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2025-2026 Alternative Schools’ Modified Accountability System
End-of-Year Report

This was the third year that we implemented our customized Alternative Schools’ Modified 
Accountability System.  We are encouraged and hopeful that this model will continue to serve 
as an accurate reflection of the success and growth of Durham Performance Learning Center.

Please find our 2025-26 end-of-year report below.  It begins with a description of our data 
collection processes and procedures, followed by the results.  
 
Participation (10%) 

Accountability Match Summary reports were provided to schools during the EOC testing 
cycles so they could monitor their progress.  The EOC participation data used in reporting 
was collected using the PARTSUM file provided by the NCDPI.

 
School Performance (25%)

Proficiency (25%): The proficiency data for all EOC assessments administered was collected 
using the REPSUM file provided by the NCDPI. 

EVAAS Growth (0%): There was no EVAAS Growth data for DPLC so per the plan, the 
indicator (usually 15%) is based completely on proficiency.

 
Cohort Graduation Rate (CGR) (20%)

The CGR data was collected using the REPSUM file provided by the NCDPI. 
 

Persistence (20%)
The persistence data was collected using the PERAUDIT (PCALL) file provided by the NCDPI. 

Earned Credits (25%) 
For the “Earned Credits” indicator, PowerSchool was used as the authoritative source.  A 
SQL Oracle code was developed to help accurately extract the data.  To determine the 
denominator, the code looked at all final, stored grades for DPLC only and pulled any 
students who were showing as having a “potential credit”.  Note that an individual student 
could be represented multiple times in the denominator if they were showing as having 



stored grades for multiple “potential credits”.  Then, students would count in the numerator
if the expression showed the student as having a “Y” for the “potential credit”. 

 

Data Reporting Table:  
School:  Durham Performance Learning Center  
School Code: 320322 
School Year: 2025-26

  

Indicator
# Met Standard 

(Numerator)
# Enrolled 

(Denominator)
Percentage Weight

Percent X 
Weight 

Designation

Participation 101 103 98.1% 10.0% 9.8% 

Succeeding 

School 
Proficiency 

29 101 28.7% 10.0% 2.9% 

EVAAS 
Growth 

 28 75.2% 15.0% 11.3% 

CGR 65 109 59.6% 20.0% 11.9% 

Persistence 143 172 83.1% 20.0% 16.6% 

Earned 
Credits

953 1144 83.3% 25.0% 20.8% 

OVERALL 
COMPOSITE

  73.3% 

The school designations for the Durham Performance Learning Center will be based on the 
overall composite of the indicators.  The labels will be:

EMERGING: If overall composite of the indicators is between 0-25
DEVELOPING: If overall composite of the indicators is between 26-50
SUCCEEDING: If overall composite of the indicators is between 51-75
EXCELLING: If overall composite of the indicators is between 76-100
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2025-2026 Alternative Schools’ Modified Accountability System
End-of-Year Report

This was the third year that we implemented our customized Alternative Schools’ Modified 
Accountability System.  We are still encouraged and hopeful that this model will continue to 
serve as an accurate reflection of the success and growth of Lakeview School.

Please find our 2025-26 end-of-year report below.  It begins with a description of our data 
collection processes and procedures, followed by the results. 

Attendance (20%)
This indicator measures the cumulative attendance rate for students still enrolled at the 
end of the year.  We used the “First Day Spring” (FDS) membership file to determine which 
students would count in the calculation.  From there, an Average Daily Membership (ADM), 
Average Daily Attendance (ADA) cumulative ratio was calculated for those students only 
using the Month 9 Principal’s Monthly Report for Lakeview.  This data is pulled directly 
from PowerSchool.

Persistence (30%)
The persistence data was collected using the PERAUDIT (PCALL) file provided by the NCDPI.

Suspensions (20%)
This indicator measures the number of students still enrolled at the end of the year who 
were not assigned out-of-school short-term, long-term or 365 day suspension.  We used the 
“First Day Spring” (FDS) membership file to determine which students would count in the 
denominator for the calculation.  From there, the membership is cross-checked with the 
year-end Discipline Incident Detail datafile from PowerSchool.

School Performance (30%)
Proficiency (10%): The proficiency data for all EOG and EOC assessments administered was 
collected using the REPSUM file provided by the NCDPI.

EVAAS Growth (20%): The growth data was collected using the EGSTAT file provided by the 
NCDPI.



Data Reporting Table:
School: Lakeview School 
School Code: 320341 
School Year: 2025-26

  

Indicator 
# Met Standard 

(Numerator) 
# Enrolled

(Denominator)
Percentage Weight 

Percent X 
Weight 

Designation

Attendance 60.8% 20.0% 12.2%

Succeeding

Persistence 214 245 87.3% 30.0% 26.2% 

Suspensions 118 156 75.6% 20.0% 15.1% 

Proficiency 13 189 6.9% 10.0% 0.7%

EVAAS Growth   42 60.1% 20.0% 12.0% 

OVERALL 
COMPOSITE

    66.2% 

The school designations for Lakeview will be based on the overall composite of the indicators.  
The labels will be:

EMERGING: If overall composite of the indicators is between 0-25
DEVELOPING: If overall composite of the indicators is between 26-50
SUCCEEDING: If overall composite of the indicators is between 51-75
EXCELLING: If overall composite of the indicators is between 76-100 
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Alternative School Progress Model (Option C) 
2025-26 School Year

SCALE Greensboro (410533)
Dean B. Pruette SCALE Academy (410534)

Overview
SCALE Greensboro and Pruette SCALE Academies are alternative middle and high schools in Guilford 
County Schools. SCALE is an acronym for School Community Alternative Learning Environment. An 
alternative school progress model for accountability was proposed due to the unique population of 
students that the SCALE schools serve. The Option C model that was approved by the Guilford County 
Schools Board of Education and NCDPI is composed of:

20% Attendance: Data on school attendance sourced from the NC Student Information System
40% Parental Involvement: Parental involvement data is collected by schools and consists of 
parent attendance at intake meetings, IEP meetings, and school events.
25% Persistence: Percentage of students enrolling in an alternative school who remain enrolled 
in any NC public school through the end of the school year. This data is provided by NCDPI.
15% School Performance

o Achievement: School achievement is calculated according to the guidance for 
Alternative Accountability Option B.

o Growth: EVAAS growth data is not available for these schools due to having too few 
students. Therefore, school performance is based solely on achievement, per the 
approved Option C model.

Research supports the use of attendance, parental involvement, persistence and school performance 
as indicators of student success (Anthony, C. & Ogg, J., 20191; Gershenson, S., Jacknowitz, A. &
Brannegan, A., 20162).

Overall Rating
For year-to-year comparisons, each school received one of the following ratings based on the scores 
calculated using the approved Option C model:

Excellent Progress indicates a change of at least +1 points above the previous year.
Adequate Progress indicates a change between -2.9 and +0.9 points compared to the previous 
year.
In Need of Improvement indicates a change of at least -3 points below the previous year.

1 Anthony, Christopher, & Ogg, Julia. (2019). Parent Involvement, Approaches to Learning, and Student Achievement:
Examining Longitudinal Mediation. School Psychology, 34:4, 376- 385.

2 Gershenson, S., Jacknowitz, A. & Brannegan, A. (2016). Are Student Absences Worth the Worry in U.S. Primary Schools? 
Education Finance and Policy. 12. 1-47. 10.1162/EDFP_a_00207.
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Results
Compared with 2024-25, SCALE Greensboro’s total model score decreased by 6.4 points, placing the 
school in the In Need of Improvement category. Pruette SCALE’s total model score increased by 0.7 
points, giving the school an overall rating of Adequate Progress.  

Table 1: Overall Rating of SCALE and Pruette SCALE schools  
School 2024-25 2025-26 Change Overall Rating

SCALE Greensboro 81.7 75.3 -6.4
In Need of 

Improvement
Pruette SCALE Academy 81.1 81.8 +0.7 Adequate Progress

In any single year, there are often not enough students at the SCALE schools to meet DPI criteria for 
inclusion in an accountability model (10 students per test). When the minimum number of students was 
not available in a single year, up to three years of available assessment results were combined, as 
applicable, to meet minimum reporting requirements and improve the stability of the achievement 
measure. Results in the Achievement and Persistence categories are calculated using internally 
available data prior to DPI’s final release of annual accountability data and are subject to changes 
during the data correction period. 

SCALE Greensboro (410533)
SCALE Greensboro’s total model score decreased from 81.7 in 2024-25 to 75.3 in 2025-26 (see Table 
2), giving the school a designation of In Need of Improvement. This decrease was primarily driven by 
the school’s significantly decreased attendance rate as well as a small decrease in the level of parental 
involvement. The school’s persistence and achievement scores also declined slightly.  

Table 2: SCALE Greensboro Year 1 (2024-25) and Year 2 (2025-26) 

  
Score
24-25

Weight
24-25

Model Score
24-25

Score
25-26

Weight
25-26

Model 
Score
25-26

Attendance 81.6 0.20 16.3 65.5 0.20 13.1
Parental 

Involvement
100 0.40 40.0 93.0 0.40 37.2

Persistence 98.7 0.25 24.7 97.5 0.25 24.4
Achievement 4.8 0.15 0.7 4.0 0.15 0.6

Growth N/A N/A N/A N/A N/A N/A
Total Score 81.7 75.3

Change from 24-25 to 25-26 -6.4
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Dean B. Pruette SCALE Academy (410534) 
Pruette SCALE’s overall model score increased from 81.1 in 2024-25 to 81.8 in 2025-26 (see Table 3), 
giving the school a designation of Adequate Progress. The primary driver of this increase was the 
school’s attendance rate, which increased by 4.6 percentage points. The parental involvement 
remained the same while the persistence and achievement scores declined slightly. 

Table 3: Pruette Scale Year 1 (2024-25) and Year 2 (2025-26) 

  
Score
24-25

Weight
24-25

Model Score
24-25

Score
25-26

Weight
25-26

Model 
Score
25-26

Attendance 78.6 0.20 15.7 83.2 0.20 16.6
Parental 
Involvement

100 0.40 40.0 100 0.40 40.0

Persistence 98.1 0.25 24.5 98.0 0.25 24.5
Achievement 5.7 0.15 0.9 4.8 0.15 0.7
Growth N/A N/A N/A N/A N/A N/A
Total Score 81.1 81.8

Change from 24-25 to 25-26 +0.7
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Public Separate School Progress Model (Option C) 
2025-26 School Year

Gateway Education Center (410379)
Herbin-Metz Education Center (410457)

Christine Joyner Greene Education Center (410458)
Haynes-Inman Education Center (410464)

Overview
Gateway Education Center, Herbin-Metz Education Center, C Joyner Greene Education Center, and 
Haynes-Inman Education Center are all public-separate schools that serve students with severe 
disabilities and/or learning challenges. We use an alternative school progress model for accountability 
due to the unique population of students that these schools serve. The model for the 2025-26 school 
year approved by the Guilford County Board of Education and NCDPI was composed of:

20% Attendance: Data on school attendance sourced from the NC Student Information System
35% Parental Involvement: Parental involvement data is collected by schools and consists of 
attendance at IEP meetings.
35% Persistence: Percentage of students enrolling in an alternative school who remain enrolled 
in any NC public school through the end of the school year. Data provided by NC DPI.
10% School Performance

o Achievement: School achievement is calculated according to the guidance for 
Alternative Accountability model B. 

o Growth: EVAAS growth data is not available due to having too few students at these 
schools taking standard EOG/EOCs. Therefore, school performance is based solely on 
achievement, per the approved Option C model.

Research supports the use of attendance, parental involvement, persistence and school performance 
as indicators of student success, (Anthony, C. & Ogg, J., 20193; Gershenson, S., Jacknowitz, A. &
Brannegan, A., 20164).

Overall Rating
For year-to-year comparisons, each school received one of the following ratings based on the scores 
calculated using the approved Option C model:

Excellent Progress indicates a change of at least +1 points above the previous year
Adequate Progress indicates a change between -2.9 and +0.9 points compared to the previous 
year
In Need of Improvement indicates a change of at least -3 points below the previous year

Results
A summary of results for Guilford County’s four public separate schools is listed in Table 4. All four 
schools received an overall rating of Adequate Progress based on their change from the 2024-25 to 
2025-26 school years. Gateway, Herbin-Metz, and Haynes-Inman experienced small declines in their 
total model scores, while C. Joyner Greene experienced a small increase.

3 Anthony, C.& Ogg, J. (2019). Parent Involvement, Approaches to Learning, and Student Achievement: Examining
Longitudinal Mediation. School Psychology, 34:4, 376- 385.
4 Gershenson, S., Jacknowitz, A. & Brannegan, A. (2016). Are Student Absences Worth the Worry in U.S. Primary Schools?
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Table 4: Overall Ratings of Public Separate Education Centers  
School 2024-25 2025-26 Change Overall Rating

Gateway Education Center 85.8 84.8 -1.0 Adequate Progress
Herbin-Metz Education Center 88.4 87.9 -0.5 Adequate Progress
C. Joyner Greene Education 
Center

88.1 88.4 +0.3 
Adequate Progress

Haynes-Inman Education Center 88.6 88.4 -0.2 Adequate Progress

In any single year, there are often not enough students at GCS’ public separate schools to meet DPI 
minimum criteria for inclusion in an accountability model (10 students per test). When the minimum 
number of students was not available in a single year, up to three years of available assessment results 
were combined, as applicable, to meet minimum reporting requirements and improve the stability of the 
achievement measure. Results in the Achievement and Persistence categories are calculated using 
internally available data prior to DPI’s final release of annual accountability data and are subject to 
changes during the data correction period.

Gateway Education Center (410379)
Gateway Education Center’s model score decreased from 85.8 to 84.8, giving the school a rating of 
Adequate Progress for the 2025-26 school year (see Table 5). The decrease was driven by slight 
declines across all measured categories.

Table 5: Gateway Year 1 (2024-25) and Year 2 (2025-26)

  
Score
24-25

Weight
24-25

Model Score
24-25

Score
25-26

Weight
25-26

Model Score
25-26

Attendance 80.9 0.20 16.2 80.5 0.20 16.1
Parental 

Involvement
97.7 0.35 34.2 97.0 0.35 34.0

Persistence 100 0.35 35.0 98.4 0.35 34.4
Achievement 4.1 0.10 0.4 3.1 0.10 0.3

Growth N/A N/A N/A N/A N/A N/A
Total Score 85.8 84.8

Change from 24-25 to 25-26 -1.0
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Herbin-Metz Education Center (410457)
Herbin-Metz Education Center’s model score decreased from 88.4 to 87.9, giving the school a rating of 
Adequate Progress (see Table 6). Declines in attendance and parental involvement primarily 
contributed to this change, despite a slight increase in the school’s achievement score. Student 
persistence remained the same.  

Table 6: Herbin-Metz Year 1 (2024-25) and Year 2 (2025-26) 

  
Score
24-25

Weight
24-25

Model Score
24-25

Score
25-26

Weight
25-26

Model 
Score
25-26

Attendance 90.8 0.20 18.2 89.4 0.20 17.9
Parental 

Involvement
100 0.35 35.0 99.2 0.35 34.7

Persistence 100 0.35 35.0 100 0.35 35.0
Achievement 2.3 0.10 0.2 3.1 0.10 0.3

Growth N/A N/A N/A N/A N/A N/A
Total Score 88.4 87.9

Change from 24-25 to 25-26 -0.5

C. Joyner Greene Education Center (410458)
C. Joyner Greene’s model score increased from 88.1 in 2024-25 to 88.4 in 2025-26, giving the school a 
rating of Adequate Progress (see Table 7). The school’s attendance and achievement scores increased 
slightly over the model period, while parental involvement and persistence remained relatively stable.  

Table 7: C. Joyner Greene Year 1 (2024-25) and Year 2 (2025-26) 

  
Score
24-25

Weight
24-25

Model Score
24-25

Score
25-26

Weight
25-26

Model Score
25-26

Attendance 90.8 0.20 18.2 91.3 0.20 18.3
Parental 

Involvement
99.1 0.35 34.7 99.0 0.35 34.7

Persistence 98.5 0.35 34.5 98.6 0.35 34.5
Achievement 7.0 0.10 0.7 9.0 0.10 0.9

Growth N/A N/A N/A N/A N/A N/A
Total Score 88.1 88.4

Change from 24-25 to 25-26 +0.3



GCS Alternative Accountability Report – 2025-26   Page 8 of 11

Haynes-Inman Education Center (410464) 

Haynes-Inman’s total model score decreased from 88.6 to 88.4 between 2024-25 and 2025-26, giving 
the school a rating of Adequate Progress (see Table 8). While student attendance and achievement 
increased, declines in parental involvement and persistence drove the overall score down slightly. 

Table 8: Haynes-Inman Year 1 (2024-25) and Year 2 (2025-26)

Score
24-25

Weight
24-25

Model Score
24-25

Score
25-26

Weight
25-26

Model Score
25-26

Attendance 81.7 0.20 16.3 84.3 0.20 16.9
Parental 

Involvement
99.5 0.35 34.8 97.5 0.35 34.1

Persistence 100 0.35 35.0 98.9 0.35 34.6
Achievement 24.7 0.10 2.5 28.6 0.10 2.9

Growth N/A N/A N/A N/A N/A N/A
Total Score 88.6 88.4

Change from 24-25 to 25-26 -0.2
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Newcomers School Progress Model (Option C) 
2025-26 School Year 

Sylvia Mendez Newcomers School (410300)
Doris Henderson Newcomers School (410398)

Overview
Doris Henderson Newcomers School and Sylvia Mendez Newcomers School are specialty schools that
serve students in grades 3-11 who have recently immigrated to the US and who are novice English 
speakers. Students attend these schools for up to one year upon their first entry into the public school 
system, during which they receive focused English as a Second Language (ESL) instruction in addition 
to integration of ESL instruction into standard course content. Option C is the approved alternative 
school modified accountability system due to the unique population of students that these schools 
serve. The weights used in the model report for school year 2024-25 did not reflect the approved plan 
and have been updated accordingly. The model is described in detail below.  

20% Attendance: Data on school attendance sourced from the NC Student Information System.
 35% Parental Involvement: Parental engagement in student learning is tracked by the schools 

based on attendance at parent engagement events throughout the school year.
10% Persistence: Percentage of students enrolling in an alternative school who remain enrolled 
in any NC public school through the end of the school year. Data provided by NC DPI.
20% Transition Benchmark Skills: a unique local assessment that monitors student 
development of essential skills to succeed in a new country. The schools are measured by 
comparing the amount that students improve from the beginning to the end of the school year in 
one year to the next.  
15% School Performance

o Achievement: School achievement is calculated according to the guidance for 
Alternative Accountability model B. 

o Growth: EVAAS growth data is not available at the time of model calculation. Therefore, 
school performance is based solely on achievement, per the approved Option C model.

Research supports the use of attendance, parental involvement, persistence and school performance 
as indicators of student success, (Anthony, C. & Ogg, J., 20195; Gershenson, S., Jacknowitz, A. &
Brannegan, A., 20166). The Transition Benchmarks assessment is supported by research into the 
needs of students making this unique transition, including García-Vázquez et al. (1997)7, Tsai (2006)8, 
Reeve & Lee (2014)9, and Soland & Sandilos (2021)10. 

5 Anthony, C.& Ogg, J. (2019). Parent Involvement, Approaches to Learning, and Student Achievement: Examining
Longitudinal Mediation. School Psychology, 34:4, 376- 385.
6 Gershenson, S., Jacknowitz, A. & Brannegan, A. (2016). Are Student Absences Worth the Worry in U.S. Primary Schools?
7 García-Vázquez, E., Vázquez, L. A., López, I. C., & Ward, W. (1997). Language Proficiency and Academic Success: 
Relationships Between Proficiency in Two Languages and Achievement Among Mexican American Students. Bilingual 
Research Journal, 21(4), 395–408. https://doi.org/10.1080/15235882.1997.10162712
8 Tsai, J.H.-C. (2006), Use of Computer Technology to Enhance Immigrant Families' Adaptation. Journal of Nursing 
Scholarship, 38, 87-93. https://doi.org/10.1111/j.1547-5069.2006.00082.x
9 Reeve, J., & Lee, W. (2014). Students’ classroom engagement produces longitudinal changes in classroom 
motivation. Journal of Educational Psychology, 106(2), 527–540. https://doi.org/10.1037/a0034934
10 Soland, J., & Sandilos, L. E. (2021). English Language Learners, Self-efficacy, and the Achievement Gap: Understanding 
the Relationship between Academic and Social-Emotional Growth. Journal of Education for Students Placed at Risk 
(JESPAR), 26(1), 20–44. https://doi.org/10.1080/10824669.2020.1787171
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Overall Rating
For year-to-year comparisons, each school received one of the following ratings based on the scores 
calculated using the approved Option C model:

Excellent Progress indicates a change of at least +1 points above the previous year
Adequate Progress indicates a change between -2.9 and +0.9 points compared to the previous 
year
In Need of Improvement indicates a change of at least -3 points below the previous year

Results
A summary of results for Guilford County’s two Newcomers Schools is listed in Table 9. Both schools 
made substantial progress in 2025-26, achieving ratings of Excellent Progress. 

Table 9: Overall Ratings of Newcomer’s Schools  
School 2024-25 2025-26 Change Overall Rating

Sylvia Mendez Newcomers 
School 59.3 77.6 +18.3 Excellent Progress

Doris Henderson 
Newcomers School 46.7 52.2 +5.5 Excellent Progress

In any single year, there are often not enough students tested in individual tests at GCS’ Newcomers
schools to meet DPI minimum criteria for individual test inclusion in an accountability model (10 
students per test). When the minimum number of students was not available in a single year, up to 
three years of available assessment results were combined, as applicable, to meet minimum reporting 
requirements and improve the stability of the achievement measure. Results in the Achievement and 
Persistence categories are calculated using internally available data prior to DPI’s final release of 
annual accountability data and are subject to changes during the data correction period.

Sylvia Mendez Newcomers School (410300)
Sylvia Mendez Newcomers School’s model score increased 18.3 percentage points, from 59.3 in 2024-
25 to 77.6 in 2025-26, giving the school a designation of Excellent Progress. This large increase was 
primarily driven by the parental involvement category, which nearly doubled. The school also showed 
smaller increases across all other model categories (see Table 10). 

Table 10: Sylvia Mendez Newcomers School Year 1 (2024-25) and Year 2 (2025-26)

  
Score
24-25

Weight
24-25

Model Score
24-25

Score
25-26

Weight
25-26

Model Score
25-26

Attendance 92.2 0.20 18.4 93.8 0.20 18.8
Parental Involvement 53.4 0.35 18.7 99.2 0.35 34.7
Persistence 95.2 0.10 9.5 97.9 0.10 9.8
Transition 
Benchmark Skills 61.7 0.20 12.3 68.7 0.20 13.7

Achievement 2.8 0.15 0.4 3.7 0.15 0.6
Growth N/A N/A N/A N/A N/A N/A
Total Score 59.3 77.6

Change from 24-25 to 25-26 +18.3
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Doris Henderson Newcomers School (410398)
Doris Henderson Newcomers School increased from 46.7 in 2024-25 to 52.2 in 2025-26, giving the 
school a designation of Excellent Progress. The primary driver of this increase was parental 
involvement, where the score increased by 13.4 percentage points for a model score increase of 4.7
points. The school also demonstrated increases in transition benchmark skills and persistence, 
offsetting slight declines in the attendance and achievement categories (see Table 11). 

Table 11: Doris Henderson Newcomers School Year 1 (2024-25) and Year 2 (2025-26)

  
Score
24-25

Weight
24-25

Model Score
24-25

Score
25-26

Weight
25-26

Model Score
25-26

Attendance 90.8 0.20 18.2 90.4 0.20 18.1
Parental Involvement 17.5 0.35 6.1 30.9 0.35 10.8
Persistence 97.3 0.10 9.7 99.1 0.10 9.9
Transition 
Benchmark Skills 60.4 0.20 12.1 64.8 0.20 13.0

Achievement 3.7 0.15 0.6 2.8 0.15 0.4
Growth N/A N/A N/A N/A N/A N/A
Total Score 46.7 52.2

Change from 24-25 to 25-26 +5.5
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570-321 

Option C Data Report 

August 2026 

 

The MHS VLC Accountability Model measures program performance collected across five different 
metrics: Course Completion, Growth, Attendance, Persistence, and Discipline. The VLC uses Edmentum, 
a commercial online academic platform. Reports generated by Edmentum were used to compile Course 
Completion and Growth data for all VLC students utilizing the platform. Course Completion is a 
platform-wide comparison of all students completing courses 100 percent and the total number of 
students who did not. All courses were included in data collection for the Course Completion metric. The 
Growth metric is a comparison between pre- and post-test data collected from all VLC students in all 
units of all classes and a demonstration of all students who showed improvement as opposed to all 
students who did not. Attendance is a metric collected from NCSIS. Each student received a mark for 
days present and no mark for days absent. Similarly, Persistence data was collected from NCSIS. Each 
student who remained in school received a mark and the VLC student(s) who did not persist did not. All 
were entered into the model. Finally, in the Disciplinary category, VLC students with no disciplinary 
referrals were entered into the model with a mark, and those with referrals were entered in the same 
category to reflect the comparison. 
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Submission Accountability Results for
Commonwealth Dropout Prevention and Recovery Charter HS:  

2025-26 
7/2/26 

 

School Rating: Highly Effective 
 
 

Approved Measure for 2025-26 
(CATEGORY: and description)

Target Performance 
Points 

Actual Performance 
Points 

ACHIEVEMENT: Combined percent of students who 
Meet (Grade Level) Standard on math or English 
Language Arts End of Course exams will be higher than 
the percent of students Meeting (Grade Level) Standard at 
other alternative education schools. (Please see 
Attachment A.) 

31 
Average percent for all NC alt 

ed schools in 2024-25 was 
18%. Target is 18 + 13 = 31. 

29 
 

Percent of Commonwealth 
students completing the English 
or Math EOCs that Met Grade 

Level Standard. 

READING GROWTH: Percent of students attending 
for one semester or longer who demonstrate reading 
growth1 on the ReadingPlus short cycle assessment 
instrument will be satisfactory. (Attachment B.) 

 
95 

 
99 

MATH GROWTH: Percent of students attending for one 
semester or longer who demonstrate math growth2 on the 
GAIN short cycle assessment instrument will be 
satisfactory. (Attachment C.) 

80 76 

INCREASED HS CREDIT EARNING RATE:  Percent of 
students attending for 1+ semesters who increase their 
rate of earning credits by at least 1 credit per semester 
compared to their prior schools. (Attachment D.) 

75 87 

INDUSTRY CERTIFICATION: Percent of students 
attending for one semester or longer who complete a 
career and technical education course will earn an 
industry certification. (Attachment E.) 

50 
 

88 
 
 

IMPROVED GPA: Percent of students attending for one 
semester or longer who achieve a cumulative GPA of 2.0+ 
or who improve their cumulative GPA by 0.5 grade points 
will be higher when compared to the percent of these 
students who entered the school with a GPA of 2.0+. 
(Attachment F.) 

Plus 40 
Percent of students with a 

prior GPA of 2.0+ was 15%. 
Target is 15 +40 = 55 

 

86 

SATISFACTION: Percent of students who respond 
  or  among students expressing 

an opinion whether their school offers  high-quality 
will meet Target. (Attachment G.) 

 
95 

 
94 

 
1 Reading Growth is achieved if a student demonstrates mastery of skills one grade level or higher as measured by the ReadingPlus 
SeeReader tool or on the ReadingPlus Accuplacer follow-up assessment compared to the initial ReadingPlus grade-level placement. 
 
2 Math Growth is achieved if a student scores a higher-
scored on the initial assessment administration. 
 



 

 

TOTAL POINTS 481 559 
 

559) are divided by the total Target Points 
(481) for an overall score of 116%. (559 divided by 481 = 1.16).

 



 

 

Attachment A Commonwealth
Target Calculations and School Results - Percent of Students Meeting Math 

and English Grade Level Standard in Alternative Education Schools
Statewide and at the School 

 

 
Description of Target-Setting Using Results at Other Alternative Education Sites: 
For any school listed in the NCDPI Educational Directory & Demographical Information Exchange 

-26 Math I and English II results were not publicly 
available. In lieu of the current year, results from the most recently available year were tabulated using the 

-
Accountability Reporting webpage. (Please note that results were not reported for every Alternative 
Education school due to the small number of students taking the Math I and English II assessments at 
some.) The average percent of students at the reported schools Meeting Math I Grade Level Standard or 
English II Grade Level Standard was a combined 18%. The target is set at 18% plus 13 percentage points 
for a total target of 31% or 31 points.  

 
 

Summary of Results at the School: 
Of the 87 students taking the Math I or English II assessments at the school in 2025-26, 25 met the Grade 
Level Standard. 25 divided by 87 = 29% or 29 points. 



 

 

Attachment B Commonwealth
Actual Results - Percent of Students Demonstrating Reading Growth 

 
 
 

Description of Methodology: 
For students attending 90+ days, the percent of students demonstrating one or more grades gain on the 
ReadingPlus SeeReader instrument is calculated. 

 
 

Summary of Calculations: 
173 students attended the school for 1+ semesters in 2025-26 and were assigned to the ReadingPlus 
program for reading remediation. Of these students, 172 gained one or more grade skill levels using 
SeeReader tracking or follow-up assessments. 172 students achieving a gain divided by 173 total 
students = 99% or 99 points.



 

 

Attachment C Commonwealth
Actual Results - Percent of Students Demonstrating Math Growth 

 
 
 

Description of Methodology: 
For students attending 90+ days, the percent of students demonstrating an increase on the Wonderlic 
GAIN math assessment is calculated and compared to the 80% or 80-point target.

 
 

Summary of Calculations: 
173 students were administered a follow-up Wonderlic GAIN math assessment after attending the school 
for 1+ semesters in 2025-26. Of these students, 132 achieved a gain on the second or subsequent 
administration. 132 students achieved a gain divided by 173 total students = 76% or 76 points. 

 
 

 



 

 

Attachment D  Commonwealth 
Prior and Current Actual Results  Credit Earning Rates 

 
 
 

Methodology: 
 

ga 

For the students attending 90+ days, calculate their credit earning rate at Commonwealth and at their 
prior schools. Identify the students who increase their rate of earning credits by at least 1 credit per 
semester compared to their prior schools. 

 
 

Summary of Calculations: 
 
173 students attended the school for 1+ semesters in 2025-26. Of the 173, 150 increased their credit 
earning rate by 1+ credits per semester. 150 divided by 173 = 87% or 87 points. 



 

 

Attachment E Commonwealth
Actual Results - Industry Certification  

 
 

Description of Methodology: 
For students attending 90+ days, first identify those who completed a Career and Technical 
Education (CTE) course. Then, calculate the percentage of that group who earned an industry 
certification. 
 
Summary of Calculations:
42 students attended the school for 1+ semesters in 2025-26 and completed a career and technical 
education course. Of the 42 students, 37 students earned an industry certification. 37 divided by 42 = 
88% or 88 points.



 

 

Attachment F Commonwealth
Prior and Current Actual Results  Students with 2.0 or higher GPA 

 
 
 

Description of Methodology: 
 

For students attending 90+ days, the percent of students entering with a cumulative GPA of 2.0 or 
 

either: a) achieved a cumulative GPA of 2.0 or b) improved the GPA by 0.5 points or more. 
 
 

Summary of Calculations: 
173 students attended the school for 1+ semesters in 2025-26. Of the 173, 26 entered with a cumulative 
GPA of 2.0 or higher. The percent entering with a 2.0 GPA or higher is 26 divided by 173 = 15%. The 

5% plus 40 percentage points equals 55% or 55 points. 

After attending for one semester or more, 149 students either achieved a cumulative GPA of 2.0 or 
49 divided by 173 = 86% or 86 

points. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

 
Attachment G  Commonwealth 

Actual Results  Student Satisfaction Survey Results 
 
 
 

Description of Methodology: 
 

ga 

For students surveyed during the 2025-
-

The survey was administered online during the Spring Semester. 
 
 

Summary of Calculations: 
266 students expressed an opinion on the survey question. Of the 266 respondents, 249 responded 

respondents equals 94% or 94 points. 



Stewart Creek High School 
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