schools

CRCIC I

CRC )

Mr. Martez Hill, Executive Director, Office of the State Board of Education, Dr. Audrey Martin-McCoy, Policy
Analyst, Office of the State Board of Education, and Dr. Lou Fabrizio, Director, Data, Research, and Policy, North
Carolina Department of Public Instruction (NCDPI), served as staff to the Task Force on Summative Assessment.
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PART I: INTRODUCTION AND TASK FORCE RECOMMENDATIONS

Introduction

In January 2014, the North Carolina State Board of Education (SBE) authorized Chairman William Cobey to
establish and appoint the Task Force on Summative Assessment for the purpose of examining the administration of
state summative assessments for student accountability in school year 2016—17 and beyond. Representing several
interested stakeholder groups, the Task Force began meeting in small and large groups in the fall of 2014. These
meetings provided opportunities to exchange professional perspectives, to examine and discuss reports and
presentations, and to formulate recommendations. Part I of this report presents the recommendations of the Task
Force and the details of two assessment approaches: (1) a through-course assessment (periodic testing on the
academic content standards in three or four intervals during the school year in grades 3—8) and (2) a nationally
normed assessment suite for grades 9—11. The underpinning research of the recommendations and further details
about the two assessment approaches (grades 3—8 and grades 9—11) comprise Part II of the report. The activities of
the Task Force, including external presentations and concluding comments, appear in Part III of the report. The
Appendices provides background information for the recommendations found in the report.
Task Force Recommendations

According to S.L. 2014-78§ 5 (SB 812), the SBE shall report to the Joint Legislative Education Oversight
Committee by July 15, 2015, on the acquisition and implementation of a new assessment instrument or instruments
to assess student achievement on the academic standards adopted pursuant to G.S. §115C-12(9c¢). The State Board
shall not acquire or implement the assessment instrument or instruments without the enactment of legislation by the
General Assembly authorizing the purchase. The assessment instrument(s) shall be nationally normed, field tested,
and aligned with the North Carolina Standard Course of Study.

Grades 3—8 Recommendation

The Task Force recommends implementing a proof of concept study in 2015—16 in selected school districts to
determine the feasibility of administering a through-course assessment model consisting of three or four tests that
will occur over the school year. If approved by the SBE, these assessments would replace local interim or
benchmarks assessments that districts currently administer as tools for monitoring student, grade, school, and
district progress toward standards-driven goals. The timely data obtained from through-course assessments will
inform instruction, improve the allocation of time and resources, and redirect professional development initiatives.

If the findings support the through-course model as a technically sound approach for measuring annual
student proficiency and student growth while meeting state and federal accountability purposes, including

accommodations for students with disabilities and students who are English language learners (ELLs), the SBE
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may consider eliminating End-of-Grade assessments and adopting nationally normed tests in English Language
Arts (ELA)/Reading and mathematics in grades 3- 8.

The Task Force recommends a three-year plan for studying student assessment in grades 3—8. In short, the
study will examine the extent to which a series of segmented assessments capture a valid and reliable picture of
student achievement throughout and at the end of the school year. Determining the operational and technical
feasibility of this model will be a critical part of the study. The NCDPI will select a randomized sample for
participation, solicit feedback on the design of the study from the North Carolina Technical Advisors, and present
the findings to the SBE in summer 2016. In order to obtain valid and reliable information about the through course
model, the Task Force recommends that schools participating in the study not administer local benchmark/interim
assessments. The findings from the study will inform the decisions of the State Board of Education regarding
future test development.

Also, in 2015-16, the NCDPI will examine commercial instruments and determine the extent to which these
assessments satisfy North Carolina’s content standards and specific psychometric requirements. With several
school districts currently administering commercially developed assessments, it is possible to conduct a review of
the assessment data from previous End-of-Grade (EOG) administrations. This will allow the NCDPI to determine
whether commercial assessments align with state summative assessments in coverage of content standards,
reliability, and validity. In order to accomplish this review, the NCDPI will request school systems to submit
historical data from commercial assessments and determine the extent to which the technical integrity compares
with state-developed EOG tests.

Grades 3-8 Implementation Plan
2015-16

(1) Implement a proof of concept (POC) study to determine whether the through-course assessment

model is technically sound and operationally feasible. The data resulting from these assessments
will inform teachers as they reflect critically on their instructional practices and adjust their
strategies accordingly. In addition, the NCDPI will study these data giving special attention to
reporting requirements set forth in state and federal laws. Participating school districts will
administer both the through-course assessments and a modified (shorter) EOG test during 2015-16.
The study will include fifth grade mathematics and sixth grade ELA/Reading.

(2) Examine commercial assessments systems and the extent to which these assessments satisty North
Carolina content standards and specific psychometric features. The NCDPI will collect historical
assessment data from school districts that routinely administer commercially-developed assessments

in prior years and analyze the results for standards alignment, validity, and reliability.
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3) At the conclusion of 201516, the SBE will review findings from the study and the locally

administered commercial products. Depending on the SBE’s decision following their review, a field

test may be administered in 2016-17 or a Request for Proposals may be released.

201617

Conduct a field test in grades 3—8 (ELA/Reading and mathematics) based on the results from the

through-course study, or release a Request for Proposal (RFP) for a grades 3—8 national assessment suite

that aligns with the rigorous college and career-ready standards adopted by the State Board of

Education.

2017-18

Depending on State Board approval, administer a new student assessment program.

Grades 3-8 Implementation Overview

Year Administration Grade Levels Purpose
2015-16 Implement Proof of Grade 5: Math Determine feasibility of Proof of
Concept study Grade 6: ELA/Reading Concept
2015-16 Examine commercially- Grades 3-8 Determine the extent to which
developed assessment these assessments satisfy North
instruments Carolina content standards and
specific psychometric features
2016-17 Either proceed with a field | Grades 3—-8: Math Ensure national-normed
test of the through-course | Grades 3—38: assessments meet technical
model, or release a request | ELA/Reading requirements and state and federal
for proposals for a accountability standards
national-normed
assessment
2017-18 Administer new Grades 3-8 Ensure assessments provide
assessment information on student
performance in a manner that will
impact instructional decisions

Grades 9-11 Recommendation

The Task Force recommends a national assessment suite for ELA/Reading, mathematics, and science.

Administered as pre-tests in grades 9 and 10, these assessments will target content skills that students must master

before post-testing occurs in grade 11. This approach will accommodate comparative analyses of student

achievement data, provide indicators of college-and-career readiness, and satisfy state and federal accountability
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requirements, including appropriate accommodations for students with disabilities and students who are ELLs.
Given that the ACT assessment suite (ACT Explore and ACT Plan) will not be available after 2015-16, the State
Board of Education may consider authorizing the NCDPI to explore the market for other nationally normed
assessment tools. Additionally, the Task Force recommends administering a national career-readiness assessment
to students who complete a concentration in the Career and Technical Education curriculum.

Grades 9-11 Implementation Plan

2015-16

Release an RFP for a grades 9—11 assessment suite that aligns with academic content standards and

measures career-and-college readiness. The grades 9 and 10 assessment must provide diagnostic

information for teachers to improve instruction. Determining career-and-college readiness will reflect
performance on grade 11 assessments.

2016-17

Conduct a statewide pilot of the proposed assessments to ensure the capacity of the tools to satisfy all state
and federal requirements. Concurrently, the NCDPI will conduct information meetings and provide training
opportunities to help teachers, parents, and school administrators understand the possible transition from
EOQG tests to the new assessment protocol. During 2016-17, a method for determining a grade 11
proficiency score will be identified and presented to the State Board of Education for approval.

2017-18

Implement the new assessment suite in grades 9—11 and use the grade 11 assessment as the accountability

measurc.
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Grades 9-11 Implementation Overview

Year Administration Purpose
2015-16 Release a request for proposals Ensure national assessments meet technical
requirements and state and federal accountability
standards
2016-17 Conduct statewide pilot test and Ensure national assessments meet technical
establish method to determine requirements and state and federal accountability
student proficiency using grade 11 standards
test data
2017-18 Implement new assessments in Full Implementation
grades 9—11

PART II: REPORT FROM THE TASK FORCE ON SUMMATIVE ASSESSMENT

Background
In July 2014, the General Assembly adopted and the Governor signed Senate Bill 812 (S.L. 2014-78§ 5)

directing the SBE to report to the Joint Legislative Education Oversight Committee by July 15, 2015, on the
acquisition and implementation of a new assessment instrument(s) to assess student achievement on the academic
standards adopted pursuant to G.S. §115C-12(9c¢). The SBE is granted the authority to review the standards of other
states and national assessments aligned with those standards and shall implement the assessments it deems most
aligned to assess state academic achievement content standards in accordance to the law. The State Board shall not
acquire or implement the assessment instrument(s) without the enactment of legislation by the General Assembly
authorizing the purchase. The assessment instrument or instruments shall be nationally normed, field tested, and
aligned with the North Carolina Standard Course of Study.
Task Force Charge

In 2014, the State Board Education charged the Task Force to examine the purpose of federal, state, and local
assessment requirements and offer recommendations on a best course of action for measuring student achievement
while protecting teachers’ instructional time, realizing that achieving the right balance is paramount. A balanced
and coherent assessment system should align with content standards, instructional practices, and assessment
activities and provide timely, reliable student achievement and growth information to classroom teachers and

school leaders in their efforts to improve instructional programs for all students.
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As the Task Force discussed recommendations, the following options emerged:
#® Continue the current system of state-developed End-of-Grade (EOG) and End-of-Course (EOC) tests in

ELA/Reading and mathematics;

@ Utilize a consortium-developed summative assessment system such as Smarter Balanced Assessments or

Partnership for Assessment of Readiness for College and Careers (PARCC); and

#® Purchase a commercially designed assessment system such as ACT, SAT, or the lowa Test of Basic Skills

(ITBS).

Conceptual Framework

The Task Force on Summative Assessment recognizes that content standards form the basis of the
instructional program, with student assessment comprising one important component of the teaching/learning
process. The Task Force also acknowledges that an assessment protocol must achieve several goals with student
performance serving as the unifying purpose. The strength of any assessment program depends on balance and
interdependence, meaning that all steps must form a cohesive system from which teachers, school leaders, parents,
students, and education policy makers receive systematic information about the performance of students. Three
distinct levels comprise a balanced system: (1) formative, (2) interim, and (3) summative.

A formative assessment (the first level) provides actionable feedback regarding student, small group, and/or
whole-class performance. These assessments occur in the natural context of teaching and have no bearing on school
accountability (Perie, Marion, and Gong, 2009). Extensive research on assessment and learning shows that skilled
use of formative assessment by teachers has a significant positive impact on student learning (Black & William,
1998; Heritage, 2007; Stiggins & DuFour, 2009). An interim assessment is designed to evaluate the progress of
students with respect to a given set of content standards. Determined in advance, teachers know where in their
curricula and for what length of time to focus their instruction. Since assessing common standards is the focus of
the interim protocol, school districts often aggregate and report school-level results. Given a specific end point
(e.g., grade-reporting cycle, semester, or year), a summative assessment captures the outcomes of continuous
teaching and learning. When administered as standardized tests, summative tools inform educators, the public, and
policy makers about the extent to which large numbers of students have reached proficiency on state-adopted
content standards. Unlike formative and interim assessments, the summative protocol has state-level accountability
implications, as well as large-scale comparative value.

Guiding Beliefs and Principles

During ongoing discussions about the purpose and desired attributes in a state-level assessment, the Task
Force emphasized the following beliefs and principles:

#®  Academic standards drive instructional content and serve as the basis of assessment.
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#®  The alignment of content standards, daily instruction, and all levels of assessment benefits teachers and

students.

(4

An assessment system should provide feedback that improves instruction.
®  Teachers and school leaders deserve timely student achievement information to make decisions about
student learning.
# Interim assessments have the potential to influence instructional practices as compared to summative
assessments, which are designed for accountability purposes.
#®  An assessment system must address the diversity of learners in classrooms. This range includes students

with disabilities, English Language Learners (ELLs), and the academically gifted students.

(4

Student assessment systems must reflect well-established principles of child growth and development.
#® Technology will enhance teachers’ efforts to embed interim assessments as part of routine instructional
delivery.

Additionally, the Task Force agrees that multiple measures should be used to determine a school’s
effectiveness. The members, however, debated strategies for using assessments to measure teacher effectiveness,
with some members stressing the importance of empowering school leaders to use school-level growth data as a
proven strategy to strengthen teams of teachers and professional learning communities, while some members
emphasized the value of school leaders having individual teacher growth data to identify effective and ineffective
teachers. The Task Force did not reach a consensus recommendation on using assessment data to measure teacher
effectiveness.

Defining a Comprehensive Balanced Assessment System

A comprehensive balanced assessment system is a multi-tiered approach for gathering proficiency data in
areas of state and/or national standards. Heretofore, North Carolina has relied on summative (e.g., EOG/EOC)
assessments to meet state and federal requirements. Coupled with summative tests developed by the NCDPI, school
districts also examine formative and interim assessment data to determine student performance at the
skill/competency level. In preparing students for these assessments, teachers generally follow a common pacing
guide.

Based on the work of Gong (2010), an assessment system is considered balanced and coherent when
content standards, instructional practices, and assessment activities result in reliable information about the academic
achievement of students. Additionally, a balanced system appropriately weights the distribution of learning to
support accountability needs. A comprehensive, balanced assessment system also provides customized information
required by different levels of the educational system. For example, formative information is crucial for

revising/modifying daily instruction, yet these data satisfy no state and national reporting requirements.
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Formative, Interim, and Summative Assessments

Conceptually, a balanced assessment system resembles building blocks, with classroom/formative
assessments forming the lowest level. Interim assessments, or the second level provide systematic information to
educators regarding student performance at the school and district levels. The top level consists of statewide
assessments, which offer a final opportunity for students to demonstrate academic proficiency across the content

standards. Figure 1 depicts a comprehensive assessment system.

Figure 1. A Comprehensive Balanced Assessment System
A Comprehensive Balanced Assessment System
Aligned to State Content Standards

Statewide Assessments
(Summative)

Interim/Benchmark Assessments
(Summative)

Classroom Assessments
(Formative and Summative)

One purpose of assessment is to capture student learning at the closest point of instruction and to utilize the
results to guide instructional adjustments. This process is defined as formative assessment and is described “as
encompassing all activities undertaken by teachers, and/or by their students, which serve as feedback to modify
teaching and learning activities...” Black and Wiliam (1998, p.7). Formative assessment often occurs within and
between lessons and can be considered a “pulse check,” alerting teachers and students of learning gaps. Formative
assessment and daily instruction must operate seamlessly, or the result of fragmented feedback will undermine
strategies to assist students. Moreover, timely data empower students to evaluate their own learning. In short,
formative assessment allows teachers and students to recognize, respond, and improve learning as it is occurring
(Cowie & Bell, 1999; Looney, 2005).

An assessment also captures student learning at specific intervals or “along the way.” This type of
assessment is defined as a benchmark, or an interim assessment. Critical to progress monitoring, interim
assessment tools may be developed by individual teachers, school and district teams, state-level committees, or
private vendors. Multiple assessment administration occurs at strategic points during the school year (e.g.,
beginning, middle, and end). Oftentimes, interim assessments are used to predict “end-of-year” results (Gong,
2010). Darling-Hammond and Pecheone (2010) propose that interim assessments propel instruction and track

student performance over time.
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Depending on the test developer, assessments will vary with respect to targeting and evaluating content
standards. This variability creates challenges for school districts when they unknowingly purchase poorly aligned
vendor-developed assessments. While school districts may receive information on student growth for specific skills,
school leaders may not see significant gains in year-end scores on state summative assessments. Like North
Carolina, many states offer school systems item banks to customize standards-based assessments; however, the
benefits of using these instruments independently are minimal. A possible solution would involve the NCDPI
assuming the responsibility for sequencing standards-based interim assessment items. When test items are
sequenced well, teachers gain a deep understanding of standards organization, which results in effective planning,
pacing, and progress monitoring
The Through-Course Assessment Model

Under consideration by the Task Force, the through-course model is comprised of multiple standards-based
tests (three or four) that schools administer over several months. The quick turnaround of results from each
assessment is intended to help teachers identify degrees of student mastery given specific sets of content standards.
Depending on carefully controlled psychometric standards, through-course data could satisfy state and federal
reporting requirements. In the literature, the through-course design is promoted as the “next generation” trend in
bridging interim assessment with summative assessment. Darling-Hammond and Pecheone (2010) offer the
following perspective on “medium stakes” versus high stakes.

We would argue, as economist Richard Murnane suggested in his study of Vermont’s assessment
system (Mumane & Levy, 1996), that medium stakes can be preferable to high stakes of the kind
that often lead to unintended negative consequences for student participation in school and
teachers’ instructional practices. That is, the use of rich assessments to inform stakeholders

about educational performance (both because what students know and can do is made visible and
because it produces useful, interpretable scores) can produce significant attention to

educational improvement and support, as well as needed information for teachers, parents,
policymakers, colleges, and employers” (p. 27).

For several years, state-led assessment consortia (e.g., Partnership for Assessment Readiness for College and
Careers/PARCC) have shown an interest in the through-course assessment design. At the same time, these consortia
have acknowledged that students require maximum instructional time to study and apply rigorous standards before
assessment occurs (Wise, 2011). In a through-course model, the continuous cycle of administering assessments is
likely to interfere “time to task™ learning opportunities for students. In a similar vein, consortia have expressed
concerns that through-course assessment data could possibly underestimate the impact of a full year of standard-

based instruction. Although these concerns are acknowledged in the literature, the Task Force believes that
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through-course model will minimize pressure on students, teachers, schools, and districts, since multiple
opportunities for students to demonstrate proficiency will occur throughout the year.

As the SBE has been tasked by the General Assembly to implement assessments that allow for national
comparisons aligned to content standards, focus placed on redefining the testing program to include room for
innovative interim through-course assessment design in easing pressures placed on summative assessments is a
logical next step in moving toward a balanced assessment approach. It also serves in alleviating the need for school
systems to incur the costs and time associated with administering multiple interim assessments in preparation for
annual state summative assessments
A Close Look at Grades 3-8

In order to assist schools in responding to the instructional needs of all students, the Task Force proposes the
administration of a through-course assessment model. Ideally, this approach could eliminate local assessments;
however, the Task Force is not taking a definitive stand on local interim assessments, except to advise school
leaders to give careful consideration to the technical integrity and alignment strength of assessment tools, both
locally and commercially designed systems.

Data derived from through-course assessments will guide teachers’ pedagogical practices, inform instructional
adjustments, and improve the allocation of resources and time. If the through-course model proves to be
technically sound, operationally feasible, and responsive to state and federal reporting requirements, the SBE may
consider eliminating the North Carolina EOG tests. A decision of this importance could possibly require the
General Assembly to enact new legislation on the means and purposes of measuring student achievement in the

public schools. The following diagram summarizes the grades 3-8 proposal.

Assessment Recommendation for Grades 3-8 Rationale
¥ Three or four interim assessments are #® Reduces local assessments required by school
administered throughout the year for districts
ELA/Reading, and Mathematics. #® Provides immediate feedback to determine
#® Content standards are sequenced across learning gaps
three or four assessments. #® Could eliminate the need for the current
#® Grade-level proficiency is demonstrated by summative/EOG tests

meeting standards across several
assessments.
® A growth status is based on student data

gathered across several assessments.
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Educators depend on immediate test results to adjust and improve instruction. With results provided
throughout the school year, an assessment system with a through-course design can guide instructional practices

and diagnose student learning along the way.

A Close Look at Grades 9-11

The Task Force recommends a national assessment suite for ELA/Reading, mathematics, and science.
Administered as diagnostic pre-tests in grades 9 and 10, these assessments will target content skills and knowledge
that students must master before post-testing occurs in grade 11. The goal is to implement an approach that will
allow for comparative analyses of student achievement data; provide indicators of college-and career-readiness; and
satisfy state and federal accountability requirements, including provisions for students with disabilities and students
identified as English Language Learners (ELLs). Additionally, the Task Force recommends administering a
national college-and-career readiness assessment to students completing coursework in the Career Technical
Education curriculum. Currently, the state administers two diagnostic assessments: 1) the ACT Explore in grade 8
and 2) the ACT Plan in grade 10. School year 2015-16, however, is the last release of the ACT Explore and ACT
Plan, thus requiring the State Board of Education to consider other high school assessment systems. The following

diagram summarizes the high school proposal.

Assessment Recommendation at High School Rationale

@ National assessment suite aligned to ® Provides diagnostic information to
academic content standards to determine empower instructional and learning
college readiness. The pre-test results in practices
grades 9 and 10 will determine student ® Gives comparisons of North Carolina
growth after completing the post test in students to students in other states
grade 11. ® Meets state law requirements for a national

assessment

® Used as a factor to determine admission to

colleges and universities

@ National career-readiness assessment #® Recognized in the business/industry as an

administered to CTE concentrators. indicator of being career ready
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Components of the Three-year Study
The Task Force on Summative Assessment recommends a study of a through-grades assessment model for

grades 3-8 (ELA/Reading and mathematics). The Task Force also recommends a trial period for new assessments
at grades 9-11 and adequate time for determining a grade 11 proficiency score.

The assessment findings will help to answer questions regarding the through-course model as a way to
improve student proficiency in the ELA/Reading and mathematics standards. For grades 3-8, the study will help to
determine whether the data satisfy critical mandates required by the North Carolina General Assembly, as well as
federal policies administered by the US Department of Education. In order to extrapolate broadly from the
findings, the NCDPI will establish sampling parameters and gather feedback from the North Carolina Technical
Advisors regarding the demographic features.

As part of the proof of concept, the NCDPI will determine whether the through-course model is technically
sound, operationally feasible, cost effective, and responsive to state and federal reporting requirements. Schools
participating in the study will also administer modified EOG assessments. During 2015-16, the NCDPI will
conduct a comparability study to determine whether commercial assessments are technically designed with the
alignment, reliability, and validity to prepare students for rigorous EOG tests. The study will require the North
Carolina Department of Public Instruction to request school systems to submit historical interim assessment data
generated from the commercially developed assessments to determine alignment integrity.

Based on the outcomes of the through-course study and the local assessment comparability review, the NCDPI
will conduct a field test in grades 3-8 of state-developed ELA/Reading and mathematics items, or consider a
commercially developed assessment system. In 2017-18, the NCDPI will administer a new assessment. This three-
year plan (2015-2018) must have the approval of the State Board of Education.
Operating concurrently with the grades 3-8 plan, the high school proposal for grades 9-11 will build on a pre
and post tests to determine the extent to which students are demonstrating proficiency and growth in rigorous state-
adopted content standards. These assessments must satisfy a number of state and federal policies around

accountability and student accommodations.
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PART I1l. THE ORGANIZATION AND WORK OF THE TASK FORCE

Summary of Task Force Activities

Working in both large and small groups, the Task Force convened monthly from October 2014 through May
2015. General meetings were held in the Education Building; however, webinar sessions and telephone
conferencing made it possible to collaborate and plan in small groups, or to participate remotely. The NCDPI
Communications Division disseminated information to the public about the activities of the Task Force, and the
Office of the State Board routinely posted meeting material on the eBoard website at
http://stateboard.ncpublicschools.org under SBE meetings. Audio streaming made it possible for the public to
listen to live proceedings of Task Force meetings.

To gain a better understanding of how assessment best enhances the process of teaching and learning, the
Task Force members formed three groups representing elementary, middle, and high school grades. Chairman
Collins directed the groups to study assessments currently administered in each grade and to identify ways to
improve the feedback loop from which teachers determine the ways to modify their instructional practices. .Each
group proposed a model that 1) complements the developmental needs of students, 2) provides timely feedback to
teachers, and 3) yields a student growth measure.

In addition committee reports, NCDPI staff and several external stakeholders offered helpful guidance and

perspectives. Below is a summary of presentations to the Task Force..

The North Carolina Department of Public Instruction

® provided a historical perspective on the Standards and Accountability Commission and the Blue
Ribbon Commission on Testing and Accountability

@ reviewed revisions to the Elementary and Secondary Education Act and the proposed Every Child
Achieves Act of 2015

@ explained the purpose of state assessments currently administered to meet state and federal mandates

@ discussed local interim/benchmark assessments

@ differentiated between various assessments and the information/data resulting from each one
(e.g., formative, interim, and summative)

Educational Associations

The following associations presented perspectives on short-term and long-term changes in the state
assessment system.
#® North Carolina School Superintendents’ Association

#® North Carolina School Boards Association
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North Carolina Association for Supervision and Curriculum Development
North Carolina Association of Educators

North Carolina Parent Teacher Association

BEST NC

#® North Carolina Chamber Foundation

¢ € € ©

The associations expressed agreement on the following principles:

#®  Educators must ensure that assessments are developmentally appropriate.

®  Assessments must reflect state-adopted content standards; improve student learning; and produce
data consistent with state and federal reporting requirements.
® Assessments must provide timely, valid, and useful information.

Other Presentations

The Task Force received information from regional and school district-level testing coordinators who
emphasized the importance of thoroughly covering the content standards before conducting interim assessments,
accommodating students with special learning needs, and managing and coordinating the administration of
interim/through-course assessments.

Dr. Paul Leather, Deputy Commissioner, New Hampshire Department of Education discussed the PACE,
an innovative accountability strategy that offers a reduced level of standardized testing used together with locally-
developed common performance assessments. These assessments are designed to support “deeper” learning through
competency education and to be integrated into students’ day-to-day learning activities. Meaningful assessment is
an essential step in ensuring that all students are getting the most out of their education. New Hampshire
implemented the PACE model in 2012.

Perspectives and Findings

Based on several written reports and expert presentations, the Task Force offers the following findings:

1. While North Carolina has customarily relied on summative assessments to meet state and federal
requirements, the Task Force encourages the NCDPI to design and implement a balanced assessment
system—one that builds on tiers of data generated by formative and interim assessments. A through-
course design will serve the purpose of guiding teachers’ instructional practice and diagnosing student
learning needs “along the way.” Summative (e.g., EOG/EOC) tests appropriately fulfill state and federal
reporting mandates.

2. During the school year, classroom teachers are responsible for administering a variety of

assessments that have different mandate provisions (e.g., state and/or federal). Below is a sample.
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- Testresults are used for school performance grades, which include proficiency and growth
(state)

- Testresults are used to report Annual Measurable Objectives (AMO). (federal)

- Tests must be aligned to state-adopted content standards. (federal and state).

- Content standards must satisfy college- and- career ready rigor. (federal and state)

- Students must be assessed on their grade levels. (federal and state)

- Tests must result in an end-of-year achievement level (1-5 in North Carolina).

(federal and state)

- Asrequired in policies governing Educator Effectiveness, tests must provide teacher-level
growth information. (federal and state)

- Test data must result in national comparisons. ( state)

- The North Carolina student assessment system adopted by the State Board of Education
applies to all students. School systems are not permitted to administer other summative/end-
of-year assessment programs. (federal and state)

- Students with the most significant disabilities must have appropriate assessments aligned to
extended content standards. (federal)

- All students must be included in the annual testing program. The testing program must
accommodate the needs of students with Individualized Education Plans (IEPs), 504 plans,

and English as a Second Language (ESL) documentation.

3. Surveys administered and analyzed by the NCDPI (2014) reveal that school district (on average)
dedicate about 2.3 percent of the school year assessing students, regardless of the grade level. The
majority of locally mandated assessments are administered in grades 3-8, with at least three
assessments given per year in grades 5 through 8. Fifty-five percent of the respondents stated that they
use local assessments to inform instruction, while nearly forty percent stated that their school districts
administer these tests to monitor student progress in standards-driven curricula and to prepare students

for EOG/EOC testing

An assessment must fit its purpose. Since the 1990s, standardized assessments have been foundational
to school, district, and state accountability policies. In the intervening years, state and federal laws have
expanded the use of test data for a variety of reasons (e.g., school performance grades, educator
effectiveness, and annual measurable objectives (AMO). It must be noted that summative tests are not
intended to provide student-level, diagnostic data. Instead, they satisfy state and federal reporting

requirements calling for cumulative “snapshots” of student achievement. Furthermore, the release time
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of official results makes it impossible to provide feedback to teachers. For all intents and purposes, the
year of instruction has ended before the Department of Public Instruction is authorized to release official
outcomes to school districts.

During March 2015, the NCDPI staff assigned to the Task Force attended a meeting of the North Carolina
Technical Advisors to discuss through-course assessments, the proposed high school assessment model, and the
proof of concept framework. Although the advisors did not oppose the through-course concept, they raised
concerns about its technical soundness and the importance of careful planning, communication, and
implementation.

Given the body of information provided in written reports and by knowledgeable stakeholders, the Task Force
continued . . .

#® deliberating on ways to implement through-course assessment tools with the capacity to provide
proficiency and growth data in grades 3-8 and using a high school pre/post-test model in grades 9 and
10 and a national assessment to measure college-and-career readiness in grades 11 and 12;

collaborating in small groups on ways to enhance student achievement using assessment tools;
gathering information from other states about interim assessment design;

exploring a second phase of the study to include kindergarten through grade 3;

¢ ¢ ¢ ¢

briefing local school superintendents on the assessment proposal and the NCDPI’s draft Request for
Information (RFI) during the Superintendents’ Quarterly Meeting on March 18, 2015. The purpose of a
RFI is to determine the availability and costs of through-course assessments. The North Carolina
School Superintendents’ Association held a meeting on March 27, 2015, for local superintendents and
staff to share information on the proposed pilot concept tentatively scheduled to begin during 2015-16.
#® collecting information from school districts regarding pilot design preferences (see below).

Option A: The school system will administer commercially developed assessments to

generate three or four assessments during 2015-16, or the initial year of the pilot.

Option B: The school system will administer up to four state-developed interim assessments

during 2015-16.

Option C: The school system will administer a single assessment suite identified by the state’s
RFI process that would be administered throughout the 2015-16 piloting school year.
In a review of LEA proposals submitted by 23 systems, 14 districts indicated a preference for state-
developed assessments. In the other proposals, school systems mentioned various ways of utilizing state-developed

assessments.
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Conclusion

The Task Force believes that an interim assessment model designed as a through-course approach is worthy
of further exploration and proposes a study of this concept in grades 5 and 6 during 2015-16. Regarding the high
school proposal for grades 9-11, the Task Force supports adopting a nationally normed suite of pre-tests and post-
tests for determining baseline performance during the freshman and sophomore years and evaluating proficiency
and growth during students’ junior year. Equally important, this assessment suite must assess the rigor expected in
college-and- career ready standards. In summary, the Task Force encourages the SBE to consider the

recommendations contained n this report.
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Appendix C1

Schools Sampled to Participate in the Proof of Concept Study

LEA Name School School Name RAC Content
Code
1 | Henderson County Schools 450324 | Etowah Elementary Grade 5 Math
2 | Henderson County Schools 450340 | Mills River Elementary Grade 5 Math
Grade
3 | Yancey County Schools 995336 | South Toe Elementary 5 Math
4 | Catawba County Schools 180336 | Clyde Campbell Elementary Grade 5 Math
Winston-Salem/Forsyth County
5 | Schools 340462 | North Hills Elementary 2 | Grade 5 Math
Winston-Salem/Forsyth County
6 | Schools 340490 | Petree Elementary 2 | Grade 5 Math
Winston-Salem/Forsyth County
7 | Schools 340540 | Walkertown Elementary 2 | Grade 5 Math
8 | Millennium Charter Academy 86T000 | Millennium Charter Academy 2 | Grade 5 Math
9 | Mooresville City Schools 491306 | Mooresville Intermediate 2 | Grade 5 Math
10 | Mount Airy City Schools 862310 | Jones Elementary 2 | Grade 5 Math
11 | Yadkin County Schools 990316 | Fall Creek Elementary 2 | Grade 5 Math
12 | Cabarrus Charter Academy 13B000 | Cabarrus Charter Academy 3 | Grade 5 Math
13 | Charlotte-Mecklenburg Schools 600338 | Clear Creek Elementary 3 | Grade 5 Math
14 | Charlotte-Mecklenburg Schools 600485 | Oakdale Elementary 3 | Grade 5 Math
15 | Charlotte-Mecklenburg Schools 600522 | Selwyn Elementary 3 | Grade 5 Math
16 | Community School of Davidson 601000 | Community School of Davidson 3 | Grade 5 Math
17 | Gaston County Schools 360348 | Catawba Heights Elementary 3 | Grade 5 Math
18 | Gaston County Schools 360400 | Gardner Park Elementary 3 | Grade 5 Math
19 | Hoke County Schools 470310 | Don D Steed Elementary 3 | Grade 5 Math
20 | Kannapolis City Schools 132329 | Kannapolis Intermediate 3 | Grade 5 Math
21 | Piedmont Community Charter School | 36B000 | Piedmont Community Charter School 3 | Grade 5 Math
22 | Edgecombe County Public School 330354 | Stocks Elementary 4 | Grade 5 Math
23 | Martin County Schools 580324 | Jamesville Elementary 4 | Grade 5 Math
24 | Northampton County Schools 660308 | Conway Middle 4 | Grade 5 Math
25 | Brunswick County Schools 100302 | Belville Elementary 5 | Grade 5 Math
26 | Cumberland County Schools 260403 | New Century International Elementary 5 | Grade 5 Math
27 | Cumberland County Schools 260448 | Vanstory Hills Elementary 5 | Grade 5 Math
28 | Duplin County Schools 310336 | Warsaw Elementary 5 | Grade 5 Math
29 | New Hanover County Schools 650323 | Edwin A Anderson Elementary 5 | Grade 5 Math
30 | New Hanover County Schools 650362 | Pine Valley Elementary 5 | Grade 5 Math
31 | Onslow County Schools 670347 | Stateside Elementary 5 | Grade 5 Math
32 | Robeson County Schools 780324 | Fairgrove Middle 5 | Grade 5 Math
33 | Alamance-Burlington Schools 010346 | B Everett Jordan Elem 6 | Grade 5 Math
34 | Chapel Hill-Carrboro Schools 681330 | Scroggs Elementary 6 | Grade 5 Math
35 | Chatham County Schools 190332 | J S Waters School 6 | Grade 5 Math
36 | Durham Public Schools 320374 | C C Spaulding Elementary 6 | Grade 5 Math
37 | Durham Public Schools 320376 | Spring Valley Elementary 6 | Grade 5 Math
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38 | Guilford County Schools 410424 | Jesse Wharton Elem 6 | Grade 5 Math
39 | Guilford County Schools 410461 | McLeansville Elementary 6 | Grade 5 Math
40 | Harnett County Schools 430336 | Erwin Elementary 6 | Grade 5 Math
41 | Johnston County Schools 510356 | Glendale-Kenly Elementary 6 | Grade 5 Math
42 | Nash-Rocky Mount Schools 640324 | Coopers Elementary 6 | Grade 5 Math
43 | Orange County Schools 680336 | Pathways Elementary 6 | Grade 5 Math
44 | Randolph County Schools 760340 | Ramseur Elementary 6 | Grade 5 Math
45 | Vance County Schools 910356 | Pinkston Street Elementary 6 | Grade 5 Math
46 | Brevard Academy 88A000 | Brevard Academy 1 | ELAGrade6
47 | Madison County Schools 570319 | Madison Middle 1 | ELAGrade6
48 | Polk County Schools 750319 | Polk County Middle School 1 | ELAGrade®6
49 | Caldwell County Schools 140308 | Collettsville School 2 | ELAGrade®6
50 | Davidson County Schools 290334 | Ledford Middle 2 | ELAGrade6
51 | Davidson County Schools 290376 | Tyro Middle 2 | ELAGrade 6
Winston-Salem/Forsyth County
52 | Schools 340568 | Winston-Salem Preparatory Acad 2 | ELA Grade 6
53 | Iredell-Statesville Schools 490338 | Lakeshore Middle 2 | ELA Grade 6
54 | Yadkin County Schools 990320 | Forbush Elementary 2 | ELAGrade6
55 | Charlotte-Mecklenburg Schools 600333 | Carmel Middle 3 | ELAGrade6
56 | Charlotte-Mecklenburg Schools 600479 | Northeast Middle 3 | ELA Grade 6
57 | Charlotte-Mecklenburg Schools 600488 | Oaklawn Language Academy 3 | ELAGrade6
58 | Charlotte-Mecklenburg Schools 600514 | Ranson Middle 3 ELA Grade 6
59 | Charlotte-Mecklenburg Schools 600577 | Westerly Hills Academy 3 | ELAGrade 6
60 | Scotland County Schools 830304 | Carver Middle 3 | ELAGrade6
61 | Scotland County Schools 830349 | Spring Hill Middle 3 | ELAGrade 6
62 | Beaufort County Schools 070329 | Northeast Elementary 4 | ELAGrade 6
63 | Camden County Schools 150310 | Camden Intermediate 4 | ELAGrade6
64 | Pitt County Schools 740396 | Stokes 4 | ELAGrade 6
65 | Brunswick County Schools 100309 | Cedar Grove Middle 5 | ELA Grade 6
66 | Carteret County Public Schools 160332 | Smyrna Elementary 5 | ELA Grade 6
67 | Duplin County Schools 310330 | Chinquapin Elementary 5 ELA Grade 6
68 | Paul R Brown Leadership Academy 09A000 | Paul R Brown Leadership Academy 5 | ELA Grade 6
69 | Robeson County Schools 780360 | Parkton Elementary 5 | ELA Grade 6
70 | Robeson County Schools 780384 | Prospect Elementary 5 | ELAGrade 6
71 | Robeson County Schools 780403 | Saint Pauls Middle 5 | ELA Grade 6
72 | Chatham County Schools 190308 | Bonlee School 6 | ELA Grade 6
73 | Granville County Schools 390334 | Northern Granville Middle 6 | ELA Grade 6
74 | Guilford County Schools 410397 | Guilford Middle 6 | ELA Grade 6
75 | Harnett County Schools 430347 | Harnett Central Middle 6 | ELA Grade6
76 | Henderson Collegiate 91B000 | Henderson Collegiate 6 | ELA Grade 6
77 | Johnston County Schools 510344 | North Johnston Middle 6 | ELA Grade 6
78 | Southern Wake Academy 92P000 | Southern Wake Academy 6 | ELAGrade®6
79 | Summerfield Charter Academy 41J000 | Summerfield Charter Academy 6 | ELA Grade 6
80 | Wake County Schools 920492 | Martin Middle 6 | ELA Grade 6
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Appendix C2
Comparison Group Sample
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Appendix D

Concept StUdy Information

Grade 5 Math
6/29 & 6/30
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Group 1

*Alison Lipham
(Haywoed County Schools)
*Jenna Church
(Wilkes County Schools)
++Dawne Coker
(Cumberland County Schools)
++Leanne Daughtry
{Johnston County Schools)

Group 2

*Lisa Dennison
(Henderson County Scheols)
++]Jessica Garner
(Cabarrus County Schools)
*Ashley McLeod
(Randolph County Scheols)
*Natasha Rubin
{Vance County Schools)

Group 3

*Cari Maneen
{Polk County Schools)
++Kimberly Wesley
(Winston-Salem Forsyth County Schools)
“Kennetha Hopkins
{Franklin County Schools)
++Missi Foster

{Pitt County Schoals)

Group 4

*Sharolyn Rankin
{Lincoln County Schools)
++Lyndsey Randles
(Moore County Schools)
*Angela Pennell
(Wake County Schools)
*Lesley Holley
(Beaufort County Schools)

*Teacher

++Academic/Instructional Coach, Facilitator or Specialfst
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Take-Aways from 6/28-29 grade 5 math meeting

o Standards teachers agreed could be used for the formative interims each 9
weeks.

Quarter 1:

S5.NBT. 1&2 (high priority): Understand the place value system.

S5.NBT.5 (high to medium priority): Multiply multi-digit whole numbers.
5.MD.5 a&b (medium to low priority): Relate volume to the operations of

No o, multiplication and addition and solve real
world and mathematical problems involving
volume.

Quarter 2:

5.NF. 1&2 (high priority): Add and subtract fractions with unlike denominators
(some with word problems).
5.NF.3 (medium to high priority): Multiply and divide fractions (some with word
problems).
5.NBT.6 (medium priority): Divide multi digit whole numbers.
5.NBT.3 (medium priority): Read/write/compare decimals to thousandths.
5.NBT.7 (medium priority): Add and subtract decimals to hundredths
(add/subtract only).

Quarter 3:

5.NF.6 (high priority): Real world applications involving multiplication of
fractions.

5.NF.2 (high priority): Real world problems involving addition and subtraction of
fractions.

5.NBT.7 (high to medium priority): Add, subtract, multiply and divide decimals to

hundredths (all 4 operations).

5.NF.4 a & b (high to medium priority): Multiply fraction to whole number.

5.NF.7 a,b & c (high to medium priority): Divide fraction by whole number.

5.MD.5¢ (low priority, just 1 item to see example): Volume with 2 different pieces

' to add together.
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Each group wants to see the test after it is given to remediate students.
Interim must be linked to EOG in order for it to help teachers/students.
Groups willing to take longer interims if it helps class with EOG
preparation.

If Interim takes 1 — 1.5 hours, groups want to focus on higher priority
standards. More items per standard in order to get a better feel for where the
student is.

Groups all agreed that 1% interim should be mainly multiple choice, although
1-2 gridded is okay.

2™ interim should be all calculator inactive with more grid in items than first
interim.

For quarter 2 interim, it should mirror the inactive/active test design. If item
focuses on operation then calculator inactive, if focuses on problem solving
then active.

All 4 groups wanted an item analysis for their class to see which students
picked which foils.

3 out of 4 groups stated they wanted a list of class with students color coded
to which one has “mastered” each standard on the interim. (Online based,
like Case 21)

Each group expressed that the letter to the parents should be informative, but
no “education jargon”. Make it in simple terms so they can understand.

3 out of 4 groups wanted recommendations for at home activities. This
could be just a link to a (our) website.

Debate between groups as to whether or not they wanted districts to be able
to compare schools/teachers to one another. Some thought it would lead to
stakes.

All teachers/districts use TI-15 for calculators.
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7162015

padiet.com/joshua_griffin/zudprkosxfrz.pfm!

JOSH « JUNE 25, 2015

JOSH
JUNE 25, 2015

Teachers

teacher'y'

SUPPOIT

http://padiet.com/joshua_grifinfzudprkosxfrz.pfmi

109

113



71612015 padiet.comijoshua_griffirdzudprkosxfrz.pfmil

ANONYMOUS

JUNE 30, 2015 GI‘ Oup 1

- Answer key

- Item Analysis (provide teachers
students' selected answers for
each item)

- Proficiency data by item and/or
cluster (depending on weight of
standard - as compared to the
EOY and the quarter)

- What is the depth of knowledge
for each item - item analysis

- Because these assessments are
meant to be formative, teachers
will need access to test items for
instructional purposes after
testing

ANONYMOUS

JUNE 30, 2015 GI'Ol.lp 2

-Percent correct by student overall
-Percent correct by standard

-Item Analysis with student's
choice checked

and correct choice listed
110

http://padlet.com/joshua_griffin'zudprkosxfrz.pfmi 2113



1612015

padlet.com/fjoshua_grifivzudprkosxfrz.pfml

-List of students that have
mastered standard

with color coding - red (not
mastered), yellow

(partial mastery), green
(mastered)

-List of class with student overall
procifiency

-Answer key
-DOK

-Follow up suggestions with links
to resources

that will help with particular
standards of concern

(standards that are low overall)

111

hitp:f/padiet.com/fjoshua_griffinzudprkosxfrz.pfmi
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7162015

KENNETHA
JUNE 30, 2015

padiet.comfoshua_griffin/zudprkosxfrz. pfml

Group 3

-Breakdown of the standard and
percentages of each individual
(like SchoolNet)

-Class-level reports for team
teachers

-Achievement levels and scale
scores if applicable

-Access to data and test items
beyond the testing window

-Item analysis of each question

112
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7i612015 padlet.comfjoshua_grifinzudprkosxfrz.pfml

ANONYMOUS
JUNE 30, 2015

Group 4

Sudent-level reporting by specific
standard

Class-level reporting by specific
standard

Access to the test for analysis of
student errors (post-test)*Ability
to view items

Percentage correct/incorrect per
test item, including the incorrect
choices

Answer key

Reports for comparison to school,
district, and state

Test specifications for interim
tests at the beginning of the year
(standards, weight of each)

Color coding *Example case 21

113
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76215 padlet.comjoshua_griffinfzudprkosxfrz.pfml

JOSH

JUNE2s 2015  Farents
.
o
v
7s
ANONYMOUS
JUNE 30, 2015 Group 1

- Explanation of assessment's
intended purpose (this is
formative - guides teacher in
reteaching, remediation, and
enrichment).

- Overall percentage correct.

- Recommendations for at home
activities based on areas of need.

114
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71812015 padlet.comfjoshua_grifiirdzudprkosxfrz.pfmt .

ANONYMOUS

JUNE 30, 2015 GI‘Ollp 2

-Acheivement level
-Standards that are strengths,

and standards to be strenthened

(with standards paraphrased

in parent friendly language,
including sample

questions)

115
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7/6/2015

KENNETHA
JUNE 30, 2015

padlet.comjoshua_griffin/zudprkosxirz.pfml

Group 3

-Recommendations for at-home
activities based on what the

student needs help with (like on mClass reports at

BOY MOY & EOY)

-Breakdown of items (like word
problems and understanding, not
just multiplying fractions but how
to apply that)

-Use language parents will
actually understand, not
necessarily the real standard
word-for-word

-Comparison to other students
within school/district/state

-strengths and weaknesses
(iReady and SchoolNet)

-Achievement levels if applicable

116

hitp://padiet.com/joshua_grifiinfzudprkosxfrz.pfml 813



7/6/12015 padlet.comijoshua_grifinfzudprkosxfrz.pfml

ANONYMOUS
JUNE 30, 2015

Group 4

Specific skills needed for each test
EX....."multiply fractions"...parent
friendly terms

Resources to help their children
Sample items with answers

Individualized reports with ALL of

the information related to that
child, including how the child

compares to others in his/her
class/school/district

Proficiency level per standard
*Achievement Level

117
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71612015 padlet.comifjoshua_grifiindzudprkosxfrz.pfml

ANONYMOUS
JUNE 26, 2015 SChOOI
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762015

ANONYMOUS
JUNE 30, 2015

padiet.comifjoshua_griffinfzudprkosxfrz.pfml

Group 1
- Test administration guidelines

- Recommendations for using data
from the assessments

- Item analysis

- Comparison data (how did other
schools/county/state perform on
assessment).

- Can we use this assessment for
RTI progress monitoring? We
need data that will help us create
groups and know what to do with
these groups (skills that will help
students)

119
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71612015

ANONYMOUS
JUNE 30, 2015

padlet.comfjoshua_grifiinfzudprkosxfrz.piml

Group 2
-Perent correct per class
-Percent correct per standard

-Percent correct per standard per
teacher

-Percent correct overall per school
(Share with whole district)

-Percent correct by standard by
school (Share with whole district)

-District overall percent correct
-State overall percent correct

~list students by rank for class and
school

120
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71612015

KENNETHA
JUNE 30, 2015

padiet.com/foshua_grifiin/zudprkosxfrz.pfmi

Group 3

~Comparison of students in
school/district/state

-Mastery/partial mastery/non
mastery... strengths & weaknesses
in standards assessed

-achievement levels & scale scores

-Class-level scores for data
meetings

-Item analysis

-Access to data to compare growth
from each interim to summative if
we use a growth model (reports)

ANONYMOUS
JUNE 30, 2015

Group 4

Same reports the teachers get.
Both teachers and school should
get all of the same information.

http://padlet.com/joshua_griffin/zudprkosxfrz
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Appendix E

Concept Study Information '

Grade 6 ELA
7/7/15
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Group 1

++Sarah Allred — Randolph County Schools
++Alison Burroughs — Columbus County Schools
*Robert Collette — Caldwell County-Schools

~ *Michelle Johnson Bazemore — Bertie County Schools

Group 2

++leanene Burris — Burke County Schools
++Nicole Hayes — Bertie County Schools
++Vernee Rogers — Craven County Schools

++Nan Danehower — Johnston County Schools

Group 3

*Maggie Murphy — Alleghany County Schools
*Joye Ellington — Nash County Schools

++Regina Probst — Catawba County Schools

Group 4

*Shannon Puryear — New Hanover County Schools
*Thomas “Cody” Bryson — Jackson County Schools

++Rennie Lee — Craven County Schools

FTeacher

+tInstructional Coach, Facilitator, or Specialist

123



Light Shading: Teachers

. Dark Shading: ﬁc-g.demi&

c/instructiona

t
acilitator or Spe




Take-Aways from July 7, 2015 Grade 6 ELA Meeting

Quarter 1

* No more than 4 selections on the interim {2 groups said only 3 selections)
e 2informational, 1 literature, 1 poetry

e Selection length of .5 page to 2 pages
. 6-8 items per selection {1 group said 12}

s Readability: 25% easy, 50% medium, 25% hard

Quarter2

s 4 selections maximum (1 group said 5)

* Same genre balance

* Maximum length still 2 pages

* 6-8 items per selection {1 group said 12)
¢ Differing opinions on readability level

- Quarter 3

* 4 selections maximum (1 group said 6)

» Same genre balance 7

e Maximum length still 2 pages {1 group said minimum of 2 pages)
» 6-8items per selection (1 group said 12)

» Differing opinions on readability level

Constructed Response items

Top 3 standards to use for short answer:

1-RL.1/RI.1
2-RL.2/RI.2
3 -RL3/R1.3

Top 3 standards to use for extended responsé:

1-RIL8
2-—R1-9/R|9%
3 -RL.2/RI.2

*Not currently assessed

General consensus: no extended response on first interim (just short answer).

125



Other considerations

All groups want:

1. for teachers to have a list of all items that each of their students answered correctly or

incorrectly, and
2. for schools to see a comparison of school/distract/state progress on each interim

.

w

Maost gfoups want:

1, for teachers to receive an analysis of performance by seléction genre {literary/informational),
2. for schools to receive a standard analysis report (by grade and school),

3. for parents to receive a proficiency comparison bar graph, and

4. for teachers to have detailed information of proficiency by standard

Two of the groups thought it would be a good idea to give teachers growth across subgroups, and to .
provide schools with demographic information.
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Appendix G
Grade 5 Math
Number of Items by Standard

The following table shows the number of operational items for each standard. Note that future
coverage of standards could vary within the constraints of the content category weights in Tables 1-3.
Some standards not designated with tested items (i.e., “~") may be a prerequisite standard, may be
tested within the context of another standard or may be included as an embedded field test item. The
standards may be reviewed by visiting the North Carolina DPI K-12 Mathematics wiki site at
http://maccss.ncdpi.wikispaces.net.

Grade 5 Math Number of Items Per Standard*

Operations and Algebraic Thinking 1
5.0A.1

5.0A.2 1
5.0A.3 1

Number and Operations in Base Ten
5.NBT.1

5.NBT.2

5.NBT.3
5.NBT.4

5.NBT.5
5.NBT.6

5.NBT.7

Number and Operations-Fractions
5.NF.1
5.NF.2

5.NF.3

galw|la|l w ||k |R|R|R

5.NF.4
5.NF.5
5.NF.6
5.NF.7

Measurement and Data
5.MD.1

5.MD.2
5.MD.3
5.MD.4
5.MD.5
Geometry
5G.1
5G.2 1
5G.3 _
5G4 1
* Some standards not designated with tested items (i.e., “~") may be a prerequisite standard, may be
tested within the context of another standard or may be included as an embedded field test item.
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Appendix H
Grade 6 English Language Arts 2014-15
Number of Items by Standard

The following table shows the number of operational items for each standard. Note that future
coverage of standards could vary within the constraints of the test specification weights. Some

standards not designated with tested items (i.e., “~") may be a prerequisite standard, may be
tested within the context of another standard or may be included as an embedded field test item.

Grade 6 Standard Number of Items by Standard*
RL.1 (Reading: Literature) 3
RL.2 2-3
RL.3 2-4
RL.4 4-5
RL.5 3-4
RL.6 —
RL.7 -
RL.9 -
RL.10 -
L.1 (Language) -
L.2 -
L.3 -
L.4.a 6-7
L.4.b -
L4.c —
L.4.d —
L.5.a 4
L.5.b —
L.6 -
RI1.1 (Reading: Informational Text) 3-5
RI.2 3-4
RI1.3 2-3
R1.4 3-4
R1.5 2-4
RI1.6 1-4
R1.7 -
RI1.8 1-3
RI.9 —
RI.10 —

* Some standards not designated with tested items (i.e., “~") may be a prerequisite standard, may
be tested within the context of another standard or may be included as an embedded field test
item.
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Appendix I

North Carolina Department of Public Instruction

Proof of Concept Study
Frequently Asked Questions (FAQ)
September 2015

The following FAQ has been developed by the North Carolina Department of Public Instruction (NCDPI) to
assist districts/schools in the implementation of the Proof of Concept Study. This information should be used in
conjunction with any published supplements or updates. Additional information about the Proof of Concept
Study may be found at https://center.ncsu.edu/ncaccount/.

Purpose, Participation, and Preparation

1. The North Carolina Department of Public Instruction (NCDPI) is developing a through-grade assessment
model. What is a through-grade assessment model, and what are its purposes?
North Carolina’s through-grade assessment model includes testing in grades 3 through 8. The model
consists of three interim assessments administered throughout the school year and a stand-alone
summative assessment at the end of the year. Interim assessments administered throughout the year
inform instruction and help predict performance on future assessments during the same year.

A Proof of Concept Study of the through-grade model is being conducted during 2015-16 to provide the
State Board of Education (SBE) with data and information to help them decide the best course of action for
North Carolina assessments.

2. How were schools selected for the Proof of Concept Study?
For the Proof of Concept Study, the NCDPI selected a representative sample of schools that reflects
statewide student demographics related to ethnicity, gender, previous mean scale score on state tests, and
geographic location. The NCDPI pulled the smallest sample possible to reduce the impact on schools.

3. How many students were pulled for the sample?
The NCDPI testing staff identified a representative sample of schools with a target population of 3,500—
4,500 students each for Mathematics (grade 5) and English Language Arts/Reading (grade 6).

4. For selected LEAs, can all schools participate?
No, only the charter schools and public schools specifically selected within each local education agency
(LEA) can participate in the Proof of Concept Study.

5. Will sampled teachers receive professional development?
Yes, professional development is provided in preparation for the Proof of Concept Studies in English
Language Arts/Reading and Mathematics.

6. What is the modified end-of-grade assessment?
The modified end-of-grade (EOG) assessment is a version of the EOG test without embedded field test
items. At the end of the school year, sampled students participating in the study will take this shortened
EOG assessment for the content area in which they were selected.

7. How were the test specifications determined?
Active classroom teachers, instructional coaches, and LEA curriculum and instruction leaders met in late
June and early July. The first half of the meetings included training by the NCDPI/K-12 Curriculum and
Instruction teams. The second half of the meetings were led by the NCDPI Test Development team, which
collected and documented feedback and recommendations. Following the meetings, the test development
team discussed the feedback with NCDPI Curriculum and Instruction to finalize the test specifications.
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8.

Are parents able to request that their students not participate in the Proof of Concept Study?
Although the NCDPI recognizes parents’ concerns about additional testing, the SBE does not allow students
to opt out of required state testing, including field tests and special studies.

Test Administration and Format

1.

What are the assessment windows, and can districts or schools determine the local window?
LEAs/charter schools may determine the testing days for each interim assessment within the NCDPI-
designated assessment windows. The assessment window for the modified end-of-grade assessment occurs
during the final instructional days of the school year. The assessment windows for interims and the end-of-
year modified EOG assessment are as follows:

e Interim 1: October 1-30, 2015

e Interim 2: December 8, 2015—January 22, 2016

e Interim 3: March 3-31, 2016

e Modified End-of-Grade: during the NCDPI-designated testing window for EOG assessments

Why are there three interims instead of two?

A review of sampled district reports revealed that interim reporting to parents most often occurs every
nine weeks for elementary and middle school students. Having three interims coincides with typical district
reporting. Feedback regarding the number of interims and the testing windows will be collected during the
proof of concept year.

What is the format of the Proof of Concept assessments?
The interim and modified EOG assessments are paper-pencil format.

What are the number of items and item types on the assessments?

The grade 5 mathematics assessments contain 21 multiple-choice items and 4 gridded response items. The
grade 6 English language arts/reading assessment contains 20 items: Interim 1 contains all multiple-choice
items; Interims 2 and 3 contain 19 multiple-choice items and 1 constructive response item.

How much time will it take to complete the interim assessments?

Teachers will allow a maximum time of ninety (90) minutes for each interim assessment. If all students
finish the interim and are ready to turn in their assessment before the scheduled 90 minutes is over, the
teachers may end the testing session early. The NCDPI will conduct time studies for each interim
assessment.

Will students taking the modified EOG have one assessment book or two?

Students will have one assessment book that will contain the modified English Language Arts/Reading or
Mathematics EOG assessment and the regular EOG assessment (i.e., the grade 5 assessment book will
contain the regular English Language Arts/Reading EOG and the modified Mathematics EOG; the grade 6
assessment book will contain the regular Mathematics EOG and the modified English Language
Arts/Reading EOG).

Are proctors required?
Proctors are not required for the administration of the interim assessments. However, a trained proctor
should be assigned and present for each modified EOG assessment.

Must test administrators remove displays from their walls?

Teachers are not required to remove bulletin boards and instructional displays for the interim assessments;
but for the modified EOG assessment, teachers are required to cover or remove bulletin boards,
instructional displays, and reference materials (printed or attached) on student desks or workstations if
they contain content being measured or test-taking strategies.
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Accommodations and Alternate Assessments

1.

Are instructional accommodations allowed for the interim assessments?

Yes, students with disabilities may use instructional accommodations for the interims except for the Read
Aloud and Signing/Cueing accommodations for the grade 6 ELA/reading. Reading aloud or signing/cueing
the selections, questions, or answer choices on the ELA/reading assessment invalidates results because the
interims measure reading skills.

What accommodations will students use for the modified EOG assessment?

Students may use the same accommodations that are specified in their current Individualized Education
Programs (IEPs), Section 504 Plans, or LEP documentation for the EOG assessment. The IEP, 504, and/or LEP
teams do not have to reconvene and document the accommodations for the Proof of Concept Study.

Will there be an alternate assessment for the Proof of Concept Study?

There is no alternate assessment available for the Proof of Concept Study. Students with disabilities, who
according to their IEP documentation, participate in the NCEXTEND1 alternate assessment do not
participate in the Proof of Concept Study.

Scoring, Reporting, and Accountability

1.

What is the time schedule for scoring and returning interim assessment results?

The LEA test coordinator and the Regional Accountability Coordinator (RAC) for charter schools will scan all
grade 5 Mathematics Interim Assessments and the grade 6 English Language Arts/Reading Interim 1
Assessment. The score reports for these interims will be available immediately. The Grade 6 English
Language Arts/Reading Interim Assessments 2 and 3 will include a constructed response item that will
require them to be shipped and scored centrally. LEAs/charter schools must return answer documents
using overnight shipping to the North Carolina State University/Technical Outreach for Public Schools
(NCSU/TOPS). Scoring will begin the morning following the receipt of the materials. LEAs/charter schools
should allow 7 days from the date of shipment for the return of results for the grade 6 English Language
Arts/Reading Interim Assessments 2 and 3.

What type of information will be provided to teachers? To parents?

Each interim assessment will generate student-level reports indicating the number of items correct by
content standard, item type, and selection type, and will report an overall score. Teacher-level reports will
provide a summary with similar information. Parents will receive student reports with an overall score by
standard and item number.

Will reporting occur online or via paper?

Paper reports are provided for the 2015-16 Proof of Concept year. Should the Proof of Concept studies
yield positive results and the SBE decide to move forward with field testing, then an online reporting
system will be developed to provide results to teachers.

Will the interim items be available to teachers after the administration?

Yes, interim assessment booklets will remain available to teachers in the participating schools for four
weeks following the interim assessment administrations. After that time, schools must follow local
procedures in securely destroying the interim assessment books.

Will district and state comparison data be reported for the interim assessments?

Data will be reported by student, teacher, and school. School and district comparisons will not be reported
during the Proof of Concept year. The purpose of the interim assessments is to provide teachers with
student-level data to guide instruction.
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6.

Will the interim assessments “predict” performance on the modified EOG assessment?

The interim assessments administered during the 2015-16 Proof of Concept Study will not predict
performance on the modified EOG test. In order to show prediction, there must first be a relationship. A
relationship may be provided from year 1 to year 2 if the assessment model remains consistent across
years. Year 1 may yield a prediction over time with enough evidence. The interim assessments
administered during the 2015-16 school year will be built using items from the EOG item bank. Although a
prediction cannot be reported, there is direct connection from the interim assessments to the modified
EOG test.

Will interim assessment scores be included in accountability or teacher-effectiveness calculations?
No, interim assessment scores are not included in accountability or teacher-effectiveness calculations.

Will the modified EOG assessment be included in accountability or teacher effectiveness calculations?
Yes, the modified EOG assessment will be included in accountability and teacher-effectiveness calculations.

Will students receive achievement levels on the interims and/or the modified EOG assessments?
Students will not receive achievement levels for the interim assessments; however, they will receive an
achievement level for the modified EOG assessment.

Other

1.

Why can’t the modified EOG assessment be administered to all students during the 2015-16 school year?
The modified EOG assessment is part of the concept study. Results of the modified EOG and the regular
EOG will be analyzed. Also, in order to continue the EOG item-development process, items must be
embedded within the EOG forms for the collection of item statistics.

Will sample districts/charter schools continue to administer local benchmark assessments?

For best practices, the North Carolina Testing Program strongly recommends that sampled schools do not
administer a local benchmark for the same subject in which they are participating in the Proof of Concept
Study; however, sampled schools may take a local benchmark in another subject. For example, a grade 5
student participating in the mathematics Proof of Concept Study may take a local benchmark for English
language arts/reading.

Will feedback be collected from participants in the Proof of Concept Studies?

Throughout the Proof of Concept year, districts will provide input on the processes and procedures as the
study is designed and implemented. The participating schools’ teachers will be provided with student-level
data to inform instruction, and these teachers will have the opportunity to give feedback to the NCDPI on
the usefulness of the data and the reports.

Can participating students participate in bona fide summer school testing opportunities?
Yes, students who participate in the Proof of Concept Study may participate in summer school testing.

What is the plan for 2016-17 and 2017-18?

At the conclusion of 2015-16 and following the appropriate data analysis, the SBE will review the results
and provide direction on whether to proceed with a field test in 2016—17 for a sample population. If field
testing occurs in 2016-17, then 2017-18 will be a pilot/operational year statewide.
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Appendix J
Interim Assessment ! Teacher Survey (Math and ELA/Reading)
"Grade 5 Math Interim Assessment 1 TEACHER Survey - Goog... Page 1 of 11

Edit this form

135 responses

View all responses Publish analytics

Summary

What is your district or charter school name?

Alamance-Burlington 3 23%
Beaufort County 0 0%
Brevard Academy 0 0%
Brunswick County 2 1.5%
Cabamrus County 1 0.83%
Caldwall County 0 0%
Camden County 0 0%
CarteretCounty 0 0%
Catawba County 1 0.8%
Chapel Hill-Carrboro 4 3%
Charlotie-Meckienburg 11 8.3%
Chatham County 1 0.8%

Columbus County 1 0.8%

Community School of Davidson 4 3%
Cumberland County 1@ 7.5%
Davidson County 4] 0%

Duplin County 1 0.8%

Durham County 6 4.5%

Edgecombe County 1 0.8%

Gaston County 8 6%

Granville County 0 0%

Guilford County 2 1.5%

Hamett County 4 3%

Hendersan Collegiate 0 0%
Henderson County 4 3%

Hoke County 2 1.5%
Iredell-Statesville 0 0%

Johnston County 6 4.5%

Kannapolis City 17 12.8%

Madison County ] 0%

Martin County 3 2.3%

Millennium Charter 2 1.5%
Mooresville City 3 2.3%

Mount Alry City 2 1.5%

Nash-Rocky Mount 3 2.3%

New Hanover County 4 3%
Northampton County 1 0.8%

Onslow County 2 1.5%

Qrange County 1 0.8%

Paul R Brown LeadershipAcademy 0 =~ 0%
Piedmont Community Charter 0 0%
Pitt County 0 0%

Polk County [} 0%

Randolph County 3 2.3%

Richmond County 2 1.5%

Robeson County 1 0.8%

Scotland County ] 0%

Southem Wake Academy 0 0%
Summeriield Charter Academy 0 0%
Suny County 3 2.3%

Vance County 1 0.8%

Wake County 0 0%
winston-Salem/Forsyth County 9 638%
Yadkin County 1 08%

Yancay County 1 0.8%

Other (type in the name) 2 1.6%

151



) "Grade 5 Math Interim Assessment 1 TEACHER Survey - Goog... Page 2 of 11

Did you attend one of the face-to-face professional development meetings facilitated by the NCDPI/Curriculum and Instruction in
August?

Yes &1 383%
No 82 31.7%

If yes, please select the response that represents how you feel about the following statement: The face-to-face professional
development impacted my instruction prior to Interim Assessment 1?7
Strongly Agree 21 32.3%
Agree 20 30.8%
Neilther Agree nor Disagree 22 33.8%
Disagree 1 1.5%
Strongly Disagree 1 1.5%

If you disagree or strongly disagree, please explain.

Because of the Professtonal Development, | was able to clear up misconceptions and was super prepared to administer the test without fear or concems.
| have to teach according to my pacing guides
| don't teach math.

If yes, please select the response that represents how you feel about the following statement: The face-to-face professional
development offered in August was sufficient.
Strongly Agree 14 21.5%
Agree 26 40%
Neither Agree nor Disagree 19 28.2%
Disagree 6 82%
Strongly Disagree (] 0%

If you disagree or strongly disagree, please explain.
nfa

The professional Development was thorough and was very informative. It addressed some of the key points needed in order to administer the test with complete
accuracy.

Do wish we had been gulded thoroughly through the Wikl website, YWhile many activities, tasks and curriculum items are embedded there, it is hard to manage.

| stlil would like to have follow up to exptlain the next quarter objectives. { do not feel as prepared... | have the materials but would fike a face to facs.

| belleve more information regarding the embedded standards could have been addressed.

The only real difference for me in my instruction was the standards that | taught. | usually teach volume later in the year and teach the QA standards 1stQ. | had to
alter the order that { teach these....not sure that | think this is effective, but | wanted o be sure to provide Instruction on the standards that would be assessed.

Only quality fessons for Interim 1 were shared, and only for Powers of Ten. The tasks were sufficient, but teachers need more quality, consistent lessons to choose
from for all objectives.

| think it was very helpful. | would like at least one more face to face to explore lessons and tasks. This is very helpful for me,

| guess it would have been if | taught math. Honestly, there are a million things to do at the start of the schoo! year so having the training later would have been
v
good.

Are additional curriculum and instruction professional development workshops needed to support Interlm Assessments 2 and 3?
Yes 31 24.8%
No 94 752%

if yes, please identify the topics that should be addressed in future professional development workshops.

na
Stem questions, Students need to practice the carrectb
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' Grade 5 Math Interim Assessment 1 TEACHER Survey - Goog... Page 3 of 11

In depth content on assessment

Quality lessons need to be shared

Training to differentiate b other s as well as the mission and how this proves to be more effective than the test measures that are already in
place.

Fractions

Instructional Strategies

Whnen the assessment strands don't align with the district pacing guide, which are we to follow?

Concems of being absent from school.

More technology.

Fractions/Instructions

Use of manipulative in 3-5

Lessons and ideas for teaching concepts for 2 and 3 objectives

Any resources or sample lesson ideas for the standards taught in Interims 2 and 3, since the workshop only covered Interim 1.

Fractions adding and subtraction

‘Breaking down goals cavered, will past tapics be covered on interims 2 & 3.

| would love to have a deeper understanding of the goals and objectives behind the Preof of Concept Assessment. When we received the tralning, it seemed as if
none of the questions posed by teachers could be answered. This made it a little difiicult to understand the purpase and direction of the assessment.

| would like to have a workshop that talks about the break down of the questions.

The depth of fraction computation standards.

| just think that any professional development that DPI can offer wilt help teachers across the state to better prepare our students for success.

The hands on activities and the instruction of the tasks,

A more detailed outline of what topics will be covered prior to interim assessments 2 and 3.

Embedded standards that are missing from the origina! standards that were given to us per intersim.

I'm not sure of specific topics, but in the August meeting, [ realiy enjoyed talking abcut the Common Core and how we go about scaffolding our students to
success.

Digging deeper into the standards to understand what is to be taught and what the standard means students should be able to do. What are the prereguisites for
that standard from the previous grades and 5th grade. Will they need to know other standards in order to answer questions on the standards being tested. Are we
using the unpacking document and standards to guide in the creation of the test questions.

Pacing needs to be addressed, standards are very large and appropriate pacing for lessans and tasks needs to be addressed.

Sitting through the explanation of standards for interim 1 was amazing! It helped my teaching so much to see the thinking behind the standard directly from DPI. |
used SO much in my teaching! | would love to see and attend similar things for interim 2 and 3.

Sample questions More gridded response practice problems for students and the best strategies for helping them to be successful with these problems What will
Level 3 questions (strategic thinking) be like and when will they show up on the Interims? -

Preparation for assessment question types {wording of questions)

How many weeks of general core math instruction did your students receive before [nterim Assessment 1 was administered?
Less than 5 weeks 5 3.9%
5-65weeks 30 23.3%
7-8weeks 72 558%
9-10weeks 20 155%
11-12 weeks 2 1.6%
More than 12 weeks 0 0%

For which assessed content standards did you provide instruction prior to the Interim Assessment 1 administration?

"NBT.2 (Expla ..
NBT.S (Fiuenti,
MD.5 b (ADPYY...

MD.5.¢ (Reco.

NBT.2 {(Explaln pattems in the number of zeros of the product when muitiplying a number by powers of 10, and explain pattems in the placement of the decimal point when a decimal it

MD.5.b (Apply the formulas V =I x w x h and V = b x h for rectangular prisms to find volumes of right rectangular prisms wi
MD.5.c (Recognize volume as additive. Find volumes of solid figures composed of two non-overiapping right rectangularprisms by adding t

Are there content standards that should NOT have been assessed on Interim Assessment 1?
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“Grade 5 Math Interim Assessment 1| TEACHER Survey - Goog... Page 4 of 11

NBY.2 (Explai . [3
NBT.S (Fluent,.. k5
MD 5 b (Apply . [S8)

MD.5.¢ (Reco,

0 1¢ 20 3 401ulliplying a number by powers of 10, and explain pattems in the placement of the decimal point when a decimal it

MD.5.b (Apply the formulas V=1x w x h and V = b x h for rectangular prisms to find volumes of right rectangular prisms wi
MD.5.¢ (Recognize volume as additive. Find volumes of salid figures composed of two non-overlapping right rectangular prisms by adding

Are there additional content standards that should have been assessed on Interim Assessment 1?

Yes 27 22%
No 86 78%

if Yes, please list the standards.

I'm not sure.

Place Value

abt.1

MD.5.C - We only covered non-overlapping rectangular prisms as stated in the Grade 5 standards for Assessment by interim. However, overlapping rectangular
prisms were tested. Clarification was needed as to how much of the standard to teach. So with that sald, we only taught non-overlapping rectangutar prisms and
not overlapping as instructed.

‘| would have rather seen NBT.6 than MD.5b & ¢

5.NBT.1, 3, 4- Understanding Place Value, Reading/Writing Decimals, Comparing and Rounding Decimals

NBT 1, 2, 3, 4 would have been fair since they are taught during this time
6.NBT.1,3,45.MD.3, 4
The Proof of Concept assessments do not align with Hamett County or Wake County pacing guides, and it does not cover alt of the math CC standards for the year

either. Furthermore, when you look at the EOGs, volume takes up only 5 - 7% of the content, and with Proof of Concept, way too much time had to be spent on
standards (i.e. volume) that are less important for the overall progress of students.

OA.1 OA.2 NBT.3

addition and subtraction of decimals.

5.NBT.6

5.NBT.5

NBT.7

NBT.3

division with whole whole numbers (NBT.6 and NBY.7)

Ptace value skills

Nbt.1

NBT.3 NBT.4

NBT.1 and 3 Place Value

Decimal place value 5.NBT.3 5.NBT.4

It would have been great if NBT1-6 was addressed in the first assessment and MD was assessed in the next assessment.

We didn't touch any place value.

NBT.1 and 3 should be assessed as they easily connect to NBT.2.

NBT.1 and NBT.3

Place value to millions and thousandths, thought | would see more information

| believe NBT.3 should have been assessed during Interim Assessment 1. | had to teach this standard (place value, word form, etc.) anyway, in order to teach
NBT.2. t had to spend a whole week teaching this, before | could even move onto multiplying and dividing by powers of ten. {| had to teach how lo even read the

number before teaching them how to multiply or divide it by a power of ten.) So basically, it seems pretty backwards to me, to have NBT.1 and NBT.2 In the first
quarter, but not NBT.3 also.

5NBT.15MD,52

Not additional, as in adding to what was there, but perhaps instead of. § highly feel that place value concepts shou!d have been assessed on the first interim.

Was a locat grade 5 math district benchmark assessment administered this fall?
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" Grade 5 Math Interim Assessment 1 TEACHER Survey - Goog... Page 5 of 11

assessment before the Interim Assessment 1 administration. 15 11.5%
b. My school will administer a focal grade 5 math benchmark assessment after the Interim Assessment 1 administration. 18 13.7%
c. My school will not administer a local grade 5 math benchmark assessment this fall. 98 74.8%

If a or b, please provide the name of the benchmark assessment.
NWEA

Benchmark 1-HCS

Math 5 Cycle 1 District Benchmark

Case 21

Case

We are going to do more later.

Beacon Benchmark Cycle Assessment
IReady

End of Quarter for MGSD

Fieldtest

Schoolnet Pre Test

MAPS

Unit 1 Assessment

MAPS testing and school net pretest to units
unsure

EOQ MGSD

Fall Benchmark...however, we did not take it due to the proof of concept assessment,
NWEA

End of Quarter Exam

|-Ready

NWEA Map Testing

How do you plan to use the results from Interim Assessment 1?
Adjust future instruction 101 76.5%
Provide feedback to parents and stakeholders 98  74.2%
Provide remediation or enfichment activiies 118  83.4%
Use for whole-class discussion 89 67.4%

Adjust future....
Provide feed ...
AT Use to guide formative assessment 67  50.8%
Use for whol... Do not plan to use the results 6 3.8%
Use 1o guide... Other (explain in the Comment box) ] 4.5%

Do ot plant...

Other {explai. ..

Comment

| teach ELA/SS, but | administer the POC test.

>

e

Math investigations drives our instruction so fitting in the assessment results could be difficult because of time. Maybe this is something that can be addressed with i
our students. [

We have a set program “Investigations” that doesn't leave room for rearranging the pacing to fit the dpi assessment. Ourlessons are driven by the program. We
will have to use the data from this interim ent during remediation/enrichment time. We feel the data s very important and useful, but we will have to use it
outside of our set program.

We are currently using Investigations for Math and have to follow this curriculum closely to ensure fidetity so we can not alter plans. 1 do plan to use the results to
help with small group remediation/acceleration lime

It showed me that the students that were transferred to my class in October do not have well developed higher order thinking skills, and do not understand the
analysis and application of key mathematical concepts.

Use for small group instruction

Due to the implementation of the Math Investigations program, | find it difficult to try to fit in time to address the results of the interim assessment. | plan on taking a
moment to address the results as a whole dlass, and use the data to gulde differentiation during remediation/acceleration time.
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" Grade 5 Math Interim Assessment 1 TEACHER Survey - Goog... Page 6 of 11

Math Investigations drive the daily instruction and the Math Proof of Concept Study does not follow the order in which concepts are taught. Alse fitting in the
instructions based on resuilts is difficult because of the outiine of the program that Math Investigation requires.

Altin all | love the idea o monitor students with benchmark assessments rather than one big state assessment at the end of the year. | just would like for the state
to ensure that the questions align to our current pacing guide. Lastly, since we are moving towards this direction, maybe removing some of the other assessments
that students are required to take (MAPS).

The information provided opportunities to address misconceptions.

couldn't tell parents what the student did miss so therefore limited cn what could be said

t can't use the results since more than 50% of the test was information that | had not given direct instruction on this school year.

The math program we use here at the school limits me for planning and preparing for certain standards at a certain given time and does not allow me to fit in the
math assessmient results do to time. This may be addressed during remediation or enrichment activities.

It was very clear which questions we need to revisit. This made the planning for reteaching quick and easy.

Please select the response that represents how you feel about the following statement: The class item report provided useful

information?
Strongly Agree 48  36.6%
Agree 58 44.3%
Neither Agree nor Disagree 13 9.9%
Disagree 3 2.3%
Strongly Disagree 2 1.5%

Did not receive a class item report. 7 63% *
Comment

It was great! There was a !ot of information that could be used within the classroom and that | could share with parents.

The results page was excellent and quite powerful. | really found it easy to understand and explain to parents.

| have not received these yet but am told | will,

My instruction and lesson ptanning are data-driven (I am used to the Blue Diamond assessments), and this was the first piece of real math data avallable to me in
the new county.

GREAT information if | could use the data on taught material

The class item report saved me so much time and { was able to talk with students about their individual gridded responses because we knew what they had
recorded.

i am still waiting for this information.

1 am able to see what objects each student Is mastering or struggling. | can either remediate with students who are struggling or provide them with material that
they are ready to work on.

Best reporting | have seen for a summative test. Instantaneous feedback. Accurate results|

t love the teacher item response report. it was very helpful in planning instruction.

Its nice to see what students got each question corregt andfor incorrect.

The report was very well detailed, and easy to read. | appreciated the classroom snap shot, because | was able to identify trends among the class.

Many standards assessed on the interim assessment do not align with the Cumberland County Standard Course of Study and therefore were not yet taught.

The Class Item Report was very valuable|

Excellent resourcel!l This is a must in order to effectively comprehend the “inside thinking” of each student!

| appreciate how detailed and informative the report was. It provided all the data | needed for my analysis and providing feedback to my students and for
coliaboration with my peers.

It was very usefut to see where my students answered correctly and incorrectly. It will be easier to remediate.

| added up the number of students who got each question carrect and added that to the bottom. A number is more useful to me than a percentage. Also, having the
questions separated by strand was helpful, however | would have liked to see the calculator active/inactive questions grouped together even within the
subheadings of MD and NBT.

This is the most precise and comprehensive report | have ever received from a standardized test. | wish these were available after alt our assessments, especially
the EQG.

| do hope that the creators of this test are using valid test questions for my students as we progress in this study for the year. Having me teach for the Proof of
Concept Study and not have valid and effective questions like my students will have on their NCEOG Grade § test would be misleading and offensive to me

personally as well as professionally.

Mark the items on the class item report that were useful.
Content standard assessed by eachitem 163 81.7%
Depth of knowle&ge foreachitem 70 55.6%
Class percent corect by item 160  79.4%
School percent correct by item 73 57.9%
Correct answer 98 77.8%
Student responses 97 7%
Class mean 66 51.6%
Schoot mean 87 45.2%
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Did not find any information usefut. 2 16%
Did not receive a class item report. 10 79%%
Other {explain in the Comment box) 1 0.8%

Content stan...

Depth of kno...

Cass patcen... A8

School perce.

Correct answer Py

School mean
Did not find a...
Did not recei... 3 gridded response questions.
Ofher (explai... |
] 25 S0 75 100
hers' scores.

| loved this report! It was extremely ussful!

It was very beneficial to see what the students put for the gridded response questions.
It's great to see at a glance which questions were answered correctly by most students.
N/A

| dont think | have all the information yet

The reports were excellent!

How can the reports be modified to be more useful for math teachers?

Include score per student.

none

| thought the resuits were very easy to read and made it more beneficial for teachers to use.

The repoits were very useful and informative

Comparison across study State averages would be helpful

in color

They were fine,

There is too much information on one report. It makes it hard to read for me personally

Having the items organized in a variety of ways. (Most missed question to least missed question, etc.) | didn't understand the random placements of the question
numbers.

| have not yet seen the reports.

If it were possible to have an individual student report that showed each answer choice students chose, it wou!d be helpful in parent conferences.
Testitems were not in numerical order. | did like how the two strands were separated from each other.

have not seen

| can not think of any needed changes at this time.

na

The reports were very helpful.

N/A

The reports seem very useful at this time. Not sure how to improve them. Maybe break students down into target groups?

| would like to have EACH student's percent correct included on MY class report.

The report texts were to small. If they were larger, it might make it easier to read.

The information needs to e more clear on the individual student reparts. It was difficult for parents read. More clarification is needed and less “teacher speak'.
| mentioned this above, but | will add it again here. | added up the number of students who got each question correct and wrote that number in at the bottom. A
number is more useful to me than a percentage. Atso, having the questions separated by strand was helpful, however | would have liked to see the calculator
active/inactive questions grouped together even within the subheadings of MD and NBT.

Grouping the students by their instructional block, or by levels.
It would be more beneficial if the test items were in numerical order on the report. The 2 common care strands separated between MD and NBT. [ would have liked
to have the report in the order that the items were given.

Please select the response that represents how you feel about the following statement: Was it benefictal to have access to the test
books after the Interim Assessment 1 administration?

Strongly Agree 77 59.7%

Agree 32 24.8%

Neither Agree nor Disagree 13 10.1%
Disagree 1 0.8%

Strongly Disagree 0 0%

Did not receive the test books. & 47%
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If you used the assessment books after the interim administration, how were they used?

| reviewed the test ltems by content standards with my students and medeled how | would solve the problems. We discussed common error traps, gaps In analysls
and thinking strategies.

For remediation and clarifying the content.

Books were used to guide students understanding of test taking strategies and how to solve problems that were missed. Student work was visible to monitor
student understanding.

| used these to review all the questions with the students. we discussed strategies to solve each problem, key words, and how to eliminate answers. | also used
them to review how to answer the gridded response questions- the instructions in the actual test booklet confused guite a few students, and it Is my opinion that
this may want to be se-evaluated.

They will be used for remediation and review.

Remediation, vocabulary

For students who did not complete the assessment in the 90 minute time frame, | allowed them to go back and complete the assessment so that | was able to
gather accurate data on their mastery. [ was also able to review with students questions that were missed and reteach miscanceptions.

The assessment books were used in whole group, as well as small group instruction in order to r- teach certain skifls and close leaming gaps.

Remediation and review

To review problem solving skills. To have class discussion about the answer and strategies to solve correctly.

To match the test item with the students responses.

Review questions after the test

Allowed students to go back and finish questions that they did not finish in the time allotted to see how well they really did know the concepts-taught. Used to
discuss gridded response format in further detail - such as what the info aboutfilling out the gridded response (D,1,2,3,4,5,6,7,8,9) means. Used for looking at the
questions in detall and discovering what made them confusing, etc.

To review and address any misconceptions.

Small group remediation

Remediation.

| went over all questions that less than 70% of my students got wrong.

During intervention time, review concepts

Students were given opportunities to cework the problems they missed and were able to use additional materials and manipulatives to help solve the problems they
answered incorrectly, Whole Class- gaing over questions that the majority of the class missed. Small Groups: groups based on questions missed. Individually:
Independently

To go over mistakes and success with students individually.

to guide small group remediation/acceleration

| am using them to remediate my students to see how they came up with the answer to those questons and to figure out why they missed it and how they can get it
correctin the future.

will share info/results with students and parents

| created similar problems for items that most of my students did not appear to master.

| have been going over the questions most missed by students in my Intervention time. They are able to look at their answers, see their mistakes, and correct them
in the test booklet. | take up and lock away these test booklets after using them each time and redistribute them agaln next time they need to be used. ¢ will also be
showing these booklets to parents at conferences so they can see how they show their work on their test and where the common mistakes are.

| used them for instruction and review
To analyze the questions given for each standard-

for review.

So students could see how they did. To help struggling students. Students could see the questions when they were less stressed.

Class discussion and individuat remediation conferencing *

The books were used to review the test items & standards where we scored the lowest. We were able to talk about the format of the text questions and the
vocabulary. It was very helpful having the assessment books after the administration.

We looked at the items missed by the most children to evaluate if that was skill not taught yet, the question was bad or if we needed to reteach it.

To review problems that a majority of the class missed.

Whole and small group instruction for remediation purposes

Assessment booklets were used to examine each students work, strategies, and mistakes they made in order to correct application of content knowledge.

| went over every question with my classes. | also was able to share the books with parents in a parent night.

t will use them during Flex groups and math centers to remediate,

Reviewing with as a whole class. We discussed the correct answers and the strategies to answer the guestions. We also discussed why some of the incorrect
choices were given and why they were included, Small group instruction and intervention groups. Shared information in parent conferences and allowed parents to
see the type of questions that their children would be assessed with.

To go over material with whole class. Also, to remadiate in small groups and one-on-one support.

Students went over the test questions with a partner first, before knowing how many they got wrong and which ones were wrong. They compared each choice that
they chose, and discussed the questions in depth. Then, we went over the test as a group. It beneficial for students to see what they did wrong (for the ones that
wrote IN the book, and not just on the scratch paper.)

For remediat instruction

They were used to reteach standards and clear up misconceptions in order to move toward mastery of concspts. They were also used to determine how to group
students accordingly in order to assist them and remediate them. v
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To review the guestions that were the weakest across our class report and for individual meetings to discuss weaknesses and set goals.

~
We reviewed the test as a whole class. This way we could go over how to solve individual problems and discuss general test taking skills. e
Our grade level analyzed frequently incorrect tes! questions for wording and vocabulary. it's nica to see the different ways students can be assessed on the content Eé

we have taught.
Small group instruction and remediation

To review and use as a teaching tool.

One on one orin small groups with students to review concepts.

to address concepts which were not mastered

| used them both as whole class and individual review. .

We used the test books to review the questions and standards assessed so students could fix mistakes and ask questions about how to answer questions.
To remediate and reteach.

We are using them to remediate students and to work on problem solving skills.

They were used for [nstructional purposes.

Absolutely. Sines this test is cumulative, it s highly beneficial to be able to use the test booklet as an additional formative assessment as well as having the
children reflect on their own thinking.

Review thinking and test taking strategies.

| used them to gulde my instruction in remediation and enrichment lessons of the NBT skills covered.

This was especially helpful since the test is not available etectronically. It allows for further formative assessment after reteaching and group discussions.
To discuss missed items.

Books where used to identify strggling areas for students and then we provided them with meaningful intervention.

They were used for remediationfintervention and conversations in the class. It was very helpful to celebrate accomplishments and have conversations with students
to understand their thinking as they approached each question,

For me to see which types of questions students most missed based on the cantent we had taught.

small group instruction, parent conferences, it was a8 GREAT benefit!

NIA

The test books were used for remediation and review.

We went over the ones missed most as whole class instruction. We worked ir: groups for those who needed the most help.

Students were able to rework problems they missed. Students were pulied in small groups to reteach skills. Students were guided in how to solve multistep.
problems.

Whole Group and small group instrucubn .

| looked at standards and went over the questions/standards that were most alarming/troublesome. We talked about misconceptions. | used standards that we had
not yet gotten to as post assessment items for formative assessment.

| used the books to look at the types of questions missed and to determine why they were missed. This knowledge will guide my remediation and review.
| plan to use them to help students in small groups or even one on one cosrect and therefore understand what was missed.
We used the test books for students to thoroughly examine their work, strategles, and what the questions were actually asking. Students were able to see what

i

mistakes they made and what steps and strategles they should have used. Having access to the actual books allowed me to assess student thinking, weaknesses,
and strengths.

<

Do you have any additional comments or feedback?

The explanation/wording ple box for the gridded response in the actual booklet was EXTREMELY confusing. Many of my students sald they knew the answer
& were going to bubble it on the answer sheet as | had shown them, but the wording In the book stopped them. They were led to belleve they had to use each digit
& could only use a digit one time (So an answer of 722 they would need to change because it has 2 twos). Many of my jow students filled in the sample boxes with
"0 1 23 4 56" because they thought they needed to. | thought the one question about tha chocolate chips could have been asked in a much better way. |
understood what they were trying to do with the example, & how they were trying to make it multiple steps & include unnecessary information, but my students
were very confused about if they were actually asking about chocolate chips. They've been asked about cookies & boxes & shipping, but l_he relationship between
the chocolate chips, cookies, boxes, & shipments was not written as well as it could have been.

| felt that some of the questions did not address the standards that should have been taught or did not align to the standards and information provided in the NCOPI
unpacking document. -According to the unpacking document for standard 5.NBT.5 “The size of the numbers should NOT exceed a three-digit factor by a two-digit
factor." The very first question on the interim asked students to muitiply a four-digit factor by a two-digit factor. -According to the Grade § Math Standards for
Assessment by Interim that teachers received, only small, simple volume arrangements are used for first interim. What Is considered to be small, simple volume
arrangements? Some of the volume problems also required students to divided when the volume was given and the length, width, or height was missing. | also feel
as though there should not be a time limit on the test, or fess questions for a lime limit. Since the calculator inactive and gridded response is first, many of my
students did not make it to the calculator active part or were not able to answer all of the questions.

| look forward to Interim 2.

| love this format and hope that we are able to adopt it state wide in the future!

| liked the format of the Proof of Concept assessment. The 90 minute maximum time allotted for the test was a much needed change.

| was concerned about the time given for the children to test. Some of the children needed more time. ( am excited about this assessment and really hope our
school is able to continue with it next school year!

| feel that some questions used more than one skill. Possible skills that were not even taught.

There are more standards in the fifth grade curriculum that are not on the Assessment by interim. ! would like Information regarding where those concepts should
be grouped.
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| think it would be helpfu! to have access to questions to make a activity out of versus just on paper. Example: Math Station/Center

We did not get the results back in a timely manner In order to have time to use the test booklets and compare

| hope that we continue to do this because it will be very beneficlal to our students, teachers, and parents.

None

The parent reports were very confusing for parents. A sheet to go with it that exptains each section will be very helpful for our parents.

Great idea, just a little more professional development on the goals and objectives behind the assessment.

I'm not sure how much stock 1 put into this assessment considering how heavily volume was assessed when it s such a SMALL part of what we teach and is
assessed minimally on the EOG. k seemed like a waste of tme to concentrate that heavily on it.

About 8 of my students did not finish the test.

This test is not ground breaking as the state superintendent stated. We used to get data on county tests that was just as detailed.

The test seemed very fair and manageable. 25 questions was a appropriate. The gridded response was tricky for many children, even those who understood the
question being asked.

The gridded response pages have too much information on them. The students, especially the ones who do not read well, get overwhelmed when they tumto a
page thatis covered from top to bottom in writing. The wording of the problems also make the assessment more of a reading test than a mattest. If the testis
meant to assess math skills, then let's keep the wording straight-forward and focus on math. Students should not be “tricked" with fancy or ambiguous wording of
word problems.

| did not like that the calculator active part of the answer sheet the numbers went across horizontally, while the calculator active responses went vertical and then
horizontal,

| think that the gridded response items skew the data for fifth grade, especially at this point. Even though we practiced this in class more than once, my students did
not do well on this part. | think they would have performed much better had the gridded response not been there. Personally, | think it should not be part of the 5th
grade math test. We are not assessing students on test-taking skills. If it has to be there, | think it should not Include answers that are mixed numbers because we
teach students to simplify improper fractions into mixed numbers.

| think the testis a great idea, but | felt like my students could have done better if the test was geared toward a first 3 weeks 5th grader. This test was geared to the
student as if it was the end of the year. It was almostimpossible to cover all of the concepts in depth AND teach them how to grid responses correctly.

na :

NO

NIA

Question #5 on the Calculator Inactive was poorly written, The students became confused because the problem went back and forth from cookies to chocolate
chips. it seemed unnecessary in the problem. The gridded response questions continue to be difficult for our students. Practice probfems along with the gridded
practice would be helpful. They don't seem to transfer the knowledge from the gridded praciice 1o the actual assessment. We need to practice it In a mock
assessment. Teachers don't have time to create these materials on their own. Personally |'wish the gridded response questions would be eliminated from all state
testing.

It was great having the actual tests to review with the students. Students got to see the actual question and thelr computation as they arswered, if they had written
itin the test hooklet. | believe that more students will write their work in the bookiet the next time. Even though we instruct the students about the gridded response
questions and practice on the sample pages, it looked different in the test booklet. The gray and white box strip looks different and frequently confuses students. By
having the tests to review, | was able show the students how those stips were used. This will eliminate confusion in the future. While reviewing the test, a student
asked about the directions printed right above the strip box. The directions read "only 0, 1, 2, 3,4, 5,6, 7, 8, 9, ., / are allowed in your answer. " He Interpreted that
to mean his answer could only have a single digit. Therefore, he didn't know what to do with the answer 2800 when he figured that problem out. Interesting
feedback.

| think the tests need to stop!

No

90 minutes was not long enough to answer 25 questions

1. The gridded response page is too convoluted. There is far too much information beyond the actual questions. This is information overload for many students

(especially those who struggle in reading). 2. The focus of volume was far greater than what is assessed at the end of the year exam. Therefore, the benchmark

P T B

may not be the best indicator for success on the end of year exam. 3. Division should have been included in the first assessment. This offers a better flow for
classroom instruction. :

{ would strongly suggest that the time limit moved up to at least two hours. {120 minutes). | had about five students who had to rush through the test to finish, and if
they had been given at least thirty more minutes to take their ime, they would have done a lot better. (They had been doing well on the test prior to having to rush
to get done.}

Overall, | felt the test was too long. Also, the students were used to having much more time on the EOG and many of my students were not great at pacing |
themselves, several did not finish. | wonder if the same snapshot couldn’t be gotten with fewer problems. One problem in particular, 1 believe it was #8 (?), was very E ;

2

wordy. It was about the total number of chocolate chips in a shipment. Several of the volume problems were harder than | expected for the 1st interim, Overall, | am
grateful to get to be a part of this pilot study. Thank you.

Teachers offer invaluable insight and observations that we may want to explore further. If you are willing to provide additional
tnformation, please provide your name, school name, and e-mail address in the event that we would like to follow up for more
information. Your responses will remain confidential and your name will only be seen by the survey analysts.

Michele Lee Erwin Elementary School mlee@hameit.k12.nc.us
Jahmal Fagan Oakdale Elementary jahmalk.fagan@cms.k12.nc.us
Whitney Metcalf Dobson Elementary School metcalfw@surry k12.nc.us
Rondie George, Spring Valley Elementary, rondie.george@dpsnc.riet

Corinne McAuley Kannapolis Intermediate School corinne.mcauley@kcs.k12.nc.us

Meredith Katz Kannapolis intermediate School meredith.katz@kcs.k12.nc.us
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Christy Buckner Mills River Elementary cgbuckner@hcpsnc.org

Jackie Balmas Clear Creek Elementary jackie.alvarez@cms.k12,nc.us

Kristen Breedlove JS Waters kbresdlove@chatham.k12.nc.us

Lynne Adams Anderson lynne.adams@nhcs.net

Lla Qualls Erwin Elementary School iqualis@harnett.k12.nc.us

Holly Majewski, Belville Elementary School, hmajewski@bcswan.net

annette richardson Walkertown Elementary awrichardson@wstcs.k12.nc.us

Dottie Small Scroggs Elementary School dsmall@chccs.k12.nc.us

Caraline Fongemy Kannapolis Intermediate School caroline.fongemy@kcs.k12.nc.us | attended this summer and would jove to know more,. | also listened to the
webcast and feel the more | can find out, the better my students can perform and feamn.

Erica Whitley Community School of Davidson ewhitley@csdspartans.org

Dottie Small Mary Scroggs Elementary dsmall@chees.k12.nc.us

The bubble sheets where the students record decimal and fraction answers are still very confusing to the students.
lefevrej@surry k12.nc.us

Tiffany Handy tiffany_handy@abss.k12.nc.us Alamance-Burington School System B.Everett Jordan Elementary School
Sarah Chapin Kannapalis intermediate Schaol sarah.chapin@kcs.k12.nc.us Thank you.

| love interm assessments but only if ] have had adequate time to prepare the children.

My!a Hoey Gardner Park Elementay mjhoey@gaston.kt2.nc.us

Christina Carroll Belville Elementary ccarroi@bcswan.net

Margot Atuk South Toe Elementary mmatuk@yanceync.net

Danielle Ellington Kannapolis Intermediate Schaol danielle.ellington@kcs.k12.nc.us

the content d on this nent does not align with CCS standard course of study, therefare the measurement standards were not yet taught, which does
not provide a fair and accurate assessment of student knowledge.

Tempte Creech Coopers Elementary Thereech@nmms.k12.ac.us

Linda Knight Pathways Elementary Linda.Knight@orange.k12.nc.us

N/A

Brittany Waguespack Don Steed Elementary bwaguespack@hcsk12.nc.us

amy mayberry stateside elementary schocl amy.maybersy@onslow.k12.nc.us

Number of daily responses

300
225
150

75

0.0
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Edit this form

98 responses

View all respanses Publish analytics

Summary

What is your district or charter school name?

Alamance-Burlington 0 0% -
Beaufort County 1 1%
Brevarg Academy 1 1%
Brunswick County 10 10.4%
Cabarmus County 0 0%
Caldwell County 3 3.1%
Camden County 3 31%
Carteret County 1 1%
Catawba County 0 0%
Chapel Hill-Carrboro )] 0%

Charlotte-Mecklenburg 16  15.6%
Chatham County

Columbus County

Community School of Davidson
Cumberiand County

Davidson County

Duplin County

Durham County

Edgecombe County

Gaston County

0%
0%

N W O O ONOG O O = =
»
2

Granville County 3.1%
Guilford County 2.1%
Hamnett County 13  13.6%

Henderson Collegiate 1 1%
Henderson County 0 0%

Hoke County 0 0%

Iredell-Statesville 1 1%

' Johnston County 1 1%

Kannapolis City [} 0%

Madison County 5 5.2%

Martin County 0 0%

Millennium Charter 0 0%

Mooresville City 0 0%

MountAiry City 0 0%

Nash-Rocky Mount 0 %

New Hanover County 0 0%
Northampton County 0 0%

Onsiow County 0 0%

Orange County 0 0%

Paul R Brown Leadership Academy 1 1%
Piedmont Communily Charter 0 0%
Pitt County 1 1%

Polk County &  52%

Randolph County 0 %

Richmond County 2  2.1%

Robeson County 3 3.1%

Scotland County 5 5.2%

Southem Wake Academy 1 1%
Summerfield Charter Academy 1 1%
Suny County 4 4.2%

Vance County 0 0%

Wsake County 2 21%
Winston-Salem/Forsylh County 1 1%
Yadkin County 1 1%

Yancey County 0 0%

¥ Other (type inthe name} 0 0%
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Did you attend the ELA two-part weblnar series professional development meetings facilitated by the NCDPI/Curriculum and Instruction
in August?
Attended orlistened to a recording of day 1 11 11.3%
Attended or listened to a recording of day 2 5 52%
Atlended or listened ta both days 42 43.3%
Did not attend or listen to eitherday 39 40.2%

If yes, please select the response that represenie how you feel about the following statement: The professional development impacted
my Instruction prior to Interim Assessment 1?
Strongly Agree 5 8.8%
Agree 21 28.8%
Neither Agree nor Disagree 32 43.8%
Disagree 12 16.4%
Strongly Disagree 3 4.1%

If yes, please select the response that represents how you feel about the following statement: The professional development offered In
August was sufficlent.

Strongly Agree 4 6%

Agree 20 29.9%

Neither Agree nor Disagree 36 522%
Disagree 8 119%

Strongly Disagree 0 0%

If you disagree or strongly disagree, please explain.

The parts about text complexity were helpful to review. However the standards addressed needed more explanation rather than a referral to Edmodo.

| was not aware of a training In August.

| need extra training to meet the needs of my students goals and objectives.

| needed more specific strategies like we got during the October webinar. | also needed the report information given in Qctober.

Although we were able to ask questions during the webinar, it was not until we actually approached the test window that we were aware of additional questions we
should have asked.

| feal like we could have had earlier notice on the change of testing for ELA. This would have given teachers a chance to plan and be prepared for the POC and the
fact that our pacing guide was removed along with having to teach all standards In a few month's time.

| taught the skills in the same order that they have been taught in the past. | chose not to skew scores by trying to teach to the test.

| was not really clear as to what the whole training was trying to accomplish

| was on matemity leave

| did not know about the first webinar and didn't know where te find the recarding of it. }t might have given more hefpful Information about the Interim, but the one |
watched just talked about how to use the data, This was somewhat helpful, but | don't think it was a topic that requires much explanation. We, as teachers, have to
analyze data from assessments all the time. The reports are pretty easy to use.

| think more informalion shoutd have been shared in August regarding the upcoming assessment and pacing. Qur distict has a pacing guide, and that's how my
instruction is planned for the year. Knowing in advance - befcre schoo! began - would have helped me plan more efficiently.

The audios were not clear. One person you could hardly hear.

| had a skeleton tdea of what to teach, but there were so many standards to touch on. My students are ELLs; complex texts appeared easier, but were difficult for
them comprehend on a deeper level. They thought they had scored better, but they apparently did not understand what the questions were asking.

| was not aware of the August training. e
Are additional curriculum and instruction professional development workshops needed to support Interim Assessments 2 and 3?
Yes 21 226%
No 72 774%
If yes, please identify the topics that should be addressed in future professional development workshops.
A pacing guide or some type of guiding plan to follow would be very helpful to me. c
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standards that will be addressed on interim 2 and 3 writing skills

1 appreciate the resources developed on the Edmedo group and the webinars, but | feel like a face to face tralning with peer support would be helpful.
constructed response examples and rubrics

How to incorporate lessons to meet ELA common core standards in other subject areas (e.g. Social Studies, Science, and Math)

| don't necessarily need additional workshops, but more regarding the objectives to be assessed.

Constructed Response tralning

Literacy, Integration of Technology for Instructional Purposes

Constructed response format and subric need to be discussed.

More information about the constructed response questions would be helpful.

How to prepare students for extended response questions. Can we have a rubric?

How to help students analyze quotes in the passages. My students often chose statements that were true rather than spedifically what the question was asking.

How to prepare students for these tests and what to do with the Data.

We need more information about what are results are saying, not so much how to teach vocabulary, etc. to do well on the test.

There should be a more specific pacing guide. All information contained within the POC videos should be made available in paper form or sent through an email, G
& A workshop would help.

| would like more information on the writing component of the second and third assessments especially on what is expected and how they will be assessed. B

1. How to use the data from these Interim assessments to guide instruction. 2. How to prepare my students for these tests.

How many weeks of general core English Language Arts/Reading instruction did your students receive before Interim Assessment 1
was administered?

Less than 5 weeks 6 63%
5-6weeks 17 17.9%
7-8Bweeks 55 57.9%

9-10weeks 15 158%
11-12 weeks 2 21%
More than 12 weeks 1] 0%

For which assessed content standards did you provide instruction prior to the Interim Assessment 1 administration?

Literatuse.1...
Literature.2...
Literature.3...
Literature.d...
Literawre.5...
Language.d...
Language.5...
Information...,
Information...
Information...
Information...
Informatlon...
Information...

Information...

Literature. 1 (Cite textual evidence to support analysis of what the text says explicitly as well as inferences dra

Literature.2 (Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinio
Literature.3 (Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves tow
Literature.4 {Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of a specific word choica on m:
Literature.5 {Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text and contributes to the development of the theme
Language.4.a (Use context (e.g., the overall meaning of a sentence or paragraph; a ward's position or function In a sentence) as a clue to the meaning of 2
Language.5.a (Interpret figures of speech (e.g., personifit

Informational.1 (Cite textua! evidence to support analysis of what the text says explicitly as weli as inferences dra

Informational.2 (Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal oplnio
Informational.3 (Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through exampl

Informational.4 (Determine the meaning of words and phrases as they are used in a text, incfuding figurative, connotative, and tec!

Informational.§ (Analyze how a particularsentence, paragraph, chapter, or section fits into the overall structure of a text and contributes to the developir
[nformational.6 (Determine an author’s point of view or purpose in a text and explain how it is com

Informational.8 (Trace and evajuate the argument and speclfic claims In a text, distinguishing claims that are supported by reasons and evidence from cle
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Are there content standards that should NOT have been assessed on Interim Assessment 17

Literatura.1...
Literature 2 .,

Literature.3

Information.
Information... i
Information...
Intormation...

Information

Literature. 1 (Cite textual evidence to support analysis of what the text says explicitly as well as inferences dra

Literature.2 (Determine a theme or centrat idea of a text and how itis conveyed through particular details; provide a summary of the text distinct from personal opinlo
Literature.3 {Describe how a particular story's or drama's plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves tow
Literature.4 (Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; aralyze the impact of a specific word choice on m:
Literature.5 (Analyze how a particular sentence, chapter, scane, or stanza fits Into the overall structure of a text and contributes to the development of the theme
Language.4.e (Use context (8.g., the overall meaning of a sentence or paragraph; a word’s position or function In a sentencs) as a clue to the meaning of ¢
Language.5.a (Interpret figures of speech (e.g., personific

Informational. 1 {Cite textual evidence to support analysis of what the text says explicitly as well as Inferences dra

Informational.2 (Determine a central idea of a text and how itis conveyed through partlcular details; provide a summary of the text distinct from personal opinio
Informatlonal.3 (Analyze in detail how a key individual, event, or idea is introduced, illustrated, and efaborated In a text (e.g., through exampl

Informational.4 (Determine the meaning of words and phrases as they are used in a text, induding figurative, connotative, and tecl

Informational.5 (Analyze how a particular sentence, paragraph, chapter, or seclion fits into the overall structure of a text and contributes to the developn
Informational.8 (Determine an author's point of view or purpose in a text and explain how it is cons

Informational.8 (Trace and evaluate the argument and specific claims in a text, distingulshing claims that are supported by reasons and evidence from clz

Interim Assessment 1 included one literature selection, one informational selection, and one poetry selection. Does this reflect your
classroom instruction?

Yes 70 753%
No 23 24.7%

If no, please exptaln.

| had not covered poetry yet.

We had not really done poetry before the 1st interim as that is not in my cuniculum framework given to me by my district.

We only covered literature and information text. We had not yet begun to analyze poetry.

Poetry has not been discussed. It will be introduced briefly during my Mythology unit this week bin will not be discussed fully until January.

1 teach sclence

Poetry was not covered because of time frame for student to grasp concepts.

| am a Science Teacher.

There was not enough time to cover poetry in detail for students to grasp poetic devicas and concepts.

My classroom Is a special education classroom, so these assessments are a little high for my students,

| am required to teach a Research Based Intervention Program at a high enough level that it coincides with many common core elements during the time students
receive English Language Arts Instruction. Also, during the time 1 teach my other subject to multi-grades, ) incorporate many literature elements through the reading
of non-fiction text related to the Social Studies topic areas of the grade level(s) | am teaching at the time which has been mixed with 8th grade during 1st quarter,
and is mixed with 7th grade during 2nd quarter so 6th graders are often grouped in with what is being studled in Social Studies for the other grades, particularly
when there is no substitute provided for the vacant Teacher's Assistant position for my classroom. v
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The first nine weeks our focus was on literature.

Have not had lime to get into informational text & poetry the first & weeks of school. Only had time to laok at Iileral'ure,

In our pacing guide, we study shart stories during the 1st 9 weeks. We have not covered poetry or infornational texts yet. We will in the 2nd and 3rd 9 weeks.
I have covered figurative language but have not yet introduced poetry.

We focus mostly on Literature the first nine weeks.

We have not done a lot of poetry yet.

In my class, we are imptementing the Core Ready Lesson Ssts (6-8) from Pam Allyn this year as an intervention. We are just now completing a nove! study and
discussing through it theme, vocabulary in context, summarizing, citing textual evidence and characlerization.

There was not enough time to cover poetry in detail.

WE had not yet covered poetry. It is not generally covered until second quarter

| did not answer the above questions because | do not teach ELA.

We had six weeks to prepare. There is not enough time in the day to cover all of the topics thoroughly.

| teach math. | gave the test to my homercom. Not sure exactly what standards were assessed.

Was a local grade & ELA district benchmark assessment administered this fall?

a. My school administered a local grade 6 ELA benchmark assessment before the Interim Assessment 1 administration. 25 27.5%
b. My schoo! will administer a loca! grade 6 ELA benchmark assessment after the Interim Assessment 1 administration. 6 66%
¢. My school! will not administer a local grade 6 ELA benchmark assessmentthisfall. 60 65.9%

If a or b, please provide the name of the benchmark assessment.

MAPS ELA . N
CASE o
Cycle 1 { P
MAP :

Cycle 1 Assessment

Released EOG

STAR Reading

6th Grade Common Core Assessment
Cycle 1 Benchmark Assessment
BOY Benchmark ELA Grade 6
Ctass Works Benchmark

Cycle 1 Benchmark

Discovery Education Benchmark
schoolnet assessment

Not Sure

Unit 1 DCFA

Qne taken from Springboard and MAP

Classwarks

How do you plan to use the results from Interim Assessment 1?
Adjusttfuture instruction 81 88%
Adjust future... Provide feedback to parents and stakeholders &  §9.8%
Provide remediation or enrichment activiies 74 80.4%
Use for whole—class discussion 68 73.9%

Provide feed..

Provide leme.2. Use to guide formative assessment 53  57.6%
Use for whol... Do not plan to use the results 4 43%
Use to guide... Other (explain in the Commentbox) 1 1.1%
Da not plan t..,

Other {explal...
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Comment

Students did not take it as serious as an EQG, they considered it to be another BenchMark test. The passages were too lang and boring!it

{am a Science Teacher.

This type of report would be extremely beneficial to ALL teachers during the year, and also at the end of the year to self reflect on teaching and what needs to be
adjusted.

Also my school will offer after school classes ta help meet the low benchmarks assessments.

N/A

After reviewing test questions with colleagues, it has become apparent that "theme" is being used interchangeably with "main Idea“ or “central idea"; yet those of us
who have been teaching for many years are aware that theme and main idea are different and are taught differently, Therefore, two questions on this first
assessment were found to be poorly written as they addressed (indirectly) themes that dig not exist according to what theme actually means.

| teach science and poelry has very little to do with my curriculum.

Please select the response that represents how you feel about the following statement: The class item report provided useful
information?

Strongly Agree 30 31.9%
Agree 44 48.8%
Neither Agree nor Disagree 6 64%
Disagree 3 3.2%
Strongly Disagree ] 0%
Did not receive aclassitemreport. 11 11.7%

Comment
Helps me with where to focus A
This repart made data analysis much simpler, as it was already compiled with an item analysis. i

It is helptul to actually show the cadets what thelr mistakes were.

| like the 4 part testing, however the test needs lo cover only the material that has been covered in the time period allotted.

| am able to use the information to guide future instruction and for individual students' goal settings. Also to share this information with parents and other support
staff { ESL, EC, AIG) to help gulde their instruction. ¥
A class item report would be VERY beneficial. A teacher's answer key would be beneficlal for reviewing with the students. The answer key could be held at central

offica and glven to teachers with their tests results.
Did not take test yet.

Have nat yet received this report. t did receive my students scores and number attempted/number correct

The item report was extremely helpful in determining where the students are struggling the most.
| like the 4 part testing the Test need to cover what the teacher has time ta cover in class. Also need a pacing guide to help prepare students.

With the useful information we can make plans to correct the low scores made by our students.
| like the 4 part testing but it needs to cover whatis covered in ciass and what time allows the teacher to cover. We need a pacing gulde to help prepare students
for each assessment.

1t would be very useful if you had an estimated EQG sceres established by number carrect. | know this may be difficult but it would be the most helpful in providing
feedback to parents,

Mark all of the items on the class item report that were useful.
Cantent standard assessed by eachitem 71 78,9%
Depth of knowledge for eachitem 68 §4.4%

Content stan.... Class percent correct by item 68 75.6%

Depth ot kno... | School percent correct by item 48  53.3%
Class parcen... | Correct answeyr 72 80%
Schoo! paree... Student responses 74  82.2%
Corect answar| Classmean 49 54.4%
Schoolmean 33 36.7%
Stcesd reap... 13 Did not find any information useful. 0 0%
Class mean Hi Did not receive a class item report, 11 12.2%
School meen|§] 5 R Other (explain in the Comment box)  © 0%
Did nat find a...
Cid nat recei...
Qthar {expial...
Comment
Have not received Ityet, but plan to use it! A
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{s the depth of knowledge based on 4 levels? Will the written component employ a greater depth of knowledge?
N/A

| did not receive a class item report, however, | marked all the items that would be useful! if | had received one.

How can the reports be modified to be more useful for English Language Arts teachers?

| thought the reports were good.

see above. EQG score equivalent.

No modification needed at this time for me.

Not enough time to finish analyzing reports yet to know. Ask again after next interim assessment.

have a detailed pacing gulde to guide their instruction

| think it covered everything that was vital to analyzing the knowiedge of the students.

The reports were easy to understand and helpful for driving future instruction.

na

Put the questions numbers in order.

The organization of the data.

Explanation of answer in a Teacher's Guide

The reports don't need to be modified; they give us all the infonnation needed to help our students.

The results need to be reviewed in a meeting with Instructional coaches and other staff for further clarification of data.

Use color (instead of gray}, add a column next to each student for their overall percentage {so it's all on one paper), provide lexile levels.
Everything was fine.

We should receive the reports sooner. | would like the % correct in each section (language, literature, informational) added to the class roster sheet by category
(similar to the individual's student report).

N/A

Individual student answer reports

no way

Keep them coming

Please select the response that represents how you feel about the following statement: Was it beneficial to have access to the test
books after the interim Assessment 1 administration?

Strongly Agree 49  53.3%

Agree 25 27.2%

Neither Agree nor Disagree 9 9 8%
Disagree 2 2.2%

Strongly Disagree 0 0%

Did notreceive the test books. 7 7.6%

Do you have any additional comments or feedback?

none

The testing administrators should have had a test booklet prior to student testing to familiarize ourselves with test structure and etc.

We should have a POC for all subject areas instead of the blg EOG or EOC at the end of the year! This is more manageable for students and students do not get
burned out. They can work harder on 20 questions rather than 70 plus queslionls. No adult sits and reads for 2 hours and answers questions, why do we expect
children to do the same??77?

We noticed the length of the test was less intimidating for the students. All students worked on the test up to the first break and most took 75 minutes which was as
long as many take on the end of grade test. Perhaps 4 shorter tests administered during the school year would be a better gage of competency because of the
effort given. This current procadure is a growth mindset plan.

| don't think this survey was meant for me to complete, but administration has told us all to completeiit. | assume this survey was meant for ELA teachers and not
the other subject teachers,

We use books for guided instruction

The informational piece used a fonn of the word "synchtonize" 16 times. If a student did not understand the definition given In the beginning about rhythmic timing,
hef/she was lost for the entire passage! Very difficult for ESL students.

None at this time

Testing administrators should have had access to a test booklet prior to student testing to familiarize ourselves with test structure, etc. It would have been nice to
see the test bookiet prior to the moming of testing. Even after testing | havep't seen a test booklet excapt for those staff members that are working with mark in
book students.

Just administered the test. While | believe it will be beneficial to have them, | have yet to use them in remedial instruction.

| can see how giving interim assessments at the end of each 9 weeks will be more beneficial for students than an EQG at the end of the year. The students
responded better and were not as stressed during the administration of the interim benchmark. Three passages were not as tiring as 6 or 7 as it is on the EOG.
1. Please add "you may write in the test booklet” to the directions. Afsa, "please record your answers on the answer sheet provided” need to be added to the
instructions. Questions were asked concerning both.

None at this time.
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We have to be able to go back over the test books - if not, we don't leam from our mistakes and can't adjust our instruction accordingly.

Having to check them in and out daily was a problem. | could not get them before my first ciass begun. it would have been better if 1 could have checked them out
in the aftemoon and used them the next day, and then retumed them.

My students are missing so many skill's needed prior to coming to sixth grade, | am having to frontload a LOT of information before | can begin teaching them the
standards expected on the pacing guide at this point. The first few weeks of schaol need 1o be about building relationships and trust with our students. itis VERY
difficuit to begin teaching off the pacing guide from the get go. 1 did not start teaching from the pacing gulde until the third week of school in order to build my own
background knowledge of my students leaming styles, establishing my expectations in the classroom, demonstrating how our school works, etc, Unfortunately
when the testing week arrived, we last a ot of valuable teaching time to Implement testing as well. in fact my inclusion co-teacher was pulled for two weeks to finish
testing students who had been absent or needing testing modification and | needeg her in the classroom during this time. We are spending more time teaching to
tests than we should be. The pacing guide should be a realistic “plan” we can use to guide our insiruction, not make sure we are teaching to a test.

N/A

| teach math and only administered the test

Teachers offer invaluable insight and observations that we may want to explore further. If you are willing to provide additional
information, please provide your name, school name, and e-mail address in the event that we would like to follow up for more
information. Your responses will remain confidential and your name will only be seen by the survey analysts.

Some students did not appear to take the tests seriously and did not use their time allowed to do their best.

Not at this time

| am a math teacher so this does not apply to me. My admintsirator instructed all teachers to take the workshop before she realized it was for ELA.

This test was the most effective and efficlent test that | have administered as a sixth grade teacher. The length was appropriate for sixth grade students and didn't
overwhelmed the students with repetitive types of questions. Keeping the tests at this {ength gives you a better understanding of what the students know because it
decreases the chances of receiving inaccurate answers due to exhaustion, burmout, or refusal to continue truly taking the test

Miriam L. Summerlin Chinquapin Elementary msummerin@duplinschools.net
Our school already tests students with MAP, Schoolnet, and Compass Learning. | do not think it is necessary to add additional tests that take away from
instruction. It feels ke we are testing our kids to death, Brittany Lecointe Oaklawn Language Academy brittanym,.gawell@cms.k12.nc.us

| love the idea of splitting the test, it takes the stress out of the end.

As someone who has been teaching for 26 years, | feel that NC changes thelr instruction and assessment models too often to provide adequate data. Teachers are
unable to be effective when they only have a year to 3 years to leam new curriculum or pacing guides and then implement them, Scme instructional instruments
used 20 years ago are being used again today, but only the names has changed. Susan J. Britt Harnett Central Middle School swelch@hamett.k12.nc.us

I would like to comment that a pacing guide would be very beneficial. | know we are asked to teach ALL of the standards within a nine week period, but we still
need some kind of guide, especially belng we have had one for years.

Jen Creed Parklon Elementary jennifer.creed@robeson.k12,nc.us

Rachel Joyce Forbush Elementary Rachel joyce@yadkin.k12.nc.us

Kim McMinn Polk County Middle School kmeminn@polkschools.org

NIA

Heidi Staverman Bonlee hstaverman@chatham.k12.nc.us

Heather 8ranscome Tyro Middle School hbranscome@davidson.k12,nc.us

| feel that the ianguage Arts teacher are doing a great job here at my school getting the student's ready for high school. With all of the different assessments they
use is very helpful the meet the needs of their students.

Student did not take the test seriously. They did not get the fact that this is part of their EOG score.

Number of daily responses

0

A
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Edit this form

6 responses

View all responses Publish analytics

Summary

What grade is your student?

Grade5 3 50%
Grade6 3 50%

Please select the response that represents how you feel about the
following statement: | am familiar with this assessment and its purpose.

Strongly Agree 0 0%
Agree 4 66.7%
Neither Agree nor Disagree 1 16.7%
Disagree 0 0%
1

Strongly Disagree 16.7%

Comment
How could we? Parents never see a test, and while we find out how many our A
children got right/wrong, we don't know what the material is.

v

IAM NOT STRONGLY FAMILIAR WITH THIS PROGRAM.
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Please select the response that represents how you feel about the
following statement: It is helpful to assess students throughout the year
rather than once at the end of the year.

Strongly Agree 2 33.3%

Agree 1 16.7%

Neither Agree nor Disagree 2 33.3%
Disagree 1 16.7%

Strongly Disagree 0 0%

'Comment

Some assessments could be helpful, but too much time is spent in testing -- the
children do not have enough time to learn the material between the tests!

| THANK BY ASSESSING THE STUDENT THROUGHOUT THE YEAR IS A GOOD
IDEA.

Please select the response that represents how you feel about the
following statement: The Individual Student Report provides information
on my student in a clear and understandable way.

Strongly Agree 0 0%
Agree 4 66.7%

Neither Agree nor Disagree 0 0%
Disagree 2 33.3%
Strongly Disagree 0 0%
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Comment

STUDENT REPORT PROVIDES THE CORRECT AND CLEAR UNDERSTANDING
IF YOU HAVE A GOOD UNDERSTANDING OF WHAT GONING ON AND HOW
THE SYSTEM WORKS.

[ understand that my child got a total of 3 incorrect answers, but | don't know in what.

| also know that she will still need to take this test again, at least once more, and | fail

to see why or how that will help anything for her.

Please select the response that represents how you feel about the
following statement: The information on the Individual Student Report
helps me know how my student is performing.

Strongly Agree 0 0%

Agree 2 40%

Neither Agree nor Disagree 0 0%
Disagree 3 60%

Strongly Disagree 0 0%

Comment

| see how well she's doing comparatively, but not in what she's good (or bad) at.

I NEED TO HAVE A GOOD UNDERSTANDING OF THE PERCENT OF THE
R4SULTS

Please provide feedback on how to improve the Individual Student

Report.

Would like fo see the exact questions missed so | can go over it with my son. | can't -,

correct the problem if | do not know exactly what he missed. His grades that he ;’-3

brings home are 95 and above, so I'm trying to understand why he missed so many L
v
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(9 out of 25 incorrect). This is a great assessment tool for parents. Thank you all for
what you do for our students / kids. v/r Rick Gravelt Sr.

NEED TO BE IN A DIFFERENT TYPE OF ACCESSMENT

He is doing ok. He is trying to be better.

Number of daily responses

1.00

| 1

0.50

0.25

0.00
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Grade 5 Math Interim Assessment 2 TEACHER Survey - Google Forms

137 responses

View all responses Publish analytics

Page 1 of 12

Edit this form

Summary

Select your school’'s name.

Comment

NCDPI-hlung
NCDPI-hlung2

———
"";"— #

I

8 Everett Jordan Elem-Alamance-Burington Schools
Belville Elementary-Brunswick County

C C Spaulding Elementary-Durham County
Cabarrus Charter Academy

Catawba Heghts Elementary-Gasfion County

Clear Creek Elementary-Charlotte-Mecklenburg Schools
Clyde Campbel! Elementary-Catawba County
Community Schaal of Davidson

Conway Middle-Northampton County

Coopers Elementary-Nash-Rocky Mount

’ Dobson Elementary-Surry County

Don D Steed Elementary-Hoke County

Edwin A AndersonElementary-New Hanover County
Erwin Elementary-Harnett County

Etowah Elementary-Henderson County

Fairgrove Middle-Robeson County

Fall Creek Elementary-Yadkin County

Gardner Park Elementary-Gaston County
Glendale-Kenly Elementary-Johnston County

J S Waters School-Chatham County

Jamesuville Elementary-Martin County

Jesse Wharton Elem-Guilford County

Jones Elementary-Mount Airy City

Kannapolis Intermediate-Kannapolis City

LJ Bell Elementary-Richmond County

Mcleansville Elementary-Guilford County
Millennium Charter Academy

Mills River Elementary-Henderson County
Mooresville Intenmediate-Mooresville City

New Century International Elementary-Cumberland County
North Hils Elementary-Winston-Salem/Forsyth County
Oakdale Elementary-Charlotte-Mecklenburg Schools
Old Dock Elementary-Columbus County

Pathways Elementary-Orange County

Petree Elementary-Winston-Salem/Forsyth County
Piedmont Community Charter School

Pine Valley Elementary-New Hanover County
Pinkston Street Elementary-Vance County

Ramseur Efementary-Randoph County

Scroggs Elementary-Chapel Hill-Carrboro Schools
Selwyn Elementary-Charlotte-Mecklenburg Schools
South Toe Elementary-Yancey County

Spring Valley Elementary-Durham County

Stateside Elementary-Onslow County

Stocks Elementary-Edgecombe County

Vanstory Hills Elementary-Cumberiand County
Walkertown Elementary-Winston-Salem/Farsyth County
Warsaw Elementary-Duplin County

Other (type in the name) Comment box

1 am filling out a second survey since | miscalculated some things on the one | sent in severat days ago.

1 teach 5th grade, but notMath. | give the POC math test to my homeroom.
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22%
1.5%
1.5%
3%
1.5%
2.2%
0.7%

%
0.7%
0.7%
2.2%
1.5%
1.5%

3%
0.7%
0.7%
0.7%

3%
4.5%
0.7%
15%

0%
1.5%
6.7%
1.5%
15%
0.7%
1.5%
9.7%
37%
1.5%

0%
0.7%
0.7%
2.2%

3%

0%
1.5%
2.2%
4.5%

3%
1.5%
22%
22%
0.7%

3%
37%
0.7%
1.5%




Grade 5 Math Interim Assessment 2 TEACHER Survey - Google Forms

Do you teach grade 5 mathematics this school year?

Yes 108 82.4%
No 23 17.6%

How many years you have been teaching in an elementary or middie school?

Less than 1 year
1-2 years
3-5 years
6-8 years

9-10 years
11-15 years

16 or more years

Other (exphin in the Comment box)

Comment

testing10

30+ years

35 years|

admin for 4 years / taught middle for 11

10 years taught in Pennsylvania schools

[ came in half a year and by the end wil be my full 2 years plus half.
35

First year teaching math in ower 15 years.

| recently transitioned to elementary school

7.6%
7.6%
14.4%
152%
10.6%
17.4%
25%
2.3%

Page 2 of 12

How many weeks of general core mathematics instruction did your student receive before Interim Assessment 2 was administered?

Less than 14 weeks
14-15 weeks
16-17 weeks
18-19 weeks
More than 20 weeks

a3
16
45
33

2

25.6%
12.4%
34.9%
25.6%

1.6%

For which assessed content standards did you provide instruction prior to the Interim Assessment 2 administration? Mark all that

apply.

NF.1 (Add an...
NF.2 (Solve...
NF.3 Qnterpr...
NBT.8 (Find...

NBT.7-Only...

NF.1 (Add and subtract fractions with unlike denominators (including mixed m
NF.2 (Solve word problems involving addition and subtraction of fractions referring to the same whole, including cases of unlike denominators, e.g., by using visual fraclion models or e

NF.3 (Interpret a fraction as division of the numerator by the denominator (a/b = a + b). Solve word problems invalving givisiol
NBT.6 (Find whole-number quolients of whole numbers with up to four-digit dividends and two-digit divisors, using strategies based on place value, the praperties of operations
NBT.7-Only add/subtract for Interim Assessment 2. (Add, subtract, multiply, and divide decimals to hundredths, using concrete models or drawings and strategies hased on place val

Are there content standards that should NOT have been assessed on Interim Assessment 2?
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NF.1 (Add an

NF.2 (Solve.

NF.3 (Interpr.
NBT.6 (Find. NF.1 (Add and subtract fractions with unlike denominators (including mixed nt
ons referring to the same whole, including cases of unlike denominators, e.g., by using visual fraction models or e

NBT.7-Only..
sret a fraction as division of the numerator by the denominator {a/b = a + b). Solve word problems invoiving divisiol

a S 10 15 20 25 PP S . 9 9 5
N4 .U (1 U miOiE il iues yuvieia w wovis aunivees win JP to four-digit dividends and two-digit divisors, using strategies based on place value, the properties of operations

NBT.7-Only add/subtract for Interim Assessment 2. {Add, subtract, multiply, and divide decimals to hundredths, using concrete models or drawings and strategies based on place vali

How useful was the opportunity to review the students’ responses to the gridded response items?
Veryuseful 86 67.7%
Somewhatuseful 29 22.8%
Not very useful 3 24%
Notat alluseful 3 2.4%
The student answer sheets with the responses were not retumed to me, 6 47%

Students were allowed up to 90 minutes to complete the assessment. How long did it take far the majority (approximately 95%) of your
students to complete the entire assessment?
Less than 30 minutes 0 0%
31-44 minutes 3 2.3%
45-59 minutes 14 10.6%
60-7Sminutes 40 30.3%
More than 76 minutes 65  49.2%
Other (expkin inthe Commentbox) 10  7.6%

Comment

testing

testing 11

90% or more of my students did not finish the assessment or when | gave the S minute warning they rushed and bubbked in to complete.

More than 90% of my class did notfinish during the allotted time. 1 student did not make it to the calculator active portion.

| had a Iot not complete the test. They were very close. | think 100 minutes wouid help!

About five mid to high level students had to rush to get finished before the 90 minute mark.

The time given to complete the test was not long enough. Several of our students did not finish. Severalwere rushed.

3 students didn't even finish the assessment for this test. | feel the students in this school have been use to having a much larger amount of time for testing
therefore, the mentalty is "'l can take my time." | feel if ihose three students had finished their score would have been much higher.

3 of my students finished exactly at S0 minutes.

There was too much content covered in the 2nd quarter. | didn't get to fully complete the instruction prior to giving the assessment. Many of my best math students
were in tears after the test and saveral didn't even finish. The standards were too full. Some of this needs to be added to first quarter (Division). In 7 years of
teaching 5th grade math | have never notfinished my quarterly curriculum!

Several of my students, not the majority, were unable to finish the test.

| only had 75% of students finish.

Many students did not complete the assessment.

| still had 4 students who did not finish the assessment after 90 min.

| testing the EC population. Most of the students took the allotted time to test.

Several of my students who excel in math did not have an opportunity to complete the test. This makes me furious.

A large portion of my class was rushed to finish at the end.

As always, students get stuck on the gridded response. It does notmatter how manytimeswe practice or go over how to grid correctly. itis also unnaturalfor them
to leave fractions improper. I goes against what they feel they should do. In addtion, the wording of some of the questions throws them. If the purpose of gridded
response is {o see if students can perform computation, the wording should be straightforward. For example: adding the phrase "to two decimals places" really
threw many students. The answer was money. Two decimal places were the only option. Adding the phrase made them question their answer.

| had 5 students not complete the test at all. Of those five students, | consider four of them to be my best math students. They were doing this test thoroughly,
showing their work, and working the problems correctly. One of the four ended upwith a score of 64%. | looked at her test and of the questions she answered she
got 100% of those correct. Her score would look very different if she had been abk fo finish the test. Fraction problems take more time and more thought than
some of the other math standards. To only limit students to using 90 minutes, it did them a disservice. | know those 5 could have scored much better had they been
given time to finish this test to completion. Of the rest of my students, there was a range of 45-90 minutes of how long it took them to complete the test.

The majority of my class finished in 60-7S minutes; however, | did have several students who used every minute available. | would NOT recommend decreasing

the time.

Still seems like a short amourt of time.
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| administered the test to students with IEPs having an accommodation of extended tms.

Several students ran out of time.

Some of my students needed longer then 90 minutes.

Out of 21 students, 9 of mine did not have ample time to complete the test. These multi-step equations take time to work through using the strategies taught and it
just is not enough fme.

.Most took the full 90 minutes.

Some students had difficulty working out the problems

There were quite a few students that were unable to finish within the S0 minutes. | also tested students with accommodations and it was difficult for them to
complete within that time frame.

Almost all of my students worked up untilthe last minute. They had to rush at the end because they were running out of time. We teach students to read questions
carefully, work the problems out, and make sure they understand what they are being asked to do for each problem...bul they did not have enough ime to do this
on this test.

Some ofmy studentswere notable fo finish the assessmentduring the allotted time.

Several studentsdid not complete the test in the allotted time.

They need more than 90 mnutes to complete the entire assessment.

They really need more than 90 minutes.

Had several students who were rushing at the end of the assessment to complete it.

A group of students did notfinish in theallottedtime.

MY students were unabk to finish this in the 90 minute sessfon. | do not think it is ethical to test students withoutgiving them adequae time to complete the test.
Most of the students used the full S0 minutes, when they remembered to go over their work.

1 only tested one student. | am an EC teacher, so my other 5th grade students were ether in the general education class or in another small group.

1Interim Assessment(s) needs to be longer than 90 minutes, or NOT Timed at all!l!

Many students began the calculator active portion of the assessment with less than 5 minutes of the 90 minutes aliowed. Even though they turned in a completed
answer sheet, | can infer that those students most likely guessed and marked random answers on the calculator active section.

90 minutes is not enough time for students to complete this assessment.

They used the entire time.

How long did it take for the majority (approximately 95%) of your students to complete the calculator inactive section (the first section)
of the assessment?

Lessthan 30 mnutes 4 3%

3144 minutes 43  32.6%

45-59 minutes 58 43.9%

60-75 minutes 18 13.6%

Morethan 7Sminutes 6  4.5%

Other (expkin inthe Comment box) 3 2.3%

Comment

testing 2

testing 12

See above comment

Most of my students needed every minute of the allotted time.

Several of my students who excel in math did not finish the test. They were not able to complete the test due to the testing guidelines.

Many students seemed stressed during the calculator nactive portion. The processes it takes to solve the problems and then “checking them out” consumes a lot
of time. The gridded response also adds another level of stress,

| did not keep track of this data

Almost all of my students worked up until the last minute. They had to rush at the end because they were running out of time. We teach students to read questions
carefully, work the problems out, and make sure they understand what they are being asked to do for each problem...but they did not have enough fme to do this
on this test.

One ofthe improper fractions was outragecus! Many of the students felt that it was wrong because it was so large. Procedures were great, but thinking of
reasonableness made many students miss gridded response.

About 3 out of 16 students were unabk to complete the assessmentin the allotted time.

90 minutes for the entire assessmentis not enough time for students to complete successfully.

Unsure aswe were notasked to frack student completion by section.
Are there additional content standards that should have been assessed on interim Assessment 2?

Yes 1" 9.1%
No 110 90.9%
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Interim Il had a perfect amount of standards. | would not add any mere.
long division

6.0A1 5.0A2 NBT5 NBT6 NBT1 5.MD3 5.MD4 5.MD5

5.0a1 5.0a2 NBTS NBTENBT1 5.MD3 5MD4 5.MD5

5.0A1, 5.0A.2,5.NBT.5, 5.NBT.6, 5.NBT.1, 5MD.3, 5.MD .4-5
Standards: 50A1, SOA2, NBT1, NBT5, NBT6,5MD3, SMD4,5MDS,
6.0A.1; 5.0A.2; 5.NBT.5; 5.NBT.6; 5.NBT.1; 5MD.3; 5.MD.4; 5MD.5
5.0A1,25NBT1,5,65MD 3,4,5

5.08.15.08.2

all fraction standards

Was a local math district benchmark assessment administered this fall?

a, My school administered a local grade 5 math bendhmark assessment before the Interim Assessment 2 administration, 35 27.8%
b. My school will administer a locat grade § math benchmark assessment after the Interim Assessment 2 administration. 12 9.5%
¢. My schoot will not administer a local grade § math benchmark assessment in thisfall. 78  62.7%

If a or b, please provide the name of the benchmark assessment,

iReady

EOQ

festing 3

festing 15

NWEA MAP TESTING

NW map testing

Case Assessmenls. 2015-2016 Sth Grade Math 2nd Benchmark
Quarterly assessment

End of Quarter Test

EQQ, quarter 1 and 2

End of Quarter Assessment

5th grade math 2ndbenchmark
Sml

Cycle 2 Math Benchmark

Case

Discovery Education Math benchmaik was given as an optional assessment.

USA Test Prep

county provided

2nd Quarter End of Quarter Assessment

2nd Qtr End of Quarter Assessment

Discover Education Benchmark - this was optional and | chose to give it to my studentsbefore we took the Interim Assessment 2
IReady and an EOQ developed by TE21 Case Assessmenis

Interim Assessment 1

CMS benchmark

i-Ready

Case 21

The district {(my school is exempt because of the Proof of Concept) was administering a bendhmark from USA test prep.

Schoolnet, but we were exempt due to Proof of Concept testing
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DE Benchmark

NWEA

Mid Year Math Benchmark
Benchmark 2

NWEA, CMA

Common Monthly Assessment

How do you plan to use the results from Interim Assessment 2 (mark all that apply)?
Adjust future instruction 102 79.1%
Provide feedback o parents and stakehoiders 93 721%
Provide remediation cr enfichment activities 108  83.7%
Use for whole—class discussion 94  72.9%

Adjust future...

Provide feed...

Provide reme.., Use to guide formative assessment 67  51.9%
Use for whol... f do not plan to use the results (] 4.7%
Use to guide.... Other (explain in the Commentbox) 10  7.8%
| do not plan..
Other (explai..
o 25 50 75 100
Comment

| went through the mast missed questions with my studentsto let them find their mistakes.

Use for small group/individual tutoring.

small group instruction

¥'m a science teacher

1don't teach math.

continue to teach how to properly respond in the gridded response

Help students reflect on their responses

1 am an Instructional Technology Facilitator and Iplan on helping teachers analyze the data and use it for remediation and reteaching.
Help students find and correct their own mistakes.

The date provided is very useful in helping to determine which students need remediation and the areas of need. The opportunty to review data with students is a
powerful self-assessment and goal-setting tool 1t is also very helpful in providing parents with areas of need, to work on athome.

t have reviewed the test with all the students. We have talked about strategies to solve the problems. We have made guestions similar ‘o those tested ones. Small
group instruction has been held by the student's questions about the Proof of Coneept questions.

[ was not able to teach the content in the time frame due o my students needs. Also, | cannot use this because you did not allow my students the appropriate time
to finish i. Also, 1 cannot place value in the gridded response because all you are assessing on this is my students' ability to bubble and fill in the boxes.

| was going to review but test was due back to central office before | had the chance.

I answered the above as if | had been the students' teacher from the beginning. This data and test resuits are of little use to me presently as | inherited a group of
studentswho are far behind the expected pacing for NC students, This data and feedback will indicate a minimal amount of the effectiveness and support | have
provided atthis point. t will use it to identify strengths and weaknessas of the students and groups | instruct.

Please select the response thatrepresents your opinion about the following statement: The class item report provided useful
information,

Strongly Agree 65 50.4%
Agree 52 40.3%
Disagree 2 1.6%

Strongly Disagree 0 0%
Did not receive a class itemreport, 8 7%
Have not administered Interim Assessment 2 yet. 1 0.8%

Please explain

testing 16

We were able to look badk at the questions most frequently missed and analyze what caused the students o miss them.

| am able to see the common mistake and adjust teaching and remediation based on the misconseptions

| love having it to see what the majorty of the kids got wrong. It is also helpful for remediation time and whole class. The kids loved going over the test and asking i
they got it right or wrong.

It allows me to more easily plan for small group instruction. It alsa lets me know which areas | need to laok at changing the way | teach - if for example, most
children marked one answer incorrect thattells me that ! need to change the way [ teach that skill.

Again, the repart provides a quick look as well as a deeper analysis of trends in answer choices which reflect student mastery and misconceptions. This feedback
allows me to adjust my instruction.
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Helps me see where my class is an each item.

It was helpful for the students to practice in testing mode and pacing themselves.

| do notreceive the report. | just administer the test for half of the 5th grade students.

Allowed me as a teacher to see where weaknesses were and b provide additional instruction in that area

Even more details would be great.

| am not convinced that the format of the Praof of Concept test is the format of the NCEOG test in the spring. Therefore, | do not know ifthe Proof of Concepttest is
legitimate in providing me useful information. | will decide later.

| not only like seeing the gridded responss answers, but ] also like how | see which questions my students as a whole did not do well on as well. The reports are
great!

| do not have a classroom of students. | administered the test to a small group of students with accommodations.

The reportshave not been returned yet. They will be. ’

| feel the same way | did about the ctass item report as 1 did during Interim 1. | like the report, | only wish it included the number correct as well as the percentage
comect | went in and added that number manually because it is more mearingful to me than a percentage.

I like being able to see how the entrre class did on each question. It lets me know what| taught well and what | might need to revisit. Many times, it lets me know
when | need to present them with a problem worded or designed diferently.

| do notteach Math. i

Receiving the data feedback on the same day as testing was beneficial to ensure that our response to the data was rapid and on target to assessed standards.
Many thanks to our testing coordinator for the quick turnaround.

Receiving the datafeedback on the same day as testing was beneficial and much appreciated!!! Many thanks to our Testing Coordinator!

The Class Item Report is invaluable to teachers. | need to know what answers they are choosing so § can plan my review fo include how to avoid choosing those
incorrect answers. If our students are ever going to be successful at the gridded response questions, teachers need to be abie to see how they grid their responses
and the Class item Repert provides us with that information.

Great resource to see what students answer/missed the most of.

Its very helpful to see which standards my students were weak. This helps me able to provide future remediation and instruction to grow my students

| can use this 1o see how fmy students did on each standard, and | like that it is grouped by standard. It also helps me plan for intervention groups or enrichment
groups. | also like it because it shows me how my students gridded ther answers for the gridded response section in arder to determine if they did arsive at the
correct answer but gridded mcorrectly.

‘You didn‘t allow my students to finish. The data just showed me that they didn't complete it.

The report provided usefu! data to hel[p us drive instruction for small groups.

Any data and feedback that provides points of referencefor improving instruction is vital for assessing successes and failures. | have just recently come on board
with Conway Middle School and have a steep learning curve as it pertains to the needs of these students and how | may best serve them In the future | will have
the students moving along in greater alignment with the expectations of DPI and have a set of test data that will be more beneficial.

Which items on the class item report were useful for you? Mark all that apply.

Content standard assessed by eachitem 104 83.2%
Depih of knowledge for each item 64 512%
Content sisn... Class percentcorrectbyitem 93 74.4%
Depth of kno... Schoolpercentcorrect by item 65 52%
Class percen,.. Comrectanswer 93  74.4%
School perce... Studentresponses 100 80%
T Ciass mean 48  38.4%
Schoolmean 43 34.4%
Student ap: Did notreceive aclass item report. 9 7.2%
Class mean Have not administered the Interim 2 Assessment 2 1.6%
Sthool mean = Other (expfain in the Comment box) 2 16%
Did not recel.... fif
Have notad... i
Other (explal... §
0 25 50 7% 100
Comment
testing 17

Many of the problems on the test can adually assess more than one standard because of the multi-step problems. Therefore, it is somewhat difficult to pinpoint ]
exactly where the student is deficient and needs remediation.

This document was a very useful data tool. It assisted in planning and d#ferentiating my instruction.

Have not received ityet.

1 have added an additional item to my instruction by having the students to look at what they are missing the most and using the information to study. They also use
this information in my intense targeted intervention.

1 do not have a classroom of students. | administered the test to a small group of students with accommodations.

1 will be interested to see how closely.the information on the report algns with our EOQ assessment.
This is the most comprehensive and best data feedback | have ever received from a standardized test.
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Best data feedback J have ever received- thank youlll!
| have not received one far the 2nd assessment. | am answering from the first interim.
All parts of the report are valuable!

| just saw the report a few minutes ago and due to time constraints have not had the opportunty fo fully investigate the data.

How can the reports be modified to be more useful for math teachers?
na

testing 4

testing 18

If each strand was separated bythe childrenwhowere not proficient it would be helpful.

Most missed question to least missed question, in order.

Please putthe test item numbers in order on the report. Also, please make it easier to read. It was hard to tell which students got which numberswrong.

Does not need to be modified.

Honestly, | think the repoits are very good and | cannot think what might be more useful.
They are useful for me as is.
Comparisons to other schools .
I like how te questions are split up by standards such as NBT or NF. However, | would like for there to be one that is in number order from 1-25.
My only suggestions is also including an answer key that lists the questions in order along with the correct answers.

See above

The complete class analysis was helpful. Including lﬁe item/objective students missed is helpful when creating small group instruction lessons. It lets us know

specifically where students need remediation.
The data breakdown by class/blocks would be beneficial to help plan future instruction.
| thought they had the information neededto drive instruction

| do not have any suggestions

Have the data presented in a simple spreadsheet, some data points were not useful, for example, frequency distribution table had some data that was confusing.

None

} would like for it to be a bigger font, so | could see it better.

Perhaps order the students results from highest/lowest or vice versa

I would just like to receive the report ASAP after the test is administered!

Please continue reports

Explanation as to why the wrong answers were offered. This gives insight into why the students chose them.
The teachers need to be able to access the reportsonline.

perhaps listing the data for each questionin the order that the question was presented in the assessment.

| believe that it could have been separated by calculator adive and inactive rather than mixed together.

How useful was it to have access to the test books after the Interim Assessment 2 administration?
Very useful 100 80%
Somewhat usefut 13 10.4%
Not very useful 1 0.8%
Not at all useful 3 2.4%
Did not receive the test books for my students. B  6.4%

s

A

Ifyou used the assessment books after the Interim administrations, how were they used?

testing 5
testing 19

We looked backat the most frequently missed questions and analyzed whatmay have caused the students trouble. The students reworked the problems and often &

found their mistakes.
Class discussion and review one on one conferencing
Class discussion One-on-mne conferencing Review

whale and small group

To pull small groups and review each test question. It was also helpful to show students that they might have marked the correct answer in the test book, but on the

answer sheet, they marked something else or left it blank.

[ will use these to have students correct their mistakes. We will work in large groups, small groups and with individuals as needed.

We used them fo review questions, question types, errors, studentwork

Use one book to review the problem areas.

Iwentover some problems as aclass, but most problems were analyzed in groupswith students who showed weaknesses in particutar areas.

planto use this coming week therefore haven'tused them yet.
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As a reference to create practice questions for my students

| pulled studentsindividually to review missed items.

Students made corrections to the problems that they gotincorrect on thetest.

Whole group, snall group instruction

1 used them to provide remediation as whole class warm ups. We looked at the answer choices, discussed why wrong answers were chosen, and what made the
correct answer "correct”.

| had each student go back and work or corrections. For each missed problem, | had them put in writing what they did incorrectly to begin with so that they might
understand themselves better asleamers.

We used them so students could look badk over their misunderstandings and dedide where they went wrong.

Very helpful

Whole class instruction and discussion

Will review with students and share info with parenss.

To diseuss mistakes, how to attack different varieties of word probems, and discuss how to interprate the way questions are answered and relate it badk to
instruction in class

each student went back to correct their mistakes and lasked them to explain why they missed it.

We were abk to look at questions that students frequently missed to better find a pattemn or reason for why they may have missed it if it was a {opic we had already
taught.

We reviewed over the information and wentover the problems individually.

To examine the questions that many students answered incorrectly and correctly.

| use the assessment books to go over the answers and strategies used to solve the problems.

| use the assessment to go back over all of the questions. | also re-make some of the questions by adding different numbers and names so | can reassess my
students. | love having the ability to show parentsthe types of questions their student has to take on the EOG.

We used thebooks in targeted intervention.

to go over each question with the studentand rework the missed problems.

Review

Small group remediation, analyzing test questions, whole group

You use it for remediation

As self evaluation for students, reteaching, understanding multistep questions

1 use them to go over work wih students. | also take the test myseif to see where | need to refine instruction,

1 used them for the following activities: 1) whole group instruction to go over the questions the majority of the class missed 2) small group instruction to go over
those questions only some of the class missed 3) to show test-taking strategies

We used the assessment books o review the questions and really break them down. Ohece we talked through e problem, many students saw where they when
wrong when solving. This is very helpful.

They were used in whole group and small groups to have the students review their work and go over the questions. We also talked abouttest taking strategies.
To review with students in whole group and small group. Students corrected workfanswers and also sst goals for areasiskills of need.

I will use them to discuss Math vocabulary and question stems. 1 will use lh;am to form small groups for remediation and acceleration. | will use them to show
students and parents areas of improvement and areas of strength.

| will use them to review problems that were difficult to understand-wording- or had muilti-steps in order to sojve. Small groups will also be formed for remediation or
for acceleration purpases. Question stem analysis for vocabulary purposes will also be analyzed.

To discuss the standards that were weakest

To look at the problems that the majority of the class may have struggled with. We reworked the problems to complete an error analysis.

to understand the types of questions students had difficulty responding to correctly

To reference the actual problem and figure out student thinkingwith mistakes.

| used them to review missed questions in small groups.

It gave specific examples for students to use to correct/re work problems they missed. It gave me examples to use to create new questions in that format.
Reviewed al items with all students Hosted a parent night to share with parents

Smal groups with students and class discussions.

| actually went through each questicn, discussed key words to interpret strategies to solve and had the students solve each problem on loose leaf paper (which |
then collected to tumn back in with the books) lalso addressed any questions to clarify the questions for the students as we move forward in math,

| went over the questions and answers and shiowed how b solve,

For review and critical reflection on skills. .

To go over prablems that students missed and have them think through the problems as a group

Handed back to students to go over missed questions for remediation.

To guide class discussion and reflect on each of the questions.

Handed back to students to analyze content.

| willhand back the booklets to the students so they can analyze the content. We can discuss how they solved their answers.

Guided discussion/review by students as whole-group - Students will be able to ook at their own specific answers and work.

to review questions that were missed

Remediation, key words, look closely at student mistakes

Review
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| used them during math centers and flex groups to remediate.

Discussing with students vocabulary and instructions that they understood and also the ones that needed darification. It also enables students to access what they
need to continue to work on.

| went over all problems that less than 70% of my students got correct.

| havn't been notified by anyone that is is "ok to use the test booklets....it has been saveral weeks since my classes have taken the interim.

| made groups based on the questions missed and use this for smali group instruction based on questions and standards. Some groups were asked to rework the
problem and find the mistake they made, while other groups were provided with more teacher support to soive the problem.

The whole class reviewed the questions, discussed a variety of ways to solve a problem, rejoiced when they were correct or losked ata problem in more than one
way. Small group instruction was directed by the students and their POC questions and answers

IME small group intervention. Small group tutoring session.

| don't actually receive the books or studentresponses; all test information goes to the 5th grade Math teacher(s). | have to ask for the information.

Reviewed the responsss with the students.

1 help me to review the problems the majority of my students missed. it also helped me with studentone-on-one instructions and students conferences

1 would have liked a little more time, as | could only fit in around regular instruction

Used for 1:1 instruction. Students self corrected and identified the types of errorsmade,

1was not aware thatl could use them. lturned those in immediately following the conclusion of the test and handled them as if they were secured test materials

while in my possession. | did take thetime to read over the entire test and educate myself on the structure and rigor of the questions. From this, | derived a sense
of alignment that exists between the classroom instructional matertals and the expectations of the state.

We were abe to review content that students lacked depth of knowledge.

The test books can be used to pull information to share with students who need additional practice on certain concepts.

Do you have any additional comments or feedback?

no
testing 6

testing 20

Being unable to write a mixed number in the gridded response causes my students a great deal of trouble. Sinee they can write any equivalent answer, | believe
they should be able to record a mixed number instead of having to convert it to an improper fraction.

| feel that this way of testing has been very beneficial for the children. They were able to see there mitakes and successes in ways that the EOG didn't allow. |
hope our school is able to continue with POC testing next school year!!

N/A

1 think students should have time proportional to what they get on the EOG. This would have allowed all of my students to complete the assessment.

Itis just difficult having another test to give students. We gave our our ditrict benchmark and then a couple days later had to give this one as well. It is difficult
spending 3-4 days testing students on reading, math and science and then turn arourd and give them another tst. | don't know how accurate the results are going
to be. By the tme we gave this test yesterday, they were exhaisted from testing.

| feel like quarter 2 was too content heavy. Also, with gridded responss, | am spending too muchtime teaching the kids to just take the test. 50% of my students still
can'tremember the comrect way to code the answers on the test. Even if they know how o solve the problem, they code it incorrectly on the test. How is this
accurately assessing their knowledge? Also, the stress level of taking muttiple state standardized tests for my students is ridiculous. Despite constantly reassuring
them thatthese benchmarks "are no big deal”, | have very nervous, stressed children when it comes time for these tests that are almost identical to the EOG.
Furthermoare, children sobbing after a testis uncalled for, especially when they are exceptioral math students,

Again, one quarter ofmy students were unable to finish the test. For some, this was reading issues and for others it was an inability to work quickly.

Some students did not use the calculators,

Great data tool for me!

| continue to be frustrated with the improper fraction requirement for the gridded responss items. Several of my students had correct answers in their books and

messed up on converting the mixed number to an improper fraction. Where | understand the necessity for this skill, it does seem unfortunate that a student cannot
getcredit for the correct answer.

The time limit of 90 minutes was not enough for all studentsto complete the assessment.

| think that the POC was a valuable leaming and teaching tool for my students and {, but with having a strict pacing guide | had to decided which was more
important, having students master concepts for the end of the year or only have a basic knowledge of all of the tested standards for the POC test. It was extremely
stressful to know that my students would have done betier had the pacing been different. | know that by the end of the year students will have mastery of all
standards but the forced pacing is stressful, especially a new teadher.

The wording of the gridded response problems directions is confusing to the children. Some still think they can only use the numbers once. Also, the shaded boxes
are confusing to some, In life, you never write in shaded boxes so the students are skipping the shaded boxes. We have talked to our kids but | worry about other
sites.

| really think each student should be given an opportunity to complete this test.

This interim is AMAZING. It provides me with really good feedback to assist with instruction. Also, giving students practice with gridded response and also tking
the test shows the students how important it is to maintain andrefine their mathematical thinking skills.

1 still have concerns about the gridded response. | understand the purpose. | just wish it was more natural for students. The wantto put a doliar sign. Why can'tthat
be an option? The wantan improper fraction to be entered as a mixed number because that's what every teacher and progran tell them to do. The boxes also

confuse them. They would like to know to start from the left or the right. Too many choices are difficult for 10 and 11 year olds. There has to be a better process.
The Interim test has greatly impacted my instruction. The standards being assessed have decided how our math pacing as a district has gone. Some of the
standards have been rushed troughbecause | felt the need to cover everything the test would be onbefore the studentstook i. 1 feel like it locks us into a certain e
pacing and takes away autonomy from schools to make their own pacing decisions. It seems like this could end up heading us towards a state-mandated pacing
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and curriculum which would not be advantageous, It takes away decision-making power fom individual districts and makes us keep similar pacing state-wide. As a
young teacher who hasbeen a part of UbD writing, | appreciate the ability to be a direct part of the decision-making process when it comes to pacing, curriculum,
and instruction, 1 would be saddened to have this taken away from individual disfricts. Even if the pacing were nevermandated by the state, pacing decisions even
at the district level would have to match what the state tested at each Interim assessment if they expect their students to do well. | like the idea of having four
smaller assessments throughoutthe year rather fan one culminating test at the end, however, | do not like how it gridlocks me into teaching particular standards at
a particular time.

The calculator inactive and the calculator active questions are not aligned in the same way. In one, the questions numbers go left to right, and in the other, the
question numbers go top to bottom. This can be very confusing for students. We caught several who were bubblng incorrectly because of this difference.

We had notyet covered some of the standards that were on Interim 2.

1like the shortened test, but it stili is not enough time. We do not teach students to complete "timed" math and & is unfair to them to not be given appropriate time.

I love this assessment. )

I believe it would be hepful to create the answer documents for this assessment based from the EOG answer doauments. | got several questions related to the
boxes being dark on grdded ‘responss when they are normally not. Students were not sure if they were allowed 1o use those particular shaded boxes or not.

I still believe thatthe gridded response questions need to be removed from the assessments including the EOG tests. Many students can do the math, but at the
5th grade level they make too many mistakes gridding their responses. We spend all year teaching them the simplest form of a fraction is a mixed number
simplified but then they have to change mixed numbers back to improper fractions to grid their answer. It is too complex atthe 5th grade !evel Item # 11-the
answer was 123/20. Students would nottypically encounter an answer with a 3 digit numerator evenif it is an improper fraction. This item was the one my students
scored the lowest percentage correct and | believe it was due to how they had to grid the response.

[ was under the impression that mixed numbers wou!d not be d on this 1ent-so ! was surprised by that. 14% of the questions were mixed numbers.
[ could not getthat far in my instruction before the assessment-the students were just not ready yet as there are many foundational concepts to provide instruction
on before gating to mixed numbers.

I really like the idea of the Proof of Concept test, but it doesn't seem as if students are quite ready for this level of problems at this point in the year. We just taught
these standards, along with word problems, but we continue to spiral back to this until the test in May.

-1do not fee! as though mixed number addtion/subtraction should have been assessed. | had only gotten through adding/subtracting unlike denominators not with
mixed numbers & would have preferred to see word problems with these fractions instead of mixed numbers. -Question 12 (jog/runfwalk a mile) had terrible
wording. 1 fee! the wording made # confusing for many of the students. The repetiion of the 1 mile fact threw many of my students off. -Question 18 had poor
wording as well. | feel it should have read “What IS the fewest NUMBER of trips the farmer can make..."

Overall | felt that the questions asked matched the standards that were being assessed.

The content area of Fractions and all the steps necessary to teach fractions so that students have a strong foundation is immense. Therefore this amount of
instruction has very difficult to complete successfully before the testing window dosed. Additional time or less objectives would have been advantageous.

| feel that this test adds more test anxiety for my students. | think it frustrated them. [t assumes that they are able to do all previous leared skills. It also adds more
failure to kids that already fee! defeated.

| assessments does not need to be timed, because the E.Q.G" s are not timed. Neither is our school district local benchmark assessments.

Gridded responses are achallenge for students. On regular classroom exams students do not have to complete gridded responses, | worry that some students

may have made bubbling errors which may have lead to an incorrect ‘esponse.
Students have mentioned the benefi of being able {0 see their responsesand self correct when possile.

Type your email address in text box if you are interested in receiving occasional updates about the Proof of Concept Study 2015~16
from the North Carolina Department of Public Instruction/Division of Accountability Services.

mmatuk@yanceync.net

hope.lung@dpinc.gvo

testing 21

brownj10@gcsnc.com

kedeciastewart@yahoo.com

meredith.anwari@nhcs.net

bwaguespack@hcs.k12.nc.us

Christy Buckner 94 School House Rd. Mills River, NC 28759
mjhoey@gaston.k12.ncus

Iqualis@harnettk12.nc.us

kirstenbergin@mgsdk12.ncus
sarah.stead@robeson.k12.nc.us
kbreedlove@chatham.k12.nc.us
Jackie.alvarez@cms.k12.nc.us

james.thorpe@dpsnc.net

deannlynch@eccs.k12.nc.us

adgraham@columbirs k12.nc.us (Teacher) rjgore@columbus.k12.nc.us (Principal)
cara.brunello@dpsnc.net

emilyhine@ces.k12.ncus

alexandra.whiley@kcs.k12.nc.us

stitus@hcs.k12.ncus

sarah.chapin@kcs.k12.nc.us
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caroline.fongemy@kes.k12.nc.us
susanmenkel@mgsd.ki2.ncus
dsmall@chces.k12.ncus
sreece@mtairy.k12nc.us
alovett@mtairy.k12.nc.us
Imungin@cabarruscharter.org
Kelly.geiler@cms.k12.nc.us
Heather_Qllis@catawbaschools.net
amy.mayberry@onslow.k12.ncus
hmajewski@beswan.net
amypomatto@johnston.k12.ncus
metcalfw@surry.k12.ncus
lefevrej@surry.k12.nc.us
baltazars@surmy.k12.nc.us
Linda.Knight@ orange.k12.nc.us
cearroll@beswan.net
mmwatts@hepsnc.org
tiffany_handy@abss.k12.nc.us
lynne.adams@nhcs.net
semarshall@wsfcs.k12.ncus
imshore@wsfcs.k12.nc.us
tedavis@wsfcs.k12.ncus
michelledavis@ichmond.k12.nc.us
wrightr@northampton.k12.nc.us

awrichardson@wsfcs.k12.ncus

Number of daily responses

24
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98 responses

View all responses Publish analytics

Edit this form

Summary

Select your school’s name.
AP
. 4

Comment Box

hlung

| am a Science teacher that administered the ELA POC

| am a special education teacher
Lit Conn- Modffied

The POC is a reasonable test.
Central Middle School

Bonlee School-Chatham County

Brevard Academy

Camden Intermediate-Camden County

Carmel Middle-Charlotte-Mecklenburg Schools
Carver Middle-Scatland County

Cedar Grove Middle-Brunswick County
Central Middle-Surry County

Chinguapin Elementary-Duplin County
Collettsville School-Caldwell County

Forbush Elementary-Yadkin County

Guilford Middle-Guitford County

Hamlet Middle-Richmond County

Hamett Central Middle-Hamett County
Henderson Collegiate

Lakeshore Middle-Iredel-Statesville Schools
Ledford Middle-Davidson County

Madison Middle-Madison County

Martin Middle-Wake County

Nakina Middle-Columbus County

North Johnston Middle-Johnston County
Northeast Elementary-Beaufort County
Northeast Middle- Charlotte-Mecklenburg Schools
Northern Granville Middle-Granvite County
Oazklawn Language Academy Charlotte-Mecklenburg Schools
Parkton Elementary-Robeson County

Paul R Brown Leadership Academy

Polk County Middle School-Polk County
Prospect Elementary-Robeson County

Saint Pauls Middle-Robeson County

Smyrna Elementary-Carteret County

Southern Wake Academy

Spring Hill Middle-Scotland County

Stokes-Pitt County

Summerfieid Charter Academy

Tyro Middle-Davidson County

Winston-Salem Preparatory Academy-Winston-Salem/Forsyth County
Other (type in the name)

Do you teach Grade 6 English Language Arts during the 2015-16 school year?

Yes 80 851%
No 14 145%

How many years you have been teaching in an elementary or middle school?
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22%
11%
22%
7.5%
32%
6.5%
22%
22%
1.1%
1.1%
1.1%
22%
15.1%
1.1%
1.1%
3.2%
5.4%
5.4%
1.1%
22%
1.1%
22%
5.4%
22%
1.1%
1.1%
4.3%
1.1%
1.1%
1.1%
1.1%
3.2%
1.1%
1.1%
3.2%
1.1%
22%
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Lessthan 1year 4  4.2%
26% 12years 7 7.4%
3-5years 18 189%

68ysars 9 95%

9-10 years 6 63%

11-15ysars 19 20%

16 ormore years 31  326%

Other (explin in the Commentbox) 1 1.1%

Comment Box

testing 27
7 years in elementary, and currently in my 4th year in middle school.

The students| teach receive separate, special educaton, instruction in language arts | follow overall skills and major vocabulary concepts from the 6th grade ELA
curriculum but the content is adapted to meat the students level/IEP needs

1 have only been with my students for 2 days at the time of testing because | started mid year. So 1 am basing what they were taught on notes from the previous
teacher.

31 plus years.
High school for 15 years

I do notlike this testing process. We are taking entirety too much class time with testing. Students are bumt out. One time a year was bad enough. | hope this does
not become an annual thing.

The test s a fair assessment of comprehension skills for the average 6th grade student. The results took too long to process.
| started teaching at NGMS on January 21, 2016, | am not sure what they leamed in ELA.

How many weeks of general core English Language Arts/Reading instruction did your students receive before Interim Assessment 2
was administered?

Lessthan 14 weeks 10 10.8%
14-15weeks 14 15.1%
16-17weeks 38 40.9%
18-19weeks 25 26.9%

More than 20 weeks 6 65%

For which assessed content standards did you provide instruction prior fo the Interim Assessment 2 administration? Mark all that
apply.

Literature.1...
Literature 2...
Literature 3...
Literature 4...
Literature 5...
LanguageaA...
Languages5...
Information...
Information...
Information...
Information...
Information...
Information...
tnformation. ..

W.9.a.{Dra...

Literature.1 (Cite textual evidence to support analysis of what the text says explicitly as well as inferences dra

Literature.2 (Determine a theme or central idea of a text and howitis conveyed through particular details; provide a summary of the text distinct from personal opinio

Literature.3 {Describe how a particular story’s or drama's plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves tow

Literature.4 (Detenmine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of a specific word choice on m:
Literature.5 (Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text and contributes to the development of the theme

Language.4.a (Use context (e.g., the overall meaning of a sentence or paragraph; a word's position or function in a sentence) as a clue to the meaning of &
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Language.5.a {Interpret figures of speech (e.g., personifit

Informational.1 (Cite textual evidence to support analysis of what the text says explicitly as well as inferences dra

Informational.2 (Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinio
Informational.3 {Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through examp!

Infarmational.4 {Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and tac!

Informational.S (Analyze how a particular sentence, paragraph, chapter, or section fits into the overall structure of a text and contributes ta the developr
Informational.6 (Determine an author’s point of view or purpase in a text and explain how it is com

Informational.8 (Trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported by reasons and evidence from cls
W.9.a, (Draw evidence from literary or informational texts to support analysis, refiection, and research: Apply grade 6 Reading stand:

Are there content standards that should NOT have been assessed on Interim Assessment 2? Mark ali that apply.

Literature.1...

Lilerature.2.

Literatura.3,

Literature. 1 (Cite textual evidence to support analysis of what the text says explicitly as well as inferences dra

Literature.2 (Determine a theme or centralidea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal epinio
Literature.3 (Describe how a particular story’s or drama's plot unfolds in a series of episodes as well as how the characters respond or change as the plat moves tow
Literature.4 {Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of a specific word chalce on m:
Literature.5 (Analyze how a particular sentence, chapter, scene, or stanza fits inta the averall structure of a text and contributes to the development of the theme
Language.4.a (Use context (e.g., the overall meaning of a sentence or paragraph; a word's position or function in a sentence) as a clue to the meaning of
Language.5.a (Interpret figures of speech (e.g., persenifi

Informational.1 (Cite textual evidence to support analysis of what the text says explicitly as well as inferences dra

Informational.2 (Determine a central idea of a text and how it is conveyed through particular details; pravide a summary of the text distinct from personal opinio
Informational.3 (Analyze in detail how a key individual, event, or idea is infraduced, illustrated, and elaborated in a text (e.g., through exampi

Infarmational.4 (Determine the meaning of words and phrases as they are used In a text, including figurative, connotative, and tecl

Informational.5 (Analyze how a particular sentence, paragraph, chapter, or section fits into the overall structure of a text and contributes to the developm
Infarmational.6 (Determine an author’s point of view or purpose in a text and explain how it is cont

Informational.8 (Trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported by reasons and evidence fram clz

W.9.a. (Draw evidence from literary orinfarmational texts to support analysis, reflection, and research; Apply grade 6 Reading stand:

L}
How useful was the opportunity to review the students’ responses to the short-answer constructed response item?
' Veryuseful 37 41.6%
Somewhatuseful 20 22.5%
Not very useful 3 3.4%
Not at all usefu! 2 22%
The student answer sheets with the responses were notretumedto me. 27 30.3%

Students were allowed up to 950 minutes to complete the assessment. How long did it take for the majority (approximately 95%) of your
students to complete the assessment?
Less than 30 minutes 2  2.2%
31-44 minutes 6 6.5%
45-59 minutes 12 13%
60-75 minutes 32 34.8%
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More than 75 minutes 38  41.3%
Other (expkin inthe Commentbox) 2  22%

Ny

essay queston 100K acoea Ime. Since we atow extra yme on the EOG we should also offer the same during these proof of concept tests.

nargins. This has increased the time necessary to complete any assignment Additionally, the short

testing 27

Our school was not informed that the teachers could have reviewed the students’ responses to the Donstrudec-j response question. If | had known | was allowed to
read them | would have certainly taken the time to do so.

The passages were very long, so they should have been allowsd 2 hours

Almost all of my students needed at least 85 minutes to complete the assessment. Some could have used extra time.

Some students stili needed fhe additional time, but the majority were able to complete it within 75 minutes.

Students rushed through to complete the assessment

We have not yet received our scores so we have not yet reviewed them

A few of my students took the entire ninety minutes, but the majority completed the assessment within the time frame indicated.
Several of my students did not have time to finish the constructed response.

| teach LEP students. Some needed more response time than others.

Time constraints were an area of concem

Not at this time.

| was not present at this schoo! during the interim testing.

Was a local ELA districtbenchmark ment administered this fall?

A. My school administered a locat grade 6 ELA benchmark assessment befcre the Interim Assessment 2 administration. 23 25.8%
B. My school will administer a local grade 6 ELA benchmark assessment after the Interim Assessment 2 administration. 8 9%
C. My school will not administer a local grade 6 ELA benchmark assessmentin thisfall. 58 65.2%

If A or B, please provide the name of the benchmark assessment.

The district offered a benchmark assessment but my class was exempt because of the proof of concept test.

Cycle 2 Benchmark Assessment

testing 26

Discovery Education Benchmark was completed.

'm not sure what the name ofthe benchmark assessment was. It is currently on School Net.

Classworks

Unknown

1 don't know the name.

We were notto take the benchmark assessment because of the POC. This was to be used in place of our benchmark.
Classworks Benchmark tests are given periodically throughout the year. STAR reading assessment is also given each six weeks.
Discovery Education 6 grade ELA Benchmark

According te the administrator's manual, no assessment was allowed at the district level.

POC #1 STAR Classworks benchmark

Grade 6 ELA Winter Benchmark

MAP Testing

Our district had us administer the Baseline assessment during the first week in September. They did not have us administer any additional District Benctimark
assessments during the schoo! year.

CMS 6th Grade ELA Interim Assessment Cycle

ELA6 Benchmark

My students took the POC Interim Assessmentinstead of the Bth grade ELA lacal benchmark,

Cycle 3

MAP testing, Mock EOG

We did not take the assessment because we had the proof of concept assessment

School Net assessment created by the county was used. v

189



Grade 6 ELLA/Reading Interim Assessment 2 TEACHER Survey - Google ... Page 5 of 9

We administer our own summative assessments for each unit, but as a school we only administered this Interim assessment.
Discovery Education Benchmark

Cycle 3 Benchmark

Discovery Education

MAPS

Discovery Education benchmak

How do you plan to use the results from Interim Assessment 2 {mark all that apply)?
Adjust future instruction 74  79.6%
Provide feedback b parents and stakeholders 53 57%
Provide remediation or enrichment activities 75 80.6%

Adjust future....

Provide feed...
Use for whole class discussion 68 73.1%
Provide reme... Use to guide formative assessment 37  39.8%
Use for whol... Idonotplan to use the results 6 6.5%
Use to guide... Other (explain inthe Commentbox) €  65%
| do not plan...
Other {explal...
a 15 30 45 60
Comment
testing 25

After anin depthitem analysis, | will integrate our weaknesses into station work in the classroom.

Iam a Science teacher, | will not use it at all.

As stated before, my students receive a highly adapted curriculum and move at a much slower pace than the mainstream 6th grade ELA. | will use the results to
see how they have done but will not focus too much on the results since my students function below a 6th grade level.

I will continue to teach the Research-Based Intervention Reading Program that| am required to teach.

To foster a discussion of questioning techniques used in formal testing - allowing students to clarify misunderstandings for improvement of testing in future.

We will analyze our data together as a class and record our information in our Individual Student Data Folders. We will look at areas of strength and check off *i
Can" statements for those skills, We will also look at the "most missed questions" and record them as "oppertunities to improve” and discuss what we can do to
improve in those areas. Our district is a 1:1 educationat environment and we facilitate personaized learning opportunities using our access to technology. | will
incorporate muliple one on one andsmall group reciprocal learning activities that include skills and objectivescovered on Interim Assessment 2.

| am a math teacher. | will not use the results in my class.

| plan fo use the question types as a guide for analyzing text as we read in class.

Please select the response that represents your opinion about the following statement: The class item repost provided useful

\

information.
Stronglyagree 32 36.4%
Agree 32 36.4%
Disagree 2 2.3%
Strongly disagree 1 1.1%
Did aot receive aclassitem report. 20 22.7%
Have not administered Interim Assessment 2 yet. 1 1.1%

Please explain.

| use the data ta drive instruction and personaize learning. .

testing 24

It will although we have not received ityet.

The dassreportrevealked the areawhere my students struggled most.

The dass item report was useful. | passed out each student's report and we went over all the categories together, The students had set leaming targets; based on
the scores of their firstbenchmark test, and we went over the targets. The students were able to individually determine whether or not they showed growthfromthe
first benchmark assessment.

I

We got a classitem report after the first assessment so | imagine we will get one eventually for this one too.

Students required to take a test above their functioning level tend to rush through and notput forth their best effort on these benchmarks. If written at their
functioning level, we could better measure the progress of the students | teach.

This allows me to see where gaps are in student understanding. | am able to go back over material where students demonstrate weaknesses and improve student
understanding of concepts.

| have not received results yet | know the directions said to wait until then to complete the survey, however my administrator instructed me to take it today.

Atthis point we have not received our scores. Once our scores are in, we will use the datato help drive instruction,
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It allowed me o assess what items the students performed well on and also what items | needed to reteach.

It helps me to figure outif there is a particular objective that | need to reteach, or what group of students may need remediation with an objective.
| have not recgived my reports yet. Due to snow, our make up testing was delayed.

Assessment 2 results are not back yet.

| received saveral reports in different formats, but I did not receive a report with each student's overall score. | only received the reports that broke down which
questions were missed by each student. It is very hard to evaluate how the students did on the CRwhen | did not receive their writing back.

We need alarger review window; two weels is insufficient.

I think the immediate feedback for teachers is extremely useful.

Shows overall weaknesses as a whole

it was very helpful in determining which students ;leeded extra irstruction in a certain area. It also helped us compare data by classes.

1 need item analysis based on specific objective.

This was very helpful the first time, but | did not receive one this time and wish | did.

it show where weak areaswere with my students.

i was not present at this school during the Interim Assessment.

| liked the way it was broken down into standards. It made it easy to assess the areas that majority of the students had most issues with. The color-coding
simplified the process of identifying which questions were more difficult to students. This layout helped me to better review the content.

Which items on the class item report were useful for you? Mark ali that apply.
Content standard assessed by eachitem 53 67%
Depthof knowledge for eachitem 36 40.9%
Class percent correctby item 57 64.8%
Schoolpercent correctbyitem 36  40.9%

Gontent slan...

Depth of kno....

Class parcen... Correctanswer 63 .71.6%

Studentresponses 63 71.6%

Class mean 38 43.2%

Schoolmean 25 28.4%

Didnot recsive a classilemreport 21 23.9%

Schoo! perce.,. [
Correct answerf:
Student resp...

Class mean}; Have not administered the Interim 2 Assessment. 1 1.1%

Other (explain in the Comment box) Q 0%

Have notad... [

Other {explal...

Comment

testing 23

| received feedback on the first benchmark, but not on the second one yet.

Again, wailing for scores to return so that we may use the information.

| try not to compare my ESL students with the general population, but | strive for growth with each individual.

Honestly, We still have difficulty using the programn to pull up the information we need. More help with getting this information streamlined will help. Is there anyway
to keep us from being bogged down wih trying to hunt down the data we need? Can thereports be easily printed and sent to us? With time constraints we need al
the helpwe can get accessing information. | use the paper our curriculum fadlitator provides us. How do |access the Depth of Knowledge piece? 1 wasn'taware

that was an option.

How can the reporte be modified to be more useful for English Language Arts teachers?

I think they are useful as they are, | appreciate all of the information and access to the actual test.

Separate them by class—not alphabetically

testing 22

| would like to have a class by class reportinstead of one big report showing how al of my students did. | like to compare each class | teach, and 1 was unable to
this time because all of my students were lumped into one big report.

| thought they were quiet useful for me.

A graph or other visual that shows the overall strengths of specific standards

Use a pie chart o represent each question’s answer choice total.

Do not know.

No comments at this time

The more information you provide, the more useful the tool.

A sample of the constructed responss for each score would be useful.

| have not seen resuls from the 2nd one yet, but from the first test, 1 liked how the questions/answers were categorized by category {theme, etc...) HOWEVER, it
would also be usaful to have the child's name and heir answers in numerical order. k was VERY time consuming and difficult to translate this for each student. (It

took me approx 2 hours at home one night. | would like to get the information displayed BOTH ways. :)
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Add comments for the constructed response.

na

none

Need a report showing each chitd's overall score.

They are find just the way they are.

They provided adequatefeedback.

Not sure. )

| thought the reports were great - | would only suggest providing a percentage cofrect without including the writing portion - just MC.
Include item analysis

Easier access to the website where this informationis stored.

not apply

Have class percentages by domain (language, fiction, informational) so we can also evaluate growth on these levels, not just class percentage.

Would like to know criteria for written response answers

There should be one wherethe ilems are presented in chronological order.

How useful was it to have access to the test books after the Interim Assessment 2 administration?
Very useful 58 64.4%
/ Somewhat useful 15 16.7%
Notveryuseful 2 22%
Not at all usefut ] 0%
Did not receive the test books for my students. 15 16.7%

If you used the assessment books after the Interim administrations, how were they used?
In small groups it was used asremediation. In pairs it was used as a peer teaching tool.

To identify areas of strength and inprovement opportunities

testing 21

We wentover all the answersas a class and discussed them thoroughly,

We went through and talked about each literary element as it was used and how to find them.

Analysis of "why" students chose certain answers Remediation

Class discussions and review

Test booklets will be used in repair and extend stations, according to which skills we performed poorly on.
To review assessment queslions, and choices.

to reflect on questions that students did well on and those they did not - to inform reteach

The books were helpful in regards to going over the multiple choice.

Plan to review them with students

Studenis were able to clarify the meaning of questions and vocabulary they encountered. This was usefu! because many errors were where students didn't
understand the way a question was asked.

We used them o aid in the understanding of questions and how to get to correct answers.

When [ get results, we will go over the most frequently missed questions. | will also reteach the standards most commonly missed.

Whole class instruction, review

1read the passages with the students and we discussed each question and answer.

We reviewed structure and organization of the text, we reviewed question types, author's purpose

1 have not yet, but [ lock at reports and see whattypes of questions were frequently missed and spend time in class remediating.

We reviewed each selection and discussed all the answers in class. The student used their books to see which ones they got right or wrong.
Whole group reading and discussing what the corre'c‘t answer should be and how we arrived at that answer

They are essential in reviewing our datawith fidelity. Looking at specific passages/questions that we performed well on and ones we need fo review as
opportunities for improvement is crucial. This type of feedback has a huge inpact on learning.

We need alarger review window; two weeks is insufficient. Additionally, being at the mercy of an administrator to distribute them makes review difficult.
Student and parent feedback

Students revisited the texts. Then, with a lot of teacher guidance and medeling, as a whole class, teacher and students revisited questions that the majority of
students in that class missed. Together we worled to understand what the correct answer is.

1 used the assessment books to review with my students and address areas of difficu:lty. Thank you for allowing us to use this as a teaching tool.
Review of standard

To review commonly missed questions and for students to complete test corrections.

We looked al every question to see if there were any problems or misunderstandings

We used the informational text to read back over and discuss misconceptions because it was the lowest overall percentage.

We analyzed test questions and discussed appropriate answer choices.

To go over the questions we had dfficulty with as a whole and pull instruction for tutoring groups based on the standards ihey missed as individuals.
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1 used the testbooks in small group instruction to go over passages and questions for those that needed it as well as the constructed response question with those
students who diki not score well on that question.

Review, class discussion, close read opportunty

To review correct answers and feference text.

used to review the standards

We used them whok class to review correct answers.

Used test booklet as a teaching tool to go over the passages and correct responses.

Used them as a teaching tool to go over the passages and explained to students why correct answers were the best answers.

We used them % review the concepts taught prior to the assessments. We also used them to use them to testing strategies.

| used the books as a reteaching tool to help students find the textual support for the answers.

It is impossible to thoroughly review the interims within the two-week time frame our District has imposed. The original plan of allowing teachers to securely
warehouse them allows flexibility.

We played a gamewith each selection and students worked in teams to answer questions and then we went over each question in the game. We also discussed
question stems, Teams were able to receive class dojo points for correct responses They didn't know the correct answer untilwe went over as a class.

Review, reteach

to review the items

Do you have any additional comments or feedback?

This format of testing is less stressful for the students than 1 EQG. The shorter in length tests make it easier for students with limited attention to complete. This
makes a more tealistic evaluation of their abilities.

Thank you for allowing us to be part of the pifot program. It has been very beneficial.

testing 20

The constructed response directions were confusing. In the teacher directions, it said students were not to “copy word for word from the passage.” However, in the
actual question the student directions said to “cite evidenoe from the selection,” which required studentsto write exactly what was in the passage in order to give
the example, This was contradiclory and many students did not know how to handie this question. Scores for this question were probaby lower because their
examples may not have been cited due to being afraid to copy word for word. The teacher read directions need to be changed or fie student directions in the test
need to be changed before test 3 to eliminate this problem.

I like that the students are being hekd accountable to be able to write a response. That question was a perfect, on grads-level question.

I plan to use the results and test books when | getthem.

While the muiltiple choice was helpful and an accurate portrayal of past EOG's, the essay portion was a joke. If you are going to test students on whatthey know
about a story, you need to specify which story. All of the test scores were inaccurate this go around beause the scorers counted essays wrong if they did not write
about the last story; however, it was NOT specified in the test booklet which story to use, Therefere, | couldn't base student success on the scores they received,
Also, it is nearly impossible to have a middle school take a 90-minute test when their classes are only 66 minutes. We had ta change our whole schedule around,
for the entire school, and this was a struggle. Please think about tiese things before making the next test. If we are doing this for the kids sake, then we need b
make sure the test and its scoring actually reflects that, or we are wasting everyone's time, Thank you.

This survey does not take into account that teachers other then ELA give the assessment.

If this test is adopted bythe state to replace end of grade testing | think it will be more stressful, complicated, and disruptive than the current EOG tests are. Having
to disrupt the school year for 4 secure tests in multiple subjects will take away instructional time and will not be any more helpful to students than the current testing
system is. Also, the color of the answer sheets (neon green) wasa very poor choice especially considering the amount of students with special needs (including
visual and sensory impairments) who are expected to take this test. Even a ‘regular” student would find it difficult to look at such a garishly bright answer sheet for
any significant length of time

None at this time

This is a more manageable means of testing students. Many students feel they do much better on the shorter test because they are not overwhelmed by a 4 hour
testing session.

Schoolnet and this test should match. Schoolnet calls it open response while the proof of concept calls it constructed response. The terminology should match.

| feel that being able to access the student’s scores and being able to go over the test with them will greatly improve future test scores. As we have not gotien test
scores back yet, we are unabk to take advantage of this at this time. t will definitely use this opportunty, provided we get the scores back before the 4 weeks
deadline is up. | would like to have had an ELA pacing guide to use this year. While | have tried to teach everything, it would still be helpfulto have the guide we
have grown so accustom to using.

For the constructed response,the directions that we read to the students in the teacher manual and the directions in the student assessment book seemed fo
contradict each other. That was very confusing for the students.

na

none

We asked for information about the the constructed response would be graded before we administered the test so we could inferm students. We were told that the
info was not yet available. After the test, we received the scoring info along with examples. This info is great, but would have been mcre beneficial to have it before
so that we could help or students better understand the scoring.

It would have been very helpful to see the constructive response rubric prior to testing.

I could not evaluate how my students did on the CR becauss 1 did not have a copy of what they wrote. Several of my AIG students received scores of 0 and | have
no idea whatthey did wrong. | even shared the sample rubrics with my students, but they couldn't remember exactly what they had written. In order for the CR to
be helpful, ) desperately need to see whateach student actually wrote.

no
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If Constructed Responses are to be used as part of the assessment process, the guestion should be more specific. Students should have been drected in the
information as to which passage theyshou!d use to answer the constructed response question.

| really hope to have accsss to the class item report afier Interim 3.

| think we should keep the same forma from benchmark to benchmark. For example, the first benchmark had afiction, nonfiction, and poem. The second
benchmark had 2 fiction and a nonfiction, giving us no data on poetry this time. Also, | never saw the rubric for the constructed response until after giving the
second benchmark. | had taught mine to use one piece of text evidence. | would have spent more time on quoting two pieces of evidence.

It would have been nice to have the same format on assessment 4 and 2. On the first one we had anonfiction, fiction, and poetry text but on the second one we

had 2 nonficfon and 1 fiction text. It is hard fo see the change overtime if they are notin the same farmat. it would have also been nice to receive the booklet on
the constructed responsesbeforetaking the assessment so we could have seen how they would be scored.

Type your email address in text box if you are interested in receiving occasional updates about the 2015-16 Proof of Concept Study
from the North Carolina Department of Public Instruction/Division of Accountability Services.

hstaverman@chatham.k12.ncus
hope lung@dpinc.gov
athompson@scsnc.org
pgilliland@bcswan.net
jacksonmv@gcs.k12.nc.us
pmodlin@beaufortk12.ncus
dhall@polkschools.org
pdouglas@davidson.k12.nc.us
bnash@camden k12.nc.us
synthia.coleman@yahoo.com
annespivey@johnston.k12.ncus
ncullipher@brevardacademy.school
racheljoyce@yadkin.k12.nc.us
kwenberg@wcpss.net

brenda jacobs@robeson.k12.ncus
kbusch@iss.k12.nc.us
cbrown@hamettk12.nc.us
vhardwick@columbus.k12.nc.us
shuneycutt@scotlandk12.ncus
98.cshelton@nhaschools.com
hbranscome@davidson.k12.ncus
lisa.bodack@cms.k12.nc.us

cooperam@surry.ki2nc.us

gillespiege@gcs.k12.nc.us

Number of daily responses
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INTERIM ASSESSMENT 3
GRADE 6 ENGLISH LANGUAGE ARTS/READING @

Students read a selection and then respond to the test question. The selection cannot be
released due to copyright permissions.

20 Identify a central idea from the text. Include two quotes from the text to support
your answer.

20.

NCDPI/Accountability Services Division 196 March 2016



General Scoring Rubric for Interim Assessment 3
Grade 6 English Language Arts/Reading
Proof of Concept Study

This scoring rubric applies to the writing task (i.e., item number 20) provided in
Interim Assessment 3 of the Grade 6 English Language Arts/Reading Proof of
Concept Study.

Assessed Standard

The short-answer constructed response item will assess RL.2. Determine a central
idea of a text and how it is conveyed through particular details; provide a summary
of the text distinct from personal opinions or judgments.

Guidance to support the student response can be found in W.9.a. Draw evidence
from literary or informational texts to support analysis, reflection, and research:
Apply grade 6 reading standards to literature (e.g., "Compare and contrast texts in
different forms or genres [e.g., stories and poems; historical novels and fantasy
stories] in terms of their approaches to similar themes and topics”).

| Scoring Rubric

Score A
Descriptions
Points P
Response includes an acceptable central idea and two supporting
3
quotes.
2 Response includes an acceptable central idea and a supporting
quote.
Response includes an acceptable central idea but no supporting
1
quote.
0 No answer, incorrect answer, or answer does not respond to the
prompt.
NCDPI/Accountability Services Division March 2016
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This response attempts to provide a summary, but does not identify a

central idea.
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Score Point 1
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This response identifies a central idea (discovering history through the
forest/earth), but because of the lack of direct quotes, no further points can
be given.
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\\TOC\O«\J Vet Fred Foresr Nanopal Pavik (s a
o\ desert Wi \ow - qrowxm plants, syall
aniMale and soarina pirds.” T Yext Yaiked ot
now W€ (S sl ey revealed 2726 yillion years
laxer- The Pervi€ed Toyest Natonal favk (s o
Q\GLL Winere (eofle are Sinding petrified arveacts.
Wit fossilized onimals, plonts, wood , and mwe’
A U\O\CQ WWEVE Y\ an c\enJr- OC‘A%‘\' mMmeets the
mod evv) wovrld” They say. Us NuMans, can lean
o MU From “onsestors? o things, tncrvwed
\D\r\q 000, NOW N the. mod ern dQ\g even €
J\"f\a\{ o})en‘-\- sh\\ alwe, 226 Milhon Years late i

This response identifies a central idea (history can be found in the earth),
albeit at the end of the answer. However, it only provides one direct quote;
the other textual reference is paraphrased.
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Score Point 3
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This response clearly identifies a central idea (history can be found in fossils),

and provides 2 direct quotes from the text as support.
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