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Organization Information

Organization Name *
SABER STEM Academy of Charlotte

Telephone Fax
2483277673 2483277418
Address Unit/Suite

8310 Harrisburg Road

Zip Code City
28215 Charlotte
State

North Carolina
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Primary Contact Name * Opening Year *
Lorilyn Coggins 2024
Is Management Organization Used Management Organization Name
Yes No Education Management and Networks, Inc
Primary Contact Relation To Board * Primary Contact Email *
Board Liaison lorilyn@emaninc.com
Management Organization Contact Name Management Organization Phone
Ahmed Saber 2483277673
Primary Contact Phone * Management Organization Email
2483277673 ahmed@emaninc.com
PrimaryContact Address * Unit/Suite *

27704 Franklin Road

Zip Code * City *
48034 Southfield
State *

Michigan
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1. Application Contact Information

Q1.Name of Proposed Charter School
Saber STEM Academy of Charlotte

Q2.Primary Contact's Alternate Telephone Number (XXX-XXX-XXXX)
e The primary contact will serve as the contact for follow-up, interviews, and notices regarding this Application

Cell Phone (810) 813-8973

Q3.Geographic County in which charter school will reside
Mecklenburg County

Q4.LEA/District Name
Charlotte-Mecklenburg Schools

Q5.Zip code for the proposed school site, if known
28215

Q6.Was this application prepared with the assistance of a third party such as a consultant or Charter Support Organization
(CSO) (https://simbli.eboardsolutions.com/Policy/ViewPolicy.aspx?S=10399&revid=hejlsish9el7BC8rRkKMVLthGg%3d%3d&

ptid=amlgTZiB9plushNjl6WXhfiOQ%3d%3d&secid=lyc2NIZPsdzgEk6V6a)458%3d%3d&PG=6&IRP=0)?

© Yes

No

Q7.Give the name of the third-party consultant or CSO:
The application was prepared in collaboration between the proposed Board of Directors of Saber STEM Academy of Charlotte and Education
Management & Networks, Inc.

Q8.Describe any fees provided to the third-party person or CSO as reflected in the budget.
No fees were charged or provided.

Q9.Provide a full detailed response of the assistance provided by the third-party consultant or group while preparing this
application and when the assistance will end:
EMAN assisted in the development of the application and will serve as the EMO when the Charter contract is authorized.

Q10.Projected School Opening Month
August 2024
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Q11.Will this school operate on a year-round schedule?
Yes (Year-Round)

No

Q12.Complete the Enrollment Summary table (see resources), providing grade levels and total projected student enrollment
for Years 1-5.
Upload Required File Type: excel Max File Size: 30 Total Files Count: 1
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Applicant Comments :

Saber STEM Academy of Charlotte (SSA) will provide equitable access to high quality STEM pathways for diverse K-8 children. By cultivating a
family of students and staff who solve problems through collaboration, innovation, passion, patience, and empathy, SSA will achieve its stated
goals. The Academy’s curriculum is structured and aligned with the North Carolina Department of Instruction Academic Standards and the
Next Generation Science Standards (NGSS) along with the tenets of the framework from National Institute of STEM Education to ensure high
quality education. In addition, SSA will seek community partnerships and other local stakeholders to provide the robust STEM program to cul-
turally and linguistically diverse students living in the greater Charlotte community. In addition, the Academy will provide students with an op-
portunity to immerse in an elective Arabic language program specifically tailored to the needs of the community based on the January 2022

parent survey.

At Saber STEM Academy of Charlotte, we value our students’ backgrounds, cultural traditions, and languages that they speak. Bilingualism
and multilingualism are highly valued as an asset and our staff will work closely with the students to continue to cultivate this asset-based
mindset. We are committed to recruiting a diverse group of teachers and paraprofessionals who will help all students succeed in the cutting-
edge STEM Program. Language learning supports are offered to those students whose native language may not be English. Using a research-
based framework called Sheltered Instructional Observation Protocol all teachers will be able to work with English language learners to ensure
equity. Students whose native language is not English will receive tailored instruction to develop their academic language through carefully
designed lessons that promote both cognitive and basic interpersonal skills. Saber STEM Academy of Charlotte plans to provide students with
bilingual translators to support their learning needs. All instructional materials are research-based and/or evidence-based and available in
English only at this time. However, individualized materials in Spanish, Arabic and Somali will be developed and provided to those students
who require appropriate supplemental resources. Ultimately, the SSA goal is to provide an equitable and inclusive environment to support all
students with high-quality programming as they aim to achieve their personal best.

Saber STEM Academy will reach out to the underserved foreign-born population in Charlotte (16.2% as of 2019) and provide a more meaning-
ful educational experience, in a safe welcoming environment. The foreign born population has grown tremendously in the Charlotte commu-
nity over the past two decades. With an English Language Learner population of 13.5 % at Charlotte-Mecklenburg Schools (https://www.us-
news.com/education/k12/north-carolina/districts/charlotte-mecklenburg-schools-102653 (https://www.usnews.com/education/k12/north-
carolina/districts/charlotte-mecklenburg-schools-102653)), Saber STEM Academy of Charlotte will provide a culturally safe and inclusive envi-

ronment for these students.

The growth in cultural diversity that Charlotte has experienced in the past twenty years provides an important foundation for Saber STEM
Academy of Charlotte. Saber STEM Academy will serve all students with a laser-focus on the foreign-born population, providing English lan-
guage supports and native language instruction to promote greater literacy with 21st century STEM skills while celebrating linguistic and cul-
tural diversity. The growing immigrant community in Macklenburg County highly values education and college-educated parents are looking
for a safe and culturally friendly school for their children to pursue technology and college preparatory academics.

The competitive strengths at SSA will ensure that all students reach their highest potential. Students will learn to appreciate their heritage by
participating in programs designed to create a greater understanding of cultural differences and diversity; focused on building strength of
character in an interpersonal and instructional environment where the development of a self-actualized competitive ethos is valued. In align-
ment with the characteristics and interests of this diverse population, the academy will provide a comprehensive STEM program to support
the reported field of studies in which this target population is most likely to succeed.

The analysis of parent surveys from January 2022, document an identified need in the Charlotte community for high performing schools that
cater to the growing EL population. Currently, the Charlotte-Macklenburg schools are underperforming as indicated by proficiency scores
which are below 25% in reading and math. In addition, there is a need for culturally responsive pedagogical programming that embraces the
diversity of the community with Arabic language instruction and a tailored EL curriculum. Stakeholder responses also highlight the importance
of a safe and community-based school environment where their children can express their own identities and feel socially and emotionally

confident.

Saber STEM Academy of Charlotte will be an inclusive school community with programming designed to provide all students with equitable ac-
cess. All students are welcome at SSA regardless of social or economic backgrounds. SSA will use a diagnostic and prescriptive approach to
tailoring instructional programs for all students. Using qualitative and quantitative data indicators, each student is guaranteed a viable cur-
riculum to meet his or her individualized needs and succeed in the specialized STEM Program. SSA instruction is differentiated to allow stu-
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dents to excel in their Zone of Proximal Development, which is the “just-right” challenge for students based on current skills.

Saber STEM Academy of Charlotte’s laser focus on individualized attention to students will make it a unique experience. SSA teachers will
know more than each student's name and grade. Teachers will identify learning modalities, unique strengths, and areas where students can
excel to become the best version of themselves. Using mixed-ability groupings, students will have multiple opportunities to showcase their
own talents and dispositions. SSA believes in a multiple-intelligence framework and strives to provide students with various hands-on, mind-
on and problem-based activities to nourish student interests. At SSA, each student will find passion through a transdisciplinary approach to
teaching and learning. Using a Whole-child, Whole school and Whole community model, students will learn 215t century skills to become effec-
tive communicators, collaborators, contributors, and critical problem-solvers.

The leadership team has over ten decades of combined experience establishing and operating high quality charter schools that focus on the
underserved population of foreign-born students. With backgrounds ranging from integrating instructional methods in a culturally competent
manner to information technology to growing human capital systems, the team understands the process of not only establishing a new
school, but effectively managing and leading its growth into the future.

Saber STEM Academy of Charlottee plans to open in August of 2024 with 154 students in kindergarten through grade five and add an addi-
tional grade each year until maximum enrollment is reached in 2032 with 396 students in a full K-8 continuum.

Resources

Enrollment Summary Table.xIsx

Applicant Evidence :

Enrollment Summary Table.xlIsx

Uploaded on 4/29/2022 by
Lorilyn Coggins

Q13.Complete the Enrollment Demographics table (see resources), providing projected enrollment for each of the following

demographic groups.

Upload Required File Type: excel Max File Size: 30 Total Files Count: 1

Applicant Comments :

Saber STEM Academy of Charlotte will target an immigrant, English Learner student population. It is anticipated that a minimum of 60% of
students will be identified as English Learners with a minimum of 42.4% qualifying for free and reduced lunch and 10-13% qualfiying for spe-
cial education services as students with identified disabilities in accordance with IDEA.

Resources

Enrollment Demographics Tabl...
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Applicant Evidence :

Enrollment Demographics Tabl...

Uploaded on 4/29/2022 by
Lorilyn Coggins

Q14.Describe the rationale for the number of students and grade levels served in year one and the basis for the growth plan
outlined above.
The year one enrollment is based on 44 students in kindergarten (two classes) and 22 students in grades 1-5 (one class at each grade level) for
a total of 154 students. The school will then add a grade each year as the first year students matriculate through the grades until the school is

a full K-8 with two classes at each grade level by year nine.

Q15.This subsection is entirely original and has not been copied, pasted, or otherwise reproduced from any other
application.

| certify

| do not certify

Q16.Explanation (optional)
The applicant is the proposed Board of Directors of Saber STEM Academy. Dr. Lorilyn Coggins shall serve as the Board Liaison, Compliance
Officer and Corresponding Agent. Dr. Coggins is an employee of Education Management & Networks, Inc. the proposed EMO.

Section
. Lisa Weaves
L 4
Ratings
Meets the The response meets the criteria in some aspects, but lacks sufficient detail and/or requires additional information in
standard one or more areas.
Comments :

This section meets the standard, however, there are a lot of details in this summary that will need justifiication and ex-
planation in the remainder of the application. Where they are not explained sufficiently, the application will be scored
differently in the supporting sections.
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2. Non-Profit Corporation Information

Private Non-profit Corporation (NCGS 115C-218.1)

» The nonprofit corporation must be officially authorized by the NC Secretary of State upon application submission.

Q17.0rganization Type
Non-Profit Corporation
Municipality

Applicant Evidence :
Filed Articles of Incorporation.p...

Uploaded on 4/25/2022 by
Lorilyn Coggins

Q18.Has the organization applied for 501(c)(3) non-profit status?

Yes

No

Q19.The private non-profit listed as the responsible organization for the proposed charter school has 501(c)(3) status:

e Federal Tax-Exempt Status (NCGS 115C-218.15)

« If the non-profit organization has yet to obtain 501(c)(3) status, the tax-exempt status must be obtained from the Internal
Revenue Service within twenty-four (24) months of the date the Charter Application is given final approval.

Yes
No

Applicant Comments :
Saber STEM Academy of Charlotte will apply for 501(c)3 status within twenty-four (24) months of the date the Charter Application is given final
approval.

Q21.Name of Registered Agent and Address:
Lorilyn K. Coggins, 1700 Progress Lane, Charlotte NC 28205

Q22.Federal Tax ID
88-1946757
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Applicant Evidence :

Jo

POF

EIN Letter.pdf

Uploaded on 4/25/2022 by
Lorilyn Coggins

Section
. Lisa Weaves
L 4
Ratings

The response meets the criteria in some aspects, but lacks sufficient detail and/or requires additional information in

one or more areas.
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3. Acceleration

Per State Board of Education policy CHTR-013 (https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-013&Sch=10399&S=10399&C=CHTR&
RevN0=1.12&T=A&Z=P&St=ADOPTED&PG=6&SN=true), the State Board of Education, in its discretion, may accelerate the mandatory planning year to
increase the number of high-quality charter schools.

Q23.Do you want your application to be considered for acceleration?

Yes

No

Section

. Lisa Weaves

»

Ratings

Meets the The response meets the criteria in some aspects, but lacks sufficient detail and/or requires additional information in
Standard one or more areas.
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4. Conversion

Q38.Is this application a Conversion from a traditional public school or private school?

Yes

“ No

Section

. Lisa Weaves

Ratings

The response meets the criteria in some aspects, but lacks sufficient detail and/or requires additional information in

one or more areas.
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5. Replication

Per SBE policy CHTR-016 (https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-016&Sch=10399&5=10399&C=CHTR&RevN0=1.02&T=A&
Z=P&St=ADOPTED&PG=6&SN=true), the State Board of Education (SBE) may, in certain well-defined instances, grant permission for a non-profit
corporation board of directors (board) to replicate either its own successful model or to employ an educational management company (EMO) or a
charter management organization (CMO) to replicate a successful model currently being operated under the management of the EMO or CMO. The
SBE may also, in certain well-defined instances, grant permission for a non-profit corporation board to “fast track” such a replication by foregoing the

planning year normally required for newly-approved charter applicants.

Q55.1s this application being submitted as a replication of a current charter school model?

Yes

No

Section

. Lisa Weaves
L 4

Ratings
s e The response meets the criteria in some aspects, but lacks sufficient detail and/or requires additional information in
standard one or more areas.
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6. Alternative

*A charter school meeting the eligibility criteria set forth in this policy and seeking designation as an “alternative school” must submit an application to
the Office of Charter Schools describing in detail the school’'s mission as it relates to the request for the designation; the criteria the school plans to
use that will meet the eligibility requirements set forth below, including the documentation the school will use to support its admissions process; how
the school intends to serve the select population, educationally and otherwise; and the goals the school is setting for academic achievement for this
population. The application must also include an admission plan that is well-defined and specifically limited to serving at-risk students as described in

the application. A plan that is not well-defined will not be approved.

*The school must, in its application, designate which of the alternative accountability options it is requesting under ACCT-038
(https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=ACCT-038&Sch=10399&S5=10399&C=ACCT&RevN0=1.02&T=A&Z=P&St=ADOPTED&PG=6&
SN=true). The option selected, if approved, cannot be changed except at the time of renewal (as outlined in CHTR-020.1I
(https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-020&Sch=10399&5=10399&C=CHTR&RevN0=1.02&T=A&Z=P&St=ADOPTED&PG=6&
SN=true)).

Q84.Do you want your application to be considered for an Alternative Charter School?

Yes
No

Applicant Comments :
Saber STEM Academy of Charlotte is not seeking designation as an "alternative school".

Section

. Lisa Weaves
L 4

Ratings
s e The response meets the criteria in some aspects, but lacks sufficient detail and/or requires additional information in
standard one or more areas.
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https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=ACCT-038&Sch=10399&S=10399&C=ACCT&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=ACCT-038&Sch=10399&S=10399&C=ACCT&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=ACCT-038&Sch=10399&S=10399&C=ACCT&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=ACCT-038&Sch=10399&S=10399&C=ACCT&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=ACCT-038&Sch=10399&S=10399&C=ACCT&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=ACCT-038&Sch=10399&S=10399&C=ACCT&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=ACCT-038&Sch=10399&S=10399&C=ACCT&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-020&Sch=10399&S=10399&C=CHTR&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-020&Sch=10399&S=10399&C=CHTR&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-020&Sch=10399&S=10399&C=CHTR&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-020&Sch=10399&S=10399&C=CHTR&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-020&Sch=10399&S=10399&C=CHTR&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-020&Sch=10399&S=10399&C=CHTR&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-020&Sch=10399&S=10399&C=CHTR&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-020&Sch=10399&S=10399&C=CHTR&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-020&Sch=10399&S=10399&C=CHTR&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-020&Sch=10399&S=10399&C=CHTR&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-020&Sch=10399&S=10399&C=CHTR&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
https://simbli.eboardsolutions.com/ePolicy/policy.aspx?PC=CHTR-020&Sch=10399&S=10399&C=CHTR&RevNo=1.02&T=A&Z=P&St=ADOPTED&PG=6&SN=true
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7. EMO/CMO

Q86.Does the Charter School plan to contract for services with an “educational management organization” or “charter
management organization?

Yes

No

Q87.EMO/CMO Mailing Address City, State, Zip
Education Management & Networks, Inc.

27704 Franklin Road

Southfield MI 48034

Q88.EMO/CMO Website
http://emaninc.com/ (http://emaninc.com/)

Q89.Explain how the contract with the specified EMO or CMO will be in the best educational and financial interest of the
charter school.
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Education Management & Network Inc.'s (EMAN) strategic vision is to provide the Charlotte area with outstanding options for STEM education
in a culturally responsive school environment. Given that Charlotte is attracting a large immigrant population, the need for equitable, diverse,
and inclusive school options is extremely viable. EMAN plans to expand by opening future schools in North Carolina. There is a strong vision

to establish a second brick-and-mortar corporate office in North Carolina and staff it with a highly qualified and competent central leadership
team.

Currently, EMAN is operating multiple schools in the metropolitan Detroit area and provides full-service management to Oakland International
Academy (opened in 1999), Caniff Liberty Academy (opened in 2012) and New Dawn Academy (schedeuled to open in 2022). EMAN also
provides back-office services (accounting, compliance and reporting) to an additional five schools located throughout the State of Michigan.
The combined number of students currently supported throughout the Network exceeds 2,000. Schools are located in a variety of inner city,
urban locations in Southeast Michigan, in addition to a rural school in mid-Michigan. EMAN central offices are located in Southfield Michigan
48034. Students at EMAN managed schools are making substantial proficiency and academic growth gains while all school budgets
demonstrate fiscal soundness.

North Carolina is an ideal location for EMAN's continued growth and expansion given its large EL population and unique cultural and linguistic
diversity. EMAN plans to add a new school every three years to meet its strategic goals. At Saber STEM Academy of Charlotte we project the
enrollment to be at 242 students in three years. EMAN's goals include strategically adding grades to potentially provide a comprehensive high
school program in the future modeling after the growth model utlized at Oakland International Academy that has been authorized since 1999
by Saginaw Valley State University. Oakland International Academy currently serves approximately 800 students in grades K-12.

Education Management and Networks (EMAN) was founded in 2003 as a Michigan domestic profit corporation for the express purpose of
providing charter schools with quality management services, designed to increase the achievement of all students, especially those considered
most at-risk. Founded by Mr. Ahmed Saber, President, EMAN specializes in supporting a diverse group of students and the successful tum-
around of at-risk schools. EMAN has a proven track record of success working with inner city student populations and low achieving schools.
EMAN believes that the work of making a school (and its students) successful stems from management and the Board working in concert as a
team. EMAN's central office team has over 80 combined years of experience in providing quality education.

The corporate office is staffed with qualified and experienced personnel who work together to support on-site school leadership in the
delivery of strong academic programming designed to ensure that all students receive a quality education. EMAN's corporate office staff
include Mr. Ahmed Saber, President and CEO of EMAN; Mr. Ehab Hassan, Director of Operations; Dr. Azra Ali, Superintendent; Dr. Randy
Speck, Director of Academic Improvement and Staff Mentor; Dr. Lorilyn Coggins, Compliance Director and Special Projects Coordinator; Ms.
Alison Neville, Human Resource Manager; and Ms. Smita Vaidya, Business Manager.

. Lisa Weaves
L 4

Comments :

There is no indication here that the board has had any input into this application. This reviewer believes the best
charter school foundation is when a strong, local board sees a need for a school and through a thorough visioning
process, selects an EMO/CMO after significant research. An EMO/CMO that seeks to expand into a new area does
not bring a local justification of need and constituent desire.

Q90.Attach Appendix A4.1: Executed Management Contract
Upload Required File Type: pdf, image, excel, word, text Max File Size: 30 Total Files Count: 5

Applicant Comments :

The management contract has not been executed. It is not anticipated that the contract will be executed until after a Charter Contract has
been received for Saber STEM Academy of Charlotte and the Board of Directors has been appointed and taken the Oath of Public Office. A
draft agreement has been attached. It represents the standard terms and conditions for services rendered by EMAN to each of its schools.
The agreement will not be executed until it has been reviewed by the Board's legal counsel.
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Applicant Evidence :

w3

Draft EMO Agreement.docx

Uploaded on 4/23/2022 by
Lorilyn Coggins

. Lisa Weaves

Comments :

The contract should further define "material breach" for the EMO. Specifically, define some low-bar educational and
financial outcomes that would qualify as immediate grounds for termination.

Q91.What other EMO/CMOs were pursued and why did the applicant select this one? Please include information regarding
other management organizations' fees and financial/academic records that led to the selection of the proposed EMO/CMO
as the best fit for this proposed school.
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EMAN has been specifically selected for its experience, expertise and award-winning performance in working with an immigrant, English
Learner and at-risk population. Very few EMO/CMO have developed the necessary expertise in working with this target population.

EMAN fees are competitive with other EMO/CMO organizations who provide similar full service to charter schools.

The Board of Directors will complete a full due diligence review prior to contract execution to include receipt of legal counsel's opinion.
Education Management & Networks, Inc.

WHO WE ARE

Education Management & Networks, Inc. (EMAN) was founded with the intention to work with schools that create environments
where all students will flourish. We believe the most successful schools are those where each child experiences an educational
program designed to evoke academic excellence.

Our dedicated team, with sixty years of experience in education, specializes in providing a comprehensive array of support
services for the charter school industry. We work closely with school boards, leadership and staff and have close ties with the State
of Michigan, authorizers, other charter school organizations like MAPSA and NCSI, as well as affiliates who can provide outside
assistance as needed such as legal counsel.

At EMAN, our business philosophy is based on the belief our customers' needs are of the utmost importance. Our entire team is
committed to meeting those needs and as a result, a high percentage of our business is from repeat customers and referrals. We
invite you to meet our team and welcome the opportunity to earn your trust and deliver you the best service in the industry.

OUR MISSION

Our mission is to work in conjunction with schools to address the needs of the whole child and support the development of well-
rounded individuals in a culture nurtured by a community of stakeholders mutually invested in the mission and vision.

OUR VISION

EMAN has been highly successful in all areas of school management, bringing core improvements and efficiencies to failing school
districts and seeks to continue this tradition by assisting every client, regardless of size, to achieve success by working to develop
educational programs designed to evoke academic excellence.

Awards & Recognition

EMAN is proud to have been a part of the success of the students, staff & administration at our
schools and we congratulate them and continue to applaud their achievements.

¢ Award for outstanding achievement 2019 (Oakiand international Academy - Elmentary)

By The Mackinac Center For public Policy
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¢ Award fOf‘ outstanding achievement 2019 (Caniff Libert Academy international Academy)

By The Mackinac Center For public Policy

¢ Award for outstanding achievement 2019 (Oakland international Academy - Middle)

By The Mackinac Center For public Policy

¢ Award for outstanding achievement 2017 (Oakland international Academy - Middle)

By The Mackinac Center For public Policy

MICH&&@%@ ¢ State of Michigan Title I Distinguished School Award

Education

¢ State of Michigan "Beating the Odds" Award Recipient

¢ State of Michigan School Breakfast Challenge Honor Roll
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Conference

b
C;;;;:I ¢ Distinguished Title I School of the Year

Awarded by the National Title I Conference

for Exceptional Student Performance for Two or More Years

| ¢ MAPSA Charter School of Excellence

*MAPSA Administrator of the Year

HIGH SCHOOLS ¢ US News & World Report Bronze Medal for Best High School

¢ Skillman Foundation "Excellent Schools" Award Recipient

¢ Recently selected by Excellent Schools Detroit as a Top 20 K-8 school

[ ] Lisa Weaves

L4

Comments :

There is no justification for this selection and no indication that other EMO/CMOs were investigated and why this par-
ticular company meets the need as seen by the board and community.

Q92.Provide and discuss student performance, governance performance, and financial data from other schools managed by
the management company to demonstrate how this organization is a good fit for the targeted student population.
Nationally, what are the highest and lowest-performing schools of the EMO/CMO? Why are these two schools so different in
overall achievement?
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EMAN's existing schools that are fully managed include Oakland International Academy and Caniff Liberty Academy. New Dawn Academy of
Warren is slated to open in August 2022. Both of the currenlty operational schools have demonstrated steady progress towards the
proficiency and growth indicators over the past seven years. Despite challenges with language barriers, parental involvement and poverty, the
schools’ have showcased a positive trend of student achievement. EMAN attributes this to its commitment to the strategic plans and
interventions along with the collective efficacy of the team-members and stakeholders.

Since 2014, the schools managed by Education Management and Networks have outperformed schools in Wayne County, Ml and surrounding
communities. With a combined EL student population of 63%, EMAN schools have consistently shown growth in English Language Arts (ELA)
and Mathematics. Between 2014 and 2019 (data completed prior to the pandemic) EMAN schools proficiency improved 70% in ELA and 100%
in Math.

« Caniff Liberty Academy received A+ for student achievement by the Mackinac Center in 2019.

« Caniff Liberty Academy received an average proficiency index score of 56% on the Michigan School Index which is above state average.

« Caniff Liberty Academy received an average Michigan School Index score of 98% during the three-year data collection period (2016, 2017,
2018) for EL progress indicators significantly above state and local data.

» Oakland International Academy Elementary School received A+ for student achievement by the Mackinac Center in 2020.

» Oakland International Academy Elementary School was ranked in the Top Five charter school in Detroit and the Middle School in Top 10
from US News and World Report, 2021.

» Oakland International Academy High School was ranked in the top 10 charter schools for its performance on the SAT assessments in 2018.

EMAN schools demonstrate that an average of over 80% of students meet their annual NWEA growth targets in Reading and Math.
Oakland International Academy High School graduation rate for 6-year average is 95%

Oakland International Academy Elementary School which serves K-4 has consistently demonstrated high levels of student achievement for the
past several years. This school was established 22 years ago. It has 242 students and maintains a steady trend in enrollment. With over 85%
of the students identified as EL, the School has serviced a large number of immigrant families. /n 2021, US News and World Report ranked
Oakland International Academy Elementary School in the top 5 best schools in the Detroit area. This is a significant accomplishment and
reflected in the student achievement data. The School has an average index score of 80% which is significantly higher than the state average
of 60%. In addition, the school's average index score for EL Progress has been as high as 100% in 2018. Finally, the aggregate ELA
performance on the State of Michigan’s standardize assessment, the MSTEP was 40% proficiency in 2018-2019 year which was more than the
statewide average.

The indicators for the School’s success are based on the following indicators:

¢ MSTEP (Michigan's High Stakes Accountability Assessments).

 School Index reports on growth, proficiency, EL progress, School Quality and Student Success Index.
¢ Authorizer's annual educational report (Saginaw Valley State University is the authorizer).

« Enrollment trends and staff retention.

» Achievement towards the Network's strategic plan.

The primary causes are based on the intentional goals and activities of the EMAN's strategic plan. It is a result of pure hard work and
dedication of all the collective efforts from team-members from all governing and management levels. In 2015, a strategic plan was designed
to improve the school's performance goals. Through an inquiry-based planning and dialog with stakeholders through surveys and focus
groups, the initial needs assessment was conducted. Using a data analysis process, the leadership team consisting of Central Office
administrators and school administrators along with teachers, parents and student developed a formal action plan. Two primary goals were
identified as a problem of practice:

» Teachers were inexperienced in skills to work with students with EL backgrounds.
 Curriculum'’s scope and sequence was left up to the teachers to determine based on each individual grade-level.

Based on these goals, a formal action plan was developed. A master plan was also accompanied to include reciprocal accountability and
ensure monitoring and adjustment strategies.
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The plan outlined a comprehensive professional development to include a full-scope of SIOP training and relevant professional learning
experiences for teachers before and during school-year. EMAN invested in a core group of administrators to receive the SIOP Train-the-
Trainer workshops and used a turn-key model to promote a sustainable training program for all new and in-service teachers. Additional
central office members including the Superintendent/Chief Academic Officer have completed formal upskilling certification through the Center
for Applied Linguistics. This extra distinction has provided the districts with a comprehensive and fully developed SIOP intervention model.
The district has also invested in online and virtual resources to promote asynchronous and synchronous professional experiences to ensure
that ALL team members are optimally trained to implement the SIOP model. Finally, teacher coaching was added as an evidence-based
practice where all teachers received access to a high-quality instructional coach who worked collaboratively with the teachers to implement,
monitor, adjust and evaluate the effectiveness of their instructional strategies for the EL students.

Additionally, to support the second goal, EMAN made a significant investment in the Rubicon Atlas curriculum mapping system. The purpose
of this initiative was to ensure that each grade-level's scope and sequence was aligned with the Michigan Academic Standards and
incorporated high yielding resources to provide to the teachers. Curriculum committees were established along with a strategic plan to
complete the curriculum development process to be completed by year 2 in Rubicon Atlas. These two initiatives have provided the district and
more particularly the elementary school with notable achievement gains.

Some other attributes include attracting, recruiting and retaining teachers through the Teacher Lattice Program and Merit Pay Programs.
School leadership’s engagement and commitment to the culturally responsive programming along with data wise training protocols have
provided an excellent blend of monitoring and support plans for all staff.

All schools have recently faced staffing challenges in a very competitive job market. However, at EMAN, over the past 5 years there has been
significant stability of staff members and we attribute this success to our recruitment efforts and incentivized programs.

Oakland International Academy was a pilot school for several of EMAN's instructional programs including Imagine Learning, Phenomenal
Science and SIOP instructional model. We have utilized benchmarking data and data from our Action Research at this school to develop and
enhance our programming at the other schools.

Caniff Liberty Academy is one of EMAN's schools and was established almost 10 years ago. It has similar demographics to Oakland
International Academy but is also representative of many other ethnicities. At Caniff Liberty Academy, the EL population is around 57%
significantly lower compared to Oakland's but relatively higher compared to the state averages. One of the notable challenges include the
inadequate performance of the African-American subgroup on the MSTEP in grades 4,5 and 6. For example, 5" grade African American
subgroup was at 10% proficiency in ELA compared to their counterparts who achieved a proficiency of 27%.

Upon reviewing the legacy data and conducting the root cause analysis, EMAN identified that there is a positive correlation between chronic
absenteeism and inadequate student performance. While Caniff Liberty Academy has an average chronic absenteeism rate at 60%, plans are
in place to reduce this number by at least 25% in the coming year and by 50% in the subsequent year. Caniff Liberty Academy has created an
action plan to increase family engagement and track, monitor and reduce chronic absenteeism more effectively. Using a progressive
discipline plan along with Restorative Justice circles, the Caniff Liberty Academy plans to address this subgroup’s attendance problems. Here
are some steps that the school is taking to address the problem:

« |dentification of chronically absent students.

« Initiation of family contact.

« Creation of action plans to ensure parent partnerships.

o Establishing increased parental involvement by the use of Class Dojo, emails and phone calls along with parent letters.
« Providing teachers with culturally appropriate training to ensure active student engagement and connections.

« Sustaining a positive learning environment through the Leader in Me Program.

» Working with local agencies to combat extreme cases of chronically absent students.

» Using PBIS awards and incentives to promote better attendance rates.

¢ Celebrating students’ achievement and embracing a growth-mindset.

Future goals include reducing absenteeism incrementally through action planning and strategic vision. Ultimately, chronic absenteeism will be
reduced from 60% to 25% or below in the next 2-3 years. The Academy believes that through stronger parent partnerships and high yielding
student engagement practices the attendance rate will increase. In essence, when students attend classes they are more likely to attain the
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skills necessary to be more successful on the state exams and high stakes testing.

. Lisa Weaves
L 4

Comments :

There is no direct comparison of the schools in existence to the school proposed here. Would like to see direct com-
parison of population, curriculum proposed and other programs, like parent support, use of bilingual translators,
etc.

Q93.Describe how the governance structure will be affected, if at all, by the EMO/CMO, and particularly discuss how the
board of directors of the charter school will govern the school independently of the EMO/CMO.
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The Academy Board shall consist of a minimum of five members. The Academy Board shall be responsible for the business, property, and
affairs of the Academy, including oversight of financial resources. The Academy Board shall set all educational, fiscal, and administrative
policies for the Academy.

The Academy will contract with Education Management & Networks, Inc., as its Educational Management Organization to oversee the day-to-
day operations of the school and to ensure that the mission and goals of the board are realized.

Current and future Academy board members shall be residents of the State of North Carolina, qualified voters over the age of 21, citizens of
the United States and agree to undergo any requisite background checks. Board members serve as volunteers and provide a diverse set of
qualifications and contributions to include finance, business operations and organization, educational expertise, and community relations.
Board members must be free from conflicts of interest. The initial Board of Directors shall also be responsible for nominating future
applicants for appointment to the Board. The board will post an announcement on the academy website seeking interest in board
membership to fill future vacancies.

The Board of Directors will meet monthly (at a minimum) in order to effectively fulfill its governing role. Special meetings may be called as
needed to address urgent issues as they arise.

To prevent excessive meetings, one way the Board will conduct its business is through an efficient committee structure. The By-laws provide
the Board with the authority to establish ad hoc and standing committees. The Board anticipates creating at least two initial standing
committees in order for it to properly exercise its fiduciary and governance roles - a Governance Committee and a Finance Committee.

The Governance Committee of the Board will likely be chaired by the Chair of the full Board. The Governance Committee’s primary
responsibility will be to provide oversight, monitoring and evaluation of the Educational Management Organization (EMO) and to serve as a
liaison to the full Board. The Governance Committee will serve as the Evaluation Committee and draft the annual evaluation of the EMO, with
the input of other members of the Board and present it to the full Board for approval.

The Finance Committee will coordinate the Board's financial oversight responsibilities by recommending policy to the Board and monitoring its
implementation. The committee will also provide Board oversight of the organization’s financial audit. The Treasurer of the Board will serve as
chair, and the Committee will monitor the organization’s financial records; review and oversees the creation of accurate, timely, and
meaningful financial statements to be presented to the Board; review the annual budget and recommends it to the full Board for approval;
monitor budget implementation and financial procedures; monitor assets, ensure compliance with federal, state, and other financial reporting
requirements; and help the full Board understand the organization’s financial standing.

Depending on the evolving needs of Saber STEM Academy of Charlotte, other committees may include: (1) the Resource Development
Subcommittee, (drawn from membership of the Finance Committee) which may plan and implement the school's fundraising programs; (2)
the Facilities Committee, which assesses the short and long term facilities needs and presents a long range facility plan to the board; (3) and a
Strategic Planning Committee, which develops a 3-5 year blueprint for the school's future.

The School Leader (employed by the EMO) will be supported and evaluated throughout the year by both the Educational Management
Organization and the Board using both formative and summative assessment gathered from faculty, students, and parents. The process will
be led by the Governance Committee. A member of the Board will be chosen each year to lead the process. The Board believes that evaluation
is an ongoing and reflective process. The lead Board member will deliver the assessment feedback to the Educational Management
Organization throughout the year as part of the evaluation process described below.

In April of each year, one member of the Board will be appointed to be the lead of the team, with responsibilities including overseeing the
process and ensuring the timeline is followed; collecting the data from all stakeholders and summarizing it for the Committee, full Board and
Educational Management Organization; and meeting with the Educational Management Organization to review the data and to build a
development plan based on that data.

The Evaluation Team (Governance Committee) will oversee the following areas:

o Educational Management Organization Vision and Goals for school year;
» Formative feedback process; and
« Final Evaluation.
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The Educational Management Organization and the Evaluation Team will develop a high level set of goals (3-7 goals) that the Educational
Management Organization will present to the Evaluation Team prior to each school year for approval (Clearly defined academic achievement
goals will always be part of the high level set of goals); and the Evaluation Team will oversee a year-end survey to identified stakeholders
focused on the Educational Management Organization goals for the year.

The Educational Management Organization and Evaluation Team will develop a set of specific areas to collect feedback for the Educational
Management Organization that are aligned with a Leadership Rubric. The Evaluation Team will personally interview each faulty member for
about 15 minutes to gather input on the focus areas. The interviews will take place evenly over the course of the school year

and the lead on the Evaluation Team will collect the formative data and will regularly share it with the Educational Management Organization
as well as develop support plans to assist in areas of growth as needed.

The Evaluation Team will collect data throughout the year and at year-end related to Educational Management Organization Goals as well as
Formative Feedback and share it with the Educational Management Organization. The Evaluation Team will develop and propose a support
plan for the Educational Management Organization that reflects the needs identified in the data and the Evaluation Team will make a
recommendation to the Board concerning the School Leader’'s employment status and performance bonus.

In addition to the important responsibility of evaluating the performance of the Educational Management Organization, the board also values
reflective practice and self-evaluation of its own performance. The success of the school will depend greatly on the Board’s effectiveness in
carrying out essential roles and responsibilities. Therefore, board self-evaluation is vital in determining how well the board is performing, and
the steps that can be taken for continued improvement. Board self-evaluation refers to a set of practices used to examine and evaluate
performance against a set of defined standards and will:

* Have the enthusiastic support of Board leadership;

- Be based on standards and best practices that characterize effective board performance;

- Be formal, conducted on a regular, agreed-upon basis, including a written assessment tool; and
- Include an assessment implementation plan to set goals for board improvement.

Given the accountability measures contained within the application, the Board evaluates itself against specific performance measures
annually. The Board will use a tool developed by The High Bar, who provides expertise, training and powerful web-based tools to assist boards
to improve public education. Additional information about The High Bar can be located at www.reachthehighbar.com
(http://www.reachthehighbar.com).

New members will be nominated to the Board by an ad hoc or standing committee, as determined by the Board and in compliance with its By-
laws. A two-thirds majority vote of existing and sitting Board members is required to elect new members and re-elect existing ones. The
nominating process for new Board members will be a progressive one. On an ongoing basis in general, and at least 6 months in advance of a
known departure of a Board member in particular, prospective new members will meet with the existing Board Chair and Educational
Management Organization to initially discuss the roles and responsibilities of the board and mission of the school, as well as the prospective
members interest, background and relevant expertise. If the Board Chair and Educational Management Organization determine that a
nomination would benefit and strengthen the overall board, the prospective member will meet with one to two additional members of the
Board. Following successful interactions with these additional Board members, the candidate’s prospects will be discussed by the full Board. A
formal nomination would then come from the ad hoc or standing committee referenced above and would be considered by the Board
thereafter.

Initial training will be implemented with board members participating in a seminar on roles and responsibilities (February 2023). Continued
training will focus on content that includes the Open Meetings Act, Budget and Accounting, the Freedom of Information Act, and training
specifically related to the responsibilities of the Board as outlined by the Charter Contract, as well as responsibilities related to financial
resources. Attorney Gregory M. Meihn who is a member of the founding team has extensive experience providing board training. The Board
will also be scheduled to participate in a mandatory six hours of board training to include the following:

» Overview of responsibilities of non-profit governance, including but not limited to financial oversight and evaluation of school leadership.

« State laws and rules governing charter school operations, including student discipline and student discipline due process requirements, and
requirements to comply with federal laws including, but not limited to the Individuals with Disabilities Education Act (“IDEA"), the Federal
Educational Rights and Privacy Act (‘FERPA"), and Section 504 of the Rehabilitation Act of 1973.
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« North Carolina Open Meetings and Open Records requirements.
» Conflict of interest and ethics.

North Carolina school board members are mandated by law to receive 12 clock hours of training every two years. This training can be
provided by NCSBA. The association sponsors training activities that include an
annual conference, a new member orientation, an annual law conference, special issue seminars, legislative workshops and an invitational

conferences.

Beyond the first year, experienced board members will therefore continue to complete a minimum of six hours of training each year.
Additional training beyond the minimum requirements will include presentations on continuous school improvement, as well as training
designed for schools serve at-risk and EL populations.

The Board holds ultimate responsibility for the school's success, but as described throughout the charter application subscribes to a policy
governance philosophy. It believes that the school is best managed by a strong School Leader under the direction of the Educational
Management Organization and given appropriate levels of autonomy. Consistent with that belief, the Complaint Policy provides a clear avenue
to ensure that the school is in compliance with applicable law and that school stakeholders have an opportunity to express their concerns in
appropriate ways to the Board. All formal complaints must first be submitted to the School Leader, who will have a reasonable amount of time
to respond to them. The school's ongoing parental communication and community outreach efforts will undoubtedly reduce the amount and
frequency of such formal complaints. However, if an individual or group of individuals is not satisfied with the response of the School Leader,
they may file a formal complaint directly with the Board in writing, who will respond to each and every such complaint.

Because the Board of Directors is ultimately responsible for school governance, the complaint process ends at the Board level. However, if a
complainant alleges a violation of the law or the School's Charter, and is not satisfied with the Board's response, a formal complaint may be
filed in writing to the school’s authorizer. The school is committed to providing prompt, thorough and accurate information to the North
Carolina Department of Education in such cases and will abide by any prescribed corrective action it deems necessary.

. Lisa Weaves
L 4

Comments :

The EMO should have no input into selecting board members.

Q94.Provide a description of the relationship that will exist between the charter school employees and the Management

Organization.
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The Academy's leadership structure is designed for the proper functioning of the school. Management plays a vital role in carrying out the
various important activities of the school. A mutual coordination between all the members of a team is a must for both the short- and long-
term success of the school. The leadership and management hierarchy were established to ensure proper communication channels between
various members. The Academy will operate under a contractual agreement with the Authorizer and will embrace their oversight as a
collaborative endeavor. The Academy'’s leadership hierarchy will include the School's Board of Directors who will govern the academy in
further collaboration with the Educational Management Organization, Education Management & Networks, Inc. (EMAN). EMAN will provide
full-service management of the Academy including staffing and leadership appointments. At a minimum, the Academy will have a full-time
Principal, Dean of Students, Administrative Assistant and teachers to support the rigor of the academic programming. EMAN's Superintendent
will report directly to the Board of Directors and supervise the school's leadership team. The Academy’s Board of Directors will secure
additional contracts with Gregory M. Meihn as legal counsel and will contract with a North Carolina approved and licensed independent third-
party CPA firm for the annual audit of the financial statements.

The Academy will initiate a School Leader search once the charter is approved. We anticipate this to be at least a 3-month process to ensure
that we hire a qualified candidate to lead the mission and the vision of the Academy. The following are key essential traits in the ideal leader:

 Highly competent and experienced in school leadership.

» Proven track-record of implementing culturally responsive school leadership.

« Certified and qualified to be a school leader in Tennessee.

 Passion for STEM education.

« Dedicated to the shared vision of promoting the mission and vision of the school.

» Exudes character traits such as compassion, empathy, care and trustworthiness.

¢ Provides evidence of skilled leadership in the domains of communication, collaboration, professional development and instructional
leadership.

The process for recruiting the school leader is the following:

 Create a posting for the position using local and available resources such as online, Facebook and LinkedIn platforms.

e Establish a hiring committee consisting of Superintendent, Director of Education, HR Manager and possible Board member.
 Design school leadership interview questions.

¢ Establish norms of conducting interviews.

 Screening of resumes

¢ Phone interviews

» Panel interviews

 Superintendent’s Interview

* HR Manager's Offer Meeting

The principal will report to EMAN's Superintendent who is certified in Principal Supervisory role through the Association of School
Superintendents. The process for engaging the school leader in professional growth and development is an individualized process and takes
the “growth mindset” framework into consideration. Using a data-based approach and reflections, the principal will create a personal growth
plan which will incorporate goals, objectives, deliverables and resources. The plan will be based on a reciprocal accountability model and
ensures a clear path to success. The principal will be provided with a coach and a mentor along with up to $2,000 dollars for personal
professional development for each year. The School Leader will be evaluated based on the National Institute for Excellence in Teaching's
(NIET) school leadership framework and will receive two professional appraisals each year (one at mid-point and another at the end of the
year).

The Academy will hire an Administrative Assistant and Dean of Students at least six weeks before the beginning of school. Teachers and
auxiliary staff members such as social workers and counselors will be hired three weeks prior to the start of school and operational staff will
be hired two weeks prior to the start of school. The selection criteria include specific credentials and certifications for each respective
assignment. Past successful experiences and proven track record of working with special populations will be strongly desired. Ideal candidates
will fit the 4C profile of our team by demonstrating commitment, collaboration, competencies and compassion.

The Academy will make a strong commitment to recruiting and hiring culturally responsive group of staff members who will reflect the
diversity of the student body and the surrounding community. The Academy has developed the following diversity goals by evaluating the
demographics and characteristics of the school's community:

Powered by ‘&( Edlusion 6/8/2022



B

2022 NC CHARTER APPLICATION «
NC Public Charters \

The Academy sets a goal of having proportional representation of teachers from all ethnicities to mirror the racial and socioeconomic
demographics of the student population.

The Academy will engage in the following activities to recruit a diverse pool of applicants:

« Create an intentional action plan to advertise the position in a variety of local places.
« Hold job fairs in local areas.

« Partner with local organizations to advertise strategically.

« Utilize social media platforms.

The HR manager will ensure that all teachers will be certificated, licensed and endorsed in their content area prior to being hired for the
respective assighment. The Academy will also promote alternative pathways to teaching by partnering with local universities.

Based on nationally normed, research-based standards, NIET's Teaching Standards Rubric defines effective teaching and fosters collaboration
around a common language and vision that correlates with student achievement. NIET's rubric, currently used by eight states, brings a
comprehensive focus on four key domains: instruction, the learning environment, designing and planning instruction, and professionalism.
The observation system will provide SSA with a strong, valid and reliable instrument that utilizes multiple observations of every teacher, every
year by multiple, trained and certified evaluators.

The Academy will utilize a systematic approach to handling unsatisfactory performance of leaders and teachers. Using a progressive coaching
and discipline approach, the team members will receive adequate feedback and ample support to develop and implement actionable plans.
Using data indicators from the NIET Teachers and Principals Rubric, the supervisor will engage in goal setting with the team member. The key
steps involve identifying problems of practice. Once the problem of practice is identified then the team member will collaborate with the
supervisor to set measurable goals for improvement. The supervisor will use the NIET rubric to provide regular coaching feedback for the
team member. Regular communication with the team member will also take place to update the progress toward the performance goal.

Teachers or leaders who receive an ineffective rating will be placed on a professional improvement plan. If it is deemed necessary to make a
change in leadership or with teachers, it will be done using the data and the performance indicators on the NIET Rubric. Lack of progress
toward the agreed upon performance goals will be fully documented and the Supervisor, along with EMAN leadership will communicate the
necessary changes to the team member. All terminations will be handled as per the contractual agreement between both parties.

Teacher Retention: In its partnership with Education Management & Networks, Inc., the Academy is pleased to be able to offer a competitive
salary package to its staff members to include competitive salaries, step raises based on experience and education, a robust benefit package
combined with ample personal and sick days. This is one piece of the puzzle that keeps teachers at the academy. Other components include
the PLC structure and a leadership model that respects teachers for their daily contributions. EMAN annually hosts a “Mission Possible”
celebration to recognize teachers that have met classroom goals. Teachers are provided with certificates of accomplishment and significant
cash bonuses. Teachers are aware of the goals and bonus structure in advance. Last year (2020), EMAN awarded over $95,000 in bonuses.
EMAN schools average a 70% teacher retention rate from year to year. 35% of EMAN staff have been employed within the organization for
three years of more.

Staff Retention: Other staff members (front office and administrators) are retained as a direct result of the core values that build the
foundation upon which the Academy operates. Respect for diversity, a spirit of collaboration, and a shared leadership model tend to keep
staff at the school. In addition, the school attempts to keep pace with the cost of living and provide raises to staff on an annual basis when the
budget will allow.

All employment contracts will be at-will; however, all staff members will receive annual contracts.

. Lisa Weaves
L 4

Comments :

It seems strange that an attorney is named in the application, instead of refering simply to the board. It seems as
though the EMO is selecting the attorney which would be highly inappropriate.
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Q95.Explain how the contract includes measurable objectives whereby the charter school board can evaluate annually the
performance of the EMO/CMO, and if necessary, terminate the contract without significant obstacles.
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Together, the Charter School Board and the EMO will set the annual objectives which will include enrollment goals, student proficiency and
growth goals in accordance with the Charter Contract, staffing goals, retention goals (staff and students), and financial goals that shall include
revenue goals, expenditures goals and fund balance targets.

By July of every year, the Board shall:

¢ Confirm committee membership and committee chairs
* Select a EMO Evaluation Lead

 Review the EMO Responsibilities and Annual Goals

« Determine data points to be collected and measured

In August of every year, the Board shall:

» Approve the EMO Annual goals
o Establish the EMO Evaluation timeline
« Set dates for quarterly progress and goal measurement

In September of every year, the Board shall:

* Measure 1st Quarter goal achievement

In October of every year, the Board shall:

* Receive a committee report about Quarter 1
« Discuss any changes, ation steps, revisions that need to be made

In November of every year, the Board shall:

e Plan the 2nd Quarter Check In

In December of every year, the Board shall:

¢ Measure 2nd Quarter goal achievement

In January of every year, the Board shall:

¢ Receive a committee report about Quarter 2
« Discuss any changes, action steps, revisions that need to be made

In March of every year, the Board shall:

¢ Measure 3rd Quarter goal achievement

In April of every year, the Board shall:

» Receive a committee report about Quarter 3

« Discuss any changes, action steps, revisions that need to be made
« Plan for end of year evaluation

« Administer stakeholder surveys

In May of every year, the Board shall:

¢ Receive the EMO Self-Evaluation
» Gather supplemental evidence and documentation related to goal achievement
* Complete the annual EMO evaluation

In June of every year, the Board shall:

« Finalize the annual evaluation of the EMO
« Collaborate with the EMO to create a development plan for the following year that may include additional goals and activities

The Board may terminate the EMO Agreement after sixty (60) days prior written notice to EMO upon the occurrence of any of the following:
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3. If EMO shall cease to be approved by the Authorizer to render services under this Agreement;
4. In the event that EMO or any of its Shareholders, and/or Board of Directors shall be guilty of felony or fraud, gross dishonesty, or other act
of gross misconduct in the rendering of services under the Agreement;

5. In the event that EMO fails to remedy a material breach of its duties or obligations under this Agreement within sixty (60) days after written
notice of the breach is provided to EMO by Academy;

Notwithstanding the foregoing, the Agreement may be terminated by either party immediately in the event that the Contract is revoked or
terminated by the Authorizer for any reason. In addition, the Agreement may also be terminated by either party immediately in the event the
other party is declared bankrupt or insolvent, or makes an assignment for the benefit of its creditors, or if a receiver is appointed or any
proceedings are commenced, voluntary or involuntary, by or against such party under bankruptcy or similar law and such status is not cured
within sixty (60) days from its occurrence. The EMO shall notify the Board if any principal or officer of the EMO, or the EMO (including any
related organizations or organizations in which a principal or officer of the EMO served as a principal or officer) as a corporate entity, has filed
for bankruptcy protection in the last six (6) months or within any applicable preference period, whichever is longer.

Q96.1s the facility provided by the EMO/CMO?

Yes
No

Applicant Comments :

Saber STEM Academy of Charlotte plans to lease the facility located at 8310 Harrisburg Road in Charlotte NC 28215 from the current owner of
the property (Al Nour Community Center). The facility is located on 7.97 acres of land and provides ample room for future growth, parking,
and playground/recreational areas.

Q97.Attach Appendix A4.2 Facility Buyout Agreement, if applicable

Not applicable.

Q98.List the fund balance and surpluses for each school managed by the EMO/CMO over the last three years in North
Carolina.
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While EMAN has not managed any schools in North Carolina to date, the General Fund Balance for each of the Michigan school's that EMAN
currently manages (full-service only) are identified below:

Oakland International Academy

Fund Balance as of June 30, 2021- $2,602,850 which represents 31.4% of the annual expenditures for the 2020/2021 year.
Fund Balance as of June 30, 2020 - $2,076.042 which represents 24% of the annual expenditures for the 2019/2020 year.
Fund Balance as of June 30, 2019 - $1,752,693 which represents 20.6% of the annual expenditures for the 2018/2019 year.

Caniff Liberty Academy

Fund Balance as of June 30, 2021 - $1,016,033 which represents 19.9% of the annual expenditures for the 2020/2021 year.
Fund Balance as of June 30, 2020 - $1,033,072 which represents 21.5% of the annual expenditures for the 2019/2020 year.

Fund Balance as of June 30, 2019 - $949,421 which represents 20.8% of the annual expenditures for the 2018/2019 year.

Copies of the schools' annual audits for the most recent year have been attached.

New Dawn Academy - Opening in the Fall of 2022
No historical fund balance data is available.

Applicant Evidence :

Oakland International 6-30-21 f...  Caniff Liberty 6-30-21 final audi...

Uploaded on 4/24/2022 by Uploaded on 4/24/2022 by
Lorilyn Coggins Lorilyn Coggins

Q99.Attach Appendix A4.3: EMO/CMO Financial History Provide as Appendix A4.3 the financial history and statements of
the EMO/CMO over the last three years. Specifically, if contracting with an EMO, provide confirmation that the EMO is in
good standing by providing bank statements from the prior three years.

Upload Required File Type: pdf, image, excel, word, text Max File Size: 30 Total Files Count: 6

Applicant Comments :

As a part of its due diligence procedures, balance sheets for the years ending December 31, 2021; December 31, 2020; and December 31, 2019
will be provided to the SSA Board of Directors under separate cover through the Board's legal counsel. As a private corporation, EMAN shares
its financial information with each Academy in a private and confidential manner. EMAN financial documents may not be made public. They
will be provided to the Board Attorney who can review them and provide his opinion on the soundness of EMAN.

The Balance Sheets provided in response to Question 100 show the fiscal stability of the corporation and the ability to incur the necessary ex-
pense of running the schools to include meeting ongoing payroll and other financial obligations.

EMAN is not delinquent on any taxes and is in good standing with the State of Michigan (State of Incorporation).

A Certificate of Good Standing with the State of Michigan has been attached.
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Applicant Evidence :

POF

344767173-Cert_of_GS-Domesti...

Uploaded on 4/23/2022 by
Lorilyn Coggins

Q100.Attach Appendix A4.4: IRS Form 990 Provide as Appendix A4.4 the IRS Form 990 (or equivalent documents if the

organization does not file a 990) for the prior three years
Upload Required File Type: pdf, image, word Max File Size: 30 Total Files Count: 10

Applicant Comments :
Not applicable. Education Management & Networks is a private corporation. A copy of the certificate of good standing with the State of

Michigan was attached in the response to Question 99.

Balance sheets for the years ending 2021, 2020 and 2019 are attached to demonstrate the organization's fiscal soundness to the North

Carolina Department of Instruction, but are not to be made public.

Saber STEM Academy of Charlotte has just recently filed its Articles of Incorporation with the State of North Carolina and filed for an EIN. No

990 filings have been made to date.

Applicant Evidence :

POF PoOF POF

Eman balance sheet 2019[5506... EMAN balancesheet 2021[5506... Eman balance sheet 2020[5506...

Uploaded on 4/29/2022 by Uploaded on 4/29/2022 by Uploaded on 4/29/2022 by
Lorilyn Coggins Lorilyn Coggins Lorilyn Coggins
Section

. Lisa Weaves
L 4

Ratings
Does Not The response is significantly incomplete; demonstrates lack of preparation; is not aligned to the mission and vision of
Meet the the district or otherwise raises significant concerns about the viability of the plan or the applicant’s ability to carry it out.
Standard

Comments :

Would like to see evidence the board selected this operator for a specific reason that aligns to mission/vision and ex-
pected population.
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8. Mission Purposes, and Goals

8.1. Mission and Vision

The mission and vision statements, taken together, should:

¢ |dentify the students and community to be served;
¢ lllustrate what success will look like; and
¢ Align with the purposes of the NC Charter School Law.

Q101.Please state the mission statement of the proposed charter school (35 words or less)

» The mission statement defines the organization’s purpose and primary objectives, describing why it exists.

e The mission statement should indicate in measurable terms what the school intends to do, for whom, and to what
degree.

Saber STEM Academy of Charlotte will provide high-quality, equitable K-8 STEM education for culturally and linguistically diverse students in a
safe, inclusive, nurturing environment advancing student achievement through collaboration, innovation, passion, and thoughtful discourse.

Q102.Please state the vision statement of the proposed school.
* What will the school look like when it is achieving the mission?
 The vision statement outlines how the school will operate and what it will achieve in the long term.
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To support the Academy's mission, three major educational goals have been adopted:

SMART Goal 1 is to enable long-term English language students to acquire a firm command (speaking, reading, and writing) of the English
language, along with demonstrated literacy (reading and writing) in their native language. Students in the ELL Program will make growth by at
least one level as indicated on the WIDA assessments annually and exit ELL status within five years of first enrolling at the Academy.

SMART Goal 2 is to provide a comprehensive well-rounded education with a concentrated focus on science, technology, engineering, and
math (STEM). Striving for equity, diversity, and inclusion, the Academy will increase all students’ mastery of STEM concepts and skills as
measured by 100% participation in hands-on STEM activities documented through student portfolios. SSA will provide equitable opportunities
for all students to engage in high quality STEM learning in a program aligned to recognized as set by the National Institute for STEM Education
(NISE).

SMART Goal 3 is to qualify all students for entrance into secondary education and prepare them for success in work and life. Most
importantly, SSA will reduce the learning gap between ELL students and non-ELL students. The Academy will ensure that 100% of 8" grade
students will complete Xello and complete an educational development plan (EDP) to prepare for a college-ready high school.

These goals will be achieved in a manner that is consistent with the Every Student Succeeds Act (ESEA) or any other federal regulation as set
forth by the United States Department of Education.

A Policy Research Brief published by the National Council of Teachers of English in 2008 recommends that English Language Learners (EL)
should be presented with challenging curricular content with high expectations through the effective use of technology. They recommend
that teachers should know and recognize socio-cultural factors, positioning native languages and home environments as resources.
Furthermore, ELLs should be taught the basics of academic literacy while they simultaneously develop their skills in academic English while
learning content in a variety of disciplines. Research also indicates that teachers need research-based professional development (James R.
Squire Office of Policy Research).

Additionally, the Center for Social and Demographic Analysis (2009) published a Fact Sheet (2009) wherein they report the following statistics:

¢ Children in immigrant families learning English are a key to our future.
e Children in immigrant families have diverse language environments.
« Children in immigrant families experience important family strengths.
e Children in immigrant families experience a strong family work ethic.

The authors conclude that “there is a need for education policies, programs, and curricula that encourage fluency not only in English but also
in the home languages of children and that foster bilingual spoken fluency and literacy” (September 2009).

Therefore, the vision at Saber STEM Academy of Charlotte is to ensure that all students, regardless of socio-economic background or native
language, have an equitable opportunity to achieve academic success through access to a quality education. Education should be designed to
add value to every student. A comprehensive curriculum focused on science, technology, engineering, and mathematics (STEM) - delivered
with English and native language supports in a safe, nurturing environment - will ensure that students develop into compassionate critical
thinkers, lifelong learners, and well-rounded participants in local and world affairs. Students, staff, parents, and graduates will have multiple
avenues to contribute to the betterment of human culture through intellectual, scientific, and artistic endeavors. Saber STEM Academy will be
a public-school academy where cultural diversity and global awareness are valued and nurtured. Its ultimate success will be measured by the
value that it adds to each student’s optimal learning experience and the equitable opportunities that will be provided for all students.

In thoughtful collaboration with the NISE (National Institute for STEM Education) partners, SSA will provide a robust STEM program in a newly
renovated, state-of-the-art facility. Sensitivity and understanding of cultural differences, a demanding integrated STEM curriculum, and a well-
rounded experience awaits the students of SSA. “...(STEM) occupations are critical to our continued economic competitiveness because of
their direct ties to innovation, economic growth, and productivity” (Georgetown University, 2014).

“We need STEM-related talent to compete globally, and we will need even more in the future. It is not a matter of choice: For the United States
to remain the global innovation leader, we must make the most of all of the potential STEM talent this country has to offer” (US News, 2012).
Engineering for Kids (2016) adds, “STEM occupations are growing at 17%, while other occupations are growing at 9.8%. STEM degree holders
have a higher income even in non-STEM careers. Science, technology, engineering, and mathematics workers play a key role in the sustained
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growth and stability of the U.S. economy and are a critical component to helping the U.S. win the future. STEM education creates critical
thinkers, increases science literacy, and enables the next generation of innovators. Innovation leads to new products and processes that
sustain our economy. This innovation and science literacy depends on a solid knowledge base in the STEM areas. ...Most jobs of the future will
require a basic understanding of math and science.”

STEM's primary components are Science, Technology, Engineering, and Mathematics. These core courses are important for students to learn
early on because they expand into every part of our lives. Science can be found everywhere around us. Technology continues to expand into
every aspect of our lives. While engineering may be viewed as the basic design of roads and bridges, engineering skills are used to tackle the
challenges of changing global weather and environmentally friendly changes. Mathematics is woven into every occupation, and even every
activity we participate in. By exposing students to STEM and giving them multiple opportunities to explore STEM-related concepts, SSA
students will develop passion, hopefully pursue further learning and potentially jobs in a STEM field. The curriculum will be STEM-based and
provide real-life situations to help each student learn. STEM activities provide hands-on and minds-on lessons for the student, making math
and science both fun and interesting.

Students in STEM programs have been shown to be more challenged in their classes, required to use technology, and more engaged in hands-
on learning activities resulting in advanced student achievement. This is the mission of SSA - to nurture students in a culturally sensitive
environment and develop a self-actualized ethos leading to greater citizenship, community participation and contributions, as well as lifelong
learning and gainful employment. In the book, “English Learners and STEM Subjects” (Francis and Stephens, 2018), it states, “For ELs, success
often hinges on engaging in classroom and out-of-school experiences that encourage them to draw on the languages and multicompetences
they already control and to connect new concepts with the knowledge they bring from their homes and communities (Moll et al., 1991
(https://www.nap.edu/read/25182/chapter/84.xhtml#chapter03_pz102-15)). When allowed to interact in varied ways to build from what they
already know and to develop new technical knowledge at school, ELs can learn STEM content and practices while simultaneously building their
proficiency in English beyond STEM.”

Saber STEM Academy of Charlotte will promote its mission and vision by achieving these four standards:

Standard 1: SSA shall, at a minimum, demonstrate that its students are making sufficient progress to meet state-identified proficiency targets
in each tested content area and grade level. This goal is measured by state assessment (TNReady) data.

Standard 2: SSA shall outperform host district/comparable districts on the state assessment(s) .
Standard 3: Using a recognized value-added assessment, SSA shall demonstrate that:

« students’ fall-to-spring growth demonstrates measurable progress toward grade level targets (closing the gap—bringing students closer to
grade level); and

o students’ median fall-to-spring Student Conditional Growth Percentile (SCGP) will be at the fiftieth percentile or higher (compares like
students, with similar scores - not grade specific).

Standard 4: Using a recognized norm-referenced assessment (NWEA), SSA shall demonstrate that:

« students will achieve scores equal to or greater than the grade level reading and math College/Career Readiness (CCR) target; and
« the percent of students meeting their projected score will average 80% (One year's growth in one year’s time).

In direct response to parental demand, SSA will reach out to the underserved foreign-born population and provide a more meaningful
educational experience, in a safe welcoming environment. The competitive strengths at SSA will ensure that all students reach their highest
potential. Students will learn to appreciate their heritage by participating in programs designed to create a greater understanding of cultural
differences and diversity; focused on building strength of character in an interpersonal and instructional environment where the development
of a self-actualized competitive ethos is valued. In alignment with the characteristics and interests of this diverse population, the academy will
provide a comprehensive STEM program to support the reported field of studies in which this target population is most likely to succeed.
Developers have selected STEM programming specifically to address the needs of an English language learner population who research shows
learn best through hands-on instruction. Developers are aware that other schools in the MNPS area offer a few STEM programs, but at SSA
this STEM program will be designed and implemented using instructional methodologies such as Sheltered Instruction Observation Protocol
(SIOP), and a robust Arabic immersion program that support the target population.
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Comments :
This is jumbled. There are three SMART goals and four standards. The application says that it will teach English, na-
tive languages, and Arabic. It will offer material in English, Spanish, Arabic, and Somali, but it never describes its ac-
tual expected language background of its population.

Q103.Educational Need and Targeted Student Population of the Proposed Charter School Provide a description of the
Targeted Population in terms of demographics. In your description, include how this population will reflect the racial and
ethnic composition of the school system in which it is located. Additionally, how it will reflect the socioeconomic status of
the LEA, SWD population, and ELL population of the district? See G.S. 115C-218.45(e) (https://www.ncleg.net
/EnactedLegislation/Statutes/PDF/BySection/Chapter_115C/GS_115C-218.45.pdf).
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Charlotte, North Carolina is home to approximately 97,939 residents, 16.2% of whom are foreign-born, signifcantly lower than the 30% EL
enrollment at Charlotte-Mecklenburg Schools. The following chart depicts the foreign-born population as compared to the county, state and

nation:
eckenburg Cunty, NG
United States
Charlote-Concord-Gastonia, N-SC
North Carolina
0% 1% 2% 3% 4% 5% 6% 7% 8% 9% 10% 1% 12% 13% 14% 15% 16%
Foreign-Born %

[l Profile | Parents and Neighbors

2015 2016 2017 2018 2019

Datausa.oi reports that 21.7% of the population do not speak English well or they don't speak English at all. The is a significantly higher
number than what is reported overall for the State of North Carolina (2010 Census) at only 10.34%. The following chart depicts the variety of

languages spoken in the home.

12.8% of the Charlotte NC population lives below the poverty level which is higher than the national average of 12.3%. With 18.7% of the
children here below the federal poverty line, Charlotte has a higher rate of childhood poverty than the 16% national rate. 12.4% of the

2016 2017 2018 2019

working population is employed in management occupations. The second most important occupational group in Charlotte is business and
financial operations occupations, with an unemployment rate that is 31% higher than the national average. The median age of native born
residents is 33. The median age goes up to 40 for the foreign-born population. Of note is the high percentage of K-12 students reportedly
enrolled in private schools (18,812 students in Mecklenburg County). It is also notable that homeschool enrollment increased 20% during the
pandemic with and additional 2,100 students joining the homeschool ranks in Mecklenburg County. 39% of residents have a high school
diploma and 50.6% have a bachelor’s degree of higher. These statistics reflect strong values for family and education, components on which
Saber STEM Academy is founded. The following statistics represent the racial breakdown of the community:
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¢ 40.5% White

e 34.7% Black

* 6.2% Asian

¢ 13.9% Hispanic
e 4.7% Other

Statisticalatlas.com reports that .7% of the populiation have Arab ancestry.

In an area where there are few charter schools if any specifically serving the target EL population, SSA will provide foreign-born parents with
greater publicly funded educational choices. As recommended by the National Council of Teachers of English (2008), SSA will provide its
students with challenging curricular content, set high expectations for all students, especially English Language Learners (ELLs), use
technology in effective innovative ways, and recognize socio-cultural factors.

Developers anticipate that most students (estimated at 60%) will be English Language Learners and come from economically
disadvantaged families (an estimated 42-65% of students). With respect to ethnicity and nationality, students who may report as “white”,
may come from immigrant families. This also holds true for many of the students who report as African American or Black. Students may also
report as “Asian”. Developers anticipate a 60-65% African American population. 13% of students may be identified with a disability that
qualifies them for special education services. Experience shows that the student population will be evenly mixed between male and female

students. SSA will be committed to closing the achievement gap for economically disadvantaged and English Language Learners.

The following table identifies the area schools which will be discussed in greater detail in the next question:

ED NC Report Card
School Math (3-5) Reading (3-5) |# Students Grade Level |Percentage Grade
Arisotle Prep 37.5 28.2 179 K-8 66% C
Bradford Prep 60.4 68.6 1,567 K-12 8.70% B
Charlotte Lab School 36.8 54.7 824 K-8 18.80% B
Charlotte Secondary School 8.9 34.2 230 K-8 22.90% Cc
Community Schl of Davidson 744 76.2 1,421 K-12 5% A
Corvian Community School 51.5 63.3 1,190 K-12 5% B
East Voyager 23.8 452 105 K-8 24% C
Eastside STREAM Academy 15.8 30.4 205 K-8 90.70% F
Invest Collegiate 25 34.9 360 K-8 48% D
Jackson Day School 39.2 60.6 627 K-12 13.70% (o}
KIPP Charlotte 11.9 18.9 879 K-8 57% D
Lake Norman Charter 79.3 81.1 2,187 K-12 5% A
Lakeside Charter Academy 30.6 35.7 212 K-8 24.50% C
Mallard Creek STEM
Academy 29.6 43.1 945 K-8 32.50% Cc
Matthews Charter Academy 36.6 47.7 751 K-8 49.70% Cc
Metrolina Scholars Academy 95% 95% 384 K-8 5% A
Movement Charter School 213 31 553 K-5 62.20% D
Pioneer Springs 41.8 58.3 415 K-8 13.60% C
Queen City STEM 37.3 43.9 773 K-12 16.70% Cc
Queen's Grant Community
Schl 51.7 56.8 1,248 K-12 25.70%
Socrates Academy 67.3 71.8 760 K-8 5.70% B
Southwest Charlotte STEM 27.7 46.1 636 K-8 31.50%
Steele Creek Prep Academy 28.8 34.9 452 K-8 56.80%
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Stewart Creek High School 209 9-12 42.90% F
Sugar Creek Charter 25.9 42.3 1,640 K-12 80.30% C
United Community School 20.4 39.5 242 K-8 38.90% C
Unity Classical Charter 42.9 49.4 236 K-8 22.50% Cc
UpROAR Leadership

Academy 0 13.2 138 6-12 83.90%

Veritas Community School 1.3 23.8 139 K-8 57.20% D

24% of the above listed schools are performing at a D or lower on the State Report Card.

US News and World Report states that "in Charlotte-Mecklenburg Schools, 40% of elementary students tested at or above the proficient level
for reading, and 45% tested at or above that level for math. Also, 37% of middle school students tested at or above the proficient level for
reading, and 38% tested at or above that level for math. And 55% of high school students tested at or above the proficient level for reading,

and 38% tested at or above that level for math." The following table is provided for test score proficiency:

M Elementary Wl Middle

Q104.What are the enrollment trends and academic performance outcomes of surrounding schools in the selected

community? What elements of your educational model will meet the needs of your target student population?
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The Charlotte-Mecklenburg schools website (https://schools.cms.k12.nc.us/eastwayMS/Pages/AboutOurSchool.aspx
(https://schools.cms.k12.nc.us/eastwayMS/Pages/AboutOurSchool.aspx)) reports the following:

"Charlotte-Mecklenburg continues to experience major growth within its communities and schools. The 2017 Mecklenburg County Pulse
Report included statistics indicating that Mecklenburg County's population grew by "approximately...200,000 people from 2010 to 2020."
Additionally, the Report states that the U.S. Census Bureau estimated that "Mecklenburg County was the eighth fastest growing large
population county [i.e. counties with populations of at least 500,000] in the U.S." The majority of growth has been within the northern and
southern portions of the county. When looking at the county as a set of inter-related rings, we find the following: Center-City, City-Within-
A-City, 5-10 Mile Suburban Ring, and the 10-20 Mile Metropolitan Ring.

The Center-City is becoming an economic powerhouse. Businesses are booming and construction is expanding to include not only housing but
retail as well. The 5-10 Mile Suburban Ring has also experienced some signs of growth and decline. As we continue to grow, some of the
effects of the City-Within-A-City area are expanding to the next ring (5-10 mile) of the county. Within the 10-20 Mile Metropolitan Ring, we
continue to experience the most rapid growth within the county.

The Charlotte-Mecklenburg Schools are experiencing growth similar to that within the county. On average, the school district has grown about
1.3% annually since the 2007-08 school year. This equates to about 1,900 students per year. Most of our growth has been evidenced within
the northern and southern portions of the county; however, we have experienced growth throughout all segments of the county."

2020/2021 Student Performance data is represented below:
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SOLECOENN Student Performance

2020-21 Student Performance by Distrit by Subgroup

This section describes student performance in various test subject areas. Student test performance is reported as one of four achievement levels@ Not Proficient is below grade level.
Level 3 is grade level proficient. Levels 4 and 5 indicate students are on track for career-and-college readiness. For the 2020-21 school year, grade 3 reading was reported using five
achievement levels and is not included. To access the grade 3 reading achievement level performance, go to the 2020-21 School Assessment and Other Indicator spreadsheet and select
the EOG Reading (Grade 3) tab.

Math Performance@ Reading Performance@
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40 % 40 %+

30%- 30%-

2% 20 %

10%- 10%-

0%- 0%-

Charlotte-Mecklenburg Schools State of North Carolina Charlotte-Wecklenburg Schools State of North Carolina
W Not Proficient M Level3 M Level4 M Level5 W Not Proficient M Level3 M Level4 M Level5
Science Performance® Biology performance@

100 %- 100 %-

90 % 90 %-

80 % 80 %

10%- 70%-

60 %- 60 %+

50 % 50 %

40 % 40 %+

30 % 3%

2% 20 %

10%- 10%-

0%+ 0%+

Charlotte-Mecklenburg Schools State of North Carolina Charlotte-Mecklenburg Schools State of North Carolina

W Not Proficient M Level3 M Level4 M Level5 W Not Proficient 1 Level3 M Level4 M Level5



English I Performance@ NC Math 1 Performance@
100 %4 100 %
90 %- 90 %-
80 %- 80%-
70%- 70%-
60 %- 60%-
50 %- 50 %-
4% 0%
30%- 30%-
20%- 20 %
10%- 10%-
0% 0%
Charlotte-Mecklenburg Schools State of North Carolina Charlotfe-Mecklenburg Schools State of North Carolina
W Not Proficient M Level3 M Level4 M Level5 W Not Proficient M Level3 M Level4 M Level5
(WIFYH Table (WIFIH Table
NC Math 3 Performance@
100 %-
90 %-
80 %
70%-
60 %
50 %
4%
30%-
20%-
10%-
0%+
Charlotte-Mecklenburg Schools State of North Carolina
W Not Proficient 1 Level 3 M Level4 M Level5
Chart L]
Powered by ¢ Edlusion 6/8/2022
o o 2022 NC CHARTER APPLICATION &
Q‘ NC Public Charters

The driving forces behind the mission and vision of Saber STEM Academy of Charlotte (SSA) are the shared beliefs and values of the



B

2022 NC CHARTER APPLICATION (
NC Public Charters \

development team along with other community stakeholders of the academy as together they envision equitable education opportunities for
all students, including immigrant children and long-term English Language Learners. SSA will place a strong emphasis on the ideals of
international mindedness and responsible citizenship. SSA will promote the development of self-disciplinary skills to enable students to
contribute to the betterment of human culture as bearers of intellectual, scientific, and artistic aspirations for peaceful coexistence on earth.
The mission and vision of SSA are grounded in the beliefs that:

¢ Aninnovative educational opportunity should be provided for all culturally and linguistically diverse students, including immigrant students
and long-term English Language Learners.

* A unique student population requires various educational strategies and curriculum to support all students in their endeavor to meet or
exceed grade level expectations.

o All students deserve the opportunity to be academically successful and productive members of society.

 Students need opportunities and practice in recognizing examples of quality, ethics, and teamwork in life.

« Students require guidance in recognizing that academic preparation and planning, along with personal interest skills, relate to college/career
choice and understanding of the student's responsibilities to achieve personal success.

SSA further believes that these values are fully supportive of the following Belief Statements as to what makes for a “good school”:

A good school must...

create and maintain an intense focus on high academic achievement for all.

.

engage the community and key stakeholders to develop and sustain a collaborative culture of continuous improvement.
implement and adhere to consistent policies, procedures, and governance.

3

demonstrate fiscal responsibility by allocating financial resources to maximize student achievement.

use research-based best practices and innovation to create and support a student-driven learning environment focused on the whole child.

provide a safe, orderly, and nurturing learning environment.

.

engage and prepare students for life-long learning, including post-secondary and career opportunities.
implement and monitor a consistent, aligned system-wide educational program.

3

use data to design, make decisions, and evaluate programs, instruction, and resources for continuous improvement.

have a common mission and philosophy and communicate their purpose to all stakeholders.

challenge all students.

The mission, vision, and belief statements were developed in collaboration between the development team that includes the members of the
proposed CMO, and the proposed members of the Board of Directors of SSA, along with community input from other stakeholders to include
prospective parents and teachers.

Saber STEM Academy of Charlotte will ensure that all students, regardless of socio-economic background or native language, have an
equitable opportunity to achieve academic success through access to a quality education. Education should be designed to add value to every
student. A comprehensive curriculum focused on science, technology, engineering, and mathematics (STEM) - delivered with English and
native language supports in a safe, nurturing environment - will ensure that students develop into compassionate critical thinkers, lifelong
learners, and well-rounded participants in local and world affairs. Students, staff, parents, and graduates will have multiple avenues to
contribute to the betterment of human culture through intellectual, scientific, and artistic endeavors. Saber STEM Academy will be a public-
school academy where cultural diversity and global awareness are valued and nurtured. Its ultimate success will be measured by the value
that it adds to each student’s optimal learning experience and the equitable opportunities that will be provided for all students.

Q105.What will be the total projected enroliment at the charter school and what percentage of the Average Daily

Membership (ADM) does that reflect when compared to the Local Education Agency (LEA) of the same offered grade levels?

(i.e. If the proposed school will be grades 9-12, only compare the total enroliment to the total enroliment of the LEA in
grades 9-12).

Initial enrollment in year one for Saber STEM Academy of Charlotte is projected to be 154 students. This number represents 23.6% of the
student population at the closest elementary school in the Charlotte-Mecklenburg School District (J.H. Gunn Elementary). The projected
enrollment at year 5 is estimated to be 396 students in gades K-8 which represents less than 1% (.4%) of Charlotte-Mecklenburg's overall
elementary and middle school enrollment (96,448).
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Q106.Summarize what the proposed school will do differently than the schools that are now serving the targeted

population. What will make this school unique and more effective than the currently available public-school options?
In direct response to parental demand, SSA will reach out to the underserved foreign-born population and provide a more meaningful
educational experience, in a safe welcoming environment. The competitive strengths at SSA will ensure that all students reach their highest
potential. Students will learn to appreciate their heritage by participating in programs designed to create a greater understanding of cultural
differences and diversity; focused on building strength of character in an interpersonal and instructional environment where the development
of a self-actualized competitive ethos is valued. In alignment with the characteristics and interests of this diverse population, the academy will
provide a comprehensive STEM program to support the reported field of studies in which this target population is most likely to succeed.
Developers have selected STEM programming specifically to address the needs of an English language learner population who research shows
learn best through hands-on instruction. Developers are aware that other schools in the Charlotte-Mecklenburg area offer a few STEM
programs, but at SSA this STEM program will be designed and implemented using instructional methodologies such as Sheltered Instruction
Observation Protocol (SIOP), and a robust Arabic immersion program that support the target population.

‘ Lisa Weaves
Comments :

Would like evidence for "the reported field of studies in which this target population is most likely to succeed" and
"needs of an English language learner population who research shows learns best through hands-on instruction" and
why a "robust Arabic immersion program" supports the target population.

Q107.Describe the relationships that have been established to generate support for the school. How have you assessed
demand for the school? Briefly describe these activities and summarize their results
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As part of the plan for developing effective community partnerships, the founding team has met with local community centers to garner
parent interest in Saber STEM Academy of Charlotte. We have utilized surveys, parent focus groups, and one-one meetings to conduct a
substantial feasibility study. The Islamic Center of Charlotte and the Al Nour Community Center showed direct interest in working with the
EMAN team due to a proven track record of improving schools that serve large populations of EL students from immigrant families.

Multiple conversations have been had with members of the Charlotte immigrant community as the development team listened to their needs
for a high-quality charter school sensitive to the needs of their children. Surveys with potential school families indicate there is a need for a
school where, along with high-quality academics, safety and security are a priority. The targeted community is 100% behind the idea of a high-
quality charter school in the zip code of 28215.

We conducted a formal feasibility study to determine the presssing need for a new charter school. Initially, we did a research to identify the
charter schools and public schools in the Charlotte area. Based on the data, we identified the zip code of 28215 where we found a great need
for a school of excellence because it has a thriving community of young professionals who have school-aged children. Next, we toured the
Charlotte area and visited local community centers and talked with community leaders.

Members of the development team met with leaders of the Charlotte immigrant community (representing parents, residents, community
leaders, and business owners) to discuss alternatives to current public education options. Subsequently, the planning team conducted
additional virtual meetings with the community and conducted multiple surveys of community members regarding unmet educational needs,
resulting in the design of SSA's STEM focus in support of EL students. A major concern among the parents was that long-term English
Language Learner (EL) students are not academically prepared for college. This concern is reinforced by the identified achievement gap
between LEP (Limited English Proficient) students and their non-LEP counterparts as demonstrated by the results of standardized tests. In
addition to language barriers that exist for EL students, students must also overcome cultural biases in curriculum, instructional methodology,

and assessment processes.

Additionally, immigrant students may dress differently and observe different customs than their nonimmigrant peers which prevents the
seamless integration into the social structures of the traditional public school. Finally, many of these students have faced cultural and/or
religious prejudices both in their homelands and in traditional schools once they arrive in the United States. This prejudice often shows itself
as bullying which research shows is a barrier to effective learning. Stopbullying.gov reports that kids who are bullied may show “Decreased
academic achievement—GPA and standardized test scores—and school participation. They are more likely to miss, skip, or drop out of school”
(http://www.stopbullying.gov/at-risk/effects/#bullied).

The most recent survey data received shows that 96% of area respondents are interested in a tuition-free, STEM, K-8 program. As developers
prepare for a 2024 school opening, additional multiple community events will be scheduled to further reach out to the community and
provide information regarding the educational program at SSA. SSA students will engage in meaningful and relevant learning conducted within
a cultural safe harbor. SSA will embrace and celebrate all cultures through its laser focus on college and career readiness designed to enhance
and empower students who may have been struggling to acclimate. The founders propose a school that will eliminate the achievement gap
between EL and non-EL students. The fundamental mission of the school will be to prepare all students (including ELs) for high-quality
secondary education leading to college and careers through a research-based STEM-driven curriculum.

Q108.Attach Appendix A: Evidence of Community/Parent Support.

» Provide evidence that demonstrates parents and guardians have committed to enrolling their children in your school.

¢ You must provide evidence through a narrative or visual of this educational need through survey data, or times and

locations of public meetings discussing this proposed charter school.

¢ (Please do not provide more than one sample survey form).

Upload Required File Type: pdf, image, excel, word, text Max File Size: 30 Total Files Count: 5
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Applicant Comments :

96% of families (representing 43 students or 30% of the first year enrollment) surveyed (via survey monkey) have indicated a positive interest
in a tuition-free STEM K-8 School. This is question #8 on the survey administered to families in the Charlotte community, a copy of which has
been attached. 100% of families indicated an interest in STEM programming (question 5). Parents indicated that they most value caring
teachers, followed by safety, strong academics and then access to technology. Parents have indicated a willingness to drive more than ten
miles to get to Saber STEM Academy of Charlotte and 92% of respondents indicated a desire for providing Arabic language instruction as part
of the curriculum.

Applicant Evidence :

SurveyMonkey Powered Online...

Uploaded on 4/26/2022 by
Lorilyn Coggins

. Lisa Weaves
L 4

Comments :

Would have prefered the data and analysis with the survey.

8.2. Purposes of the Proposed Charter School

Q109.Select one or more of the six legislative purposes the proposed charter will achieve, as specifically addressed in the NC
charter school statute GS 115C-218, and the proposed school's operations. The Six Legislative Purposes of a Charter School
are:

Create new professional opportunities for teachers, including the opportunities to be responsible for the learning program at the school
site.

Hold schools accountable for meeting measurable student achievement results.

Provide parents and students with expanded choices in the types of educational opportunities that are available within the public-school
system.

Improving student learning.
Increasing learning opportunities for all students, with a special emphasis on at-risk or gifted students.

Encourage the use of different and innovative teaching methods.
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Applicant Comments :

Under the Saber STEM Academy of Charlotte (“SSA”) Board of Director’s governance, the EMO's operational authority and North Carolina au-
thorization and oversight; SSA will be strategically planned, operated, monitored, and evaluated to meet all six purposes of the NC charter
school statute GS 115C-218).

The six legislative purposes of a Charter School are to:

Create new professional opportunities for teachers, including the opportunities to be responsible for the learning program at the school
site.

Hold schools accountable for meeting measurable student achievement results.

Provide parents and students with expanded choices in the types of educational opportunities that are available within the public-school
system.

Improve student learning.
Increase learning opportunities for all students, with a special emphasis on at-risk or gifted students.
Encourage the use of different and innovative teaching methods.
Saber STEM Academy of Charlotte will be located in Charlotte in Mecklenburg County, served by Charlotte-Mecklenburg Schools. Currently,

Charlotte-Mecklenburg enrolls over 63,000 students in its elementary buildings, 33,000 students at its middle schools and 43,000 students at
the high schools (166 buildings in total). 42 of the 166 schools (25%) have been identified as low performing.

J.H. Gunn Elementary (located nearest to the proposed SSA site) is identified as a moderate-poverty elementary school with an enroliment of
652 students. The following graphics represent the school's enrollment by ethnicity, college and career ready grade level proficiency and

chronic absenteeism.

238
iy §
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Indian More
21.0%

13.7%
10.4%

EOG Math EOG Reading EOG Science

£241%

No Data Available

The following graphics represent the Performance History and Academic Growth at J.H. Gunn Elementary.
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Performance Grade Score History

2021

2020

2019

2018

2017

2016

2015

2014

Academic Growth History

2021

2020

2019

2018 73.2 = Met

2017

2016 82.5 = Met

2015

2014 72.1 = Met

J. H. Gunn Elementary's last Report Card Grade in 2019 was a "D" and more than half of the students were identified as not meeting their
growth targets.

The nearest middle school is Northeast Middle School (Charlotte-Mecklenburg Schools) with an enrollment of 606 students, also considered a
moderate poverty school. The following graphics represent the school's enrollment by ethinicty, college and career ready grade level profi-
ciency, chronic absenteeism and suspension rates.
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The following graphics represent the Performance History and Academic Growth at Northeast Middle School.
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Academic Growth History

2021

2020

2019 82.5 = Met

2018

2017 68.4 = Not Met

2016 69.6 = Not Met
2015 62.9 = Not Met

2014

Northeast Middle School earned a "C" on the State Report Card in 2019 after four consecutive years of only achieving a "D".

As required by the Every Student Succeeds Act (ESSA), North Carolina must identify schools with low performance on various measures for the
purpose of providing additional support.

A school is designated as a TSI - Consistently Underperforming Subgroup school if the same subgroup receives a grade of “F” for the most re-
cent and previous 2 years (three years in a row). At the end of 2020-21, this designation is assigned to schools if the same subgroup receives a
grade of “F" in both and 2020-21.

For more information on how schools are identified, see:

« https://files.nc.gov/dpi/documents/program-monitoring/planning/resources/methodology-identifying-schools.pdf (https://files.nc.gov
/dpi/documents/program-monitoring/planning/resources/methodology-identifying-schools.pdf)

Q110.Provide a brief narrative to coincide with each applicable legislative purpose(s).
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Saber STEM Academy of Charlotte will meet all six legislative purposes:
Saber STEM Academy will provide Charlotte-Macklenburg parents with additional high quality educational options.
Targeting an EL and at-risk population, SSA will improve learning for all students and close the achievement gap.

SSA will provide additional options for parents to meet the educational needs of their students who may currently be attending J.H. Gunn
Elementary with a current State Report Grade of "D".

Through a STEM focus, SSA will encourage the use of different and innovative teaching methods which will include project-based learning.
Teachers at Saber STEM Academy of Charlotte will have opportunities to become STEM Certified by the National Institute for STEM Education
(NISE).

SSA will be built on a foundation of site-based management, community partnerships and transformational leadership.

Using a variety of assessment tools, SSA will measure the performance of students and faculty and advance student proficiency and
achievement on state academic assessment.

SSA will create new professional opportunities for teachers in a cutting-edge learning environment that affords parents meaningful
opportunities to participate in the education of their children.

8.3. Goals for the Proposed Charter School
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Q111.Provide specific and measurable goals for the proposed school for the first 5 years of operation outlining expectations
for the proposed school's operations, academics, finance, and governance. Address how often, who, and when the
information will be communicated to the governing board and other stakeholders.

Saber STEM Academy of Charlotte will promote its mission and vision by achieving these four achievement standards:

Standard 1: SSA shall, at a minimum, demonstrate that its students are making sufficient progress to meet state-identified proficiency targets
in each tested content area and grade level. This goal is measured by state assessment data.

Standard 2: SSA shall outperform host district/comparable districts on the state assessment(s).
Standard 3: Using a recognized value-added assessment, SSA shall demonstrate that:

« students’ fall-to-spring growth demonstrates measurable progress toward grade level targets (closing the gap—bringing students closer to
grade level); and

« students’ median fall-to-spring Student Conditional Growth Percentile (SCGP) will be at the fiftieth percentile or higher (compares like
students, with similar scores - not grade specific).

Standard 4: Using a recognized norm-referenced assessment (NWEA), SSA shall demonstrate that:

« students will achieve scores equal to or greater than the grade level reading and math College/Career Readiness (CCR) target; and
o the percent of students meeting their projected score will average 80% (One year's growth in one year’s time).

Additional goals established for expectations related to school operations, finance and governance shall include the following:

* The Academy shall meet 90% of its enroliment targets each year.

e The Academy shall retain 90% of its currently enrolled students from year to year.

* The Academy shall average 90% daily attendance for all students.

* The Academy shall employ 100% certified teaching and administrative staff.

* The Academy shall retain 85% of its staff from year to year.

¢ By year 5, the Academy shall develop and maintain a minimal 15% fund balance.

e The Academy shall maintain a five-member Board of Directors.

e Each board members shall maintain an 85% attendance rate at regularly scheduled board meetings.

* The Academy shall maintain an 85% stakeholder satisfaction rate as documented by annual stakeholder surveys.

Q112.How will the governing board know that the proposed public charter school is working toward attaining their mission
statement?
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Saber STEM Academy of Charlotte's primary education philosophy is to prepare all students to be academically and socially prepared and
motivated to successfully attend college after graduation. To that end, SSA is fully committed to ensuring that all students achieve grade level
mastery or higher in all core subject areas as measured by state and national standards. We believe that all students will be successful if given
the opportunity, strong support and the tools to succeed in a safe and nurturing environment. We further believe that:

. Student learning is the highest priority,

. Every child is capable of learning,

. Each child has the right to a quality education,

. Diversity is strength,

. Family involvement is essential for student learning, while community involvement enhances student learning,
. Education should be individualized and adapted to each learner,

. All children will be academically prepared for college upon graduation, and

00O N O U A WN =

. Education is a life-long process.

Based on these values, SSA and EMAN will consistently utilize a team approach where teachers collaborate on providing instruction and
assessment. To support all students, EMAN will support the teachers and administration in the development and implementation of an
effective Response to Intervention (Rtl) model that will provide rapid intervention and support for struggling students. EMAN also
recommends utilizing a looping model to ensure a continuity of instruction for students as they progress through the grades. EMAN will assist
the Academy in the creation of innovative learning environments that support and encourage children to excel and be the best they can be
while providing an environment of cultural diversity to alleviate student insecurities and promote high self-esteem, resulting in high academic
achievement.

To build high performing schools with a focus on students who may have high needs, EMAN believes that all stakeholders must have a shared
mission and goals. Everyone must press for achievement by establishing high expectations for all students. EMAN further believes that
learning is best accomplished in an orderly climate where teachers are supported for their influence on learning and the established structure
is maintained to ensure clear student goals and strong classroom management.

EMAN and school administration will work with the SSA Board of Directors to develop and implement a continuously improved assessment
and evaluation model that allows school leaders, staff and parents to follow student progress and most effectively support their learning
needs. The assessment program incorporates both standardized measures and classroom based measures. It also measures growth in
understanding and fluency in English. Standardized assessments will include the standards-based NWEA's Measure of Academic Progress
(MAP) and the North Carolina State Assessment program, including the Beginning of Grade Three Reading Test, End of Course Tests, End of
Grade Tests, Grade Three Read to Achieve and NC Check Ins. MAP will be administered to all kindergarten through 8th grade students at the
beginning, middle and end of the school year. Data from the MAP will be analyzed and curriculum delivery reconfigured to reflect the State
Standards in alignment with the State's assessment program. MAP provides computer-based, criterion-referenced tests to measure student
progress and growth towards content mastery at goal levels of 80 to 90%. WIDA for the English learner students will also be an integral part of
the assessment program. W-Apt along with the criterion referenced MAP tests, MSTEP tests and grade specific, subject matter-related
assessments provide teachers with the ability to improve teaching and student learning through measurable, data-driven decision-making.

Measures of student achievement will include the standardized assessments that include the state mandated assessment(s), Measures of
Academic Progress (NWEA-MAP), WIDA (as needed) in addition to formative and authentic assessments used by classroom teachers to include
portfolios of students' project based learning. To improve teaching and learning, all teachers will attend workshops at the beginning of the
school year, in which they will engage in the analysis and understanding of the most recent assessment results. The results of all standardized
tests will be reviewed by the administration and teachers upon receipt of the data. Results are reviewed throughout the year to determine
intervention strategies. As administrators and teachers look at the data, they will: 1) plan how improvements will be made; 2) put a process in
place to assure improvements will take place; 3) assess the process throughout the year; and 4) act on the information received. This is a
continuous cycle.

Through this multi-dimensional approach, real-time tools provide teachers with data to readily identify challenges and opportunities for
students. Aggregate classroom assessment data provide objective measures for teacher accountability and help identify challenges and
opportunities for professional development. Administrators will analyze comparative data to understand how students are performing
individually, in class cohorts, as a school and against community and state averages.
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Administrators and teachers will keep abreast of the latest bi-lingual language models and update the program as necessary.

The curriculum is at all times continually assessed and aligned to meet changing state standards and expectations. SSA will adopted a
personalized curriculum that drives better instruction and learning where teacher and students are given room to work and learn in their own
appropriate ways; students exhibit mastery of their work, students develop critical thinking skills to develop their minds and structures are
simple and flexible.

All classrooms will be staffed with highly qualified certified teachers, with a maximum classroom size established in accordance with board
policy. Classrooms are self-contained at the elementary level so as to offer a higher level of consistency for students, and minimize
distractions. Specials teachers, such as Reading Specialists, ESL Teachers, Special Education Teachers, Art, and Physical Education Teachers are
recruited as student levels require. Classrooms at the middle school level will be based on content with highly qualified teachers for each
subject area.

EMAN and SSA recognize that teachers and support staff are the keys to student success. To that end, EMAN recruits only certified and highly
qualified teachers; offering competitive salaries to attract and retain teachers and administrators using bonus pay and incentives along with a
benefit package that includes health benefits along with vision, dental and a 401k program.

The effective and efficient utilization of various funding sources to include state 31a funding and federal Title | and IDEA funding guides the
employment of various support staff at the academy which may include paraprofessionals, a dedicated resource room teacher, and a school
social worker, as well as a speech therapist. These positions are not only determined by funding levels, but by individual student needs.
When additional staffing is required, EMAN will attend local job fairs as well as advertise on various websites including: the EMAN website,
school website, local university websites, CareerBuilder.com website. Teachers will be required to submit resumes, references, certifications
and copies of transcripts. The goal will be to have all vacancies staffed each year, no later than two weeks prior to the arrival of students. This
will provide enough time for teachers to prepare classrooms and attend professional development. During the two weeks, teachers will also
review curriculum, pacing guides, attend grade level and academic collaboration teams and staff meeting to ensure all are informed and
equipped to begin the instruction of students.

SSA will use the Teaching and Standards Rubric from the National Institute for Excellence in Teaching (NIET). Based on nationally normed,
research-based standards, NIET's rubric defines effective teaching and fosters

collaboration around a common language and vision that correlates with student achievement. NIET's Teaching Standards Rubric, currently
used by eight states, brings a comprehensive focus on four key domains: instruction, the learning environment, designing and planning
instruction, and professionalism. The observation system will provide SSA with a strong, valid and reliable instrument that utilizes multiple
observations of every teacher, every year by multiple, trained and certified evaluators.

The Academy will utilize a systematic approach to handling unsatisfactory performance of leaders and

teachers. Using a progressive coaching and discipline approach, the team members will receive adequate

feedback and ample support to develop and implement actionable plans. Using data indicators from the NIET Teachers and Principals Rubric,
the supervisor will engage in goal setting with the team member. The key steps involve identifying problems of practice. Once the problem of
practice is identified then the team member will collaborate with the supervisor to set measurable goals for improvement. The supervisor will
use the NIET rubric to provide regular coaching feedback for the team member. Regular communication with the team member will also take
place to update the progress toward the performance goal.

Teachers or leaders who receive an ineffective rating will be placed on a professional improvement plan. If it is deemed necessary to make a
change in leadership or with teachers, it will be done using the data and the

performance indicators on the NIET Rubric. Lack of progress toward the agreed upon performance goals will be fully documented and the
Supervisor, along with the Network leadership will communicate the necessary

changes to the team member. All terminations will be handled as per the contractual agreement between both parties

Great teachers and effective teaching is what works for increasing student performance. Best practice designed to ensure high-quality

instruction includes:

1. Hiring great teachers;
2. Adopting a flexible, yet consistent approach to teaching;
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3. Supporting great teaching with .individualized staff development; and
4. Ensuring great teaching through evaluation and accountability.

The actions needed to develop high performance must incorporate a belief that all students can learn to high standards. Leadership must
therefore provide the necessary infrastructure to make and sustain improvements in learning and the learning environment. The school must
provide a nurturing environment in which students can feel safe to stretch their abilities and climb to their highest selves. The school must
put its primary focus on student, professional and system learning that is purposeful and intentional. While changing school culture can be a
daunting task, it can be more easily accomplished when every stakeholder changes their mental map to one that creates the images,
assumptions and perspectives of all students as successful future leaders.

EMAN's school improvement philosophy is designed to turn high poverty schools into high performing schools. This process requires
deliberate action and ongoing evaluation and evolvement.

EMAN has extensive experience working specifically with inner city, economically disadvantaged, minority youth. Some of these students
experience potential learning barriers that may include an identified disability, a lack of English proficiency or poverty. EMAN's experience
includes working within elementary, middle schools and high schools.

EMAN's fundamental core value is that a// students can learn regardless of traits that others may deem to be a barrier to learning. EMAN's
primary responsibility is to support teachers so that instruction can be structured to address the learning needs of all students and dismantle
the barriers to learning.

To support these inner city, economically disadvantaged, minority youth, EMAN utilizes a "What Matters Most Framework" (Goodwin, 2011) in
addition to a “Framework for Action” as described by Parrott and Budge for “Turning High Poverty Schools into High Performing Schools”
(ASCD, 2012). The Framework for Action is a source of research-based information on the improvement in high poverty schools with practical
ideas and tools to guide the complex work of transformation.

School leaders in high performing schools are known to take action in three different areas that include leadership capacity, the learning
environment and learning itself. Then, through strategic action, school norms, values, beliefs and culture begin to change.

The "What Matters Most Framework" is designed to ensure that schools are changing the odds for disadvantaged youth and thereby
promoting success. Goodwin adds that, “Most successful turnarounds appear to have had the ongoing support of a governing body that
offered guidance but did not micromanage or insist on approving, item by item, everything that the school was doing” (Goodwin, 2011, p.
123).

One of the primary goals of a high performing school is the development of a healthy, safe and supportive learning environment for all
students. Relationships of mutual respect between students and staff go a long way toward reducing disruptive student behavior. Developing
a sense of belonging in the students toward the school is also a key step in reducing problem behavior. The goal is to create a culture where
when behavioral problems arise the students themselves proactively address the situation. When adults take disciplinary action it should be
designed to teach new behaviors. Discipline should not deprive students of the opportunity for continuous academic learning.

It is critical for all teachers and administrators to understand how poverty can influence learning. Poverty related factors can intervene in the
students ' ability to learn through health and well-being, language and literacy development, material resources, and mobility. EMAN believes
that schools must foster a bond between the students and the school, by fostering caring relationships creating student advisories, creating
smaller learning environments, and increasing the likelihood participation in extracurricular activities. Trust must be established between
school and home, student and teacher.

According to Coggins (2002), student behavior is a national concern within schools today. The disruptive behavior of students can be
attributed to various causes, which can include learning disabilities and other physical and psychological disabilities. Schools have an
obligation to educate all students regardless of their learning abilities or suspected disabilities. In order to ensure effective learning, schools
need to address the multiple needs that students have.

Steps that EMAN has taken in other schools include:

1. Monitoring data related to ensuring a safe learning environment.
2. Connecting every student to a caring adult.
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3. Student advisories.

4. Personalized relationships through small learning environments.

5. Opportunities for all students to participate in extracurricular activities.
6. Engaging families in the school.

7. Personalizing the connection between home and school.

8. Effective adult mentoring programs.

9. Community-based learning and service-learning opportunities.

10. Home visits.

11. Effective two-way communication between home and school.

Regular assessment practices will document the progression of student learning. An effective assessment plan incorporates interdependent
assessment and evaluation processes to support data-driven decision-making assessments of children, educational programming
(standardized criterion and normative based testing combined with objective and subjective classroom measures), teacher effectiveness,

operations and finance, parental involvement and governance.

Measures of student achievement include standardized assessments - State mandated assessment, Measures of Academic Progress (NWEA-
MAP), WIDA (as needed) in addition to formative and authentic assessments used by classroom teachers to include portfolios of students'
project based learning. To improve teaching and learning, all teachers will attend workshops at the beginning of the school year, in which they
will engage in the analysis and understanding of the most recent assessment results. Teachers also participate in Professional Learning
Communities (PLCs) throughout the year on an ongoing basis. The results of all standardized tests are reviewed by the administration and
teachers upon receipt of the data. Results are reviewed throughout the year to determine intervention strategies.

As administrators and teachers look at the data, they 1) plan how improvements will be made; 2) put a process in place to assure
improvements will take place; 3) assess the process throughout the year; and 4) act on the information received. This is a continuous cycle.

Through this multi-dimensional approach, real-time tools provide teachers with data to readily identify challenges and opportunities for
students. Aggregate classroom assessment data provide objective measures for teacher accountability and help identify challenges and
opportunities for professional development. Administrators will analyze comparative data to understand how students are performing
individually, in class cohorts, as a school and against community and state averages. Administrators and teachers will keep abreast of the
latest bi-lingual language models and update the program as necessary.

Individual student progress is reported to parents and students at regular intervals throughout the school year. In addition, parent/teacher
conferences are held at scheduled times to provide a greater opportunity for parents and teachers to discuss student progress. School wide
progress is communicated to students, parents, stakeholders and the Board of Directors at least annually in the Annual Education Report .

Since its inception in 2003, EMAN has been highly successful in all areas of school management, bringing core improvements and efficiencies
to any school. This has resulted in the overall success of the district and more specifically in student success.

EMAN is prepared to assume all operating responsibilities for Saber STEM Academy of Charlotte at the pleasure of the Board of Directors.
EMAN's proficiencies in all areas of school management can easily be applied to SSA and will bring about higher levels of efficiency,
transparency, fiscal responsibility and cooperation. EMANS concerted efforts are specifically designed to provide a quality education to the
students and prepare them to be competitive in the ever changing global environment of both today and tomorrow.

EMAN believes that its responsibility is to oversee day-to-day performance of staff to ensure the mission and vision of the academy are
achieved, assist in the process for increasing enrollment and ensure improved academic performance to meet or exceed the Every Student
Succeeds Act and Other state and federal regulations. EMAN will work closely with the Board of Directors in making sure that all students are
learning, ensuring compliance with the charter contract and maintaining a spirit of fiscal stewardship for the public trust. EMAN will be
involved in the initial screening and hiring of personnel, year- end evaluations for all staff, development, management and optimization of the
Budget for the Academy, financial accounting for Grants (Title monies), other grant monies and State School Aid expenditures, procuring
services and supplies for the school operation and the negotiation of other contracts for all school operations.

Powered by ‘&( Edlusion 6/8/2022



B

2022 NC CHARTER APPLICATION «
NC Public Charters \

. Lisa Weaves

L4
Comments :
This was the mission statement provided at the beginning of this section: Saber STEM Academy of Charlotte will provide high-quality, equi-
table K-8 STEM education for culturally and linguistically diverse students in a safe, inclusive, nurturing environment advancing student
achievement through collaboration, innovation, passion, and thoughtful discourse. This section starts by saying that the primary educa-
tion philosophy is preparing students for college... Itis also not clear how NIET standards are compatible with SIOP strategies. Are teach-
ers expected to learn both, will they be evaluated with both?
Section
. Lisa Weaves
L 4
Ratings
Does Not The response is significantly incomplete; demonstrates lack of preparation; is not aligned to the mission and vision of
M e the district or otherwise raises significant concerns about the viability of the plan or the applicant’s ability to carry it out.
Standard
Comments :

Comments above in each section. Itis not clear that there is consistency in the goals and tools, or the expected popula-
tion.
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9. Educational Plan

9.1. Instructional Program

Q113.Provide a detailed description of the overall instructional program of the proposed charter school, including:
e major instructional methods

¢ assessment strategies, and

« explain how this instructional program and model meet the needs of the targeted student population
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SSA's STEM program is aligned with the National Institute of STEM Education (NISE) STEMSCOPES program. During its curriculum selection
process, developers listened to parent requests for college preparation, researched high performing STEM schools in the area and completed
webinars on the efficacy of STEM schools. As a result of this evaluation and research, SSA will feature a STEM driven curriculum focus
delivered through Project Based Learning methodology within the SIOP model. Project-based learning puts ELs at the center of dynamic
teaching practices, casting students as active agents in their own learning. The benefit is that these EL students are learning vocabulary and
other language skills while working together and poring over meaningful content. The National Academies of Sciences, Engineering and
Medicine (2018) wrote that “ELs develop STEM knowledge and language proficiency when they are engaged in meaningful interaction in the
classroom...STEM subjects afford opportunities for alternate routes to knowledge acquisition.” Research into STEM education shows that all
students including English language learners and students with special needs benefit from the learner-centered and hands-on instruction that
STEM programming supports (Jolly, 2016 and Sotomayor, 2013).

As aptly stated by the United States Department of Education (https://www.ed.gov/stem (https://www.ed.gov/stem)):

In an ever-changing, increasingly complex world, it's more important than ever that our nation's youth are prepared to bring knowledge and
Skills to solve problems, make sense of information, and know how to gather and evaluate evidence to make decisions. These are the kinds of
skills that students develop in science, technology, engineering, and math, including computer science—disciplines collectively known as
STEMY/CS. If we want a nation where our future leaders, neighbors, and workers can understand and solve some of the complex challenges of
today and tomorrow, and to meet the demands of the dynamic and evolving workforce, building students’ skills, content knowledge, and
literacy in STEM fields is essential. We must also make sure that, no matter where children live, they have access to quality learning
environments. A child's zip code should not determine their STEM literacy and educational options.

To document student success within this model, the educational goals shall be measured by the North Carolina Comprehensive Assessment
Program (TCAP), NWEA's Measures of Academic Progress (MAP), and World Class Instructional Design and Assessment program known as
WIDA.

North Carolina EOG, EOC and Check-Ins shall be administered on an annual basis in accordance with the State's test calendar.

NWEA MAP K-8 -NWEA's MAP shall be administered three times each year (Fall, Winter, and Spring). “MAP assessments are computer
adaptive and produce accurate, reliable data that reveal the precise learning level of every student, regardless of the student’s ability or grade
level. MAP identifies areas of strength and opportunity at the goal level of a subject, as well as overall performance. Educators use MAP data to
inform in-the-moment instructional practices, gain insights into college readiness, and view grade-independent academic growth”

(NWEA.org).

WIDA and W-Apt K-8 -Based on the academy’s anticipated student population that is expected to include long-term English Language

Learners, the academy will also annually administer the WIDA and W-Apt to measure the growth of English language proficiency. The W-Apt or
WIDA-ACCESS Placement Test is used as a screener test of English language proficiency and is administered to incoming students who may be
designated as English language learners, based initially on the Home Language Survey. WIDA is the English language proficiency assessment
given to kindergarten through 12th graders who have been identified as English language learners (ELs). This tool measures growth in English
proficiency and assists the school in assigning students to various internal support systems (Multi-tiered System of Support) based on their
current level of English proficiency.

The written curriculum will be clearly outlined for the teachers using unit calendars and maps using a curriculum mapping program called
Rubicon Atlas (Atlas) available at https://emaninc.rubiconatlas.org. Atlas units provide teachers with standards, objectives, key vocabulary,
intellectual processes, and lesson sequences along with resources. Atlas units of study range from 3-8 weeks depending on the subject
matter. Teachers and administrators will be provided with comprehensive training in the implementation of Atlas. Using Atlas, teachers create
weekly lesson plans and reflect on these weekly lesson plans as needed. These lesson plans are submitted to the building leader who utilizes
the lesson plans in formal and informal classroom observations. The lesson plans are also reviewed to ensure compliance with the written
curriculum and alignment to state standards. This process allows for the administrators to note any changes that may be deemed necessary
per the teachers’ feedback. In addition, weekly walk-throughs allow for administrator feedback on the alignment of the taught curriculum
versus the written curriculum. After every comprehensive unit, teachers provide a written unit feedback through their reflections from
teaching that unit. This feedback is reviewed by the administrators and discussed in quarterly meetings to allow for collaborative discourse.
In addition to the teachers and administrators, the Curriculum Committee also meets monthly to ensure that current practices match the
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standards; audits the standards taught; provides recommendations on revisions and works on developing the district curriculum.

To further support the academic focus, SSA shall engage in comprehensive review and monitoring of the written curriculum, student
performance and achievement using a 360 reflection-feedback and observation model. The 360-feedback loop will include annual surveys
from all stakeholders including parents, students, teachers, and community members. There will be at least 3 parent meetings during the
year to collect qualitative feedback from parents and community members. Annual online surveys on school climate and culture will provide
additional perspectives on continuous improvement.

The written curriculum will be updated on an annual basis using the feedback from teachers, student data and best practice research. The
Academy is invested in the program monitoring process and has a clearly outlined framework that emphasizes deliberations and discourse on
an iterative basis to ensure that the intended curriculum is matching the classroom practices.

Curricula choices have been made based on alignment with the North Carolina standards and the ability of the curricula when taught with
fidelity to advance student achievement and reduce the achievement gap between EL students and non-EL students. Choices have also been
made based on the experience of the development team in serving an English language learner and at-risk population. In evaluating various
curricula options, developers utilized the Hanover Research Planning Tool. Their “Step-By-Step Guide to Program Evaluations” includes three
stages beginning with Stage 1) Prioritization and moving to Stage 2) Planning and culminating in Stage 3) Evaluation. Through this process, the
Academy has identified its objectives, and aligned the program specifical to meet the identified strategic goals while also determining the
appropriate measures, assessment tools and documentation needed to evidence the program'’s success. The process also included self-
reflection and inquiry into the stakeholder’s (teachers, administrators, Board of Directors, parents, students, and employers) expectations and
buy-in. The result is the STEM focused curriculum that will be a unique offering at SSA.

To accomplish the stated goals as described in the response to question 8 and as identified during the evaluative process, all SSA educators
(teachers, specialists, and paraprofessionals) will utilize Rubicon Atlas (https://emaninc.rubiconatlas.org/Atlas
(https://emaninc.rubiconatlas.org/Atlas)) for curriculum mapping across the content and grade levels in the provision of an integrated STEM
education, ensuring both vertical and horizontal alignment. Rubicon Atlas incorporates ready access to all curriculum outlines, abstracts,
resources, standards, and more. Collaboration tools enable educators to easily work together on curriculum. Itis horizontally and vertically
aligned to the North Carolina Academic Standards (https://www.dpi.nc.gov/districts-schools/classroom-resources/academic-standards
/standard-course-study). Rubicon Atlas is designed to electronically provide curriculum enhancement and will be customized to reflect SSA's
STEM and PBL (Project Based Learning) pedagogy, academic standards, and unique curricular needs. Rubicon Atlas provides a powerful lens
through which each teacher can follow their students’ journeys to academic success while delivering instruction within the proven SIOP
(Sheltered Instruction Observation Protocol) model. Using the North Carolina Academic Standards and a variety of STEM resources, teachers
will be able to implement Atlas Rubicon units in their classrooms.

STEM has been chosen because of the research that shows its efficacy with English Language Learners. Tate (2019) argues that “English
learners may in fact be well-suited to more advanced materials in science, math and coding.” STEM (https://www.dpi.nc.gov/districts-schools
/classroom-resources/academic-standards/programs-and-initiatives/stem-education-and-leadership (https://www.dpi.nc.gov/districts-schools
/classroom-resources/academic-standards/programs-and-initiatives/stem-education-and-leadership)) education at SSA will occupy a
multidimensional space which utilizes a unique approach to teaching and learning that fosters creativity and innovative thinking in all
students. STEM lessons are not single experiments or assignments, but a range of learning experiences with a purposeful degree of
connection. The goals for students include STEM literacy, 215t century competencies (http://www.p21.org/our-work/p21-framework), and
workforce readiness. Outcomes for students include STEM related employment, STEM interest, and the development of a STEM identity in
addition to overall learning and achievement. Implementation requires adjustments to the learning environment, and the provision of
educator supports for a well-thought-out instructional design. Two high level learning objectives associated with integrated STEM education
include STEM literacy and 215t century competencies; both of which often lead to collegiate and career success. STEM literacy includes an
awareness of the roles that science, technology, engineering, and mathematics play in our global society, and at least a basic level of
application fluency. 215 century competencies are a blend of "cognitive, interpersonal, and intrapersonal characteristics that may support
deeper learning and knowledge transfer" (Schweingruber, McGraw Hill, Honey, 2014). SSA will utilize STEMscopes (stemscopes.com) as part
of the primary science curriculum resource. Detailed studies on the efficacy of STEMscopes can be found at
www.stemscopes.com/case_studies (http://www.stemscopes.com/case_studies). In addition, hands-on partnerships will be supported by A
World in Motion (AWIM), Engineering for Kids and other similar projects. “Student engagement is facilitated through classroom interaction
and hands-on, real-world application. This is true for EL and non-EL students taking STEM courses” (Jankowski, 2016). Jankowski adds that,
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“ELL students can improve their English language skills even more through real-world applications that are taught in STEM lessons.”

The STEM focus will be woven throughout all the subject areas including English Language Arts, Mathematics, Science, Social Studies, Art,
Health & Physical Education, Nutrition, Technology and World Languages. While one subject may have a dominant role, the strategy is always
to develop the students' knowledge or skill in multiple content areas using a trans-disciplinary approach. The inclusion of concepts or
practices from other subjects is utilized to support or deepen enhanced learning and understanding in multiple subject areas.

Saber STEM Academy will implement teacher and campus certification from the National Institute for STEM Education. NISE's philosophy is at
the cutting edge of STEM pedagogy by integrating fifteen teacher actions across three domains. The work of the STEM teacher sets the stage
for the level of student engagement that is achieved. SSA believes in the NISE philosophy that effective teachers:

1. Are highly influential
2. Are generally effective but are dominated by actions most appropriate to a STEM classroom
3. Are most susceptible to observation and coaching

The guiding principles from NISE that serve as the backbone of the campus certification in STEM education are:

1. Student autonomy

2. Constructivism

3. Explicit/reflection model of instruction of the nature of Science
4. 215t Century skill building

Saber STEM Academy teachers will be NISE certified and campus certification will begin as soon as the school commences operation. Saber
STEM Academy will be one of the few NISE Certified Schools in the State of North Carolina.

In addition to NISE Certification, Saber STEM Academy will also pursue North Carolina STEM Schools of Distinction Designation. The North
Carolina STEM School of Distrinction designation was developed to highlight those schools that have successfully implemented a STEM
education plan. The North Carolina STEM School of Distrinction Designation will be recognized by the North Carolina Department of Education
for its use of STEM teaching and learning strategies and serve as a model. By partnering and collaborating with the North Carolina STEM
Recognition Program, Saber STEM Academy will be fostering the highest standards in STEM education.

The full written curriculum for all grade levels and all subject areas will be drafted in Rubicon Atlas and will be finalized with the full
participation of the teachers. Rubicon Atlas provides a logical sequence of learning standards aligned to both state and national
requirements. The alignment provides both vertical and horizontal scope and sequences, in addition to the curriculum map of the course with
essential vocabulary, resources and tools and assessments.  The curriculum is easily accessible to all staff and administration.

SSA has adopted Rubicon Atlas as a curriculum mapping tool and digital platform for the written curriculum. The curriculum for all subjects
and courses identified will be available at the school or electronically accessible at the following links:

* Rubicon Atlas (Atlas) https://emaninc.rubiconatlas.org (https://emaninc.rubiconatlas.org)

The following subjects/courses are offered at the Academy.

Curriculum  Curriculum st 2nd 3rd 4th 5th 6th 7th 8th
Course Kindergarten
Source Resources Grade Grade Grade Grade Grade Grade Grade Grade
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SSA's approach to curriculum is designed to make all learning standards come to life for students by connecting learning to real-world issues
and needs specifically in the core content areas of mathematics and science and interfused with technology, engineering, and the arts.
Academically rigorous projects and service-learning activities inspire students to think and work as scholars. The teachers and school leaders
work together to develop and ensure that all students receive a standards-based curriculum that is mapped for effective planning and
instruction. Mapping skills and content throughout the curriculum involves intense standards alignment, skill and concept maps, and content

maps.

To develop meaningful learning activities, grade level teachers are responsible for collaboratively designing effective STEM focused project-
based learning activities that engage students in real-world connections guiding them toward higher levels of academic achievement. STEM
focused project-based learning involves students in original research, critical thinking, and problem solving. This process builds character
along with strong academic skills. Project-based learning is also designed to build literacy skills in students, particularly in the reading and

writing of nonfiction text.

The teachers at SSA will require students to produce high-quality work. The Academy will support, celebrate, and reflect on student work to
create a culture or excellence. Students will be prepared for global citizenship in in increasingly, complicated, and interconnected world. This
preparation requires cross-discipline study in order which then develops knowledge of diverse cultures, languages, and political systems in
addition to a broad-based knowledge of physical terrains, ecosystems, and natural forces of our planet. Integrating global awareness also
prepares students to be environmental stewards and proponents of social justice. Students will be challenged to consider solutions to social
problems such as climate change, economic inequities, international terrorism, and conflict. Students will be encouraged and supported to
envision how they can personally make a difference.

SSA will prepare students academically for success as life-long learners. Paving the way for college must begin in the primary years.
Eliminating inequities and learning barriers, SSA will ensure that all students have the option and opportunity to go to college by providing a
college-bound curriculum, creating college-bound cultures, and providing structures to support college and career readiness utilizing
technology for a new generation.

To facilitate the curriculum, SSA will utilize Rubicon Atlas (https://www.rubicon.com/offerings/atlas-curriculum-design/
(https://www.rubicon.com/offerings/atlas-curriculum-design/)). Atlas is the leading curriculum design and management system and is used by
schools around the world. Atlas is customizable, with planning templates uniquely designed for each school's curriculum approach, and Atlas
also provides detailed reporting to help schools achieve curriculum goals. Atlas brings together the school's community to support
collaboration in curriculum design and review. Teachers using Atlas develop their own unique curriculum, easily align to standards, and
quickly share classroom best-practices with their colleagues.

As the trusted choice for education communities all over the globe, the Atlas developers understand the need for a custom curriculum
management system that grows with the school. More than just a repository, the system comes with incredible support and training for users
to ensure engagement of stakeholders and a strong process. Atlas integrates any mandated curriculum into the school's system and provides
teachers the ability to personalize curriculum with differentiation and instructional strategies.
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Atlas has a dedicated standards team that maintains national and international sets of standards. They also consult on the design of local
school standards. Along with the standards editing tool, which facilitates the development, unpacking, and identification of power standards,
Atlas contains all the sets of learning outcomes the curriculum aligns to. Within the unit planners, teachers can target the specific standards
and benchmarks and align assessments to standards.

Atlas is a web-based application used for curriculum mapping. All that a teacher needs are a computer with an internet connection and a
current web browser. Atlas maintains regular backups of curriculum data, so school administrators and teachers don't have to. Additionally,
Atlas is designed with an API, so all that hard work can be integrated into other systems. The system is password protected and the data is
backed up daily. Teachers can always retrieve deleted content through recycle bins and activity logs accessible in the system.

Atlas is integrated with Google Docs™, Microsoft OneDrive™, and SAML. An API has been created that is available when administrators or
teachers need it. The newest product, Pleiades (https://rubicon.com/offerings/pleiades/), connects the curriculum in Atlas to student
assessment results. By visualizing the school’'s assessment data, teachers and administrators can compare multiple assessments at once and
link the results to curriculum all in one place. In addition to the written curriculum in Rubicon Atlas, teachers will have access to the resources
as noted in the course descriptions that follow including Teacher Texts and Guides.

A Cross-Disciplinary Approach

The curriculum at SSA will include instruction in the following subject areas across the grade levels aligned to the North Carolina Standards as
appropriate. Course offerings will include:

e English Language Arts

* Mathematics

¢ Science

« Social Studies with an emphasis on Core Democratic Values
« Visual Arts

 Physical Education

 Foreign Language: Arabic or Spanish

¢ Engineering

» Additional STEM Program Electives (offered to 6-8 Grade students)
o Coding

o Robotics

o Cybersecurity

Reading

Reading is a complex process about making meaning. The reading process includes phonemic awareness, fluency, vocabulary development,
and comprehension. At SSA, comprehension strategies and critical thinking skills are taught across all grade levels to help students make
sense of content and the world around them. Students learn to read while reading to learn. Students at all grade levels work with a balance
of informational and literary text and learn to read carefully to extract evidence from text. Complex text sources are used as an enriching
challenging. Complex text presents students with an opportunity to go beyond their perceived limits and accomplish more than they thought
possible. Students tackle complex texts (individually and in groups) with care and patience to strengthen reading skill.

Reading is taught across all content areas because each subject area requires students to learn from different kinds of texts. Even math,
science, technology, and art teachers explicitly teach and support students to be strong readers of text within their discipline. By integrating
reading throughout the school day, the importance of reading is conveyed, and students develop skills in critical thinking and meaning.

The primary reading program is Wonders Reading (McGraw Hill) and Study Sync, along with Fountas & Pinnell leveled readers for guided
reading groups.

Writing

At SSA, writing is taught across the curriculum in all grade levels. Students learn to write effectively to inform and to build arguments
substantiated with evidence. They also learn to write with literary power in narrative and poetic genres. Teachers of math, science,
technology, and the arts explicitly teach and support quality writing within their discipline. Students learn to write like historians, scientists,
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mathematicians, and artists. Through writing, students learn more deeply about content and communicate what they know. They learn to
craft quality writing in a variety of contexts. Students write to learn while learning to write. Students have regular opportunities to write for
authentic purposes and audiences beyond the classroom. Writing is the central vehicle for learning and communicating in all classrooms. The
primary writing program is “Being a Writer' from the Collaborative Classroom. Writing is taught explicitly using genre-based standards and
the formal writing process.

Mathematics

At SSA, math is taught with rigor and integrity in discrete math classes. However, along with discrete math instruction, math is integrated into
projects whenever possible, in a lead or supporting role. Teachers of all disciplines support mathematical thinking in areas such as numeracy,
statistics, patterns, and problem-solving. In the same way that the Academy celebrates literacy through events, projects, community
meetings, exhibitions, and displays, mathematical thinking and learning is showcased and discussed throughout the building.

Teachers at SSA focus on foundational facts - vocabulary, formulas, algorithms, and number facts - that are always grounded in conceptual
understanding. Teachers ensure that students develop procedural fluency, calculating with accuracy and efficiency. There is a strong focus on
developing problem-solving skills and critical thinking. Students learn to use appropriate technology strategically for problem solving.
Technology tools are not used as a substitute for learning foundational facts but are used to enhance conceptual understanding and problem
solving. Math teachers support students to think like mathematicians and cultivate mathematical habits of mind - curiosity, risk-taking,
perseverance, and craftsmanship. Students learn to reason abstractly and quantitatively, model mathematically to empirical situations,
construct and critique mathematical arguments.

The primary resource for math instruction will be Stemscopes Math.
Science

Teachers at the SSA support students to read, write, think, and work as scientists and problem solvers. Students use project-based learning
and collaboration with professional scientists and engineers for interactive instructional practices to foster inquiry and enable authentic
student research. When possible, student research contributes to the school community and the broader community.

SSA teachers reinforce connections among science, math, engineering, and technology as they promote skills in questioning; developing and
using models; planning and carrying out investigations; collecting, analyzing, and interpreting data; constructing explanations; designing
solutions; engaging in argument from evidence; and synthesizing and communicating information. Students learn to be logical in making
assumptions, accurate when collecting data, insightful when drawing conclusions, and unbiased when supporting statements with reliable
scientific evidence.

SSA will utilize STEMscopes as part of the primary science curriculum resource for STEM activities for K-8. Students in grades 6-8 will also
follow a traditional life science, physical science and earth science learning track using McGraw Hill.

Engineering

The Engineering curriculum at SSA is an inquiry-based STEM curriculum that teaches students thinking and reasoning skills needed for
success. Built around the engineering design process, SSA students learn how to solve problems systematically, creating skills, optimism, and
attitudes that are vital for their futures. Integrated lessons, activities, and web resources aim to help students learn more about engineering.
Some of these resources come from the National Science Digital Library (https://www.nsf.gov/cgi-bin/good-bye?http://nsdl.org/) (NSDL). NSDL
is the National Science Foundation's online library of resources for science, technology, engineering, and mathematics education. SSA will
integrate the engineering standards with the hands-on programs offered by “Engineering is Elementary’, EiE curricula. This program will
provide a strong emphasis on the design process.

Technology

Students will become literate in technology and develop skills and abilities to utilize technology in ways that enhance communication and
problem solving through various ways of accessing, managing, integrating, evaluating, and creating information to improve learning in all
subject areas. Technology education is designed to create lifelong knowledge and skills for the 215t century. Students will become proficient
in Microsoft Office Suite by grade 8. While the STEM focus will be integrated throughout the curriculum at all grade levels, students in 6-8
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grades will have electives available in Coding, Robotics, Cybersecurity, Web-based and Computer Applications.
Social Studies

At SSA, the social studies curriculum is prioritized so that students develop an understanding of enduring concepts that can be applied to the
global world as it continues to evolve. Teachers view social studies as a way to develop each student’s capacity to interpret their world
critically and to then engage productively in the world. Teachers help student to understand the big picture and timeline of history,
emphasizing deep understanding rather than memorization of a myriad of facts and details. It is through this focus on the big picture that
teachers support students to appreciate and understand diverse cultures and develop an understanding of the connections among ancient
and modern cultures. To help animate history, teacher choose compelling case studies and projects that include narratives that intertwine
history, government, economics, geography, and culture, eliciting and illuminating enduring themes. Students investigate and address social
issues within their local community and become compassionate community members. While learning social studies, students act as social
scientists. They analyze primary sources, consider multiple perspectives, conduct research, and draw conclusions. Explicit literacy instruction
is a focus for all students at all grade levels. As a result, students learn to read, write, and think as historians.

McGraw Hill K-8 is the primary resource for social studies.

Arts

At SSA, the arts in all forms (including music) are celebrated as a foundation for understanding culture. They are a considered and valued as a
central aspect of learning and life. Artistic skills are understood as intelligences and artistic achievement is valued as academic achievement.
Student exhibitions of learning feature the arts along with all other subjects. SSA will be filled with student artwork, displayed in such ways
that honor the work. Artistic performances are a point of pride for the Academy.

The visual and performing arts are taught using the same effective instructional practices that are used in the other disciplines and all
students have access to professional artists and professional exhibitions and performances. Classroom teachers use professional art
educators and artists whenever possible to support high-caliber artistic learning. The arts build school culture and student character by
emphasizing authentic performance, craftsmanship, risk-taking, creativity, and a quest for beauty and meaning. The heritage of critique in the
arts forms the basis for a whole-school culture of critique in all disciplines. Arts are often used as a window into disciplinary content in other
academic subjects. The arts are also used as a window into diverse cultures and regions of the world.

Fitness and Well-Being

SSA promotes wellness in students and staff. Healthy eating, exercise, stress reduction, and healthy relationship - the key elements of
physical and mental health - are included as part of the Academy’s wellness approach. The physical education program places a strong
emphasis on personal fitness and nutrition and character development, and reinforces the Academy'’s culture of respect, responsibility, and
achievement. Physical activity and outdoor time are woven into the school day whenever possible and appropriate. Experiences in the real
world - working in and appreciating nature - are a priority for students and staff. Physical challenges push students to pursue excellence and
assume responsibility for their own learning. Teachers help students understand the connections between physical challenge and academic
challenge. The Academy provides a healthy hot lunch program with breakfast and snacks and discourages unhealthy foods. Staff emphasize
the importance of wellness and are stewards of a climate of social and emotional safety for students.

Curriculum Expectations

Curriculum expectations are communicated to staff, students, and parents in a variety of ways. Staff is informed about the curriculum in
written communications embedded in the academy’s various operations manuals, to verbal communication via one-on-one or group meetings
including professional learning communities (PLC). Ongoing communication with staff also occurs via the academy evaluation rubric through
the National Institute for Excellence in Teaching (NIET). Parents are informed about the curriculum through the website, Open Houses,
Orientation meetings, Parent/Student Handbook, and regular curriculum meetings. Students are informed about the curriculum expectations
through classroom syllabi and daily content and learning expectations that are verbally communicated by the teacher and put in writing on
the board.

The key characteristics of the academic plan are embedded in the constructivist worldview of the theories of teaching and learning. Dewey
(1938), referenced that learning is social activity. Vygotsky (1978) further supported the significance of interactions and experiences during
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the learning process. He attested to the importance of co-construction of knowledge and working within the zone of proximal development
are essential to the learning process. Constructivism is ‘an approach to learning that holds that people actively construct or make their own
knowledge and that reality is determined by the experiences of the learner’ (Elliott et al., 2000, p. 256) Using this constructivist approach, we
have selected the Problem-Based Learning (PBL) model to reflect the main vehicle of delivery for our educational program. PBL will be an
appropriate fit for the learning environment because it motivates course content and maximizes learning via investigation, explanation, and
resolution of real and meaningful problems. Using this student-centered approach will enhance the development of practical skills and
higher-order thinking skills. The ultimate goal of the PBL method is to ensure that students are developing their problem-solving skills
through a self-directed learning as a lifetime habit and teamwork skills. As stated by Larson (2001) students in the PBL classroom improve
their social skills as they have more opportunities to practice using the language for authentic communication. The following structures will be
part of the academic plan to ensure that PBL strategies are streamlined and embedded throughout the students’ experiences:

» Cooperative learning-students will develop skills and competencies to succeed in small and large group environments with common goals.

¢ Guided inquiry-teachers will develop skills and competencies to successfully implement and facilitate a guided inquiry cycle in the classroom
using a gradual release model.

» 5E lesson design-all PBL activities will be aligned to the 5E lesson design (Engage, Explore, Explain, Elaborate and Evaluate).

The Academy's Educational Program will be predicated by the North Carolina Academic Standards and supported with the WIDA English
Language Development standards. Instructional strategies are based on best practices and research-based frameworks. The teachers at The
Academy will utilize SIOP strategies, Cooperative Learning strategies and Project Based Learning strategies to engage students in active
academic tasks. Best practice methodology includes setting clear lesson goals, starting lessons with show and tell, questioning to check for
understanding, utilizing graphical summaries, practice, providing students with feedback, flexibility with timelines for learning, encouraging
productive group work, teaching strategies for learning and nurturing meta-cognition (http://www.evidencebasedteaching.org
(http://www.evidencebasedteaching.org)).

Atlas Units will provide clear guidance to teachers on incorporating critical thinking and scaffolding students' higher order processing skills.
There will be a clear direction for teachers on how to use the Gradual Release Model to prepare students for meeting rigorous standards. The
Gradual Release Model uses basic phases of teaching to include the “I-do, We-do and You-do” cycle with an emphasis on formative
assessments to direct student learning.

In addition to ATLAS, teachers will have access to a variety of primary and secondary resources, as noted below, which will be aligned to the
standards and objectives of each lesson. Using NIET's teaching standards rubric, teachers incorporate lesson segments to interact with new
knowledge, deepen and practice new knowledge and help students test and hypothesize to synthesize new knowledge. Teachers will also use
formative assessment data to tailor instruction and provide feedback to students to help them monitor and track their learning goals.

English Language Arts Instruction (Reading Comprehension & Fluency, Vocabulary, Grammar, Writing, Spelling): SSA will utilize the
North Carolina Academic Standards for Language Arts instruction. The standards can be downloaded from the web by visiting
https://www.dpi.nc.gov/teach-nc/curriculum-instruction/standard-course-study/english-language-arts.

The standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects (“the standards”) represent the
next generation of K-12 standards designed to prepare all students for success in college, career, and life by the time they graduate from high
school.

Students are asked to read stories and literature, as well as more complex texts that provide facts and background knowledge in areas such as
science and social studies. Students will be challenged and asked questions that push them to refer back to what they've read. This develops
critical-thinking, problem-solving, and analytical skills required for success in college, career, and life.

The standards establish guidelines for English language arts (ELA) as well as for literacy in history/social studies, science, and technical
subjects. Because students must learn to read, write, speak, listen, and use language effectively in a variety of content areas, the standards
promote the literacy skills and concepts required for college and career readiness in multiple disciplines.

The North Carolina Academic Standards and the College and Career Readiness Anchor Standards form the backbone of the ELA/literacy
standards by articulating core knowledge and skills, while grade-specific standards provide additional specificity. Beginning in grade 6, the
literacy standards allow teachers of ELA, history/social studies, science, and technical subjects to use their content area expertise to help
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students meet the challenges of reading, writing, speaking, listening, and language in their respective fields.

It is important to note that the grade 6-8 literacy standards in history/social studies, science, and technical subjects are meant to supplement
content standards in those areas, not replace them. States determine how to incorporate these standards into their existing standards for

those subjects or adopt them as content area literacy standards.

The skills and knowledge captured in the ELA/literacy standards are designed to prepare students for life outside the classroom. They include
critical-thinking skills and the ability to read texts closely and attentively in a way that will help them understand and enjoy complex works of
literature. Students will learn to use cogent reasoning and evidence collection skills that are essential for success in college, career, and life.
The standards also lay out a vision of what it means to be a literate person who is prepared for success in the 21t century.

The textbook series will be McGraw Hill's Wonders Reading Program and StudySync series, coordinated with the McGraw Hill Language for
Learning System utilized by English Learners. The system uses a balance of content area reading and high interest stories to provide research-
based reading and language skills instruction. Program features include academic language acquisition, instructional support imbedded
resources, and ancillary support. Students utilize the McGraw Hill English Learning System not only to master English, but to improve
understanding of content material and vocabulary as well. The connection between the English Learning System and the actual reading
program using Fountas and Pinnel leveled readers give students an integrated approach that reinforces instruction both in English and in
reading comprehension.

Students will work with their instructor daily in Guided Reading Groups. This gives every student the opportunity to work with their teacher
one on one every day. Every student is given a chance to work on grade level reading comprehension skills taught to the class at their own
reading level. Celebration of success at all levels of performance is extremely important for continued growth.

One additional supplementary resource used is Making Meaning Comprehension and Vocabulary series. This allows English Learners to focus
specifically on comprehension strategies and vocabulary that is used daily. Such a focus is extremely important for those learning the
language and allows them to read content area textbooks and stories more easily.

Mathematics Instruction: Stemscopes Math will be utilized for mathematics instruction. This program will be used to meet the North
Carolina Standards content objectives for math, found at https://www.dpi.nc.gov/teach-nc/curriculum-instruction/standard-course-
study/mathematics.

For more than a decade, research studies of mathematics education in high-performing countries have concluded that mathematics
education in the United States must become substantially more focused and coherent to improve mathematics achievement in this country.
To deliver on this promise, the mathematics standards are designed to address the problem of a curriculum that is “a mile wide and an inch
deep.”

These new standards build on the best of high-quality math standards from states across the country. They also draw on the most important
international models for mathematical practice, as well as research and input from numerous sources, including state departments of
education, scholars, assessment developers, professional organizations, educators, parents and students, and members of the public.

The math standards provide clarity and specificity rather than broad general statements. They endeavor to follow the design envisioned by
William Schmidt and Richard Houang (2002), by not only stressing conceptual understanding of key ideas, but also by continually returning to
organizing principles such as place value and the laws of arithmetic to structure those ideas.

In addition, the “sequence of topics and performances” that is outlined in a body of math standards must respect what is already known about
how students learn. As Confrey (2007) points out, developing “sequenced obstacles and challenges for students...absent the insights about
meaning that derive from careful study of learning, would be unfortunate and unwise.” Therefore, the development of the standards began
with research-based learning progressions detailing what is known today about how students’ mathematical knowledge, skill, and
understanding develop over time. The knowledge and skills students need to be prepared for mathematics in college, career, and life are
woven throughout the mathematics standards. They do not include separate Anchor Standards like those used in the ELA/literacy standards.

The math program concentrates on a clear set of math skills and concepts. Students will learn concepts in a more organized way both during
the school year and across grades. The standards encourage students to solve real-world problems.
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These standards define what students should understand and be able to do in their study of mathematics. Asking a student to understand
something also means asking a teacher to assess whether the student has understood it. What does mathematical understanding look like?
One way for teachers to do that is to ask the student to justify, in a way that is appropriate to the student's mathematical maturity, why a
particular mathematical statement is true or where a mathematical rule comes from. Mathematical understanding and procedural skill are
equally important, and both are assessable using mathematical tasks of sufficient richness.

During class time students and teachers work together from the textbook, completing all the problems together so that students can master
the content. Manipulatives and technology are utilized on a regular basis so that students can engage more meaningfully with the content. As
students master grade level objectives in class, Accelerated Math worksheets will be given as homework. Worksheets allow teachers to
differentiate instruction by tailoring worksheets to each individual student learning level, arrange groups for small group or individualized
instruction, and design groups for cooperative learning during class. The Accelerated Math program works by initialing assessing all students,
determining their strengths and weaknesses, and then designs sheets that instruct students in areas of weakness or challenge them in areas
of strength, offer practice opportunities, and then create assessment worksheets. Students complete the worksheets on a separate answer
sheet that gets graded by the computer. At that point, the program determines whether more instruction and practice are needed or whether
a new topic should be introduced.

With iPads and laptops, students will visit websites to practice skills, play games, and take assessments. Students will utilize: BrainPOP! and
BrainPOP! Jr., www.sheppardsoftware.com (http://www.sheppardsoftware.com), and www.coolmath-games.com (http://www.coolmath-
games.com) . Games and activities allow students to use math skills to accomplish tasks for everyday life will be utilized whenever possible.
The primary resources for math are McGraw Hill My Math Program (K-5) and Eureka Math (6-8).

Science Instruction: Instructors will utilize the North Carolina Academic Standards and Next Generation Science Standards to teach our
students grade level science concepts. Teachers will be offered opportunities to obtain STEM certification through the National Institute for
Stem Education (NISE). The standards are located at https://www.dpi.nc.gov/teach-nc/curriculum-instruction/standard-course-study/science.
While McGraw Hill textbooks will serve as the main resource, STEMscopes classroom science kits providing hands-on experiments and
activities that engage students in the excitement of performing science. For Middle School students, McGraw Hill's Inspire Science kits are used
as the performance piece, allowing students to work with more sophisticated pieces of equipment, integrate math and record-keeping and
work more consistently using the Scientific Method. Resources such as Stemscopes, Discovery Ed streaming,
www.primarygames.com/science.php (http://www.primarygames.com/science.php) , www.sheppardsoftware.com/science.htm
(http://www.sheppardsoftware.com/science.htm) , www.sciencekids.co.nz/gamesactivities.html (http://www.sciencekids.co.nz/gamesactivi-
ties.html) , Engineering is Elementary and AWIM Science Kits provide examples of the scientific method in process, view demonstrations or
experiments, and demonstrate their understanding through various activities and performance assessments.

Social Studies Instruction: The academy will follow the North Carolina Academic Standards for Social Studies for all grade levels. The
standards and several excellent resources can be accessed from https://www.dpi.nc.gov/teach-nc/curriculum-instruction/standard-course-
study/social-studies. The McGraw Hill textbook series serves as the major resource to keep students engaged and enthusiastic.

In addition, students will utilize Discovery Education, Sheppard Software, other on-line games, and Reader’s Theater as appropriate. Further,
students will be engaged in community projects, gaining a deeper understanding of community and the need to know about all cultures,
history, geography, and economies of the world.

During its curriculum selection process, developers listened to parent requests for college preparation, researched high-performing STEM
schools in the area, and completed webinars on the efficacy of STEM schools. As a result of this evaluation and research, SSA will feature a
STEM driven curriculum focus delivered through Project Based Learning methodology within the S/OP model. Project-based learning puts
ELLs at the center of dynamic teaching practices, casting students as active agents in their own learning. The benefit is that these ELL students
are learning vocabulary and other language skills while working together and poring over meaningful content. The National Academies of
Sciences, Engineering, and Medicine (2018) wrote that “ELs develop STEM knowledge and language proficiency when they are engaged in
meaningful interaction in the classroom...STEM subjects afford opportunities for alternate routes to knowledge acquisition.” Research into
STEM education shows that all students including English language learners and students with special needs benefit from the learner-centered
and hands-on instruction that STEM programming supports (Jolly, 2016 and Sotomayor, 2013).

As developers researched various curriculum resources, they were directed by the Hanover Research Planning Tool. Their Step-by-Step
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Guide to Program Evaluation prompted the developers to engage in three stages to maximize the academy’s investment in programs,
resources, and policies. Stage 1 was a Prioritization Stage wherein the team created lists of major programs and initiatives to be considered;
established criteria and chose specific programs for evaluation. Stage 2 involved extensive planning to build staff and organizational capacity;
promote stakeholder buy-in; increase familiarity with standards and set goals. The final stage of Evaluation brought the team together to
collect and analyze data, develop findings, create an action plan, and implement the established action plan.

Project Based Learning (PBL) with hands-on applications will be used to teach STEM subjects in an integrated fashion. PBL provides students
with opportunities to apply STEM knowledge and engage in STEM practices in interesting and relevant experiences and contexts. PBL is more
student-centered, experiential, and open-ended with successful results when working with long-term English language learners. PBL provides
students with an experiential instructional strategy that encourages students to be active learners. PBL engages students in projects that are
based on problems encountered in real life, where multiple solutions are possible. Unique characteristics include small group work in a
classroom where the teacher serves as a facilitator or guide. The acquisition of new information is acquired through self-directed learning.
Research (Boaler, 2002) shows that after three years in a PBL school, the PBL students outperformed traditional students in mathematics
achievement in both conceptual and applied knowledge. The experience of project-based learning was found to reduce student math anxiety.

In alignment with the National Institute for STEM Education, the Academy will incorporate the PBL Gold Standard (www.pblworks.org
(http://www.pblworks.org)) framework to provide teachers and school leaders to develop a comprehensive PBL model. This model focuses on
sustained inquiry and uses an iterative process to help students engage in research. The following seven steps are iterative in nature:
develop essential questions, engage in inquiry, incorporate authenticity, embrace student voice, promote reflection, facilitate critique and
revision, and create products/presentations to share. Teachers will continue to teach the state standards in all core classes. Students will
engage in one STEM-based PBL project each marking period. This project is organic in nature and will be designed with students’ questions
and interests in mind. Each day students will spend 25-30 minutes on exploring and explaining the concepts and vocabulary. The remainder
of the 60 minutes will be on STEM activities to promote the PBL's goals for each week. On Fridays, students will apply the concepts learned to
their group project. Teachers will meet with students to clarify their understanding and/or misconceptions. Students will receive rubric-based

feedback three times during the marking period. All completed projects will be presented to the whole class each marking period.

Project Based Learning will be the vehicle for delivering most of the curriculum. This delivery system will be supported by the Sheltered
Instruction Observation Protocol Model (SIOP). SIOP is a research-based approach to delivering instruction to English Language Learners
but has also been proven effective with all children. (http://www.siopinstitute.net/about.html). SIOP provides an (8) element framework:
1-Preparation; 2-Building Background; 3-Comprehensible Input; 4- Strategies; 5-Interaction; 6-Practical Application; 7-Lesson delivery; 8-Review
and Assessment. SIOP gets students involved by providing a daily plan that teachers follow consistently. This plan is posted in the classroom
for students to see. It has been employed with ESL as well as non-ESL students and research shows its effectiveness within all populations.
When all teachers and grade levels utilize the SIOP approach, continuity and integration is ensured for all students at all grade levels. Teacher
support will be essential to the sustainability of the programming. Therefore, Master Teachers and coaches will be working closely to monitor

implementation.

Applicant Evidence :

/ /o / /
POF POF POF POF

1S183-Quick-Reference-Guide-K... 1S184-Quick-Reference-Guide-1... 1S185-Quick-Reference-Guide-2... 1S186-Quick-Reference-Guide-3...
Uploaded on 4/29/2022 by Uploaded on 4/29/2022 by Uploaded on 4/29/2022 by Uploaded on 4/29/2022 by
Lorilyn Coggins Lorilyn Coggins Lorilyn Coggins Lorilyn Coggins
1S187-Quick-Reference-Guide-4... 1S187-Quick-Reference-Guide-4...

Uploaded on 4/29/2022 by Uploaded on 4/29/2022 by

Lorilyn Coggins Lorilyn Coggins

Q114.Will the proposed charter school serve a single-sex student population?
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Q118.Curriculum and Instructional Design Describe the basic learning environment (e.g., classroom-based, independent
study), including class size and structure for each grade span (i.e. elementary, middle, high) the school would ultimately
serve.
The Academy will serve K-8 students. The elementary school division is for grades K-5 and middle school for grades 6-8. Using evidence
based and research-based practices, the differentiation is based on developmentally appropriate activities and needs in mind.

Instruction will be delivered in a traditional self-contained classroom setting with certified teachers and additional support provided by
bilingual paraprofessionals. Based on the needs of long-term English language learner students, additional supports will be provided in a
“push-in” and “pull-out” basis from content specialists and ESL coaches as student needs demand.

Students who are identified and qualify for special education will receive ancillary supplemental instruction from a dedicated resource room
teacher with additional services as needed from a contracted occupational therapist, speech therapist and social worker as individual IEPs
may dictate. The goal will be to ensure that every student receives as much “main-stream” instruction as possible.

Class size will be limited to 22 students per class with one certified teacher. Additional paraprofessional supports, reading and math coaches,

along with ESL coaches will be provided as needed.

Q119.l1dentify how this curriculum aligns with the proposed charter school's mission, targeted student population, and
North Carolina Accountability Model. Provide evidence that the chosen curriculum has been successful with the target
student population, how the plan will drive academic improvement for all students, and how it has been successful in
closing achievement gaps.
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Due to an anticipated large population of EL students, the Academy will adopt Sheltered Instruction Observation Protocol as a universal
method of teaching and learning. Sheltered Instruction Observation Protocol (SIOP) Model is a research-based and validated instructional
model that has proven effective in addressing the academic needs of English learners throughout the United States. “The SIOP Model is an
empirically-tested, research-based model of sheltered instruction that serves as a framework for planning and delivering instruction in content
areas such as science, language arts, history, and mathematics. It also helps ESL (English as a second language) and ELD (English language
development) teachers incorporate content topics and classroom tasks into their language lessons. SIOP reflects best practices from the
research literature, each of its components are grounded in research, and it has a solid research base from empirical studies conducted on
the SIOP Model itself” (https://www.janaechevarria.com (https://www.janaechevarria.com)). The SIOP model is known to the development
team having been effectively utilized at other Network schools resulting in stronger ELL growth and progress. The SIOP Model can be used
with STEM and PBL to advance EL achievement.

The Academy’s proposed instructional methods are well-suited to the targeted student population because these are tailored to the
individualized needs of that community. Given the fact that the community population is representative of over ten different ethnicities,
speaking more than fifteen languages, the SIOP method will benefit this EL population. In addition, the Arabic language elective will be a
unigue enhancement to the program because there was a specific need identified in the community surveys to provide this language as the
foreign language. Arabic was also identified as the most frequently spoken native language.

The educational program also emphasizes the importance of culturally responsive teaching through a variety of unique literature and
resources to promote a positive image of immigrant families. In addition, our teachers and staff will be trained in culturally responsive
methods to ensure the fidelity of the curriculum.

The Academic Plan is fully aligned with the North Carolina Academic Standards. The Academy has designed the scope and sequence of the
unit plans to correlate with the standards to ensure that ALL students reach mastery of the required content. Grades K-8 students will
experience a comprehensive and tailored transdisciplinary curriculum which will be enveloped in a research-based instructional rubric. All TAS
aligned unit plans will be curriculum mapped in the Rubicon Atlas platform.

STEM has been chosen because of the research that shows its efficacy with English Language Learners. Tate (2019) argues that “English
learners may in fact be well-suited to more advanced materials in science, math and coding.” STEM (http://www.mistempartnership.com/
(http://www.mistempartnership.com/)) education at SSA will occupy a multidimensional space which utilizes a unique approach to teaching
and learning that fosters creativity and innovative thinking in all students. STEM lessons are not single experiments or assignments, but a
range of learning experiences with a purposeful degree of connection. The goals for students include STEM literacy, 215 century
competencies (http://www.p21.org/our-work/p21-framework), and workforce readiness. Outcomes for students include STEM related
employment, STEM interest, and the development of a STEM identity in addition to overall learning and achievement. Implementation
requires adjustments to the learning environment, and the provision of educator supports for a well-thought-out instructional design. Two
high level learning objectives associated with integrated STEM education include STEM literacy and 215t century competencies; both of which
often lead to collegiate and career success. STEM literacy includes an awareness of the roles that science, technology, engineering, and
mathematics play in our global society, and at least a basic level of application fluency. 215 century competencies are a blend of "cognitive,
interpersonal, and intrapersonal characteristics that may support deeper learning and knowledge transfer" (Schweingruber, McGraw Hill,
Honey, 2014). SSA will utilize STEMscopes (stemscopes.com) as part of the primary science curriculum resource. Detailed studies on the
efficacy of STEMscopes can be found at www.stemscopes.com/case_studies (http://www.stemscopes.com/case_studies). In addition, hands-on
partnerships will be supported by A World in Motion (AWIM), Engineering for Kids and other similar projects. “Student engagement is
facilitated through classroom interaction and hands-on, real-world application. This is true for ELL and non-ELL students taking STEM courses”
(Jankowski, 2016). Jankowski adds that, “ELL students can improve their English language skills even more through real-world applications that

are taught in STEM lessons.”

The STEM focus will be woven throughout all the subject areas including English Language Arts, Mathematics, Science, Social Studies, Art,
Health & Physical Education, Nutrition, Technology and World Languages. While one subject may have a dominant role, the strategy is always
to develop the students' knowledge or skill in multiple content areas using a trans-disciplinary approach. The inclusion of concepts or
practices from other subjects is utilized to support or deepen enhanced learning and understanding in multiple subject areas.

SSA's approach to curriculum is designed to make all learning standards come to life for students by connecting learning to real-world issues
and needs specifically in the core content areas of mathematics and science and interfused with technology, engineering, and the arts.
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Academically rigorous projects and service-learning activities inspire students to think and work as scholars. The teachers and school leaders
work together to develop and ensure that all students receive a standards-based curriculum that is mapped for effective planning and
instruction. Mapping skills and content throughout the curriculum involves intense standards alignment, skill and concept maps, and content
maps.

To develop meaningful learning activities, grade level teachers are responsible for collaboratively designing effective STEM focused project-
based learning activities that engage students in real-world connections guiding them toward higher levels of academic achievement. STEM
focused project-based learning involves students in original research, critical thinking, and problem solving. This process builds character
along with strong academic skills. Project-based learning is also designed to build literacy skills in students, particularly in the reading and
writing of nonfiction text.

The teachers at SSA will require students to produce high-quality work. The Academy will support, celebrate, and reflect on student work to
create a culture or excellence. Students will be prepared for global citizenship in in increasingly, complicated, and interconnected world. This
preparation requires cross-discipline study in order which then develops knowledge of diverse cultures, languages, and political systems in
addition to a broad-based knowledge of physical terrains, ecosystems, and natural forces of our planet. Integrating global awareness also
prepares students to be environmental stewards and proponents of social justice. Students will be challenged to consider solutions to social
problems such as climate change, economic inequities, international terrorism, and conflict. Students will be encouraged and supported to
envision how they can personally make a difference.

SSA will prepare students academically for success as life-long learners. Paving the way for college must begin in the primary years.
Eliminating inequities and learning barriers, NDA will ensure that all students have the option and opportunity to go to college by providing a
college-bound curriculum, creating college-bound cultures, and providing structures to support college and career readiness utilizing
technology for a new generation.

To facilitate the curriculum, SSA will utilize Rubicon Atlas (https://www.rubicon.com/offerings/atlas-curriculum-design/) as described below:

Atlas is the leading curriculum design and management system and is used by schools around the world. Atlas is customizable, with planning
templates uniquely designed for each school’s curriculum approach, and Atlas also provides detailed reporting to help schools achieve
curriculum goals. Atlas brings together the school’'s community to support collaboration in curriculum design and review. Teachers using
Atlas develop their own unique curriculum, easily align to standards, and quickly share classroom best-practices with their colleagues.

As the trusted choice for education communities all over the globe, the Atlas developers understand the need for a custom curriculum
management system that grows with the school. More than just a repository, the system comes with incredible support and training for users
to ensure engagement of stakeholders and a strong process. Atlas integrates any mandated curriculum into the school’s system and provides
teachers the ability to personalize curriculum with differentiation and instructional strategies.

Atlas has a dedicated standards team that maintains national and international sets of standards. They also consult on the design of local
school standards. Along with the standards editing tool, which facilitates the development, unpacking, and identification of power standards,
Atlas contains all the sets of learning outcomes the curriculum aligns to. Within the unit planners, teachers can target the specific standards
and benchmarks and align assessments to standards.

Atlas is a web-based application. All that a teacher needs are a computer with an internet connection and a current web browser. Atlas
maintains regular backups of curriculum data, so school administrators and teachers don't have to. Additionally, Atlas is designed with an API,
so all that hard work can be integrated into other systems. The system is password protected and the data is backed up daily. Teachers can
always retrieve deleted content through recycle bins and activity logs accessible in the system.

Atlas is integrated with Google Docs™, Microsoft OneDrive™, and SAML. An API has been created that is available when administrators or
teachers need it. The newest product, Pleiades (https://rubicon.com/offerings/pleiades/), connects the curriculum in Atlas to student
assessment results. By visualizing the school’'s assessment data, teachers and administrators can compare multiple assessments at once and
link the results to curriculum all in one place. In addition to the written curriculum in Rubicon Atlas, teachers will have access to the resources
as noted in the course descriptions that follow including Teacher Texts and Guides.
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Q120.Describe the primary instructional strategies that the school will expect teachers to master and explain why these
strategies will result in increased academic achievement for the targeted student population for each grade span (i.e.

elementary, middle, high) the school would ultimately serve.

As noted in the response to the question above, teachers would be expected to master the Sheltered Instruction Observation Protocol (SIOP)
for its efficacy with English Learners. In addition, teachers will be expected to master STEM driven instructional strategies as a mission specific
instructional strategy. Teachers will also be expected to be able to differentiate instruction as needed for a variety of ability levels within the
classroom. Teachers must master classroom management skills and be proficient in their use of Rubicon Atlas.

. Lisa Weaves
L 4

Comments :

Teachers will also be NISE certified and must be familiar with NIET standards. PBL was mentioned, and dual lan-
guage proficiency seems to be a necessity due to teaching in native language, as well as Arabic.

Q121.Explain how the proposed instructional plan and graduation requirements will ensure student readiness to transition

from grade to grade and to the next grade span upon program completion.

Students will be promoted from year to year through the grade levels in accordance with the following promotion strategies:

« Satisfactorily completing all of the courses and prescribed academic work.
« Demonstrating satisfactory progress in each of the relevant areas and individualized growth/ proficiency targets.
« Passing grade in all courses on the report card.

Students may be retained at grade level when the following steps are followed:

e Using a child study team approach, if a student is identified for retention, then the following measures will be in place:

« Use data to support the identification of the student.

« Incorporate whole child approach by utilizing social and emotional well-being of the student with the respective recommendations.
o Inform parents within 15 days of identification.

« Create a robust individualized promotion plan using evidence-based practices.

e Create a SMART plan to ensure reciprocal accountability.

« Create a plan for home to school connection.

« Monitor student progress and link to future grade’s goals as part of the success criteria.

« Offer summer school program as an intervention.

« Communicate with the parents if adequate progress is not being made within the guidelines of 10 or 30 days respectively.

The Academy will fully adopt and align with the North Carolina State Board of Education’s promotion and retention policies.

In addition, the Academy will ensure that students in 3rd grade are monitored for promotion and will have research-based interventions
accessible to them when needed.
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Q122.Describe in a brief narrative how the yearly academic calendar coincides with the tenets of the proposed mission and
education plan.

The calendar adopted by SSA will follow the Charlotte-Mecklenburg calendar with a few exceptions for which waivers will be requested as
needed. The calendar will provide a minimum of 185 days of instruction.

Future years may be based upon a balanced calendar.

The school calendar will at all times comply with the legislative requirements related to days and hours of instruction. A draft calendar has
been attached.

Q123.Describe the structure of the school day and week. Include the number of instructional hours/minutes in a day for

core subjects such as language arts, mathematics, science, and social studies. Note the length of the school day, including
start and dismissal times. Explain why the school’s daily and weekly schedule will be optimal for student learning.

School will be in sesssion on Monday through Friday and the day will be scheduled from 7:50 a.m. to 3:10 p.m. Half-days days, when utilized,
will run from 7:50 a.m. to 12:00 p.m. Based on draft calculations, students will be provided 185 days of instruction for a total of 1,203 seat
hours of instruction. This does not include the optional extended day classes students can take for an extra hour each day, Saturday class
options or the hours of scheduled teacher professional development.

The daily schedule is arranged to support collaboration and planning between staff, and consists of dedicated time for instruction in English
Language Arts, Math, and a longer block for Science, providing emphasis on the integrated STEM education. Time is also allotted for physical
education and other enrichment coursework such as art. Students requiring supplementary instruction from special education teachers,
reading specialists or other supplementary staff have a schedule that varies slightly to accommodate special needs. The services are delivered
via “push in” and “pull out” formats, with the goal to keep the student within the mainstream classroom as much as possible, integrating

additional services into regular instruction. Collaboration between “specials” teachers and core teachers has been proven to be highly effective

in the implementation of this schedule and students’ academic success.

Q124.Describe a typical day for a teacher and a student in the school's first year of operation.

A typical school day will include:

7:50a.m.- 8:30a.m. Breakfast and Classroom Morning Meeting/SEL

8:30a.m.-9:25a.m. Reading Block

9:30a.m.-10:25a.m. Math Block

10:30-11:00 Social Studies

11:05-11:45p.m. Writing Block

11:45a.m.-12:25p.m Recess and Lunch

12:30-2:00p.m. Science Mini-Lesson and STEM Activities using Problem-Based Learning
2:05-2:50p.m. ELECTIVE—Arabic, Spanish (K-8) OR STEM Elective for 6-8)

2:50-3:10p.m Planner and Pack-up

Q125.Will this proposed school include a high school?
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Q131.Attach Appendix B: Curriculum Outline per Grade Span (for each grade span the school would ultimately serve).
One sample curriculum outline (in graph form) in the Appendices for one core subject (specific to the school's purpose) for

each grade span the school would ultimately serve.
Upload Required File Type: pdf, image, excel, word, text Max File Size: 30 Total Files Count: 5

Applicant Comments :
A sample curriculum outine for math instruction in kindergarten through grade 8 has been attached.

Applicant Evidence :

)

POF

North Carolina Math Curriculu...

Uploaded on 4/29/2022 by
Lorilyn Coggins

Q132.Attach Appendix D: Yearly Academic Calendar (minimum of 185 instructional days or 1,025 hours)
Upload Required File Type: pdf, image, word Max File Size: 30 Total Files Count: 3

Applicant Comments :
A sample calendar has been attached including 185 instructional days.

Applicant Evidence :

y s

POF

NC 2024-25 Proposed Calendarl...

Uploaded on 4/26/2022 by
Lorilyn Coggins

Q133.Attach Appendix E: Daily and Weekly Schedule Provide a sample daily and weekly schedule for each grade band (K-5,

6-8, and 9-12) the school ultimately plans to serve.
Upload Required File Type: pdf, image, excel, word, text Max File Size: 30 Total Files Count: 15

Applicant Comments :
A sample daiily/weekly schedule has been attached.

Applicant Evidence :

w3

NC Class Schedule.docx

Uploaded on 4/26/2022 by
Lorilyn Coggins

9.2. Special Populations and “At-Risk” Students
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Q134.Explain how the school will identify and meet the learning needs of students who are performing below grade level

and monitor their progress. Specify the programs, strategies, and supports you will provide for these students.
The Academy will ensure that the school environment is safe, engaging and conducive to learning for ALL students. The framework for
embracing special populations is designed using the five dimensions of schooling model: intentional, structural, curricular, pedagogical and
evaluative. The Academy intends to be intentional in its design of the missions and vision to utilize the lens of social justice, equity, diversity
and equity in the educational programing. The Academy will promote a structural scheme that includes a calendar built around celebration of
diverse cultures and ethnicities. In addition, specific attention has been granted towards creating a learning environment that can welcome all
students in engaging ways. This includes how classrooms are arranged and how students and teachers use their time. The Academy has plans
for curricular and pedagogical modification to ensure that all students receive an equitable learning environment. The Academy has plans on
how success targets and criteria will be utilized and aligned with the inclusive schooling practices. Using evidence-based practices such as
mixed-ability groupings, accommodations and translations, we believe that all students including EL, Special Education and at-risk student

populations will be able to reach their full potential.

The Academy utilizes Response to Intervention (Rtl) methodology within a Multi-Tiered System of Supports (MTSS) for early the early detection
of possible special needs that students may have and to provide students with a variety of interventions designed to ensure that all students
succeed. MTSS is “ a comprehensive framework comprised of a collection of research-based strategies designed to meet the individual needs
and assets of the whole child. MTSS intentionally interconnects the education, health, and human service systems in support of successful
learners, schools, centers, and community outcomes. The five essential components (https://www.michigan.gov/images/mde/Multi-
Tiered_System_of_Supports_700484_7.jpg) of MTSS are inter-related and complementary. The MTSS framework provides schools and districts
with an efficient way to organize resources to support educators in the implementation of effective practices with fidelity so that all learners
succeed.” These learners are provided with targeted interventions and monitored for progress on an ongoing basis.”

The Academy will implement with fidelity the planned supports and interventions of the MTSS model. The Academy will follow the approach of
providing Tier 1 Instruction to all students using a high-quality curriculum aligned with the North Carolina State Standards. Ten to fifteen
percent of students will receive research-based Tier Il interventions based on the deficits that universal screening has identified. For students
not making significant progress with Tier Il interventions, an additional amount of Tier Ill explicit and direct instruction will be provided to
3-5% of students. The Academy leadership is well-versed in using data to make informed instructional decisions.

Q135.Describe the extent to which one or more of the founding board members has experience working with special
populations (students with disabilities, students with 504 Plans, ELs, students identified as gifted, and students at risk of
dropping out). If no founding board members have experience working with special populations, describe the school’s pre-
opening plan to prepare for special populations.
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The Academy leadership team is well-versed in working with special populations, especially foreign-born, at-risk students and students
identified with disabilities who qualify for special education services. Many of our leadership team members immigrated to the United States
at various times and ages and have a personal understanding of the challenges that can occur.

In compliance with Federal and State law, SSA will have a formal child find process in place to ensure the early identification of students who
may be identified with a disability that qualifies them for special education services and supports. As documented in the Network adopted

Special Education Manual:

A parent or school can refer a student with a disability for special education services; in fact, schools have an affirmative obligation to find
students with disabilities who may need help, including students who are homeless and those attending private or charter schools.

A student with a disability is eligible for special education services and supports if he or she fits into one of 13 categories of disability.
Students who do not fit into one of the categories may still receive help under Section 504 of the Rehabilitation Act.

The process the school must use to determine which students are eligible for special education is set forth in guidance documents approved
by the North Carolina Department of Public Instruction (https://www.dpi.nc.gov/districts-schools/classroom-resources/exceptional-children
/every-child-accountability-tracking-system-ecats/special-education/manuals-tip-sheets-documentation (https://www.dpi.nc.gov/districts-
schools/classroom-resources/exceptional-children/every-child-accountability-tracking-system-ecats/special-education/manuals-tip-sheets-
documentation)). The guidance describes each step of the procedure, identifies the expertise of the evaluators, and explains the protections
afforded. Clear timelines are provided so that the student does not have to wait indefinitely for help.

In most situations the need for special education is clear and uncontested by either the school or the student’s parent. For some students,
however, additional evaluations, extraordinary expertise or the exercise of due process rights is necessary. Special education eligibility and the
educational assistance and protections this offers the student are extremely important. It is important to know the process for determining
eligibility and to know what to do if there are difficulties along the way.

Students requiring supplementary instruction from special education teachers, reading specialists or other supplementary staff have a
schedule that varies slightly to accommodate special needs. The services are delivered via “push in” and “pull out” formats, with the goal to
keep the student within the mainstream classroom as much as possible, integrating additional services into regular instruction. Collaboration
between “specials” teachers and core teachers has been proven to be highly effective in the implementation of this schedule and students’
academic success.

Early Intervention: SSA utilizes Response to Intervention (Rtl?) methodology within a Multi-Tiered System of Supports (MTSS) for early the early
detection of possible special needs that students may have and to provide students with a variety of interventions designed to ensure that all
students succeed. The Response to Intervention Model is “an integrated, multi- tiered system of instruction, assessment, and intervention
designed to meet the achievement and behavioral needs of all learners. ... MTSS is “ a comprehensive framework comprised of a collection of
research-based strategies designed to meet the individual needs and assets of the whole child. MTSS intentionally interconnects the
education, health, and human service systems in support of successful learners, schools, centers, and community outcomes. The five essential
components (https://www.michigan.gov/images/mde/Multi-Tiered_System_of_Supports_700484_7.jpg) of MTSS are inter-related and
complementary. The MTSS framework provides schools and districts with an efficient way to organize resources to support educators in the
implementation of effective practices with fidelity so that all learners succeed.” These learners are provided with targeted interventions and
monitored for progress on an ongoing basis.”

Students in grades K-3 will have Individual Reading Improvement Plans (IRIP) developed and implemented if a reading deficiency is evident as

documented by the assessment program.

Q136.Explain how the instructional plan and curriculum will meet the needs of English Learners (EL), including the following:
1. Methods for identifying EL students (and avoiding misidentification).

2. Specific instructional programs, practices, and strategies the school will employ to ensure academic success and
equitable access to the core academic program for EL students.

3. Plans for monitoring and evaluating the progress and success of EL students, including exiting students from EL services.
4. Means for providing qualified staffing for EL students.
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English Language Learners: English Language Learners are identified through the Home Language Survey administered to all students
during the enrollment process. Students whose native language is not English are then administered the W-Apt to assess English proficiency.
Students who are subsequently identified as an English Language Learner are provided with necessary supports (ESL instruction) and
translation services to ensure the acquisition of English. Annual WIDA assessments assess student growth in English proficiency and students
are exited from the ELL program as appropriate. Translations services are also provided to ensure effective home/school communications.
Adult ESL classes are offered in the evenings with available Title | funding.

All EL students shall have an individual learning plan (ILP) that contains assessment data, short-term goals to progress in proficiency, growth
trajectories, strategies, accommodations, and scaffolding used in the delivery of ESL services. All teachers who provide ESL services shall be
provided with annual training to include ELD standards, appropriate ESL instructional methods, and strategies for collaboration.

Based on the development team'’s experience in serving English Language Learners, the academy will include a comprehensive Newcomer
Program to provide supports to students who are recent immigrants and the broad range of English Language Learners across the spectrum
including Emerging English speakers, Developing English Speakers, Expanding English speakers, and Bridging English speakers. Supports vary
depending upon student need and ability and may include ESL coaches, bilingual paraprofessionals, tutors, social work, speech therapy and
the utilization of various research-based programming specific to the needs of English Language Learners such as SIOP (Sheltered Instruction
Observation Protocols), ILit from Savaas Learning, Rosetta Stone, and Imagine Learning. Supports for English Language Learners will be
provided beginning on the first day of school, although some support positions may be hired based on available funding through Title Ill or
Section 41. The Network has experience operating Newcomer Programs at both Oakland International Academy and Caniff Liberty Academy
where approximately 40% of the student population are reported as “immigrants”.

EL students who score a 4.4 composite or higher and 4.2 or higher for literacy on the WIDA or ACCESS shall be exited from the program.

Q137.Explain how the school will identify and meet the needs of gifted students, including the following:

1. Specific research-based instructional programs, practices, strategies, and opportunities the school will employ or provide

to enhance their abilities.

2. Plans for monitoring and evaluating the progress and success of gifted students; and means for providing qualified

staffing for gifted students.
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The Academy is committed to providing all students with an equitable educational opportunity, this includes the gifted and talented students.
The Academy will have a streamlined process to identify students who fit the criteria for a tailored program. In addition to using assessments
appropriate to the services provided, different strategies may be needed to ensure students with high potential are identified. Teacher
recommendations based on observations and experiences will be an instrumental factor in determining students’ unique needs. Once
students are identified using standardized, authentic, and performance-based assessments, a parent meeting will be scheduled to discuss
options for their students. The following evidence-based programs will be available to help students receive high-quality instruction within

their zone of proximal development:

1. Acceleration-Acceleration occurs when students move through the traditional curriculum at rates faster than typical. Students can
accelerate by whole grade or subject-based depending on their identified needs. For whole-grade skipping and accelerations, students' social
and emotional well-being will be prioritized.

2. Curriculum Compacting-Curriculum compacting is a technique for differentiating instruction that allows teachers to make adjustments to
the curriculum for students who have already mastered the material to be learned, replacing content students know with new content,
enrichment options, or other activities.

3. Groupings-students will be identified to work in homogeneous groups to work on complex tasks or texts to develop higher-level thinking
skills.

4. Pull-out Services: students will have access to individualized instruction 3 to 4 times per week with one-one or small group instruction on a
personalized curriculum with a certified teacher.

The Academy will utilize the Multi-tiered Systems of Student Support to ensure that Gifted students are progressing at an adequate level. As
part of this framework, students will receive an individualized action plan with goals, objectives, and intended learning outcomes three times a
year. A dedicated professional will be assigned to the student's case monitoring. A team of professionals consisting of a general education
teacher, an elective teacher, a social worker, a counselor, an administrator, and other designated representatives will meet regularly to discuss
student progress. An annual evaluation will be conducted by the Principal to ensure that students are progressing toward their individual
goals. Students will take beginning, middle, and end of the year assessments to engage in monitoring progress with data teams.

9.3. Exceptional Children

The public charter school cannot deny admission to any child eligible for special education services as identified under the federal
legislation Individuals with Disabilities Education Improvement Act (IDEA), IDEA regulations, and Article 9 115C of the North Carolina
General Statutes, North Carolina Policies Governing Services for Children with Disabilities. All public schools are responsible for hiring
licensed and 'highly qualified' special education teachers pursuant to law. Public schools are required to provide a full continuum of
services to meet the unique needs of ALL students with disabilities.

Q138.lIdentification and Records Explain how you will identify students who are enrolled within the charter school that

have previously been found to be eligible for special education services or are protected under Section 504 of the
Rehabilitation Act.
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The Academy shall assume primary responsibility for the administration and delivery of special education programs and services to students
with disabilities. The Academy is committed to the provision of a continuum of special education programs and services to disabled students .

Placement options shall follow a continuum of services model to ensure that each disabled person is provided a free and appropriate public
education in the least restrictive environment. To that end, every attempt will be made to first serve disabled students in the context of a
regular education classroom. Other more restrictive environments, such as resource rooms, self-contained categorical classrooms, or settings
outside the Academy will be considered only after consideration has been given by the individual educational plan as to the feasibility of
placement in the regular classroom.

If a student is identified as a student with a disability under the Individuals with Disabilities Education Act ("IDEA") or Section 504 of the
Rehabilitation Act of 1973, the Academy shall:

A. maintain the student's educational records for five (5) years after termination of special education programs, services, and/or graduation;
and

B. only destroy such educational records after notifying the parents/eligible students that the information is no longer needed to provide
educational services and will be destroyed.

The personally-identifiable information on a disabled student shall be retained permanently unless the parents/eligible students request that
it be destroyed as specified in these guidelines. The COR should remind them that the records may be needed by the student or the parents
for Social Security benefits or other purpose.

A parent may request, during the placement procedure, that his/her child participate in special education programming. If so, the Academy's
special education identification and evaluation procedure is to be followed. If there is no conclusive evidence that special education testing
should be initiated or if the student does not qualify, the 504 evaluation procedure may be applicable or the School Leader's Team may be
notified prior to student placement.

The Academy will not discriminate against otherwise qualified students with disabilities (i.e., students who otherwise meet eligibility criteria -
e.g., age - for participation in the educational program and/or activities) in the provision of its educational programs and activities. The
Academy further will provide a free appropriate public education (“FAPE") to qualified students with disabilities (i.e., students who have a
physical or mental impairment that substantially limits one or more major life activities). Said education shall entail the provision of regular or
special education and related aides and services that are designed to meet the individual educational needs of students with disabilities as
adequately as the needs of students without disabilities are met. This includes providing academic and non-academic services to students
with disabilities in the same setting as their peers without disabilities to the maximum extent appropriate. In addition to its provision of
educational services, the

Board will not discriminate against otherwise qualified students with disabilities in its provision of non-educational academic and extra-
curricular services and activities such as counseling services, physical recreational athletics, transportation, health services, recreational
activities, special interest groups or clubs sponsored by the Academy, referrals to agencies that provide assistance to persons with disabilities,
and employment of students, and will provide students with disabilities an equal opportunity to participate in such services, and activities.
Qualified students with disabilities will be afforded accommodations/modifications/interventions to the Academy’s non-academic and extra-
curricular service and activities, unless such accommodations/modifications/interventions would impose an undue financial burden, or would
alter the fundamental nature or purpose of the service or activity. A determination that a particular accommodation/modification/intervention
would constitute an undue burden must be made by the School Leader or his/her designee after considering all resources available for use in
the funding and operation of the service or activity, and must be accompanied by a written statement of the reasons for reaching that
conclusion. In the event the School Leader or his/her designee determines that an undue burden would result, the Academy will take any
other action that would not result in such burden but would still allow, to the maximum extent possible, individuals with disabilities to receive
the benefits of the Academy's non-academic

and extra-curricular services and activities on an equal basis as individuals without disabilities.

Q139.Provide the process for identifying students who may be eligible for special education services as identified in the

federal 'Child Find' mandate. Be sure to include how student evaluations and assessments will be completed. Include how
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SSA will have a formal child find process in place to ensure the early identification of students who may be identified with a disability that
qualifies them for special education services and supports. As documented in EMAN's adopted Special Education Manual:

A parent or school can refer a student with a disability for special education services; in fact, schools have an affirmative obligation to find
students with disabilities who may need help, including students who are homeless and those attending private or charter schools.

A student with a disability is eligible for special education services and supports if he or she fits into one of 13 categories of disability.
Students who do not fit into one of the categories may still receive help under Section 504 of the Rehabilitation Act.

In most situations the need for special education is clear and uncontested by either the school or the student’s parent. For some students,
however, additional evaluations, extraordinary expertise or the exercise of due process rights is necessary. Special education eligibility and the
educational assistance and protections this offers the student are extremely important. It is important to know the process for determining
eligibility and to know what to do if there are difficulties along the way.

Child Find

IDEA instructs the state to engage in “Child Find” activities. This means that schools cannot just sit back and wait for parents, teachers, or other
interested people to notify them about a student who may need special education services. They must have a method in place to search out
and identify students who need services. The school must also find ways to determine which children are receiving special education and
related services. 20 USC 1412(a)(3); 34 CFR 300.111.

The academy's special education department will deliver services for students with identified special needs. The department will consist, at a
minimum, of one resource room teacher, one speech and language pathologist and one social worker. The academy will contract with The
Futures Healthcore (or other qualified vendor), to fill these positions unless numbers warrant hiring a full-time resource room teacher.
Additionally, the academy will contract the services of a school psychologist (Total Education Solutions, a national organization providing
special education services) for testing and evaluation of students suspected of learning disabilities, as well as an occupational therapist (and
physical therapist, as needed). The academy will employ a school social worker for any student who requires social work services.

While the academy emphasizes mainstreaming and inclusive education, pullout services are utilized for students whose IEPs require speech
and language services or resource room supports. Special education is provided in the least restrictive environment and complies with FAPE.
Due to the target population of English Language Learners, it should also be noted that considerable care is taken to not over-identify
students for special education when a language barrier may be the initial learning barrier. All students are administered a Home Language
Survey upon admission. Students who indicate that a language other than English is spoken at home are also administered the W-Apt to
determine eligibility for English Language Learner supports. WIDA scores are taken into consideration when and if speech and language
concerns are raised. General education teachers work collaboratively with the special education department through the academy’s Response
to Intervention (Rtl) coordinator. The Rtl coordinator and social worker are utilized to ensure general education teachers are kept up to date
on accommodations through the provision of ‘IEPs at a glance,’ which succinctly summarize the needed modifications and accommodations
for students with IEPs in a general education setting. The STEM education offered at SSA will provide an ongoing opportunity for students with
special needs to use problem-solving skills and higher-level thinking in a fun way. As an innovative approach to special education, Ed.gov
reports that “early engagement in STEM is critical for our youngest learners because opportunity gaps in STEM can begin prior to preschool—
and they can continue grow as students progress through school. There are a host of ways that the public and private sectors can partner to
better address this STEM opportunity gap in early learning, such as integrating STEM with the arts and literacy, and using education
technologies including screen media (e.g., television, computers, videogames, tablets)... The use of technology can be an important tool for
closing these gaps when used intentionally and appropriately in conjunction with other forms of pedagogy.” Jolly (2016) writes that special
education students tend to thrive in “active, hands-on, problem-solving classroom environments” where there is regular movement, shorter
class times, smaller classes, respectful understanding environments, and flexible teaching styles. Jolly adds that, “the unique design of STEM
lessons allows students, regardless of disability, access to real-life learning experiences” (https://www.middleweb.com/28082/stem-classes-
and-kids-with-special-needs (https://www.middleweb.com/28082/stem-classes-and-kids-with-special-needs)). STEM programming and the use
of technology is also proven to be an effective research-based educational best practice for the target population of English language learners
(Sotomayor, 2013; National Academies of Sciences, Engineering, and Medicine; Division of Behavioral and Social Sciences and Education
(https://www.nap.edu/author/DBASSE); Board on Science Education (https://www.nap.edu/author/BOSE); Board on Children, Youth, and
Families (https://www.nap.edu/author/BOCYF); Committee on Supporting English Learners in STEM Subjects (https://www.nap.edu/initiative
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/committee-on-supporting-english-learners-in-stem-subjects); David Francis and Amy Stephens, Editors)

When making educational placement decisions for students with disabilities, the Academy ensures that parents are contributing members of
the Individualized Educational Program (“IEP”) team, and together the team makes decisions that are subject to requirements regarding
provision of the least-restrictive environment. When determining how services will be delivered to students with disabilities, the Academy
follows all Special Education Rules as issued by the Tennessee Department of Education. Caseload requirements are maintained in
accordance with requirements. If a child with a current IEP enrolls in the Academy, the Academy will implement the existing IEP to the extent
possible or will provide an interim IEP agreed upon by parents until a new IEP can be developed. IEPs are developed, revised, and
implemented in accordance with the Individuals with Disabilities Education Improvement Act (“IDEA”") and state law and regulations.

The Academy fully complies with federal laws and regulations governing children with disabilities:

1. The Academy is responsible for providing a free, appropriate public education to children with disabilities enrolled in the Academy that have
been determined through an IEP to require Special Education programs and services.

2. The Academy will ensure that children who are suspected of having disabilities are properly evaluated by a multidisciplinary team, as
defined in the Tennessee Special Education Rules, and that children who have already been identified are re-evaluated by the multidisciplinary
team at least every three years.

When a multidisciplinary team determines that a special education student requires Special Education programs and services, the Academy
ensures that the IEP is fully implemented in accordance with IDEA and is reviewed annually or more frequently as determined. The Rtl
Coordinator is responsible for the Academy’s child find process and information regarding the special education program is available to
parents in the main office.

Students who are identified with disabilities and qualify for special education may receive Resource Room supports, occupational therapy,
speech, and language therapy, as well as social work services in accordance with their established Individualized Education Plan (IEP) updated
on at least an annual basis in accordance with the Individuals with Disabilities Education Act. Students will be afforded a free and appropriate
public education in the least restrictive environment. In anticipation that 10-12% of students may qualify for special education services, the
academy plans to hire a Resource Room teacher to provide one-to-one and small group support for a caseload not to exceed 23 students.
Should the number of students who qualify for special education exceed that caseload; the academy will contract for a part-time resource
room teacher from The Futures Healthcore. The Futures Healthcore will also provide contracted OT and speech therapists. The academy
anticipates hiring a full-time school social worker to support special education and other at-risk students. Psychological testing will be
conducted under contract with Total Education Solutions. The academy anticipates receiving IDEA funding.

Other individuals with disabilities, who do not qualify for special education, may receive additional supports and accommodations in
accordance with an established 504 Plan as required under the Americans with Disabilities Act.

Q140.Provide a plan detailing how the records of students with disabilities and 504 Accommodation plans will be properly

managed, including the following:

1. Requesting Records from previous schools

2. Record Confidentiality (on-site)

3. Record Compliance (on-site)
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Saber STEM Academy of Charlotte acknowledges that it cannot deny admission to any child eligible for special education services. In
addition, Saber STEM Academy of Charlotte will hire licensed and highly qualified special education teachers. SSA will furthermore
provide a full continuum of services to meet the unique needs of all students, including those students with identified disabilities.

Record keeping for students with disabilities is governed by a combination of the Family Educational Rights and Privacy Act (FERPA)
and the Individuals with Disabilities Education Act (IDEA). FERPA, which applies more broadly to recipients of federal financial aid,
protects the privacy of educational records by affording parents and eligible students access to records, while limiting the access of
outsiders, or third parties, to these records. At the same time, consistent with FERPA, IDEA specifically requires educational officials to
take steps to ensure the confidentiality of “personally identifiable data, information, and records” maintained by schools, while its
regulations incorporate FERPA into its statutory scheme. Further, the IDEA and its regulations include provisions about parental rights to
examine records, the transmittal of special education records when students move (including disciplinary records), and the forwarding of
records to juvenile authorities when school officials report crimes. FERPA and, by incorporation, the

appropriate provisions in the IDEA both focus on educational records maintained by schools containing personally identifiable student
information. The statutes and their regulations further cover directory infor -

mation such as students’ names, addresses, telephone listings, and other miscellaneous data.

Saber STEM Academy of Charlotte will protect students’ rights under FERPA and the IDEA .

Confidentiality of Records - FERPA Requirements
Insofar as FERPA applies to all students, it covers children with disabilities. FERPA’s major provisions include the types of records
covered, notification, parent right to access records, correcting or amending records, and enforcement.

Types of Records Covered

FERPA applies to educational records generated by school staff containing personally identifiable information about students. The most
common form of student records preserved by school officials are

cumulative files containing a range of information such as transcripts, report cards, and standardized test results. Other types of records
may be kept separately, such as those specific to health, guidance, or special education. Further, most school systems retain directory
information, which includes demographic data on students such as their names, addresses, telephone numbers, dates and places of birth,
major fields of study, participation in officially recognized extracurricular activities and sports, weight and height measurements of
athletes, degrees and awards received, and the most recent previous educational agency or institution attended by the student. Not all
documents kept by school personnel are classified as educational records subject to FERPA’s provisions. Records made by educational
personnel kept in their sole possession and which are unavailable to others, except temporary substitutes, are exempt. This includes notes

teachers commonly make and retain for their own use in the course of their duties.

Notification

FERPA mandates that school personnel notify parents and eligible students annually of their right to inspect and review, request
amendment of, and consent to disclosure of educational records, as well as to file

complaints with the federal Department of Education (DOE) concerning alleged failures of schools to comply with the statute. School
personnel must notify parents and eligible students before releasing directory

information about current students, informing them of the categories of records that are considered directory, and allow them sufficient

time to request that the information not be released without their consent.

Rights to Access Student Records

Parents and eligible students have the right to inspect and review records containing personally identifiable information regarding the
education of their children. FERPA affords noncustodial parents the

same right of access to educational records as custodial parents, unless their rights have been restricted by court order. Moreover, FERPA
requires school officials to give parents and eligible students reasonable

interpretations and explanations of the information contained in students’ records. Students who have reached their eighteenth birthdays,

Powered by ‘&( Edlusion 6/8/2022



B

2022 NC CHARTER APPLICATION «
NC Public Charters \

or who attend postsecondary institutions, have the right to inspect

and control access to their own school records. FERPA does allow educational officials to take the age and types or severity of students’
disabilities into account when considering whether to grant rights of access

to special education students. Third parties are allowed access to students’ records, other than directory information, only if parents
provide written consent. However, exceptions to this rule allow for the efficient daily operation of schools. For example, school employees
who have legitimate educational reasons can access student records. Also, in emergency situations, school personnel can allow individuals

charged with protecting the health and safety of students to view records. Student records also may be subject to judicial subpoenas.

Third parties seeking access to student records must have written consent from parents identifying the information to be released, the
reason for the requested release, and to whom the information is being

given. Parents and eligible students have the right to receive copies of documents that are released. In this respect, school staff must
maintain logs of all individuals or groups, except exempted parties, granted

access to student records. These accounts must be kept with the students’ records and should explain the legitimate interests of those who

were allowed access.

Officials of educational agencies that maintain student records must comply with parental requests for review without unnecessary delay.
More specifically, unless parents and qualified students agree otherwise, officials must grant them access no later than forty-five days after
receiving their requests. Needless to say, nothing prohibits officials from granting requests for access to records more quickly. Agencies
receiving requests for access to records cannot charge fees to search for or to retrieve student records. Once materials are located, officials
can charge for copies as long as a payment does not effectively prevent parents and qualified students from exercising their rights to
inspect and review educational records.

Correcting or Amending Records

Parents or qualified students who disagree with data in educational records have the right to ask school officials to amend the disputed
information. If school authorities refuse their requests to amend the records in

question within a reasonable time, parties are entitled to hearings at which hearing officers evaluate whether the challenged material is
accurate and appropriately contained within the educational records. If hearing officers agree that challenged materials are inaccurate,
misleading, or otherwise violate the rights of students to privacy, school personnel must amend the records accordingly. Conversely, if
hearing officers determine that the contested materials are not inaccurate or misleading, or do not otherwise violate students’ privacy
rights, the records do not have to be removed or amended. Still, parents and qualified students may add statements explaining their

objections to the records, and these declarations must be kept with the contested information for as long as the records are kept on file.

Enforcement

School officials who deny parents or eligible students the opportunity to review requested educational records, or release them without
authority, can be charged with violating FERPA, thereby triggering its en-

forcement provisions. Parties and eligible students must file complaints of FERPA violations within 180 days of either claimed violations
or the date when claimants knew or reasonably should have known about the alleged violations. When FPCO officials receive complaints,
they notify authorities at educational institutions in writing, outlining the alleged violations and asking them to respond before they decide
whether to proceed with investigations. If FPCO officials agree that violations occurred, the DOE can withhold future payments under its
programs, issue orders to compel compliance, or ultimately terminate institutional eligibility to receive federal funding if officials refuse to
comply within a reasonable time.

The IDEA and Student Records

The special education process generates considerable data on students with disabilities, most of which is considered a student record. In
addition to the information contained in the records of all students, files

of children with disabilities may include materials such as their individualized education programs (IEPs), progress reports, test reports,
health and medical information, reports from various therapists and service

providers, and data provided by parents. Although FERPA dictates requirements for all school records on students, including those in
special education programs, the importance of keeping information on these

students confidential is so important that Congress added additional requirements in the IDEA. As noted earlier, FERPA has been
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incorporated into the IDEA by reference and is reiterated in its regulations.

Confidentiality

In IDEA, Congress charged the Secretary of the DOE to “take appropriate action, in accordance with [FERPA], to ensure the protection of
the confidentiality of any personally identifiable data, informa-

tion, and records collected or maintained by the Secretary and by State educational agencies and local educational agencies....” A separate
section specifically requires state agencies to comply with this mandate. It should also be noted that the IDEA’s regulations give parents

the option of having administrative due process hearings open to the public.

Opportunity to Examine Records

IDEA’s due process procedures require school boards to provide the parents of students with disabilities opportunities to examine all
records relating to their children as part of their right to participate

in any meetings regarding the children’s identification, evaluation, and placement. In addition, boards must provide parents and records
can be destroyed, they indicate that this may be done when the information is no longer needed to provide children with services.
Documents that may be destroyed include, but are not limited to, outdated IEPs and evaluation reports. The regulation states that parents
must be advised when records are no longer needed and the information must be destroyed at the parents’ request. Further, the regulations
specify that school officials can save, without time limitations, records including students’ names, addresses, phone numbers, grades,
attendance records, classes attended, and grade levels completed, along with the years they were completed.

Recommendations
In light of the complexity of FERPA, and the additional record-keeping requirements outlined in the IDEA, SSA will consider the
following recommendations in developing policies and responsible practices:

* Periodically, and at least annually, convey notices to parents and eligible students explaining their rights to inspect, review, request
amendment of, and consent to disclosure of educational records. Notice can be sent via newsletters, student handbooks, brochures, district
websites, local access TV, and/or e-mail. Notices sent to parents of students with disabilities, informing them of their rights under the
IDEA, must

inform them of their right to examine the records of their children.

* Notify parents that if they wish to amend the records of their children, but school officials refuse, they may attach statements to the files
noting their disagreement with the contents that must be included whenever records are disclosed.

* Include information in all notices on how parents can enforce their rights by filing complaints with the DOE for alleged failures to
comply with FERPA.

* Recognizing that parental permission or consent is transferred to students who turn eighteen, provide all notices to those who have
reached this age. However, as to students with disabilities, establish procedures for taking their ages and the types or severity of their

disabilities into account when considering whether to grant them access.

Disciplinary Information

The IDEA allows states to require school boards to include information about current or past disciplinary actions in the records of students
with disabilities, and to transmit this data to the same extent as with students who do not have disabilities. The records may include
descriptions of behavior requiring disciplinary actions, the actions taken, and other data that may be important to the safety of the students
or

others who may be in contact with them.

Transmittal of Records

When students transfer to new districts, personnel in their new schools must act promptly to obtain their records from their previous
schools, including their IEPs and any other significant information regarding

the provision of a free appropriate public education. Another section requires officials in the students’ former schools to take prompt action
supplying these records. While the statutory provision applies only

to students who transfer to districts within a state, the regulations apply to children who transfer to systems in other jurisdictions.

When disciplinary information is transmitted to students’ new schools, it must include copies of their current IEPs along with statements
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of current or previous disciplinary actions.

The IDEA includes a clarification declaring that school officials are not prohibited from reporting crimes committed by students with
disabilities to appropriate authorities. However, when officials do
so, they must also transmit copies of the children’s special education and disciplinary records. The regulations add a disclaimer that this

may be done only to the extent that the transmission is allowed by FERPA.

Destruction of Records

The files of students with disabilities, especially those with severe disabilities who are in special education programs throughout their
schooling, can become voluminous. At some points, then, much of this information may no longer be relevant because it is outdated.
Recognizing how records can quickly become cumbersome, the DOE promulgated regulations allowing for the destruction of those no
longer

needed. This is best done in consultation with their parents.

* Ensure access to records within the forty-five days set by FERPA. Policies should pay particular attention to giving timely access to the
records of students with disabilities, particularly since parents may require these files for outside evaluations or to prepare for IEP
meetings. Failure to provide records prior to IEP meetings could be viewed as limiting parental rights to participate fully in the IEP
process.

* Inform stakeholders that records made by, and in the sole possession of, educational personnel and not accessible to others except
temporary substitutes are not subject to release.

* Inform stakeholders that permission is unnecessary before data can be accessed by school staff with legitimate educational interests in
the content of the records. For example, personnel conducting assessments as part of a special education evaluation may access students’
records to obtain pertinent information about the students’ educational histories. Further, in emergencies individuals who protect the health
and safety of students may access records if necessary.

* Principals should appoint a custodian of records to supervise access to records in order to prevent access by unauthorized parties.
Custodians should keep logs including names, dates, times, and durations that users had materials, of all who access files. Electronic files
should be password protected, and the password should be changed periodically.

* Take great care in guarding the confidentiality of the records of students with disabilities. While it is important to respect the
confidentiality of all students’ records, failure to keep records of special education students confidential can have a stigmatizing effect on
children.

» While ensuring the confidentiality of special education records, develop efficient procedures to share important information with all staff
responsible for implementing the IEPs of students with disabilities.

* Provide annual professional development sessions to remind staff of recordkeeping requirements and to keep them abreast of changes in
the law or school board policy. Since many IEPs are revised annually in the spring, it would be wise to review all record-keeping
requirements with special education staff at that time.

« It is equally as important to review FERPA’s and the IDEA’s requirements, along with the board’s record-keeping procedures, with
administrative and secretarial staff prior to the beginning

of each school year.

* Create posters outlining FERPA’s major requirements and display these prominently in faculty lounges to serve as reminders.

« Insofar as most new teachers may not be aware of FERPA, it would be prudent to include detailed information in their orientation
packets and provide them with an overview as part of any

orientation sessions. By the same token, new special education teachers should be instructed in the IDEA’s requirements regarding
confidentiality and record keeping.

* Due to the importance of continuity of programming for students with disabilities, immediately request that the records of students
transferring from another school system be forwarded.

By the same token, immediately send to their new schools the records of students with disabilities who are moving to a new district. It
would be helpful to give their parents copies of their

current IEPs to hand-carry to the new schools. For purposes of the efficient transfer of records, it is good practice to establish and maintain
good working relationships with school officials in

neighboring districts.
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* Develop procedures to allow access by noncustodial parents who have the same access rights as custodial parents. These procedures
need to include safeguards to make sure that parents whose

rights have been abrogated by court decrees are denied access to restricted records. As such, custodial parents should be notified that they
need to keep school personnel informed of any changes in noncustodial parents’ rights to access records.

* Develop a systematic means of destroying records, with parental consent, that are no longer needed. In this respect, keep in mind that the
IDEA has a two year statute of limitations for parents to

request hearings, and state law may provide a longer limitations period.

* Insofar as jurisdictions may have their own student records laws, school personnel need to be cognizant of any differences between
federal and state laws.

* Document all steps the school district has taken to notify parents of their rights under FERPA and the IDEA, as well as those to train
staff.

» Review and update all procedures annually.

Q141.Exceptional Children’s Programming Explain how you will meet the learning needs of students with mild, moderate,
and severe disabilities in the least restrictive environment possible.
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The academy’s special education department will deliver services for students with identified special needs. The department will consist, at a
minimum, of one resource room teacher, one speech and language pathologist and one social worker. The academy will contract with The
Futures Healthcore (or other qualified vendor), to fill these positions unless numbers warrant hiring a full-time resource room teacher.
Additionally, the academy will contract the services of a school psychologist (Total Education Solutions) for testing and evaluation of students
suspected of learning disabilities, as well as an occupational therapist (and physical therapist, as needed). The academy will employ a school
social worker for any student who requires social work services.

While the academy emphasizes mainstreaming and inclusive education, pullout services are utilized for students whose IEPs require speech
and language services or resource room supports. Special education is provided in the least restrictive environment and complies with FAPE.
Due to the target population of English Language Learners, it should also be noted that considerable care is taken to not over-identify
students for special education when a language barrier may be the initial learning barrier. All students are administered a Home Language
Survey upon admission. Students who indicate that a language other than English is spoken at home are also administered the W-Apt to
determine eligibility for English Language Learner supports. WIDA scores are taken into consideration when and if speech and language
concerns are raised. General education teachers work collaboratively with the special education department through the academy’s Response
to Intervention (Rtl) coordinator. The Rtl coordinator and social worker are utilized to ensure general education teachers are kept up to date
on accommodations through the provision of ‘IEPs at a glance,’ which succinctly summarize the needed modifications and accommodations
for students with IEPs in a general education setting. The STEM education offered at SSA will provide an ongoing opportunity for students with
special needs to use problem-solving skills and higher-level thinking in a fun way. As an innovative approach to special education, Ed.gov
reports that “early engagement in STEM is critical for our youngest learners because opportunity gaps in STEM can begin prior to preschool—
and they can continue grow as students progress through school. There are a host of ways that the public and private sectors can partner to
better address this STEM opportunity gap in early learning, such as integrating STEM with the arts and literacy, and using education
technologies including screen media (e.g., television, computers, videogames, tablets)... The use of technology can be an important tool for
closing these gaps when used intentionally and appropriately in conjunction with other forms of pedagogy.” Jolly (2016) writes that special
education students tend to thrive in “active, hands-on, problem-solving classroom environments” where there is regular movement, shorter
class times, smaller classes, respectful understanding environments, and flexible teaching styles. Jolly adds that, “the unique design of STEM
lessons allows students, regardless of disability, access to real-life learning experiences” (https://www.middleweb.com/28082/stem-classes-
and-kids-with-special-needs (https://www.middleweb.com/28082/stem-classes-and-kids-with-special-needs)). STEM programming and the use
of technology is also proven to be an effective research-based educational best practice for the target population of English language learners
(Sotomayor, 2013; National Academies of Sciences, Engineering, and Medicine; Division of Behavioral and Social Sciences and Education
(https://www.nap.edu/author/DBASSE); Board on Science Education (https://www.nap.edu/author/BOSE); Board on Children, Youth, and
Families (https://www.nap.edu/author/BOCYF); Committee on Supporting English Learners in STEM Subjects (https://www.nap.edu/initiative

/committee-on-supporting-english-learners-in-stem-subjects); David Francis and Amy Stephens, Editors)

When making educational placement decisions for students with disabilities, the Academy ensures that parents are contributing members of
the Individualized Educational Program (“IEP") team, and together the team makes decisions that are subject to requirements regarding
provision of the least-restrictive environment. When determining how services will be delivered to students with disabilities, the Academy
follows all Special Education Rules as issued by the Tennessee Department of Education. Caseload requirements are maintained in
accordance with requirements. If a child with a current IEP enrolls in the Academy, the Academy will implement the existing IEP to the extent
possible or will provide an interim IEP agreed upon by parents until a new IEP can be developed. IEPs are developed, revised, and
implemented in accordance with the Individuals with Disabilities Education Improvement Act (“IDEA”") and state law and regulations.

The Academy fully complies with federal laws and regulations governing children with disabilities:

1. The Academy is responsible for providing a free, appropriate public education to children with disabilities enrolled in the Academy that have
been determined through an IEP to require Special Education programs and services.

2. The Academy will ensure that children who are suspected of having disabilities are properly evaluated by a multidisciplinary team, as
defined in the Tennessee Special Education Rules, and that children who have already been identified are re-evaluated by the multidisciplinary
team at least every three years.

When a multidisciplinary team determines that a special education student requires Special Education programs and services, the Academy
ensures that the IEP is fully implemented in accordance with IDEA and is reviewed annually or more frequently as determined. The Rtl
Coordinator is responsible for the Academy’s child find process and information regarding the special education program is available to
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parents in the main office.

Students who are identified with disabilities and qualify for special education may receive Resource Room supports, occupational therapy,
speech, and language therapy, as well as social work services in accordance with their established Individualized Education Plan (IEP) updated
on at least an annual basis in accordance with the Individuals with Disabilities Education Act. Students will be afforded a free and appropriate
public education in the least restrictive environment. In anticipation that 10-12% of students may qualify for special education services, the
academy plans to hire a Resource Room teacher to provide one-to-one and small group support for a caseload not to exceed 23 students.
Should the number of students who qualify for special education exceed that caseload; the academy will contract for a part-time resource
room teacher from The Futures Healthcore. The Futures Healthcore will also provide contracted OT and speech therapists. The academy
anticipates hiring a full-time school social worker to support special education and other at-risk students. Psychological testing will be

conducted under contract with Total Education Solutions. The academy anticipates receiving IDEA funding.

Other individuals with disabilities, who do not qualify for special education, may receive additional supports and accommodations in
accordance with an established 504 Plan as required under the Americans with Disabilities Act.

Q142.Describe the specific educational programs, strategies, and additional supports the school will provide to ensure a full
continuum of services for students with disabilities. How will the school ensure students’ access to the general education

curriculum?
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The continuum of special education services for school-age students with disabilities is an array of services to meet an individual
student's needs that may include:

Consultant Teacher Services (CT)-- CT services are provided to a school-age student with a disability in the student's general education
classes, and/or to the student’s general education teachers. These services are provided by a certified special education teacher, unless the CT
services are to be provided for the purpose of providing specially designed reading instruction, such instruction may be provided by a certified
reading teacher qualified.

« Direct CT services means specially designed instruction provided to student(s) with a disability by a certified special education teacher, to
aid the student(s) to benefit from the general education class instruction. The purpose is to adapt the content, methodology, or delivery of
instruction to support the student(s) to successfully participate and progress in the general curriculum during regular instruction. Direct CT
can be combined with indirect CT services.

« Indirect CT services means consultation provided by a certified special education teacher to a general education teacher. The purpose is to
assist the general education teacher in adjusting the learning environment and/or modifying his/her instructional methods to meet the
individual needs of a student with a disability who attends the general education class.

Resource Room Services- Resource room program is a special education program for a student with a disability who needs specialized
supplementary instruction for a portion of the school day. Resource Room instruction is not provided in place of the student's regular
academic instruction.

Integrated Co-Teaching Services- Integrated co-teaching services, means the provision of specially designed academic instruction provided
to a group of students with disabilities and nondisabled students. This is sometimes called “Collaborative Team Teaching,” and involves a class
being taught by both a special education teacher and a general education teacher. In this model, both teachers share responsibility for the
planning and delivering of primary instruction, as well as evaluation for all students. Integrated co-teaching can be an alternative to placement
in a special class with the added benefit of having both a special education and a general education teacher deliver the curriculum to the
student.

Related Services- Related services assist a student in benefiting from other special education services or assist the student in accessing the
general curriculum. Related services include, but are not limited to: Speech-language therapy, audiology services and/or interpreting services,
physical therapy, occupational therapy, counseling services and/or psychological counseling services, orientation and mobility service, parent
counseling and training, school health services and/or school nursing services, and assistive technology services.

Additional special education services that may be recommended for students include:

Adapted Physical Education- Adapted physical education is a specially designed program of developmental activities, games, sports and
rhythms suited to the interests, capacities and limitations of students with disabilities who may not safely or successfully engage in
unrestricted participation in the activities of the regular physical education program.

Special Transportation- Special transportation means services and supports necessary for the student to travel to and from school and
between schools; in and around school buildings; and includes specialized equipment (such as special or adapted buses, lifts, and ramps), if
required to provide special transportation to a student with a disability. Examples of special transportation include: special seating; vehicle
and/or equipment needs; adult supervision; type of transportation; and other accommodations.

Q143.Describe the methods and support systems that will be in place to ensure students with disabilities receive a Free and
Appropriate Public Education (FAPE).
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Section 504 of the Rehabilitation Act of 1973 protects the rights of individuals with disabilities in programs and activities that receive federal
financial assistance, including federal funds. Section 504 provides that: “No otherwise qualified individual with a disability in the United States .
.. shall, solely by reason of her or his disability, be excluded from the participation in, be denied the benefits of, or be subjected to
discrimination under any program or activity receiving Federal financial assistance . . .”

The U.S. Department of Education (ED) enforces Section 504 in programs and activities that receive funds from ED. Recipients of these funds
include public school districts, institutions of higher education, and other state and local education agencies. ED has published a regulation
implementing Section 504 (34 C.F.R. Part 104) and maintains an Office for Civil Rights (OCR), with 12 enforcement offices and a headquarters
office in Washington, D.C., to enforce Section 504 and other civil rights laws that pertain to recipients of funds.

The Section 504 regulation requires a school district to provide a “free appropriate public education” (FAPE) to each qualified person with a
disability who is in the school district's jurisdiction, regardless of the nature or severity of the person’s disability.

All qualified persons with disabilities within the jurisdiction of a school district are entitled to a free appropriate public education. The ED
Section 504 regulation defines a person with a disability as “any person who: (i) has a physical or mental impairment which substantially limits
one or more major life activities, (ii) has a record of such an impairment, or (iii) is regarded as having such an impairment.”

For elementary and secondary education programs, a qualified person with a disability is a person with a disability who is:

o of an age during which it is mandatory under state law to provide such services to persons with disabilities;
o of an age during which persons without disabilities are provided such services; or

o entitled to receive a free appropriate public education under the Individuals with Disabilities Education Act (IDEA). (IDEA is discussed later in
the pamphlet.)

In general, all school-age children who are individuals with disabilities as defined by Section 504 and /DEA are entitled to FAPE.
An appropriate education may comprise education in regular classes, education in regular classes with the use of related aids and services, or
special education and related services in separate classrooms for all or portions of the school day. Special education may include specially

designed instruction in classrooms, at home, or in private or public institutions, and may be accompanied by related services such as speech
therapy, occupational and physical therapy, psychological counseling, and medical diagnostic services necessary to the child’s education.

An appropriate education will include:

o education services designed to meet the individual education needs of students with disabilities as adequately as the needs of nondisabled
students are met;

o the education of each student with a disability with nondisabled students, to the maximum extent appropriate to the needs of the student
with a disability;

o evaluation and placement procedures established to guard against misclassification or inappropriate placement of students, and a periodic
reevaluation of students who have been provided special education or related services; and

o establishment of due process procedures that enable parents and guardians to:

= receive required notices;

= review their child's records; and

= challenge identification, evaluation and placement decisions.

Due process procedures must also provide for an impartial hearing with the opportunity for participation by parents and representation by

counsel, and a review procedure.

To be appropriate, education programs for students with disabilities must be designed to meet their individual needs to the same extent that
the needs of nondisabled students are met. An appropriate education may include regular or special education and related aids and services
to accommodate the unique needs of individuals with disabilities.

One way to ensure that programs meet individual needs is through the development of an individualized education program (IEP) for each
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student with a disability. IEPs are required for students participating in the special education programs of recipients of funding under the
IDEA.

The quality of education services provided to students with disabilities must equal the quality of services provided to nondisabled students.
Teachers of students with disabilities must be trained in the instruction of individuals with disabilities. Facilities must be comparable, and
appropriate materials and equipment must be available.

Students with disabilities may not be excluded from participating in nonacademic services and extracurricular activities on the basis of
disability. Persons with disabilities must be provided an opportunity to participate in nonacademic services that is equal to that provided to
persons without disabilities. These services may include physical education and recreational athletics, transportation, health services,
recreational activities, special interest groups or clubs sponsored by the school, and referrals to agencies that provide assistance to persons
with disabilities and employment of students.

Students with disabilities and students without disabilities must be placed in the same setting, to the maximum extent appropriate to the
education needs of the students with disabilities. A recipient of ED funds must place a person with a disability in the regular education
environment, unless it is demonstrated by the recipient that the student’s needs cannot be met satisfactorily with the use of supplementary
aids and services. Students with disabilities must participate with nondisabled students in both academic and nonacademic services, including
meals, recess, and physical education, to the maximum extent appropriate to their individual needs.

As necessary, specific related aids and services must be provided for students with disabilities to ensure an appropriate education setting.
Supplementary aids may include interpreters for students who are deaf, readers for students who are blind, and door-to-door transportation
for students with mobility impairments.

A recipient of ED funds that places an individual with disabilities in another school is responsible for taking into account the proximity of the
other school to the student's home. If a recipient operates a facility for persons with disabilities, the facility and associated activities must be
comparable to other facilities, services, and activities of the recipient.

Failure to provide persons with disabilities with an appropriate education frequently occurs as a result of misclassification and inappropriate
placement. It is illegal to base individual placement decisions on presumptions and stereotypes regarding persons with disabilities or on
classes of such persons. For example, it would be a violation of the law for a recipient to adopt a policy that every student who is hearing
impaired, regardless of the severity of the child’s disability, must be placed in a state school for the deaf.

Section 504 requires the use of evaluation and placement procedures that ensure that children are not misclassified, unnecessarily labeled as
having a disability, or incorrectly placed, based on inappropriate selection, administration, or interpretation of evaluation materials.

A school district must conduct or arrange for an individual evaluation at no cost to the parents before any action is taken with respect to the
initial placement of a child who has a disability, or before any significant change in that placement.

Recipients of ED funds must establish standards and procedures for initial and continuing evaluations and placement decisions regarding
persons who, because of a disability, need or are believed to need special education or related services.

These procedures must ensure that tests and other evaluation materials:

o have been validated for the specific purpose for which they are used, and are administered by trained personnel in conformance with the
instructions provided by their producer;

o are tailored to assess specific areas of education need and are not designed merely to provide a single general intelligence quotient; and

o are selected and administered so as best to ensure that, when a test is administered to a student with impaired sensory, manual, or
speaking skills, the test results accurately reflect the student’s aptitude or achievement level or whatever other factor the test purports to
measure, rather than reflecting the student’s impaired sensory, manual, or speaking skills (except where those skills are the factors that the
test purports to measure).

Recipients must draw upon a variety of sources in the evaluation and placement process so that the possibility of error is minimized. All
significant factors related to the learning process must be considered.
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These sources and factors include, for example, aptitude and achievement tests, teacher recommendations, physical condition, social and
cultural background, and adaptive behavior. “Adaptive behavior is the effectiveness with which the individual meets the standards of personal
independence and social responsibility expected of his or her age and cultural group.” (See Appendix A to 34 CFR Part 104, Evaluation and
Placement.)

Information from all sources must be documented and considered by a group of knowledgeable persons, and procedures must ensure that
the student is placed with nondisabled students to the greatest extent appropriate.

Periodic reevaluation is required. This may be conducted in accordance with the /DEA regulation, which requires reevaluation at three-year
intervals (unless the parent and school district agree reevaluation is unnecessary) or more frequently if conditions warrant, or if the child’s
parent or teacher requests a reevaluation.

Public elementary and secondary schools must employ procedural safeguards regarding the identification, evaluation, or educational
placement of persons who, because of disability, need or are believed to need special instruction or related services.

Parents must be told about these procedures. In addition, parents or guardians must be notified of any evaluation or placement actions, and
must be allowed to examine the student's records. The due process procedures must allow the parents or guardians of students in
elementary and secondary schools to challenge evaluation and placement procedures and decisions.

If parents or guardians disagree with the school's decisions, they must be afforded an impartial hearing, with an opportunity for their
participation and for representation by counsel. A review procedure also must be available to parents or guardians who disagree with the
hearing decision.

Recipients operating federally funded programs must provide education and related services free of charge to students with disabilities and
their parents or guardians. Provision of a free education is the provision of education and related services without cost to the person with a
disability or his or her parents or guardians, except for fees equally imposed on nondisabled persons or their parents or guardians.

If a recipient is unable to provide a free appropriate public education itself, the recipient may place a person with a disability in, or refer such
person to, a program other than the one it operates.

However, the recipient remains responsible for ensuring that the education offered is an appropriate education, as defined in the law, and for
coverage of financial obligations associated with the placement.

The cost of the program may include tuition and other related services, such as room and board, psychological and medical services necessary
for diagnostic and evaluative purposes, and adequate transportation. Funds available from any public or private source, including insurers,*
(https://www2.ed.gov/about/offices/list/ocr/docs/edlite-FAPE504.html#note4) may be used by the recipient to meet the requirements of FAPE

If a student is placed in a private school because a school district cannot provide an appropriate program, the financial obligations for this
placement are the responsibility of the school district. However, if a school district makes available a free appropriate public education and the
student’s parents or guardian choose to place the child in a private school, the school district is not required to pay for the student’s education
in the private school. If a recipient school district places a student with a disability in a program that requires the student to be away from
home, the recipient is responsible for the cost of room and board and nonmedical care.

To meet the requirements of FAPE, a recipient may place a student with a disability in, or refer such student to, a program not operated by the
recipient. When this occurs, the recipient must ensure that adequate transportation is provided to and from the program at no greater
personal or family cost than would be incurred if the student with a disability were placed in the recipient's program.

Q144.Describe how implementation of the Individualized Education Plan (IEP) will be monitored and reported to the

student, parents, and relevant staff.
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The point of having an IEP is to help each child with an identified disability reach the state standards. To ensure that, the IEP team will set
annual goals and measure improvement against those goals.

At the annual IEP meeting, the IEP team will will review the child’s progress toward annual goals. In some cases, those goals may not have
been met and will need to stay the same for another year. But if the child has met them or the team thinks that they need to be changed,
the IEP team will work together to develop new goals for the coming year.

Setting annual goals takes more than just knowing where a particular child’s skills are now. It also means knowing what skills need work
to make progress toward grade-level standards. As an equal member of the IEP team, parents are expected to understand and be
involved in the process of setting goals.

The child’s present level of performance (PLOP) is key in setting annual goals. The PLOP describes how the child is doing now. It looks at
current skills and specific areas of weakness — not just in academic subjects, but in other areas, too, such as motor and social skills.

The child’s PLOP helps map a plan of what needs to happen to get those skills from where they are now to grade level.

Information is gathered from many sources. This can include the child’s most recent evaluation, standardized testing, work samples and
progress monitoring, as well as reports from parents and teachers.

Aligning goals to PLOP is just one part of a standards-based IEP. Ideally, each child’s IEP will also be strengths-based. Weaving
strengths into IEP goals can help the teacher, child and parent follow the child's progress.

One way of doing this is to include a strength assessment as part of determining PLOP. This provides information about the child’s
abilities — for both the IEP team and your child. There may be areas where the child excels at home or in other environments that
could be used to help in school. And there may be areas of strength that the child hasn't even discovered yet.

Those insights can be used to make SMART goals stronger.
SMART is short for Specific, Measurable, Attainable, Results-oriented and Time-bound.

» Specific: Each goal is specific in naming the skill or subject area and the targeted goal.
* Measurable: The goal is stated in a way that your child's progress can be measured by standardized tests,

e Or screening.

« Attainable: The goal represents progress that is realistic for your child.

« Results-oriented: The goal clearly lays out what your child will do to accomplish it.

« Time-bound: The goal includes a time frame in which your child will achieve it, with the right supports and sevices. It also states when
and how often progress will be measured.

SSA will provide progress reports during the year — at least as often as when report cards are issued.

Q145.Describe the proposed plan for providing related services and to have qualified staffing adequate for the anticipated

special needs population.
The academy’s special education department will deliver services for students with identified special needs. The department will consist, at a
minimum, of one resource room teacher, one speech and language pathologist, one teacher consultant, one physical therapist, and one social
worker. The academy will contract with The Stepping Stone Group (or other qualified vendor), to fill these positions unless numbers warrant
hiring a full-time resource room teacher. Additionally, the academy will contract the services of a school psychologist (Total Education
Solutions) for testing and evaluation of students suspected of learning disabilities, as well as an occupational therapist (and physical therapist,
as needed). The academy will employ a school social worker for any student who requires social work services.

9.4. Student Performance Standards
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Q146.Describe the student performance standards for the school as a whole.

Saber STEM Academy will promote its mission and vision by achieving these four standards:

Standard 1: SSA shall, at a minimum, demonstrate that its students are making sufficient progress to meet state-identified proficiency targets
in each tested content area and grade level. This goal is measured by state assessment data.

Standard 2: SSA shall outperform host district/comparable districts on the state assessment(s).
Standard 3: Using a recognized value-added assessment (TVAAS) , SSA shall demonstrate that:

« students’ fall-to-spring growth demonstrates measurable progress toward grade level targets (closing the gap—bringing students closer to
grade level); and

« students’ median fall-to-spring Student Conditional Growth Percentile (SCGP) will be at the fiftieth percentile or higher (compares like
students, with similar scores - not grade specific).

Standard 4: Using a recognized norm-referenced assessment (NWEA), SSA shall demonstrate that:

« students will achieve scores equal to or greater than the grade level reading and math College/Career Readiness (CCR) target; and
« the percent of students meeting their projected score will average 80% (One year's growth in one year's time).

Q147.Explain the use of any evaluation tool or assessment that the proposed charter school will use in addition to any state

or federally mandated tests. Describe how this data will be used to drive instruction and improve the curriculum over time
for the benefit of students.
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Martha Stassen et al (2001, p.5) define assessment as the “The systematic collection and analysis of information to improve student learning.”
This definition epitomizes the very essence of the nature of assessments which is not only iterative but also captures the essential task of
student assessment in the teaching and learning process. Essentially, student assessment enables teachers to measure the effectiveness of
their teaching by linking student performance to specific learning objectives. Hence, teachers are then able to incorporate effective teaching

strategies and revise ineffective ones from their pedagogical practices.

SSA will embrace the framework designed by Grant Wiggins and Jay McTighe called “Understanding by Design” (2005). This framework outlies
the “backward design” model which guides the teachers to “think like an assessor” before designing the lessons.

The evaluation of student learning through a battery of assessment is critical because it provides feedback to teachers and students about the
extent to which students are reaching mastery within the course objectives. As units progress, the teacher and student work together to
assess the student's knowledge, what she or he needs to learn to improve and extend this knowledge, and how the student can best get to
that point.

Assessment for learning occurs at all stages of the learning process. There are two forms of student assessment about teaching and learning,
formative and summative assessments. The goal of formative assessment is to monitor student learning to provide ongoing feedback that can
be used to improve their learning. Use of formal and informal strategies to adjust instruction while it is happening (see formative assessment
guidance sheet). The goal of summative assessment is to evaluate student learning at the end of an instructional unit by comparing it against
a respective standard or benchmark. Examples of summative assessments include a mid-term test, final, a paper or presentation (see
guidance on summative assessments).

Here is an overview of the standardized assessment that SSA will utilize during the course of the year:

» STAR Reading (2-8): Using short, computer-adaptive reading tests, STAR reports provide teachers with students’ reading and comprehension
levels. This provides another snapshot of students’ literacy profile. (Fall and Spring)

¢ Fountas & Pinnell (K-5): Using the Fountas & Pinnell Benchmark Assessment Systems to determine student's independent and instructional
reading levels, teachers are able to observe student reading behaviors one-on-one, engage in comprehension conversations that go beyond
retelling, and make informed decisions that connect assessment to instruction. (Fall and Spring)

o WIDA (K-8) ACCESS for ELLs 2.0 is a secure large-scale English language proficiency assessment administered to kindergarten through 12th
grade students who have been identified as English language learners (ELLs). It is given annually in WIDA Consortium member states to
monitor students' progress in acquiring academic English. ACCESS for ELLs 2.0 is used in Tennessee to test the language proficiency skills of
the ELL students during each spring testing cycle. ACCESS for ELLs 2.0 is aligned with the WIDA English Language Development Standards and
assesses each of the four language domains of Listening, Speaking, Reading, and Writing. (Spring)

* WIDA APT (W-APT) stands for the WIDA-ACCESS Placement Test. It is an English language proficiency "screener" test given to incoming
students who may be designated as English language learners. It assists educators with programmatic placement decisions such as
identification and placement of ELLs. The W-APT is one component of WIDA's comprehensive assessment system. (New students who have HL
survey and did not participate in WIDA assessment)

The Academy's Assessment Plan is holistic, and performance based to include summative and formative methods. Both norm-referenced and
criterion referenced data will be collected using the assessments which will guide instruction. Using a standards-based approach all
assessments are aligned with the Tennessee Academic Standards. There are two approaches to assessment at SSA - one is the diagnostic and
prescriptive model and the other uses interim, formative, and summative assessments as part of the elective model. The Assessment plan is
both student and teacher centered. Students identified with disabilities may have accommodations provided for each assessment in
accordance with their IEP. At a minimum, the Academy will use the following unique assessments:

Local Unit Assessments - Teacher-created assessments play an integral role in the formative and summative assessment plan at the
Academy. Teachers will use the unit exams and quizzes to tailor instructional practices and pacing of the curriculum. These assessments will
be based on best practices and collaborative work of teacher committees.

STEM Assessments - Various STEM projects will be completed by students and may include presentations, prototypes, posters, videos,
blueprints and skits. Student projects will be assessed by team and project rubrics. Team rubrics evaluate each member’s role and
participation, while a project rubric evaluates specific components of a final outcome. The assessment of STEM activities will also allow
opportunities for student feedback. Students will have multiple opportunities to demonstrate the learning through performance-based
assessments and will engage in self-assessment and self-monitoring skills (Cognia Performance Standards for STEM Certification - Standard
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Regular assessment practices will document the progression of student learning. An effective assessment plan incorporates interdependent
assessment and evaluation processes to support data-driven decision-making assessments of children, educational programming
(standardized criterion and normative based testing combined with objective and subjective classroom measures), teacher effectiveness,
operations and finance, parental involvement, and governance.

The Academy is committed to assessing and evaluating the readiness levels of all the students The Academy will collect data on what is taught
fully and what may have been left out from each year’s curriculum plan. A skill-gap analysis will be essential to recover any loss of learning
that may have occurred for incoming students during the pandemic. The Academy will face the difficult challenge of recovering skill gaps and
still continue with the grade-level standards. To overcome this challenge, the Academy will incorporate the use of a Power Standards based
approach to compacting the curriculum. Power Standards are standards that are essential to students' success in the future grade level.
These standards are selected based on their endurance, leverage and readiness of the students. Teachers will work in PLCs to determine
these Power standards and essential objectives to help the students succeed in the Tennessee Academic Standards. The Academy will use a
standards-based approach to formatively report students’ progress in each of these Power standards with the school administration. Parents
will receive formative data on cognitive and behavior processes of their children using Class Dojo. In addition, teachers will use a grace and
guidance-based approach to grading students. Although, The Academy will continue using A-E report cards for student evaluations, it has
removed the possibility of any student receiving an “F". Instead, students will receive “incompletes” which will allow for teachers,
paraeducators and interventionists to work with students closely to get work completed. Parents will receive progress reports (after 4 weeks)
and report cards at the end of the quarter. A strong emphasis is being placed on providing intense support to ensure that students complete
their work by using all of the resources available. The Academy intends to have a plan in place to help communicate with the parents.
Teachers will receive PD on communicating with parents and have the resources available to make this work. Finally, the Academy will
monitor students with interim assessments using local tools and standardized instruments such as Fountas and Pinnell, EasyCBM, common
assessments and unit/chapter tests. The Academy will structure PLCs to have more conversations around data and monitoring practices to

ensure students’ mastery in the respective skills.

Students in grades K-3 will have Individual Reading Improvement Plans (IRIP) developed and implemented if a reading deficiency is evident as
documented by the assessment program.

The management company and school administration will work with the SSA Board of Directors to develop and implement a continuously
improved assessment and evaluation model that allows school leaders, staff, and parents to follow student progress and most effectively
support their learning needs. The assessment program incorporates both standardized measures and classroom-based measures. It also
measures growth in understanding and fluency in English. At SSA, standardized assessments will include the standards based NWEA's
Measure of Academic Progress (MAP) and the state End of Grade (EOG) assessments, including Beginning of Grade 3 (BOG3) assessments.
MAP is administered to all 1st through 8th grade students at the beginning, middle and end of the school year. Data from the MAP will be
analyzed and curriculum delivery reconfigured and differentiated to reflect the State Standards in alignment with North Carolina's EOG tests.
MAP provides computer-based, criterion-referenced tests to measure student progress and growth towards content mastery at goal levels of
80 to 90%. End of Grade assessments will be a component of the overall assessment system, as is the WIDA for the English learner students.
W-Apt along with the criterion referenced MAP tests, EOG, and End of Course (EOC) assessments provide teachers with the ability to improve
teaching and student learning through measurable, data-driven decision-making.

To improve teaching and learning, all teachers will attend workshops at the beginning of the school year, in which they will engage in the
analysis and understanding of the most recent assessment results. The results of all standardized tests will be reviewed by the administration
and teachers upon receipt of the data. Results are reviewed throughout the year to determine intervention strategies and to adjust
instruction as identified. As administrators and teachers look at the data, they will: 1) plan how improvements will be made; 2) put a process
in place to assure improvements will take place; 3) assess the process throughout the year; and 4) act on the information received. This is a

continuous cycle.

Through this multi-dimensional approach, real-time tools provide teachers with up-to-date data to readily identify challenges and
opportunities for students and make appropriate adjustments. Aggregate classroom assessment data provide objective measures for teacher
accountability and help identify challenges and opportunities for professional development. Administrators will analyze comparative data to
understand how students are performing individually, in class cohorts, as a school and against community and state averages. Administrators
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and teachers will keep abreast of the latest bi-lingual language models and update the program as necessary.

Individual student progress shall be reported to parents and students at regular intervals throughout the school year. Report cards are issued
approximately every 9 weeks with progress reports in the interim (at about 4 weeks). In addition, parent/teacher conferences shall be held at
scheduled times (reflected in the school calendar discussed in the response to Question 14) to provide a greater opportunity for parents and
teachers to discuss student progress. School-wide progress shall also be communicated to students and parents at least annually in the
Annual Education Report and Parent Dashboard as required by the State of Tennessee.

A portion of every monthly board meeting will be dedicated to the discussion of student achievement and progress toward the educational
goals as stipulated in the Charter Contract. The reauthorization of the Academy will be dependent upon documented evidence of increasing
proficiency and student growth as indicated in the response to question 8.

Alignment - While Rubicon Atlas is designed to ensure that the curricula are effectively delivered through daily lessons that are prepared in

full alignment with North Carolina Academic Standards, Next Generation Science Standards and World Language Standards; the continuous
analysis of assessment data procured through EOG, EOC, and MAP results will enable administrators and teachers to adjust curriculum
delivery as needed to maximize ongoing alignment to the standards based on student achievement of those standards. To ensure that all
students are prepared for college and post-graduation careers, SSA will implement a competency -based assessment model to complement
the standardized assessment program. It has been shown that competency-based education programs are intentional and utilize
transparent approaches to curricular design. This ensures that each learner is equipped with a full range of competencies that prepares the
learner for post-graduation success. Competency based education is designed to reduce racial, cultural, socio-economic, gender and other
potential bias.

Continuous School Improvement and Monitoring - The actions needed to develop high performance incorporate a belief that all students
can learn to high standards. Leadership will provide the necessary infrastructure to make and sustain improvements in learning and the
learning environment. SSA will provide a nurturing environment in which students can feel safe to stretch their abilities and climb to their
highest selves. The school will put its primary focus on student, professional and system learning that is purposeful and intentional. School
culture is best accomplished when every stakeholder changes their mental map to one that creates the images, assumptions, and
perspectives of all students as successful future leaders.

Summative assessments, homework and PBL projects will receive a numeric grade and a rubric-based score, respectively. Parents will receive
progress reports every 4-5 weeks and report cards each card marking (9 weeks). At least three times a year (as noted on the school calendar,
question 14) parent/teacher conferences will be held to provide one-on-one time between teachers and parents to discuss each individual
child's progress. Translators will be available for these meetings as need to ensure effective communication and understanding with the
parents. Parents are not limited to this schedule and are encouraged to speak with the administration and faculty throughout the year to stay
abreast and informed about student progress and needs. Additional communication methods with parents will include Class Dojo and parent
access to the academy’s student information system portal - PowerSchool. The following criterion-referenced grading structure will be used
to calculate final grades for students:

¢ PBL Project 30%

e Quizzes/Tests 30%
¢ Homework 10%

« Classwork 30%

Additional Information (including special education and English language learner support) will be available to parents in the administrative
office and on the school’'s website. Annual notifications are sent out to parents in multiple languages as required by legislation and include
but are not limited to the Annual Education Report, Concussion Awareness, EL Annual Notification, etc. Other notifications to parents are sent
out on an as needed basis and are translated into family home languages as appropriate.

Q148.Explain the policies and standards for promoting students, including students with special needs, from one grade level

to the next. Discuss how and when promotion criteria will be communicated to parents and students.
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Students will be promoted from year to year through the grade levels in accordance with the following promotion strategies:

« Satisfactorily completing all of the courses and prescribed academic work.
« Demonstrating satisfactory progress in each of the relevant areas and individualized growth/ proficiency targets.
« Passing grade in all courses on the report card.

Students may be retained at grade level when the following steps are followed:

e Using a child study team approach, if a student is identified for retention, then the following measures will be in place:

« Use data to support the identification of the student.

« Incorporate whole child approach by utilizing social and emotional well-being of the student with the respective recommendations.
o Inform parents within 15 days of identification.

« Create a robust individualized promotion plan using evidence-based practices.

e Create a SMART plan to ensure reciprocal accountability.

« Create a plan for home to school connection.

¢ Monitor student progress and link to future grade’s goals as part of the success criteria.

« Offer summer school program as an intervention.

« Communicate with the parents if adequate progress is not being made within the guidelines of 10 or 30 days respectively.

Q149.Provide the public charter school's exit standards for graduating ALL students. These standards should set forth what
students in the last grade served will know and be able to do. Be sure to include plans for students at risk of dropping out.
The Academy will fully adopt and align with the North Carolina’s promotion and retention policies.

« Students will be monitored on their performance level on the state assessments for proficiency and growth.

¢ In addition, students will be monitored for growth using the MAP. The following indicators will be utilized:

« Satisfactorily completing all of the courses and prescribed academic work.

« Demonstrating satisfactory progress in each of the relevant areas and individualized growth/ proficiency targets.
* Passing grade in all courses on the report card.

In addition, the Academy will ensure that students in 3rd grade are monitored for promotion and will have research-based interventions
accessible to them when needed.

9.5. School Culture and Discipline

Q150.Describe the culture or ethos of the proposed school. Explain how it will promote a positive academic environment
and reinforce student intellectual and social development.
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One of the primary goals of a high performing school is the development of a healthy, safe and supportive learning environment for all
students. Relationships of mutual respect between students and staff go a long way toward reducing disruptive student behavior. Developing
a sense of belonging in the students toward the school is also a key step in reducing problem behavior. The goal is to create a culture where
when behavioral problems arise the students themselves proactively address the situation. When adults take disciplinary action, it should be
designed to teach new behaviors. Discipline should not deprive students of the opportunity for continuous academic learning.

It is critical for all teachers and administrators to understand how poverty can influence learning. Poverty related factors can intervene in the
students ' ability to learn through health and well-being, language and literacy development, material resources, and mobility. Salman
Community Services AND the Network believes that schools must foster a bond between the students and the school, by fostering caring
relationships creating student advisories, creating smaller learning environments, and increasing the likelihood participation in extracurricular
activities. Trust must be established between school and home, student and teacher.

According to Coggins (2002), student behavior is a national concern within schools today. The disruptive behavior of students can be
attributed to various causes, which can include learning disabilities and other physical and psychological disabilities. Schools have an
obligation to educate all students regardless of their learning abilities or suspected disabilities. In order to ensure effective learning, schools
need to address the multiple needs that students have.

The Academy will strive to promote a positive school culture and climate that will be based on our mission and vision; a nurturing and caring
school environment. We believe that school culture is the belief and attitude influencing every aspect of how a school functions. We attest
that “culture” shared by all school stakeholders makes the actualization of both short- and long-term goals easier.

The best practices for shaping our school culture are built around the themes of a shared vision, shared values, norms, patterns and
behaviors, tangible evidence, team-learning and personal mastery along with the work supported by the research from Hall & Hord, 2015. The
Academy’s development team understands that good school culture starts with connections-strong and overlapping interactions among all
members of the school community.

The Academy's school-wide model on school climate is based on the framework of Safe Supportive School Model which was developed by a
national panel of researchers and other experts in the field. This model highlights the three main tenets which determine a positive school
climate: engagement, safety and environment. The following descriptors define these tenets:

Engagement-cultural and linguistic competence, relationships, school participation.
Safety-emotional, physical, psychological safety, antibullying policies, emergency readiness and crises intervention.
Environment-physical environment, instructional environment, physical and mental health, discipline.

The Academy will strive to ensure that a positive school culture and climate is reminiscent of the acronym, JEDI (Justice, Equity, Diversity and
Inclusion). Under this umbrella, the following key programs will be weaved in to promote these ideals:

1. Leader in Me Program
2. Positive Behavior and Intervention Systems
3. Restorative Practices

The Academy's ethos is developed with the underpinning traits of the aforementioned programs to ensure perpetual practice.
To that end, the Student Creed at the Saber STEM Academy will cultivate and nurture students who strive to:

« Be safe, respectful and responsible citizens of our school community.

* Build relationships and be compassionate towards each other.

* Repair relationships and restore respect by taking responsibility and ensuring accountability.

« Practice a growth mindset by embracing the seven strategies of effective people.

* Become lifelong learners committed to achieving excellence and doing their personal best.

* Embody positive character traits such as honesty, courage, trustworthiness, and respect to make the world a better place.

Steps that the Network has taken in other schools include:
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. Monitoring data related to ensuring a safe learning environment.

. Connecting every student to a caring adult.

. Student advisories.

. Personalized relationships through small learning environments.

. Opportunities for all students to participate in extracurricular activities.
. Engaging families in the school.

. Personalizing the connection between home and school.

. Effective adult mentoring programs.

. Community-based learning and service-learning opportunities.

10. Home visits.

11. Effective two-way communication between home and school.

Q151.Explain how you will create and implement this culture for students, teachers, administrators, and parents starting

from the first day of school. Describe the plan for acculturating students who enter the school mid-year.
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SSA will build a positive culture for students, teachers, administrators and parents using the key principles taught within the Leader in ME
program by Franklin Covey.

Leader in Me is an evidence-based, comprehensive model that builds leadership and life skills in students, creates a high-trust school culture,
and lays the foundation for sustained academic achievement. There are over 5,000 Leader in Me schools in all 50 states and in over 50
countries. Our mission is to unleash the greatness in students, educators, and school communities everywhere. (https://www.leaderinme.org/
(https://www.leaderinme.org/))

Leader in Me provides schools with a model and process that addresses common challenges that are unique to students. Parents, educators,
and school administrators are concerned with their child’s physical, mental, social, and economic well-being, all of which are factors that can
contribute to or hinder academic success. Teachers, staff, and administrators at Leader in Me Schools are empowered to provide support in
all of these areas by creating a learning environment that addresses whole-child education with five (5) Core Paradigms:

1. Everyone can be a leader

2. Everyone has genius

3. Change starts with me

4. Educators empower students to lead their own learning
5. Develop the whole person

These paradigms influence the behavior of staff, students, and their families. Leader in Me schools help students feel emotionally safe,
socially supported, and academically engaged. The Leader in Me process builds the personal and professional capacity of educators,
equipping them with the know-how to simultaneously guide a student’s development in all three skill domains. As students apply this
expanded set of skills toward academic achievement, they improve their ability to succeed. Positive school culture is an essential requirement
for ensuring higher attendance. Research has found that when students and staff feel valued and recognized for their unique gifts and talents,
they experience an increased desire to engage with people and activities at school. This student and staff engagement helps students and
staff see that their presence impacts others, and their attendance positively benefits other students and teachers in their classrooms. As a
result, attendance rates naturally increase. “Key elements of The Leader in Me include (a) a common understanding of and pervasive use of
Seven Habits language, (b) student goal setting and data tracking, (c) leadership opportunities for students, and (d) a school culture that
promotes student ownership of learning do indeed increase student motivation and promote positive peer interactions” (Tidd, 1996). The
inclusion of Leader in Me teaching on a daily basis within the established curriculum will ensure that all students are supported and guided to
become leaders, regardless of whether they enroll in SSA at the start of the school year or during the school year.

1. The Academy will ensure that the school environment is safe, engaging and conducive to learning for ALL 